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UPBRINGING – concepts, processes, contexts and their interdisciplinary 
interpretations. The editors of the three volumes are two well-known professors 
Maria Dudzikowska from the University of Adam Mickiewicz in Poznań and Maria 
Czerepaniak-Walczak from the University of Szczecin.

M. Dudzikowska is especially interested in educational system. Not only does 
she consider the institution of school and its changes, school as a place for learners’ 
progress, everyday school life, but also autocreation in school, upbringing and 
acculturation.

M. Czerepaniak-Walczak’s scientific interests are focused on emancipation of 
individuals and groups as much as on the respect of children’s rights and pedeu-
tology.

The main aim of the series is to answer a few significant questions such as:
What is upbringing? What does it mean nowadays? Is it possible today? What 

kind of processes should be used during the process of upbringing? Who and what 
is a potential person to behave like? Who is a possible educator or who may or who 
should he/she be etc.?

Upbringing consists of interesting essays that can provide grounds for educa-
tional reflection that exceeds the traditional knowledge about upbringing. These 
essays perform a vital role due to the fact they were written by people of various 
professional interests such as psychology, sociology, philosophy, law, ethnography, 
etc. They all have either theoretical or practical knowledge. They present different 
points of view, which makes them even more valuable. They show different catego-
ries and reflections for upbringing. These specialists of different fields notice the 
strength of new places and mechanisms for upbringing.

These three books (already published and the fourth will be published soon) are 
especially useful in today’s world which is changing so quickly and so much day by 
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day therefore the traditional approach to upbringing does not work in every case.
That is why scientists wanted to seek new ways of perception and interpretation of 
divergent reality. All of them realize that upbringing involves many people from 
different backgrounds – they are parents, teachers, relatives, neighbours, etc. They 
all have an enormous influence on the young person. What is more, the number of 
these people is growing rapidly thanks to new technology and systems of commu-
nication. In such a situation many educators, parents and relatives who want to 
achieve success simply fail since they are not up to date. Not all of them are prepared 
for making an effort to adjust to the new reality. Perhaps they are not ready to discover 
the world themselves or they are not courageous enough. Sometimes there are so 
many alternative concepts of upbringing that make them only more confused.

Division of work in the social system has made school responsible for upbring-
ing and that made a big fuss in the educational environments. The most important 
reasons of such a situation are organizational and financial limitations. Nowadays, 
schools are focused on preparing the students for passing tests (e.g. Matura Exam), 
having good results and they do not have time for upbringing. Although there is 
a great need to shape the good name of the young generation as much as their 
morality, but the truth is that the moral values have collapsed. This situation is 
extremely precarious and complicated and it should be cured immediately. It is a 
global problem which is caused by the development of new technologies, revolution 
of communication and other changes that are happening at a rapid pace. No one 
can cope easily with such a situation – either teachers or students. No matter how 
hard this state is schools must look for other places to shape young people’s moral-
ity, their social and aesthetic aspects. Unfortunately, there is a tendency to remain 
silent as far as problems with upbringing at school are concerned. As editors state, 
cited of. Prof. Rutkowiak, the reason for that is the origin of totalitarian system. It 
is a kind of mythical thinking as an expression of “longing for too ideal a state of 
culture in the complex situation, uncertainty and individuality”. According to 
anthropologists they are three basic characteristics of information and multicultural 
society in which we exist.

The editors pay attention to three most popular myths: the myth of constant 
return to the myth of the promised land. She shows a great danger connected with 
mythical thinking in the education and the need for restraining it. Regrettably, as 
the editors notice, there is an instability in our society since the teacher is educated 
to be a specialist for teaching one discipline only. Teachers are helpless because of 
the political system, poverty and unwanted bureaucracy. In this state teachers try 
to avoid the case of upbringing by different ways or strategies. One of them – men-
tioned above - is to minimize or to keep away from upbringing problems. Thanks 
to this strategy they try to excuse themselves by their absence or by saying: there 
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are not any problems in our school with drugs, violence, aggression, poverty, 
wealth, etc. The outcome is that teachers lack the ability of discerning these proc-
esses and this kind of approach will not be successful. And what is more, they are 
focused on the past, they still have a tendency to imit behaviour from the former 
years and that is their way of upbringing as well. That knowledge about upbringing 
is deeply rooted in our society, but the change of it is required promptly. As the 
editors observe, educators cannot close their minds for options known only by 
them. They ought to be open-minded for various contexts, situations, upbringing, 
processes, terms, etc. Knowledge is invaluable and there is even a well-known 
saying connected with it: “the more I learn, the less I know”. As it is seen the 
educator should realize that it is not enough to know something and that it is not 
good to assume that the teacher can cope with something best because he/she is a 
specialist in his/her field. In spite of the enthusiasm for an interdisciplinary system 
there is still a division into disciplines and subdisciplines. Still there is hope of 
combining the disciplines

