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Editor’s Preface

The second number of The New Educational Review in 2007 is the twelfth issue 
of our journal since the start of its foundation in 2003�� This number confirms that 
our journal has become an international forum of an exchange of pedagogical 
thought on post-modern educational, social as well as cultural reality not only in 
the Central European countries: Poland, the Czech Republic and Slovakia, but also 
we publish the papers  from all over the world; in this issue the articles by research-
ers from the Republic of South Africa and the USA are published�� 

In the present issue the editorial board has proposed the following subject ses-
sions: Social pedagogy, Technology of Education, Pedeutology, Psychology, and 
Chronicle�� 

In the first subject session there are papers connected with the subject of “Social 
pedagogy”�� The article by Grażyna Bartkowiak consists of two parts: the theoretical 
one, which is connected with presentation of two personality types: A and C, and 
in the second one are presented the empirical results of ex-managers, who lost their 
job and remain unemployed�� Soňa Kariková and Miroslava Šimegová present  
bullying in the school environment and their research is focused on how aggressor 
and his/her specific manifestation are perceived by his/her teacher�� Maciej Kar-
wowski discusses the problem of validity of teachers’ nominations of students’ 
creativity by the use of the 7-point Likert scale�� Jolana Hroncova analyses the 
historical context of suicides in the Slovak Republic and she pays particular atten-
tion to the social-educational aspect of suicide prevention�� Ingrid Emmerová 
exposes the possibilities to employ social pedagogues at elementary and secondary 
schools and their basic activities performed�� Miriam Maľová in her paper refers to 
the participation of environment for the emergence of drug addictions of children 
and youth�� Pavol Bartík presents the results of research realized with a great sam-
ple of respondents from the Banska Bystrica region on the pupils’ opinions and 
experiences with drug addiction, and tobacco addiction�� 

Stanisław Juszczyk
Editor in Chief
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The subject session entitled “Technology of education” begins with an article by 
Ewa Syrek, who expresses her opinion in a debate, held in various circles, concern-
ing the quality of training in Polish institutions of higher education, with reference 
to the selected documents of the European Union�� Erol Sundelowitz, Carol Mac-
donald and Karel Stanz characterize children who fulfil systemic merit deserving 
criteria and are selected as leaders within the school system�� They specifically look 
at the issues and develop them in terms of the metaphor of “the silk of leadership”�� 
Anna Łobos presents some remarks on the album edited last year Cztery pory roku 
(The Four Seasons), which exhibits excellent performance by famous artists and 
rich essence that together mould the children’s world of values�� The album has been 
prepared on the occasion of the 30th Anniversary of the Faculty of the Pedagogy 
and Psychology of the University of Silesia in Katowice (Poland)�� Pavel Dostál, 
Svatopluk Slovák, Václav Tvarůžka inform about the development of courses real-
ized at the Pedagogical Faculty of the University of Ostrava in a combined study, 
which is engaged in the course of the Special Subject Teaching Studies�� 

The subject session entitled “Pedeutology” starts with a paper by Carol A�� Radich 
and David Bolton, who present the cross-cultural study comparing two groups of 
Polish and United States graduate students in the elementary education on various 
aspects of their life perspectives including the variables of manageability, mean-
ingfulness, and social support comprising their overall sense of well-being�� Bro-
nislava Kasáčová and Beata Kosová describe the structure of a teacher competence 
profile in the Slovak Republic in accordance with European trends and documents, 
which is abased on the teacher’s competence profile from the interactional model 
of education with the following three basic dimensions: the pupil, the teacher, and 
the teaching process which occurs between them��

In the subject session “Psychology” Eugenia Mandal presents a survey of 
empirical studies and meta-analyses on the similarities and differences in the 
emotionality of women and men�� Grażyna Łój describes the results of empirical 
research carried out on a sample of people over 60: the subject is the psyche and 
soma, as the interdependent variables�� It shows that better balance of life and bet-
ter positive self-image go hand in hand with better physical agility of the examined 
individuals�� 

We hope that this edition, like the previous ones, will encourage new readers 
not only from the Central European countries to participate in an open interna-
tional discussion�� On behalf of the Editors’ Board I would like to invite repre-
sentatives of different pedagogical sub-disciplines and related sciences to publish 
their scientific texts in The New Educational Review�� 
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Behaviours of Ex-managers, who are Now Unemployed 
and their Behavioural Patterns

Abstract

The subject of this article is how ex- managers characterized by certain person-
ality patterns (A or C) behave at the labour market�� The article consists of two parts�� 
The theoretical one is connected with presentation of the literature which is devoted 
to personality types A and C�� In the empirical part we can find the results of the 
research into ex – managers who lost their jobs and remain unemployed�� One may 
observe differences between the ex-managers’ personality pattern (A or C) and 
their behaviours�� The latter tried to find a new job more often than the former and 
were also more successful�� 

Key words: behavioural pattern, the unemployed

Introduction 

The ongoing situation at the labour market can hardly be called stable�� The situ-
ation puts high demands on its participants, particularly employees and those who 
are looking for a job�� These demands include flexible actions which allow them to 
quickly adapt to a new situation�� 

Individuals who, for any reason, have to find a new place of work behave differ-
ently and their behaviour depends on many conditions�� 

Some people who are searching for a job try to match their expectations with 
the current demands of the market, a number of people start their own economic 
entities while others do not care any more, they rely on good luck and remain 
jobless for a long time to come�� 

Grażyna Bartkowiak
Poland
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The goal of the article is to find an answer to the following question: is there any 
dependence between a particular behavioural pattern (A or C) of unemployed 
people and their activity at the labour market after losing a job�� 

Theoretical framework

Two cardiologists: M�� Friedman and R�� Rosenhahn first worked out the concept 
of type A behavioural pattern (R��Rosenhahn, 1994, pp�� 317–345) at the end of the 
50s�� Some time later these two authors were able to present the syndrome called 
Type A behavioural pattern�� 

As Ulmer and Friedman pointed out “…above all, this behavioral pattern is 
a constant bout, never ending endeavor to create and to achieve more and more, 
to participate in more events in the shortest time ever, often against someone’s real 
or unreal wish�� Individuals with type A personality are doomed by a sense of 
uncertainty about their own social status, hyper – aggressiveness or even both” 
(Ch Sheridan, S�� Radmacher, 1998, pp�� 377–378)

Type A personality is defined as a syndrome of a certain behaviour or life style 
which is characterized by extreme competitiveness, struggle for achievements, 
aggressiveness, excitation, over – vigilance, short – tempered manner of speaking, 
dominance and never - ending fishing for recognition�� 

The use of a questionnaire method of research to study type A behavioural 
pattern made it possible to find out the following three factors: 

•  Factor H (hard driving and competitive) – one’s tendency to compete, diligent 
and responsible commitment and putting much effort to one’s activities

•  Factor J (job involving) – a degree of one’s commitment and dynamics of work
•  Factor S (speed and impatience) referring to the following features of behaviour: 

speed, impatience, high dynamics and tension (H�� Sęk, 2005, pp�� 239–241)��
Further research resulted in a peculiar division of personality types into the two 

following “substructures”: 
•  Motivational – meaning one’s desire for individual achievements and com-

petitiveness accompanied by one’s strong involvement in professional life, 
a tendency to perform several tasks at a time with simultaneous need to exert 
control and over – vigilance�� 

•  Emotional – suppressed proneness to aggression and a lingering sense of 
hostility 

The constant struggle of type A individuals makes them experience shortage of 
time and resulting ”chronic haste”�� Such people feel urged to think, plan and per-
form most activities at a much faster rate than others�� 
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They speak fast and want to make others act in the same way�� Also, they try to 
write, read and eat as fast as possible to be able to complete certain tasks or 
activities on time�� Type A individuals think and perform many activities at a time�� 
Lack of self-confidence and aggressiveness causes non-specific hostility�� As a result 
of increasing struggle such persons may become self-destructive�� In the last two 
decades Type C behavioural pattern has been described which is typical of indi-
viduals who are patient, compliant to authorities, cooperative and hide negative 
emotions (cf�� Dolińska-Zygmunt, 1996, p��112)�� 

Despite all the differences, type A and type C behavioural patterns have much 
in common�� 

Type C behavioural pattern is connected with little aggressiveness, concealing 
negative emotions (particularly anger) and submissiveness to authorities (K�� Poprawa, 
1997, pp�� 331–336)��

Such individuals are usually perceived as gentle, warm, unable to be angry but 
simultaneously they have problems with meeting new people, feel lonely or 
neglected�� Not only do they often have problems with starting new emotional 
relationships but also they cannot “recognize” their own emotions and present the 
so-alled “alexithymic” personality (Heszen-Niejodek, 2001, pp�� 17–21)��

