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Conclusions

Although there is considerable congruence among the three most important 
stakeholders in the education system related to what a good teacher should not 
be like, there are some differences in their expectations. The teachers assess their 
unacceptable characteristics more frequently from the level of mission, seeing 
their career as one having a wider purpose. The parents and students, on the other 
hand, put more emphasis on the level of behaviour. They focus more strongly on 
the obvious demonstration of teachers’ misbehaviour than to the deeper meanings 
and causes.

The limitations of the study include lack of anonymity as a  side-effect of 
interviewing and cultural focus only on one country. However, the findings have 
relevance for teacher students, so they can explore and reflect on their profession 
from various levels of Korthagen’s model and various stakeholders’ perspectives. 
It is also useful for teachers’ continuous professional development to take into 
consideration and to compare how parents, students and teachers view teachers’ 
negative influence on the life in school. The results confirm that Korthagen’s model 
can be applicable in the analysis of teachers’ unacceptable characteristics.

References
Aydogan, I. (2008). Favoritism in the classroom: A study on Turkish schools. Journal of 

Instructional Psychology, 35 (2), 159–169.
Balli, S.J. (2014). Pre-service teachers’ juxtaposed memories: implications for teacher 

education. Teacher Education Quarterly, 41 (3), 105–120.
Bekiari, A., & Petanidis, D. (2016). Exploring teachers’ verbal aggressiveness through inter-

personal attraction and students’ intrinsic motivation. Open Journal of Social Sciences, 
4 (12), 72–85.

Berti, C., Molinari, L., & Speltini, G. (2010). Classroom justice and psychological engage-
ment: Students’ and teachers’ representations. Social psychology of education, 13 (4), 
541–556.

Dilekmen, M. (2011). Student teachers’ observations of unfavorable teacher behaviors 
exhibited in classrooms. Psychological reports, 108 (1), 45–53.

Gendron, B.P., Williams, K.R., & Guerra, N.G. (2011). An Analysis of Bullying Among 
Students Within Schools: Estimating the Effects of Individual Normative Beliefs, 
Self-Esteem, and School Climate. Journal of School Violence, 10 (2), 150–164.

Hargreaves, E. (2015). ‘I think it helps you better when you’re not scared’: fear and learning 
in the primary classroom. Pedagogy, Culture & Society, 23 (4), 617–638.

Huberman, M. (1989). On teachers’ careers: Once over lightly, with a broad brush. Interna-
tional journal of educational research, 13 (4), 347–362.



255What a Teacher Should not be Like

Kirk, C.M., Lewis, R.K., Brown, K., Karibo, B., & Park, E. (2016). The power of student 
empowerment: Measuring classroom predictors and individual indicators. The Journal 
of Educational Research, 109 (6), 589–595.

Korthagen, F.A.J. (2004). In search of the essence of a good teacher: towards a more holistic 
approach in teacher education. Teaching and Teacher Education, 20 (1), 77–97.

Kourkoutas, E., & Giovazolias, T. (2015). School-based counselling work with teachers: 
An integrative model. The European Journal of Counselling Psychology, 3 (2), 137–158.

Mechtenberg, L. (2009). Cheap talk in the classroom: How biased grading at school 
explains gender differences in achievements, career choices and wages. The review of 
economic studies, 76 (4), 1431–1459.

Melder, L. (2011). Wait time in the classroom. Theses and Dissertations. 72. Rowan univer-
sity. Retrieved 4/10/2017, from http://rdw.rowan.edu/etd/72 .

Morris-Rothschild, B.K., & Brassard, M.R. (2006). Teachers’ conflict management styles: 
The role of attachment styles and classroom management efficacy. Journal of School 
Psychology, 44 (2), 105–121.

Myers, S.S., & Pianta, R.C. (2008). Developmental commentary: Individual and contextual 
influences on student–teacher relationships and children’s early problem behaviors. 
Journal of Clinical Child & Adolescent Psychology, 37 (3), 600–608.

Otgaar, H., Candel, I., & Merckelbach, H. (2008). Children’s false memories: Easier to elicit 
for a negative than for a neutral event. Acta Psychologica, 128 (2), 350–354.

Pisutova-Gerber, K., & Malovicova, J. (2009). Critical and higher order thinking in online 
threaded discussions in the Slovak context. The International Review of Research in 
Open and Distributed Learning, 10 (1), 1–15.

Prosen, S., Smrtnik Vitulić, H., & Poljšak-Škraban, O. (2013). Observing teachers’ emotional 
expression in their interaction with students. The New Educational Review, 31 (1), 75–85

Raufelder, D., Nitsche, L., Breitmeyer, S., Keßler, S., Herrmann, E., & Regner, N. (2016). 
Students’ perception of “good” and “bad” teachers – Results of a qualitative thematic 
analysis with German adolescents. International Journal of Educational Research, 75, 
31–44.

Suplicz, S. (2009). What makes a teacher bad? Trait and learnt factors of teachers’ compe-
tencies. Acta Polytechnica Hungarica, 6 (3), 125–138.

Sutton, R.E., Mudrey-Camino, R., & Knight, C.C. (2009). Teachers’ emotion regulation and 
classroom management. Theory into practice, 48 (2), 130–137.

Symanyuk, E.E., & Pecherkina, A.A. (2016). A Study on the Components of Teachers’ 
Professional Competence. The New Educational Review, 44 (2), 198–210.

Thijs, J., & Verkuyten, M. (2009). Students’ anticipated situational engagement: The roles of 
teacher behavior, personal engagement, and gender. The Journal of genetic psychology, 
170 (3), 268–286.

Tobin, K. (1987). The role of wait time in higher cognitive level learning. Review of Educa-
tional Research, 57 (1), 69–95.

Wang, J., Gibson, A.M., & Slate, J.R. (2007). Effective teachers as viewed by students at a 2 
year college: A multistage mixed analysis. Issues in Educational Research, 17 (2), 272–295.


