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According to P. Freire, critical pedagogy allows us to take into account diff erent 

issues in a subjective way, which gives us an opportunity to fi ght with many diff er-

ent forms of oppression. Such actions can only be successful thanks to conscious 

liberation from oppression, so in consequence it requires critical thinking, espe-

cially in the process of education.

� e results of the research confi rmed my observations concerning behaviours 

and attitudes towards students and teaching. Naive teachers are the biggest group 

of the population and they are people who try to be so-called neutral, who can 

stay in a safe place and situation. � ey know that there are some changes needed 

in the area of education, but they are not bold enough to act as leaders. � is is the 

group of teachers that should be paid the most attention to. In order to become 

more conscious and critical they ought to have some lectures, workshops, training 

or diff erent forms of consulting organized. � ey should be given a special program 

of schooling.

� ere were only 22% of teachers with the critical type of consciousness. It is not 

a lot, however, it gives hope that there is a group of leaders who can set examples 

and can encourage the rest to act.

� ere were also teachers with magical consciousness with no special attitude 

to the issues concerning education since they do not believe in any possibility 

of change. � ey are not ready even to listen to talk about any changes that may 

redesign or have an infl uence on reality. It is a very dangerously thinking group, 

which may need a lot of eff ort to be convinced to alter anything. 

Teaching is hard work; that is why teachers should be intellectuals who realize 

that teaching is a form of mediation between diff erent people. It is also much 

more complex than the mastery of some kind of knowledge or following of the 

curriculum (Giroux, Witkowski, 2010: 93).
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