They are not firm enough, subjective and feel they do not live a full life 
(G Dolińska-Zygmunt, 2001, pp�� 169–179)��

The analysis of the employment and unemployment rate, which was growing 
until 2005 (Cf The Bank of Regional Data 2007) let us find a group of people who 
used to be long – time managers but now, due to the new economic situation of the 
region, restructurization, privatization and other changes, remain unemployed�� 

This situation made some 13% of the management staff suddenly change their 
aspirations and professional values as well as life goals�� These people had to adapt 
to their “new” status and were forced to reconstruct their professional life or quit 
work, find new goals (cf�� K��Obuchowski, 1993) or, in other words, “cope with 
stress” to become addicted as a result (J��Terelak, 1997 p�� 113)�� 

Organized actions arising at the job market (A�� Bańka, 1996, p�� 141) such as 
active methods used to decrease unemployment, various forms of help e��g�� loans 
for new entrepreneurs, training to learn new professional skills and widely – meant 
job search seem to be an opportunity to find a job although these new jobs mean 
less prestige and less income than the previous job in a managerial position�� 

One may expect that, as in the entire population, ex-managers who lost their 
jobs are characterized by different behavioural patterns (the author of the article 
is particularly fond of type A and type C patterns)�� 

Thus, there is a possibility that these behavioural patterns determine their actions 
while they remain jobless�� 
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The goal of this article is to find answers to the following question: Is there any 
connection between the former managers’ behavioural pattern (either A or C) and 
their ways of coping with unemployment? 

Such a general research problem may be presented in the form of the following 
particle research problems: 

1��  Do individuals with a certain behavioural pattern, e��g�� type C, take up actions 
connected with searching for and finding new employment more often than 
others? 

2��  Are individuals with a certain behavioural pattern, e��g�� type C, more success-
ful than type A individuals in finding a new job? 

Materials and methods

75 subjects participating in the research were ex – managers who had remained 
unemployed for about two years�� These persons were characterized by a certain 
behavioural pattern (A, B, or C)�� 21 participants were diagnosed with behavioural 
pattern type A by way of JAS questionnaire (Jenkins Activity Survey)�� 54 subjects 
were diagnosed with behavioural pattern type C with the use of the method of 
competent judges based on an interview (at least three competent judges)�� 

So the two basic methods used in the research were an interview and a question-
naire��  The research group consisted of only males aged 40–57�� All of them had 
a college degree and had remained in a managerial position for at least 8 years�� The 
research was carried out between January 2005 and November 2006 in the Wielko-
polska and Mazowsze regions�� The participants of the research were additionally 
motivated by financial means achieved in a structural programme�� 

Results

The results of the research show that former managers with behavioural patterns 
A or C differed as far as their activities taken up to find a job were concerned�� 

Table 1: Activities taken up to find a job 
Behavioural pattern Persons who take up actions to find a job

W %
Type A individuals 21 28
Type B individuals 54 72
Total 75 100.00

Source: author’s research
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72 % participants with behavioural pattern type C took up measures to find a job 
as compared to only 28 % subjects with type A�� 

 Table 2: The type of action connected with looking for a job 

The type of action 
Type A individuals Type C individuals

W % W %
Sending one’s CV 2 33.33 4 14.28
Sending one’s CV and participation in a job interview 3 50.0 11 39.18
One’s attempt to start a new business 1 1.67 6 21.42
Participation in professional training – – 7 25.00

Source: author’s research

The participants of the study most often took up actions connected with sending 
their CVs and participation in a job interview (50% of type C individuals)�� One 
should note that none of the type A ex-managers took part in professional training�� 
The statistical analysis showed no relation between the level of education of the 
unemployed participant of the study and his job-seeking actions��

Table 3: Finding a steady job 
Behavioural pattern Finding a new steady job

N %
Type A 2 33.33
Type C 18 64.28

Source: author’s research

Summing up, type C participants were more active than those characterized by type 
A as far as looking for a job is concerned�� This may be influenced by subjective feeling 
of an urge to look for and to find any job, which can be characteristic of type C�� 

 It may be suspected that these individuals feel more obliged to find a job quickly 
because they are more dependent on the opinions and attitudes of others�� 

The sociological interpretation of the situation in question emphasizes the 
importance of the social relations with the environment, which are not only sup-
portive but also helpful in the job-seeking process for the subject�� 

Additionally, we may expect that the aspirations of type C individuals will “make 
it possible” for them to take jobs which are not necessarily connected with being 
in a managerial position�� 

The situation is different in case of type A individuals�� Contrary to type C 
ex-managers, type A subjects took up job-seeking actions less often, which might 
have been caused by their professional aspirations�� 
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Furthermore, individuals characterized by type A behavioural pattern can be 
perceived by the environment as more involved and committed than others, thus 
they may seem to be more dangerous partners in hard competition in business�� 

Another reason why type A individuals do not take up any actions to find a job 
or are less successful in their efforts can be their „more difficult” interpersonal 
relationships and the fact they are perceived as less willing to agree to compromise�� 

To conclude, the research pointed to the relation between one’s behavioural 
pattern (A or C) and job-seeking efforts�� This dependence shows type A individu-
als need more institutional support�� 

One of the possibilities to change the situation is to work up programmes to 
counteract unemployment designed for individuals characterized by certain 
behavioural patterns�� 

One may expect that an early diagnosis of one’s behavioural pattern would be 
the key to the success of programmes fightingt unemployment�� 
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Bullying in the School Environment. 
An Aggressor in a School Classroom Seen through 

His/Her Homeroom Teacher’s Eyes

Abstract

This contribution of a theoretical-investigative character deals with bullying in 
the school environment, understood by us as a pedagogic, psychological, and legal 
phenomenon�� At the same time it is a problem which is presently necessary for 
society to be specifically determined, defined, urgently solved, and it becomes 
a subject of increased interest of both the professional and lay public due to its 
seriousness�� In our research we focused on how an aggressor and his/her specific 
manifestations are perceived by his/her homeroom teacher�� We have found out 
that homeroom teachers perceive manifestations of aggressive behaviour differ-
ently; they consider them to be risky and rank them into multiple categories of 
a pupil’s risky behaviour�� And on the contrary, there are teachers that do not 
consider an aggressor’s behaviour to be risky according to any of the categories of 
a pupil’s risky behaviour�� We have noted more significant differences in homeroom 
teachers’ perception of a boy or a girl as an aggressor��

Key words: Bullying in school environment, aggressor, homeroom teacher

Introduction

Bullying in the school environment is a pedagogic, psychological, and legal 
phenomenon�� At the same time we consider it to be a problem At the same time it 
is a problem which is presently necessary for society to be specifically determined, 
defined, and urgently solved�� The notion “bullying” in the school environment can 
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be analyzed from the psychological point of view as specific behavioural aliena-
tion (M�� Vágnerová, 2004, p�� 779); from  the pedagogic point of view as a prob-
lematic behaviour (problematic behaviour in the context of education, J�� Grác, 
1991, p�� 168; in L�� Ďurič, J�� Grác, J�� Štefanovič 1991); and from the legal point of 
view as well as from the criminal law point of view as violent criminal activity 
(violent delinquency) committed by a child or by a juvenile, while in case of the 
juvenile bullying we may speak about youth delinquency (Ľ�� Sejčová, 2001, p�� 22; 
O�� Matoušek, A�� Kroftová, 2003, p�� 315)�� A specific feature of school bullying is that 
the mentioned views of its understanding are mutually intertwined and comple-
mentary, since the matter is complex and school bullying cannot be read as 
a problematic behaviour out of its psychological context as a defective behaviour, 
nor leave out its legal basis and legal consequences for our society��

Theoretical basis

Bullying as a form of an aggressive behaviour among young people becomes 
a subject of increased interest of both the professional and lay public due to its 
seriousness�� In this context P�� Pöthe (1996, p�� 76) emphasizes that both the profes-
sional and lay public need theoretical guidance and practical experience to solve 
this highly dangerous phenomenon to be found mainly among children�� Accord-
ing to the author, among school teachers, parents, and the general public a danger-
ous opinion can be found that considers bullying among children to be a natural 
and common phenomenon, assuming “they will solve it among themselves”, and 
that there is always someone who disposes of a non-repulsive character or attribute, 
little self-assertive or unable to meet the attacks, and all that authorizes others to 
maltreat them�� By this they convey their own responsibility as well as the respon-
sibility of the child committing bullying on the victim�� In some cases we even see 
that a bullying pupil is popular and attractive for his/her teacher or teachers, which 
makes it more difficult or impossible to disclose his/her negative behaviour in 
school collective�� 