The aim of the series of “Upbringing” is to help to present the interdisciplinary 
approaches to upbringing. Teachers will be able to achieve success, providing that 
they can see different perspectives, points of view that exceed conventional borders 
between disciplines. Many different authors of the essays can help educators 
broaden their experience. The books are intended for the representatives of numer-
ous disciplines since any kind of problem cannot be solved without exceeding one’s 
own horizons.

The authors paid special attention to language (spoken and written) which plays 
a very significant role connected with upbringing. Language creates reality so it 
cannot be omitted. Many different meanings can be constructed thanks to language.
The use of language and terms, its wealth, multitude of meanings are visible in 
these essays. The reader of the series can see new words that authors use in order 
to show different ways of interpreting individual phenomena. People who will read 
these books will also encounter some well-known terms, but used in an entirely 
diverse meaning. These endeavours show the dynamics of the educational science 
of upbringing.

The series of Upbringing includes three books. The reason for that is that the 
editors strongly believe that the issues connected with upbringing are very com-
plicated and need to be explained penetratingly.

There are seven essays in volume 1 written by such authors as for instance 
Z. Bauman (sociologist), M. Czerepaniak-Walczak (pedagogue), M. Dudzikowa 
(pedagogue), B. Śliwerski (pedagogue), J. Leoński (sociologist), S. Symotiuk (phi-
losopher), T. Buliński (anthropologist), and others. This volume acquaint the 
readers with the range of meanings of “behaviour”. Moreover, they unmask today’s 
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dilemmas and the states of suspense that are characteristic of the processes of 
upbringing in our modern world. The authors show the etymology of the word 
upbringing and its variety of definitions. Not only do the essays show the expanse 
of upbringing, but also many perspectives and ways of its analyses and interpreta-
tions. Such essays as: Education: towards, in spite of and for postmodernity (by 
Z. Bauman), Medicalization of childhood and possibility its re-spell (M. Jacyno) or 
Stereotypes of youth: necessity and possibility of disenchantment of youth (M. Cz-
erepaniak – Walczak) just exemplify the contents of volume 1. That is the back-
ground for the second volume.

Volume 2 includes 11 essays by M. Czerepaniak-Walczak, M. Dudzikowa, 
W. Godzic, J. Mariański, J. Mizińska, E. Potulicka and others. They try to answer a 
difficult question: What patterns of upbringing do we want to achieve? However, the 
differentiated level of these aims ought to be underlined. This volume shows there is 
no possibility to pretend that upbringing can be a neutral case. Various social proceses 
that accompany modern ways of upbringing make trends for it and lead to fundu-
mental changes of values and human behaviours. This fact makes the aims of 
upbringing and its level of universality require constant analysis. This belief is also 
supported by one of the most distinguished psychologists Jerome S. Bruner, whose 
analyses of education overlap many disciplines as for instance: literature studies, 
language studies, history, psychology, etc. In one of his latest publications he formu-
lates nine (that are close to Polish thinking) rules concerning education. All the rules 
underline the fact that education is made of culture and habits of the society you live 
in. It means that education is a complex process of matching culture to its inhabitants 
and its inhabitants and kinds of their knowledge to the needs of culture.

The most general rule, as far as the content of volume 2 is concerned, would be 
that the construction of reality is a product shaped by the tradition and cultural 
tools of ways of thinking. Here, education should be seen as support for young 
people in learning how to use the tools in order to construct reality and help them 
to adapt to real life better and to begin the process of modification of this reality 
according to their own requirements. But it would be only possible if there is 
a change of the education system with specific aims and beliefs. The answer to the 
earlier question: What patterns of upbringing do we want to achieve? Is it so 
simple? There is one common thesis for the authors: the presence of the human 
being in the world implies constant relations with and in the world which is made 
of history and culture – not only nature. It is illustrated in such essays as for exam-
ple: Between paradise and apocalypse. About the necessity of education towards 
values (J. Mariański), Education for moving pictures: between panopticons and 
demopticons (W. Godzic) or Learning from the idol. About the essential source of 
common knowledge of pupils (M. Dudzikowa).
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The authors, however, indicate directions that we should take in up bringing.
The texts show that people using their own different personalities can act to achieve 
specific aims in specific time, but they always do it as a whole. As a result, it is 
noticed that the aims of one’s activity including upbringing derive from the origins.
The assumption that the roots of upbringing are values complicates dealing with 
this term. Therefore the volume presents a diversity of the term of upbringing and 
makes efforts to look at upbringing from different perspectives. All in all upbring-
ing and its aims have different origins and that complexity is reflected in the 
essays.

