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the Turkish educational system which is highly competitive and examination-

orientated (Senler & Sungur, 2009). In Turkey, starting with middle school years, 

students enter nationwide normative exams to be able to attend better high schools 

and universities. Most students take private tutorials to be able to get better scores 

in these exams. � erefore, concerning the exams, low achievers may be experienc-

ing more anxiety than high achievers. High achievers, on the other hand, are not 

found to seek help or use other behavioral or cognitive strategies at higher levels. 

Most probably, they just study for the exams without emphasizing learning and 

mastering the course material as indicated by their lower score on the intrinsic goal 

orientation sub-scale. At this point, it is important to consider how teachers convey 

instruction in biology classes and how they assess students’ performance since the 

type of instruction and assessment strategies used have a direct e� ect on student 

self-regulated learning (Wolters, Pintrich & Karabenick, 2003): In Turkey, teachers 

tend to instruct students about what to study, how to study, and when to study, with 

limited emphasis on autonomy and choice. In the presented study, the students’ 

biology grades were used to classify them as low achievers and high achievers. 

� erefore, these grades depend on scores from teacher-made tests. Accordingly, it 

is expected that in learning environments where teachers provide explicit direc-

tions regarding what to read, what assignments to complete, and how to do these 

assignments, students conforming to these teachers directions are expected to be 

more successful but less self-regulated in their learning (Mclnerney, 2008). 
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