According to D�� Olweus (1994) school bullying is a repeated aggressive behaviour 
directed from one child to the other, while a strong imbalance of powers occurs�� 
D�� Olweus (1992) considers bullying to be a negative act of intentional intrusion or 
an attempt of intentional intrusion which later becomes aggression�� Its aim is to 
hurt or create discomfort while having a negative impact on persons involved�� In 
the English professional and popular literature in the context of bullying we encoun-
ter the notion “victimization” (E��V��E�� Hodges a D��G�� Perry, 1999; R��A�� Finnegan et 
al��, 1998; S��K�� Egan and D��G�� Perry, 1998; N��R�� Crick, and M��A�� Bigbee, 1998 as 
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well as others), bullying or harming of a specific victim (a victim in the school 
environment)�� In their investigations, N��R�� Crick and M��A�� Bigbee (1998, 
pp�� 337–347) especially focused on boys’ and girls’ forms of bullying while empha-
sizing the previous tendency to examine only boys and their specific forms of 
tyrannizing�� However, boys’ and girls’ forms of tyrannizing differ largely�� Boys tend 
to use the so-called open form of bullying and “overt aggression” in the form of 
physical attacks, which is less common for girls�� In girls’ collective the so-called 
“relational form of victimization” prevails, which takes on the form of gossip, 
machinations, and exclusion from a collective�� Both forms destine pupils to specific 
problems when accommodating to the school environment��

Bullying has scores of reasons and to look on them requires links to the persons 
involved�� As a person involved in bullying we consider a pupil taking any part in 
bullying, it means he/shi is its aggressor, victim, or a witness to it�� Under the term 
bullying initiator we understand a pupil who initiates bullying, in this case it may 
involve the aggressor himself, his/her victim, or the witness�� Most frequently in the 
literature we encounter Olweus’ (1994) and Kolář’s (2001) notions “aggressor” 
(offender, pupil that in fact commits bullying) and “victim” (pupil under bullying)�� 

In the context of imperfections in environment as the reason for bullying school 
climate is mentioned most frequently or the climate of the school classroom, which 
always influences directly the origination and progression of behavioural problems 
occurring in a school classroom�� Positive climate helps create a suitable working 
environment, unlike a negative one that increases the possibility for behaviour 
problems to occur�� According to M�� Vágnerová (2005) bullying is a demonstration 
of significantly and permanently disorganized attitudes in a school classroom. 
M�� Kolář (2001, p�� 92–94) speaks about a traditional pedagogic style to cope with 
bullying situations�� A pedagogue is to master a class with an unknown constellation 
– formula, in which bullying grows, trying to put through his/her influence from 
a position of a superior authority�� Such a hierarchical-authoritative style does not 
make use of the potential of mutual attitudes and interactions among pupils naturally 
leaving to act the force of group dynamics�� In a lonely battle for his/her authority and 
influence it happens that a pedagogue, especially in times of certain weakening, 
favours either “strong” pupils or simply the majority of the class�� He/she pursues, 
often unintentionally, to “get along with them” in order to keep his/her position of 
authority and power necessary for quality teaching, however, often at the expense of 
those “weak” overlooked pupils�� A teacher can therefore on these bases present 
his/her favour to the aggressor, thus supporting his/her negative behaviour�� 
A pedagogue relying on his/her own strength only has fear of the conflict with the 
aggressor in front of the class, while thinking there would be nobody in class to 
support him/her, which would result in a total loss of his/her authority�� In case that 
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there are a few very problematic and aggressive individuals in class, conflicts are 
inevitable and there happens a break down of his/her outward authority�� Since the 
teacher does not share such a situation either with his/her senior executive or with 
his/her colleagues, aggression escalates�� Bullying reaches the highest level of destruc-
tion�� The traditional hierarchical-authoritative style of pedagogic work is a result of 
traditional teacher training�� In most cases graduates are not ready for democratic 
forms of work or for the construction of pedagogic communities�� This very fact, 
together with the absence of the theory and methodology of coping with bullying 
in the school environment, the author considers as the most serious deficiency that 
causes ineffectiveness to combat bullying at schools�� Bullying is also helped by 
prevailing frontal teaching�� Bullying at school is supported by teachers with a strong 
need for power, with a need to enter the position of an important authority taking 
control, ordering, manipulating, and punishing, with a need to feel superior, with 
little self-esteem up to the feeling of inferiority�� The motivation of these teachers’ 
behaviour in this case is identical with the motivation of the initiators of bullying�� 
Bullying at school is also supported by immature teachers, close-set ones with their 
needs, problems, unable to create an atmosphere of affection, empathy, compassion, 
and understanding�� These teachers overlook suspicious conditions in pupils’ behav-
iour paradoxically appreciating the aggression of strong pupils against outsiders�� 
A pedagogue may prevent advanced bullying inquisition by his/her being not ready 
for the situation or by his/her being involved in the “game”�� It happens, in case that 
the aggressor is a “handy” pupil, a favourite, a class star, that the teacher feels all that 
to be some misunderstanding, and he/she wants to defend the aggressor (M�� Kolář, 
2000)�� In order that the teacher keeps the class functional, it is useful for him/her 
to join the majority of pupils governing the class; he/she is helpful making arrange-
ments with them�� Sometimes he/she initiates bullying himself/herself by a statement 
on a pupil that spoils school evidences while others should prevent it�� The first 
reaction of a teacher encountering class violence is shock; in some cases powerless-
ness, panic, surprise; it sometimes happens that a teacher leaves the class, or he/she 
simulates he/she does not see the violence, or he/she sinks in helplessness not know-
ing what to do�� A frequent reaction is passing the guilt on the victim saying: “You 
were provoking again!” A teacher with knowledge on the mechanism of bullying 
will be more sensitive to the manifestations signifying something wrong in his/her 
class while trying to clarify the situation�� From the prevention point of view it is 
very desirable that the teacher pays attention to the indirect warning signals and 
purposefully, systematically locating them by means of screening questionnaires�� 
As to the author, current practice mirrors teachers beginning to solve bullying only 
when direct warning signals are evident, only when the so-called bullying explosion 
appears, or when parents ask the school to investigate bullying of their child�� 
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A school psychologist takes an indispensable place in solving this problem as 
well�� According to the findings of M�� Valihorová (2006, p�� 102), while preventing 
and taking concrete steps to solve risky behaviour, especially violence at school, 
teaches themselves consider the help and cooperation of a school psychologist 
inevitable�� 

While doing research into bullying, it is emphasized to investigate in the area of 
the personality of the persons involved in bullying as the reason for its appearance; 
there appears the need to separately examine the categories of bullying and of the 
victims�� At the same time, a change of the research focus is necessary; from the 
investigation of dyadic relations to bullying as a whole-group process that repre-
sents an outfall of corrupted relations in a school classroom��

It was the aim of our research to find out how an aggressor is perceived by his/her 
homeroom teacher�� We were interested in how the homeroom teacher perceives 
specific manifestations of an aggressor’s behaviour, if and to what extent he/she 
considers them to be important and to which categories of risky behaviour he/she 
places them�� In spite of the mentioned teacher’s fear of losing authority we assumed 
homeroom teachers to perceive an aggressor’s behaviour that is systematically 
bullying his/her classmates as anti-social and this pupil will not be popular among 
his/her teachers��

The research sample of our investigation was made up by pupils of two second-
ary schools of professional type SOU in Banská Bystrica and SOU in Trnava�� 
Primary investigations included all pupils from six school classes in which bullying 
problems occurred, and later the main research sample was made up by 20 pupils, 
17 boys and 3 girls, who were identified by their classmates as most aggressive and 
most pushing ahead themselves in social relations among schoolmates in their 
school classroom��

Table 1: The allocation of pupils in a group of aggressors and pupils that have 
not got any vote for aggressor in school classroom

SOU e. BB SOU e. TT Total

Class
A

2nd 
grade

B
1st 

grade

C
4th 

grade

D
3rd 

grade

E
3rd 

grade

F
3rd 

grade
number %

Pupils – aggressors 1 3 3 3 6 4 20  13.4
Pupils – “non‑aggressors” 13 16 13 13 14 4 73  49
Remaining pupils 4 5 12 14 11 10 56  37.6
All pupils 18 24 28 30 31 18 149 100
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Table 2: The allocation of boys and girls in a group of aggressors as well as 
of bullying victims 