Volume 3 includes 12 essays written by H, Kwiatkowska, W. Limont, S. Dylak, 
M.T. Mendel and others. It is a continuation in attempting to answer the questions 
asked at the beginning (Who and what is a potential person to behave like? Who 
is a potential educator or who may or who should he or she be, etc.?) The editors 
want the reader to find some clues, suggestions and possible solutions, but the main 
idea is to make the reader ready for independent discovering, constructing new 
categories for description and interpretation of the modern world. They also want 
to encourage the reader to ask new questions and find ways of discovering. Volume 
3 focuses on the discussion about upbringing: who realizes the projects of human 
progress and social change in the 21st century? Under what circumstances and by 
what means does it happen?

It is mostly the teacher’s role and responsibility for shaping one’s character.
His/Her competences, ways and techniques of upbringing are of great importance 
because they may be contrary to our expectations. First of all, they can make 
somebody do something at the instruction of the teacher, because “others know 
better” and what is more, there is no responsibility or thinking on the student’s 
part. Secondly, teachers may teach to take the risk of one’s own decisions and 
finding new solutions to problems etc. Which is better? Since this problem is 
multifarious the authors pay a lot of attention to the teacher. They try to construct 
the person of an ideal teacher with his/her competences, qualifications, abilities, 
etc. They try to create the teacher that would be equal to the task and will meet 
everyone’s expectations in our reality. Regrettably, the teacher’s job is so compli-
cated that there is no possibility to repeat some behaviours or cases.

Despite the fact that Plato, who lived such a long time ago (428/427 BC – 348/347 
BC), made the description of an ideal teacher, it is very vivid today. According to 
him an ideal teacher is one who can arouse enthusiasm, love and beauty, but it is 
even more important that he/she helps in the realization of these values, in discov-
ering the truth and beauty. But he/she does not force them to think in the same 
way as he/she does. It is obvious that every individual is closely related to the 
impressions and influences experienced during their childhood and youth. If they 



308 Milena Gucma

are brought up in a climate where their enthusiasm is stimulated with higher feel-
ings, they will have vigorous minds and display good morals and virtues.

So far there have been no such books on the topic of upbringing presented in 
such a detailed way and by people of different professions who present various 
views on upbringing. The series meets the needs of many educators who should 
read them. They may find many answers to their questions and solutions to their 
problems or at least some clues how to cope with upbringing. The reader will get 
to know different points of view of individual authors, but at the same time it will 
give a possibility to make a whole from these various opinions. Undoubtedly, the 
essays will push the reader to find some problematic cases and ways of solving them 
or searching for answers. They will also induce readers to draw some conclusions 
on many issues.

The intention of the editors was to collect all the essays about upbringing as 
a whole (3 volumes for now) in order to show reflections and opinions on upbring-
ing in one place which will make easier to note the immensity and complexity of 
upbringing. The volumes are also supposed to raise some arguments against one-
dimensional thinking about human development, social changes and against those 
systems of thinking that confine one’s cognition and independence in making deci-
sions. Thanks to the multitude of description and interpretations of upbringing by 
people of different experience and professions it is more straightforward to com-
prehend the complexity of the term of upbringing, its processes and contexts.

The reader can approve of some of the authors or may criticize them for differ-
ent attitudes towards upbringing and that is the aim of the editors since it will 
broaden our minds. The text may be inspiring for critical reflection of pedagogues, 
representatives of other social sciences, academic teachers or students. The editors’ 
choice of the authors was intentional. They wanted to make a change in our think-
ing about upbringing and, as a consequence, a change in our educational activity.
Although it is highly practical it is hard to realize. But is it possible? That is the 
question you are supposed to answer after reading the series.