SOU e. BB SOU e. TT Total

Class
A

2nd 
grade

B
1st 

grade

C
4th 

grade

D
3rd 

grade

E
3rd 

grade

F
3rd 

grade
number %

Aggressors – boys 1 3 3 3 3 4
20  13.4

Aggressors – girls 0 0 0 0 3 0
Victims – boys 0 2 3 2 2 3

14   9.4
Victims – girls 1 0 0 0 1 0
All pupils 18 24 28 30 31 18 149 100

Research methods

1.  For the purpose of bullying pupils identification, aggressors in school classes, 
we decided to use a screening questionnaire of our own construction based 
on similar screening questionnaires by M�� Kolář (2001, pp�� 221–225), by which 
we have identified the names of aggressors and victims in six school classes��

2.  For the purpose of the identification of the subjective homeroom teacher’s 
reception of the aggressors we used the Scale of a pupil’s risky behaviour for 
teachers by A�� Mezera, L�� Škeřík and J�� Kubíče (2000)�� The scale belongs to 
the battery of the scaled standardized questionnaires, it uses the method of 
summed assumptions and it is focused on the diagnosis of the occurrence 
and intensity of many atypical manifestations in the area of risky social and 
school behaviour that predisposes juveniles to the defects at the level of drug 
and non-drug addiction and dissociality�� The scale diagnoses the following 
categories of risky behaviour: asocial behaviour, antisocial behaviour, ego-
centric behaviour, impulsive behaviour, maladaptive behaviour, negativis-
tic behaviour, inclination to a problematic group.

The overall profile of a juvenile in the area of his/her social behaviour manifes-
tation enables us to obtain an adequate picture of his/her usual behaviour in 
comparison with his/her peers and when used periodically it gives a view of his/her 
behaviour changes with the identification of inevitable preventive care�� 
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Research results and their interpretation

In order to find out how the manifestations of aggressors’ behaviour in a school 
classroom is perceived by their homeroom teachers and what attitude they take to 
these pupils, the mentioned scale was administered to the teachers of the researched 
classes�� The results can be found in the following tables��

Table 3: Data evaluation of the Scale of risky behaviour of a pupil – boys

Boys
aggressors

Asocial
behaviour

Antisocial
behaviour

Egocentric
behaviour

Impulsive
behaviour

Maladap-
tive

behaviour
Negative

behaviour

Inclina-
tion to 

problem-
atic group

A1 7 8 13 7 14 10 4
A2 26 30* 29* 23 40 17 15
A3 27 30* 26 31* 50* 21* 18*
A4 16 9 18 10 21 5 7
A5 12 12 13 12 28 10 11
A6 23 11 23 14 32 17 15
A7 24 12 24 15 35 17 16
A8 22 26 27 17 29 15 17
A9 31* 47* 40* 25 57* 24* 15
A10 17 10 11 7 18 5 18*
A11 32* 31 38* 26 48 18 14
A12 37* 34 35* 25 51* 26* 13
A13 26 35 27 27* 48 16 15
A14 29* 38* 32* 21 54* 19 17
A15 30* 35 30* 30* 54* 18 20*
A16 19 29 18 14 37 11 18*
A17 18 22 16 14 34 10 12
Average 23.29 24.65 24.71 18.71 38.24 15.24 14.41
SD 7.76 12.11 8.87 7.83 13.46 6.00 4.11
Median 24 29 26 17 37 17 15
Norm 6.5–34 9–41 7–33 13–29 26–55 6–22 8–19
Med nor 21 24 20 22 40 14 14

* – increased score, * – A class; * – B class; * – C class; * – D class; * – E class; * – F class
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Table 4: Testing the categories of risky behaviour of aggressors – boys
SR
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t-test 1.219 0.220 2.187 –1.734 ‑0.541 0.850 0.413
p 0.241 0.828 0.044* 0.102 0.596 0.408 0.685

* - statistically significant at the significance level p<0��05 

Based on the statistic processing of the data obtained by the Scale of pupils’ risky 
behaviour, where homeroom teachers evaluated the behaviour of the identified 
aggressors – boys, we may state that the aggressors’ behaviour is not placed by their 
homeroom teachers in frame of the increased score in the categories of risky 
behaviour: asocial behaviour, antisocial behaviour, impulsive behaviour, maladap-
tive behaviour, negativistic behaviour, inclination to a problematic group�� Aggres-
sors’ behaviour is placed by their homeroom teachers in frame of the increased 
score in one category of risky behaviour – Egocentric behaviour.

In principle we may divide homeroom teaches making evaluation of the risky 
behaviour of the identified aggressors – boys in their class into two groups:

1. Homeroom teachers looking at the aggressor’s behaviour (A2, A3, A9, A10, 
A11, A12, A13, A14, A15, A16) as being risky, deviant from the norm, being aware 
of the seriousness of this behaviour�� The most frequently considered category of 
aggressors’ risky behaviour was Egocentric behaviour, then Asocial and Maladap-
tive behaviour��

2. Homeroom teachers looking at the behaviour of this pupil (A1, A4, A5, A6, 
A7, A8, A17) as normal, not deviant from the norm; in this case there also appeared 
an evaluation within the decreased score, as a behaviour positively evaluated as 
being non-risky in any of the categories�� We may state that the homeroom teachers 
in classes A and C looked at their pupils, those identified aggressors, positively��

Based on the results acquired through the Scale of a pupil’s risky behaviour, 
where the homeroom teacher evaluated the behaviour of the identified “female 
aggressors” – girls, we may state that the behaviour of these girls is looked at by 
their homeroom teacher as risky (deviant from the norm), in the frame of an 
increased score in various categories of risky behaviour�� Because of the small 
number of girls (3) it was not possible to statistically process the obtained data�� 
The most frequently assessed category of risky behaviour among “female aggres-
sors” was Impulsive behaviour, then Asocial, Egocentric and Maladaptive behav-
iour�� The behaviour of the “female aggressors” is not evaluated by their homeroom 



25Bullying in the School Environment. An Aggressor in a School Classroom

Table 5: Data evaluation of the Scale of risky behaviour of a pupil – girls

Girls
aggressors

Asocial
behaviour 

Antisocial
behaviour

Egocentric
behaviour

Impulsive
behaviour

Maladap-
tive

behaviour

Negative
behaviour

Inclina-
tion to a 
problem-
atic group

A18 29* 26 32* 26* 43 15 10
A19 20 20 15 27* 55* 14 19
A20 29* 30* 31* 26* 58* 24* 12
Average 26 25.33 26 26.33 52 17.67 13.67
SD 5.20 5.03 9.54 0.58 7.94 5.51 4.73
Median 29 26 31 26 55 15 12
Norm 15–30 14–31 10–26 15–29 34 –57 10–20 12–22
Median of 
the norm 22 22 18 22 46 15 17

* = increased score, * – E class

Table 6: Statistically significant correlations of categories of risky behaviour 
among aggressors (n = 20)

R Asoc. 
 behaviour

Antisoc. 
behaviour

Egocentr. 
behaviour

Impuls. 
behaviour

Maladapt. 
behaviour

Negativist. 
behaviour

Inclin. to 
a problematic 

group
Asocial 
behaviour 0.83** 0.94** 0.73** 0.79** 0.90**

P 0.00 0.00 0.00 0.00 0.00
Antisocial 
behaviour 0.82** 0.70** 0.80** 0.77**

P 0.00 0.00 0.00 0.00
Egocentric 
behaviour 0.60** 0.69** 0.83**

P 0.00 0.00 0.00
Impulsive 
behaviour 0.82** 0.66**

P 0.00 0.00
Maladaptive 
behaviour 0.79**

P 0.00

** – Spearmanov correlative coefficient is significant at significance level p < 0,01
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teachers in the frame of the increased score in the category of risky behaviour 
Inclination to a problematic group��

We were interested in which categories of the Scale of a pupil’s risky behaviour 
mutual correlations among aggressors will show�� 

Statistically significant positive correlations of the categories of the aggressors’ 
risky behaviour were recorded among all the categories of risky behaviour except 
the category Inclination to a problematic group. Homeroom teachers assessed as 
significant behaviour of aggressors – boys and girls - in all of the mentioned cat-
egories; it means that they consider bullying to be expressions of asocial, antisocial, 
egocentric, impulsive, maladaptive as well as negativistic behaviour, but not because 
of the manifestations of the pupil’s inclination to a problematic group�� An aggres-
sor’s behaviour (and thus expressions of bullying as well) can be perceived by 
his/her homeroom teacher as an individual act rather than an act of a group��

Conclusion

By means of our research we have found out that the homeroom teachers per-
ceive specific demonstrations of an aggressor’s behaviour differently�� The behaviour 
of aggressors – boys is not evaluated by their homeroom teachers in frame of the 
increased score in most of the categories of a pupil’s risky behaviour�� On the con-
trary, the behaviour of aggressive girls is evaluated by their homeroom teachers as 
risky (deviant from the norm), in the frame of increased score in various categories 
of a risky behaviour�� The most frequently evaluated category of a risky behaviour 
of girls is Impulsive behaviour, Asocial, Egocentric and Maladaptive behaviour�� 
The behaviour of “female aggressors” is not evaluated by their homeroom teacher 
in the frame of increased score in the category of a risky behaviour “Inclination to 
a problematic group”��

 We have also found out that the demonstrations of bullying in the school 
environment are perceived by homeroom teachers as an individual act rather than 
an act of a group�� This fact is also linked to defective understanding of bullying as 
a problem of an aggressor and his/her victim and not as a problem of the whole 
group that is coming out of significantly and permanently corrupted attitudes in 
a school class��

We may state that the homeroom teachers in the classes A and C, who did not 
evaluate the behaviour of identified aggressors (boys) as risky, most probably did 
so pursuing to put themselves as well as their class in positive light, out of ignorance 
about aggressive expressions of these pupils, or out of unconscious tendency to 
“get along” with aggressors�� By this way they do them a favour in order to get their 
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position of authority and power in class�� In this case we may speak about detraction 
or ignorance about a bullying situation in a school class��

It is possible that an aggressor’s behaviour differently perceived from the gender 
point of view can be also caused by usual gender stereotypes in which aggressive 
demonstrations of boys are often considered “natural and normal”�� 

The featured findings again point to the fact that teacher training is not system-
atically focused on the prevention, identification as well as on the solution of this 
phenomenon�� There is also a lack of preparation in the area of gender differences, 
gender problems, and the like�� 

On 28th March 2006 the Ministry of Education of the Slovak Republic (2006) 
worked out methodological directions toward the prevention and solution of 
bullying of pupils at schools and school institutions, which came into effect on 
1st April 2006�� The basic preventive arrangement of a school is to accept the basic 
principle “We are a school with no tolerance of bullying in any form!” The direc-
tions also deal with (besides the methods of bullying solution and arrangements 
to solve bullying situations) preventive arrangement connected mainly with the 
activities of schools and school institutions, school inspectors, parents, State 
pedagogic department, methodological-pedagogical centres as well as of other 
subjects�� We therefore can consider it to be a current basic document as well as 
a model of the effective prevention of bullying in the school environment�� 

Bibliography:

Crick, Nicki-Bigbee, Maureen (1998): Relational and Overt Forms of Peer Vic-
timization�� A Multiinformant Approach�� Journal of Consulting and Clinical 
Psychology 1998�� Vol�� 66, No�� 2, pp�� 337–347��

Ďurič, L��, Grác, J�� & Štefanovič, J�� (1991): Pedagogická psychológia�� Bratislava: 
Jaspis��

Egan, S�� & Perry, D�� (1998): Does Low Self-Regard Invite Victimization? Develop-
mental Psychology. 1998�� Vol�� 34, No�� 2, pp�� 299–309

Finnegan, R��, Hodges, E�� & Perry, D�� (1998): Victimization by Peers�� Associations 
With Children�� Reports of Mother-Child Interaction�� Journal of Personality and 
Social Psychology. 1998�� Vol�� 75, No�� 4, pp�� 1076–1086

Hodges, E�� & Perry, D�� (1999): Personal and Interpersonal Antecedents and Con-
sequences of Victimization by Peers�� Journal of Personality and Social Psychology�� 
1999, Vol�� 76, No�� 4, pp�� 677-685

Kolář, M�� (2001): Bolest šikanování�� Praha: Portál��



2� Soňa Kariková, Miroslava Šimegová

Kolář, M�� (2000): Nebezpečná epidemie. 2000. [online] Publikované 2000 [citované 
14��02��2007]�� Published at http://www��sikana��org/clanky_soubory/R_epidemie��
html

Matoušek, O�� & Kroftová, A�� (2003): Mládež a delikvence�� Praha: Portál p�� 340��
Mezera, A�� Škeřík, L�� & Kubíče, J�� (2000): Škála rizikového správania žiaka T-184�� 

Bratislava: Psychodiagnostika��
Ministerstvo školstva SR�� Metodické usmernenie č�� 7/2006-R z 28�� marca 2006 

k prevencii a riešeniu šikanovania žiakov v školách a školských zariadeniach�� 
2006�� [online] Publikované 28�� marca 2006 [citované 1��08��2006]�� Published at 
http://www��minedu��sk/RP/2006/2006_7_R��doc

Olweus, D�� (1994): Bullying at school. What we know and what we can do�� Oxford 
UK and Cambridge USA: Blackwell Publishing��

Olweus, D�� (1992): Bullying among Schoolchildren: Intervention and Prevention�� In: 
Petere, R��V��, McMahon, R��J�� & Quinsey W��L�� (eds��), Aggression and Violence 
Throughout the Life Span�� Newbury Park: Sage Publications��

Pöthe, P�� (1996): Dítě v ohrožení�� Praha: Zde a nyní��
Sejčová, Ľ�� (2001): Deti a mládež ako obete násilia�� Bratislava: Album��
Vágnerová, M�� (2004)�� Psychopatologie pro pomáhající profese�� Praha: Portál��
Valihorová, M�� (2006): Školský psychológ a jeho možnosti v prevencii rizikového 

správania�� In: Gender-rod v pedagogickom výskume a praxi�� Trnava: Univerzita 
sv�� Cyrila a Metoda v Trnave��



“My Most Creative Student Is …”  
Validity of Teachers’ Nominations of Students’ Creativity 

Abstract

The article discusses the problem of the validity of teachers’ nominations of 
students’ creativity�� Teachers from higher and lower ranked Polish high schools 
evaluated student creativity using 7-point Likert scale�� Additionally, students’ school 
results and behavioural grades were assessed�� Every student completed Urban and 
Jellen TCT-DP and Popek Questionnaire of Creative Behaviour CANH assessed 
level of creative and uncreative attitudes�� A correlation analysis as well as regression 
showed that the main predictor of the nomination of a student as creative is a school 
grade, students with higher academic achievements were perceived as more creative 
than students without such achievements�� Creative abilities measured by TCT-DP 
or creative attitudes were only marginally important for teachers’ nominations and 
just in one of two schools�� Implications of the results are discussed��

Keywords: Creativity, teachers’ nominations, creativity measurement

Introduction

More than a quarter of a century ago in his classic article, Dennis Hocevar 
(1981) argued that measuring of creativity or creative potential could be criticized 
and it is hard to describe it as valid and reliable�� Among different perspectives to 
defend and improve creativity measurement a call for triangulation is most 
important, where triangulation is understood as a systematic and synthetic con-
nection of different methods, and methodological perspectives�� Teachers’ nomina-
tions of students’ creativity are one of the most often used indications of children’s 

Maciej Karwowski
Poland



30 Maciej Karwowski

creative potential, so it is important to check how valid and reliable such nomina-
tions are��

The aspects mentioned in the title of the article may be analyzed from different 
points of view and theoretical perspectives�� At least three of them seem important 
for researchers of creativity�� First there is consideration of ‘teacher-student’ rela-
tionships and looking at problems interesting from the socio–psychological point 
of view�� In such a situation one can mention that evaluating students’ creativity 
some teachers are under the influence of attributional biases (Kasof, 1995) or 
stereotyping (e��g�� Bedyńska, 2006) and that is why sometimes valid recognition of 
a creative student is hardly possible�� The second perspective is an analysis of the 
presented below problems from a cross-cultural point of view�� It is interesting and 
important to understand how teachers from different cultures perceive creative, 
un-creative, gifted and talented students, because probably such perception has 
a strong influence on their attitudes toward those students�� The third perspective 
– last but not least – is important because it is located rather in problems of 
a creativity diagnosis and should be analyzed as an example of using teachers’ 
nominations to find creative students and show them effective ways to develop 
their potential�� All the mentioned perspectives are interesting and valuable, but 
looking from the pedagogical point of view, problems of diagnostics seem most 
important mainly because of their pragmatic role�� The research results shortly 
briefed below (similarly as theoretical considerations connected with problems of 
identification of children’s creative potential) are presented in a wider form else-
where (Karwowski, ed��, 2007; Karwowski, Grubek, Ciak, 2007)�� An article sum-
marizing teachers’ biases connected with creative pupils is in preparation now 
(Karwowski, in preparation)��

Teachers’ perception of students’ creativity level

Someone can optimistically say that it is easy for a teacher to recognize a creative 
student in the classroom�� Knowledge from the field of psychology of creativity or 
psychological measurement and assessment does not seem very important, which 
is more essential is teachers’ intellectual passion and kind of sensitivity�� Creative 
education requires from the teacher not just regular work in the school system, but 
also leadership skills, especially skills to create a climate for creativity and change 
(cf�� e��g�� Amabile 1996; Ekvall & Ryhammar 1999; Isaksen, Lauer, Ekvall & Britz 
2000; Isaksen & Lauer, 2002), nurturing students’ creative talents and helping 
children and the youth to develop their personality�� Awareness of every student’s 
stronger and weaker sides, psychological needs, and intellectual level is important 
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simply because of the probability of making education more effective and chances 
not to lose young bright minds��

Important issues to consider are teachers’ attitudes toward creative students�� 
Stereotyping and biasing opinions about creative children may disrupt teachers’ 
treatment of them�� There is some research confirming that teachers perceive crea-
tive children as nonconformist and chaotic (Chan & Chan 2001, Chan 2000, Lau 
& Li 1996, Lau, Li & Chu 2004, Ng 2001, 2003, Rudowicz & Yue 2002, Scott 1999, 
Westby & Dawson 1995)�� 

Another interesting issue is just how competent teachers are to identify creative 
children�� In a well-known critical article about measurement of creativity written 
by Hocevar (1981), teachers’ nomination is listed as one of the sources of identifi-
cation of creativity�� Research conducted by Giza (1998) in Polish schools shows 
that teachers consider creativity as nothing more than a high intellectual level and 
ability to learn – intelligence�� Similar results can be found in Pearlman’s study 
(1983)�� It is worth mentioning that the goal of Pearlman’s study was to develop two 
simple measures of teachers’ nominations of creativity�� Firstly, Teacher Creativity 
Rating is a thirty – statement questionnaire used to describe every student in the 
classroom, secondly, Creativity Distribution is a rank of the creative potential of 
students�� Research using these two measures, Torrance Tests of Creative Thinking 
and IQ test on a large sample of students (N = 624) and smaller sample of teachers 
(N = 26) shows a rather strong correlation between two experimental methods 
(r = ��57)�� It is hard to say that teachers’ nominations were valid, mainly because of 
the medium correlations of teachers’ nominations with TTCT circle subtest 
(r’s between ��24 and ��25)�� Teachers’ nominations were more strongly related to 
students’ intelligence than creativity (r = ��35 for creativity distribution and r = ��52 
for teachers’ creativity rating)�� Partial correlations illustrate that controlling influ-
ence of intelligence decreasing correlations to rpart  =  ��13�� The study also demon-
strates that teachers, even with an explicit definition of creativity, think that a 
creative student is a student with a high intellectual level��

Similar results can be found in well-known and classic Getzels and Jackson’s 
(1962) research study on teachers’ attitudes toward creative and intelligent students�� 
Teachers evaluating work of highly intelligent (but uncreative) students and crea-
tive (but unintelligent) students evidently preferred to teach highly intelligent 
students; creativity was not an important factor for teachers��

Creative students are often perceived as disrupting�� Teachers find it difficult to 
deal with all the students’ questions and activity�� It is crucial that teachers should 
be capable of recognizing the traits pinpointing a creative student so they can 
easily identify creative potential�� As Cropley (2001) mentioned, sometimes it is 
hard to distinuish creative behavior from bad behaviour because a child’s divergent 
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thinking can make the situation in the classroom difficult�� Asking questions and 
trying to understand things more deeply can destroy classroom discipline in at 
least two ways: (1) such behaviour can be interpreted by other students as a disrup-
tive behaviour which cannot be prevented by the teacher; (2) such behaviour can 
give an opportunity to real destruction of the lesson��

Another problem which is more often associated with intuitionism as a preferred 
cognitive style of many creative children, are sudden answers�� Creative children 
easily answer in an original way and find solutions which are highly outstanding�� 
If a student sometimes says “I know that, but I cannot explain it” many teachers’ 
initial reaction is annoyance�� Such answers are not well evaluated; they suggest that 
students simply guess�� Rational teachers prefer logical explanations and not intui-
tion�� Research presented in another study (Karwowski, 2006) demonstrates that 
intuitionists achieve poorer school grades, although their intelligence level and 
creative abilities are not lower than in rationalists’ case�� Interpretation of such 
results can focus on teacher’s biases and strong preference of rational students or 
character of most problems solved in school, in most cases convergent and requir-
ing step by step, convergent thinking��

Method1

The main purpose of the study is to understand how valid teachers’ nominations 
of pupils’ creativity are, where their validity was understood as correlations between 
teachers’ rating and creativity tests�� Teachers from two Polish high schools were 
invited to the study, and they were asked to assess their students’ creativity on 
a seven-point Likert scale (0–6)�� Two schools participated in the study: one of the 
highest ranking and one of lowest ranking schools�� Additionally, every student 
completed Urban and Jellen (Urban 2004) Test of Creative Thinking – Drawing 
Production (TCT-DP) and Popek’s Questionnaire of Creative Behaviour CANH 
(Popek 2000)�� 

TCT-DP is a well-known non-verbal test of creativity achieving high reliability 
and validity, used in many studies around the world�� In Cropley’s (2000) view it is 
one of the best available tests of creativity�� The questionnaire of Creative Behaviour 

1 The author wishes to thank Renata Ciak and Marta Grubek – graduate education students 
– for permission to use in the article raw data obtained by them�� Advanced analyses of those 
raw data are presented below, but more detailed analyses of problems connected with the topic 
could be found elsewhere – presented in a wider form and different theoretical perspective 
(Karwowski, Grubek, Ciak, 2007)�� 
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CANH is a sixty-statement questionnaire assessing the level of a creative and un-
creative attitude due to Popek’s (2000) conception�� There are two dimensions of 
a creative attitude: cognitive named heuristic behaviour and personality – noncon-
formist behaviour�� An uncreative attitude consists of conformity and algorithmic 
behaviour�� Every scale consists of fifteen statements with three categories: no, do 
not know and yes�� The reliability of every scale is good or very good (reported in 
the manual is about ��80 for every scale)�� Every student’s school grades were col-
lected for further analyses��

The aim of this research study was to answer two questions: (1) Are teachers’ 
nominations a valid source of knowledge about students’ creativity? (2) Are there 
differences between teachers of better and worse schools?

Participants

The sample consisted of ninety four students from two Warsaw high schools, 
forty of them (fifteen women, twenty five men) were students of the higher per-
forming high school, fifty four (thirty women, twenty four men) were students of 
the lower ranking high school�� Schools were chosen based on two well-known 
rankings of Polish high schools – one was published in “Polityka”, the other one 
– in “Perspektywy”��

Additionally, teachers were asked to evaluate each student’s creativity�� As 
anticipated it was difficult to have all teachers’ participation as many of the invited 
teachers refused to be involved in the study�� To have comparable profiles of teach-
ers we aimed to have similar teachers in both schools�� For example, if one of the 
schools’ English teachers refused to take part in the study English teachers from 
the other school were excluded from the analysis��

After the initial analysis teachers of Polish language, maths, history, physics, 
English and sociology were chosen, in these cases missing data was relatively small�� 
For further analysis twelve teachers were chosen, six from each of the schools��

Results

Before the main analyses MANOVA was conducted to find differences between 
two types of school and gender�� Significant differences between the students of the 
higher and lower ranked schools were found in case of nonconformity 
(F[7��84] = 3��92; p = ��05), algorithmic behaviour (F[7��84] = 17; p = ��0001), creative 
abilities assessed by TCT-DP (F[7��84] = 23��12; p = ��0001) and school grades 
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(F[7��87] = 75; p = ��0001)�� The students from the higher ranked school were signifi-
cantly more creative (TCT-DP) and achieved better school grades, but they had 
lower results of nonconformity and algorithmic behaviour than the lower ranked 
school students��

Gender significantly differentiated just heuristic behaviour (F[7��84] = 6��87; 
p = ��01, the men were significantly more heuristic than the women�� Significant 
interactions school x gender and results of creative abilities and nonconformity 
were found�� The girls from the weaker school were more nonconformist than those 
from the better one (M = 23 and M = 20 respectively)�� 

In case of the school with the lower position in rankings there is evidence of 
higher nonconformity of the women than the men�� Different results were found 
in the school with the higher ranking position, where the men are more noncon-
formist�� However, it is worth mentioning that in case of the men, the level of 
nonconformity was rather stable, differences were seen just in the women’s non-
conformity�� In a sociological research published as ‘Social Diagnosis’ in Poland 
(Czapiński, Panek 2004) similar results were found and interpreted as high risk 
behaviours of frustrated young women�� It should be noted that due to Popek’s 
conception, nonconformity without activity to change the world creatively may be 
a rather disturbing trait, especially if it is negative nonconformity that is going to 
destroy some paradigms not proposing anything original and valuable��

Different kinds of connections were found in cases of creative abilities�� The 
students from the higher ranked school were more creative, but it was especially 
true in case of the women (M = 30 in the better school and M = 16 in the weaker 
one)�� The women from this school were significantly less nonconformist, but more 
creative than their peers from the lower ranked high school�� Even taking into 
consideration the independence of personality and cognitive characteristics of 
creativity, it must be noted that these results were interesting, especially the findings 
in the women’s group�� These results support the hypothesis of non-creative non-
conformity of women from the lower ranked high-school�� 

Creative student in teachers’ view

To understand the purposes of teachers’ nominations, the results were analyzed 
using a correlation and regression analysis�� Because all the teachers’ nominations 
were highly correlated, one scale was made using raw nominations (Cronbach’s 
α = ��90) and was used in the analyses presented below, treated as a dependent 
variable��

Correlation analysis results are shown in Table 1��
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Table 1: Correlation between creative attitudes and abilities and school 
grades, behaviour grades and teachers’ nominations of students’ creativity

Correlates of teachers’ nominations of 
students’ creativity

lower ranked 
high school

higher ranked 
high school

School grades average  .70**  .79**

Behaviour grades  .62**  .58**

Creative abilities (TCT‑DP)  .14  .16

Conformity  –.01  –.28

Nonconformity  .22  .27

Algorithmic behaviour  –.004  .01

Heuristic behaviour  .30*  .17

*p < ��05; **p < ��01

In case of both schools there were statistically significant and strong correlations 
between teachers’ nominations and school grades, as well as between the nomina-
tions and behaviour grades�� The correlation coefficients are higher in case of the 
lower ranked school, but differences between Pearson r’s are not significant�� Over-
all, the shape of connections is the same in both cases�� Additionally, in the better 
high school there is observed a correlation between teachers’ nominations and 
students’ heuristic behaviours��

Analyzing other correlations shown in Table 1 it should be mentioned that in 
the higher ranked high school positive associations between school grades and 
creative abilities (TCT-DP) were found; such a result does not exist in case of the 
lower ranked high school�� However, it is worth remembering that more good 
school students were researched (N = 54, N = 40 in the lower ranked school case), 
so even the same values of Pearson’s r achieved different statistical significance in 
both cases��

In summary, the observed results demonstrated that despite the school, teachers’ 
nominations are more strongly correlated with students’ grades than creativity tests 
results�� To resolve this problem in a multivariable way, we conducted two separate 
multiple regression analyses – one for each school�� The results and empirically 
found models are shown in Figure 1�� 

The first general information is the fact that both models are very well-suited to 
explain teachers’ nominations – general percentage of variance explained is 68% 
(58% in the lower and 76% in higher ranked school)�� Standardized β’s are in 
contrast with some results shown in the correlation analyses�� Firstly, in the weaker 
school (with lower rank) there are four significant predictors of teachers’ nomina-
tions: school grades – with the strongest influence, nonconformity and creative 
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abilities (with marginal, but significant influences) and (with negative β value) – 
conformity�� Controlling correlations between variables make a non-significant 
influence of behaviour grade, which leads to the conclusion that the earlier found 
correlations between behaviour grades and teachers’ nominations were correlation 
fallacy observed probably because of strong correlations between school and 
behavioural grades��

In case of the higher ranked high school one significant relation was found – just 
school grades had an influence on teachers’ nominations, other predictors were 
not significantly related to the perception of the student as creative�� 

Discussion

The presented results can be discussed at least from two perspectives�� The first 
perspective, let us call it “tighter”, is analyzing the results as an argument for 
a teacher as a source of information about pupils’ creative abilities�� In other words 
the main problem is whether or not teachers are valid evaluators of children’s 
creative potential�� The second perspective, definitely “wider” and omitted here, is 
a problem of explicit and implicit criteria used by the teacher when the label of 
creative or uncreative is used��

Even so, the basic statistics demonstrate that the better school students are more 
creative and definitely better in terms of their school grades, but the conditions of 
teachers’ nominations are quite similar in both schools�� The multiple regression 

conformity

nonconformity

Creative
abilities

(TCT-DP)

School grades
(average)

School grades
(average)

Nominated
as creative

Nominated
as creative

Second model – better school, F(8.53) = 7.72; p = .0001; R = .76; R� = .58

First model – weaker school, F(8.39) = 12.24; p = .0001; R = .87; R� = .76

β = .99

β = .02

β = .05

β = .05

β = .88

Figure 1: Models explaining the main criteria of creativity in nominations of teachers from 
better and worse schools
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analysis showed that the factor with the strongest influence on the perception of 
the student as creative is not his/her results in a creativity test or strong noncon-
formity or heuristic behaviour but simply school grades�� One can simply argue that 
despite creative abilities, conformity or nonconformity, if students achieve high 
grades they probably will be perceived as creative by teachers�� Conformity was an 
important predictor just in one school (lower ranked one), decrease in the con-
formity level increased chances for the student to be evaluated as creative�� 

The referred results are in line with those of Pearlman (1983), because the factor 
with the strongest influence on school grades is probably intelligence level and task 
commitment�� The results of the research presented in another article confirm it 
(Karwowski 2005)�� 

In conclusion, it can be stated that even if a definition of creativity is explicitly 
given to teachers, they still (since Getzels and Jackson times) perceive a creative 
student as intelligent and highly achieving�� Interestingly, the comparison of two 
regression models built for the higher and lower ranked school shows that there 
are more statistically significant relations in case of the weaker school (especially 
with a more liberal statistical significance level)�� The fact that averaged teachers’ 
nominations were higher in the better high school (F[1��93] = 21��27; p = ��0001) does 
not explain these differences, because the variance in the better school teachers’ 
nominations was even higher (1��20 on 0-6 scale), as well as the gap between 
minimum and maximum (4��60 – better school, 3��66 – weaker school)�� So it is 
impossible to defend the ad hoc hypothesis that the variance in the better school 
could be low and that is why there are not many significant relations�� 

At the end, two possible conclusions could be formulated�� Firstly, teachers are 
not good at evaluating students’ creativity�� The halo effect of school grades strongly 
influences their nominations and in result creativity is a synonym of academic 
achievement for them�� It suggests that teachers’ nominations often used as a reli-
able method of creativity assessment are not without doubts�� The second conclu-
sion, similar to this of Hocevar (1981), may emphasize weak validity of different 
measures of creativity – correlations between creativity tests and teachers’ nomina-
tions were significant just in TCT-DP case, and were modest or weak�� Of course, 
someone can argue that a teacher can focus on aspects different from TCT-DP 
measures, but it is hard to defend such a thesis��

The relatively small and non-representative character of the sample makes 
a stronger conclusion impossible and further research should explore these 
problems��
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New Suicidal Tendencies Development in the Slovak 
Republic and Possibilities of Their Prevention 

Abstract

The study analyses the historical context of suicide in the Slovak Republic�� It 
deals with past and present tendencies of suicide�� Particular attention is paid to the 
social-educational aspect of suicide prevention��

Key words: suicides, tendencies of suicides, prevention, social educational aspect of 
suicide prevention

The word death has always drawn people’s attention�� Human life has its begin-
ning as well as its irreversible end – death�� Human attitude to death shapes in the 
course of life under the influence of education, life conditions and experiences, 
health and additional factors, which is reflected in a differentiated attitude to it�� 
Some accept it with fear, others with sensation of redemption�� For some people 
death means the end of all things while others believe there begins something new 
after it�� There are various ways of death�� If a human body was not refused any life 
condition, natural death comes�� Other ways of death, such as death at war, in a car 
crash, murder, misadventure, execution as well as suicide, represent unnatural 
death�� (Viewegh, J��, 1996, p�� 51–60)

Notion’s characteristics

Suicide is one of the unnatural ways of death�� This phenomenon has an inter-
disciplinary character; it is a subject of research for many sciences, such as for 
instance pfilosophy, medicine, sociology, axiology, social pathology, psychology 
and others��

Jolana Hroncová
Slovak Republic
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Suicide, in Latin suicidium, a notion which is derived from the words sui – self 
and ceadere – kill, which means killing oneself, self-killing�� This term was intro-
duced to literature by W�� Charleton in 1651�� Until that time, descriptive indications 
had been used, for example to cause one’s own death, to die of one’s own hands and 
the like�� (Viewegh, J��, 1996, p�� 51–60)

Scholarly literature makes a distinction between suicide and self-killing, or an 
attempt to kill oneself (suicide attempt)�� Nowadays linked to suicide there can be 
found additional notions, such as self-sacrifice, participation in suicide, euthanasia, 
murder by request and murder�� 

Older sociological definitions of suicide, for example by T��G�� Masaryk, under-
stand suicide in both the narrower and broader sense of the word�� As suicide in a 
narrower sense of the word is understood such an unnatural way of death which 
was caused by unintended interference with life through such a way, either positive 
or negative, either active of passive, that headed towards danger of death�� As suicide 
in a narrower sense of the word Masaryk understands “such human doing, which 
will put an end to one’s own life intentionally and consciously, when death is desired 
by a human and he is sure that by his acting or by neglect he will cause his death��” 
(Kerecman, P��, 1999, p�� 16)

Masaryk also involves self-killing in suicide in a broader sense of the word when 
there is no intention to die�� 

J�� Viewegh (1996) mentions that suicide presumes the existence of autoreflection, 
self-realisation, and time dimensions of connotations to acting�� According to him, 
suicidal acting is typical by two features:

a) voluntary intention of an individual to end his/her life,
b) purposeful intentional acting which leads to death��
According to P�� Ondrejkovič (2000, p�� 172) “suicide (suicidium) is personal 

intentional self-killing�� As a social phenomenon it is definitely undesirable as well 
as socio-pathological”��

P�� Kerecman (1999, p�� 16) understands by suicide killing of oneself while empha-
sizing intentional, voluntary, violent acting by which a human imminently destroys 
his/her own life by his/her own hand and by means that are expected to cause death 
in an intentionally selected situation�� 

In the definitions of suicide there is an agreement in understanding suicide to 
be intentional, wilful, voluntary and violent inducing of death, while decisive is 
human attitude, intention, and decision to end life by means that are to be expected 
to cause death�� 

Self-killing – is an act, where there is not a wilful human intention to voluntarily 
die�� Self-killing is acting when death came by coincidentally, either by carelessness 
or by downgrading danger, through psychic illness or for additional reasons��



43New Suicidal Tendencies Development in the Slovak Republic

Suicide attempt or an attempt to kill oneself –is such an acting through which 
a human commands attention so that he/she is ready to expose himself/herself 
up to the danger of death�� This suicide is not consummated, and there is a bal-
anced intention both to die and to stay alive�� It represents a period in suicide 
development�� 

Self-sacrifice – denotes such acting when a human voluntarily gives up his/her 
life for the benefits of another human or to favour a matter�� Some authors classify 
it as self-killing, others as suicide�� When a mother exposes herself to the danger of 
death to save her own child, we can think of self-killing, because she did not wish 
her own death but wanted to distract the danger from her own child�� She acted 
instinctively�� About self-sacrifice we can think in case of a Polish priest who, dur-
ing World War Two in a concentration camp, sacrificed himself instead of his 
fellow prisoner, a father of family�� (Viewegh, J��, 1996) 

The share in suicide – in the sense of the Criminal Law no�� 140/1961 Zb�� in 
versions of later regulations is defined in § 230 as an acting of a trespasser, who 
“induces another person to suicide or helps someone else with suicide, if there 
appeared at least a suicide attempt“�� To induce to suicide is understood to be all 
intentional acting able to initiate a decision to commit suicide�� It is an activity 
which is considered to be criminal according to the Slovak legislation��

Euthanasia – is a word of a Greek origin (eu – good, thanatos – death) which 
means a good death, a nice death�� Presently euthanasia is defined as “physician’s 
performing acts agreed by a patient that lead to death, while this acting is motivated 
by getting rid of a patient’s inhuman suffering and simultaneously is undoubtedly 
clear that all possible means of treatment failed“�� (Kerecman, P��, 1999, p�� 16) Eutha-
nasia is also called assisted suicide, or killing on demand�� 

Murder on demand – our legislation does not recognise this notion�� Abroad, 
it is punished according to valid lawful regulations�� Such acting is vomittet by 
such a person who was moved by a radical and serious wish of another person 
to be killed and did it�� To those well-known cases promoted in the media belong 
for instance killing of an incurably sick son by his own mother in France in 
2003��

Murder – defined as intentional killing of another person�� It belongs to the 
oldest criminal acts not only in our country but abroad as well��

 In this part we have explained the basic notions�� Additional notions linked to 
suicide will be analyzed in the coming parts��



44 Jolana Hroncová

Suicide classification 

In the scholarly literature we can find various typologies of suicides�� 
E�� D�� Schneidman and N��L�� Farberow (1957) ranked out four types of suicidal 

behaviour:
1�� logical type – suicide for a typical pain of mental disease,
2�� catalogical type – suicide as a result of a false decision,
3�� paleological type – psychotic motivation (delusion, hallucination),
4��  cultic type – logically explained conception of death�� (Kafka, J�� et�� al��, 1993, 

p�� 189) 
Following a long-range observation of suicide attempts and the ways of suicidal 

behaviour A�� Stančák (1975) ranked out these tree types:
1��  a type of a serious decision – characterised by systematic preparation for 

suicide with a selection of the way leading to death,
2��  impulsive type – suicide as a tool to solve an inconclusive situation; the selec-

tion of methods is not well-advised as well as most easily reachable,
3��  demonstrative type – suicidal activity involves substantiated distress call�� 

(Kafka, J�� et�� al��, 1993, p�� 189)
P�� Kerecman (1999, p�� 16) divides suicide into:
1��  completed – voluntary and violent inducing of death,
2��  uncompleted – death did not come, self-murderer only wanted to cause it,
3��  self-killing – death happened by accident,
4��  assisted suicide – euthanasia, when a sick person kills himself/herself with 

the assistance of a physician or any other person��
From the point of view of motivation, Kerecman (1999) divides suicide into: 
1��  impulsive and short-circuit one – suicide with no motivation as a result of a 

psychical short circuit,
2��  suicide with the pathological background – suicide comes based on psychotic, 

morbid motivation, for example drug addiction, psychoses and the like,
3��  balance suicides – they appear based on developed motivation involving 

rational and other reasons�� It represents the most spread coverage�� 
P�� Ondrejkovič (2000, p�� 172) refers to several kinds of suicide:
1��  demonstrative – they are typical of women and young people, they hold 

violent character�� In their background there is an endeavour to reach a certain 
goal or a distress call�� The person is not fully determined to die; he/she wishes 
to be found��

2��  balance – they represent a way out from a seemingly insoluble situation, for 
instance during a difficult disease, at the loss of life perspectives and the like�� 
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A special kind of balance suicide represent intentional suicide of drug addicts 
that are accompanied by heavy depression�� 

3��  ritualized – they are typical of oriental religions and cultures, such as hara-
kiri, kamikaze, collective suicide of religious character and so on��

4��  escapist – they are called out by the fear of death, by intolerable pain, punish-
ment, social degradation and for additional reasons��

5��  auto-punitive – they hold the character of self-punishment�� They bear the 
form of auto-aggression�� They can be linked to mental diseases as well 
(depression, schizophrenia and the like)��

Paclt I�� and Florian J�� (1999, p�� 44–47) describe three stages of suicidal activity: 
1��  stage – suicide from a thought like “life is not worthy to be lived“ up to the 

plans to commit suicide,
2��  stage – suicide attempt (parasuicide),
3��  stage – completed suicide, the peril grows with age�� Among children of twelve 

years of age it is rare, but in pubescence and in the period of maturation its 
occurrence rapidly grows��

Causes of suicides

Present science, when explaining the causes of suicide, comes out of polyaethi-
ological approaches pointing to linkage of internal (endogenous) and external 
(exogenus) causes of their emergence��

L�� Černý (1970, p�� 15–17) assorts the causes of suicide as follows:
1��  Internal causes: changes of personality, psychopathy, hormonal changes 

(pubescent behaviour, psychical alienation, intellect malfunction)�� It is pos-
sible to also place here changes of the psyche based on small organic damage 
of the CNS�� 

2��  External causes: 
a)  Influences of the family environment and upbringing – here we deal with 

a social family level, its completeness, tension between parents, defectness 
in form of alcoholism or of a psychic alienation and deviation of one of 
the parents, especially with regard to educational impact on the child or 
from the side of a parent�� 

b)  An influence of work environment – for children it practically means 
their load at school, for adult individuals it is their work position�� The 
most common cause is the lack of ability to accommodate oneself to 
school work or to keep work pace�� 
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c)  An influence of a peer group – this factor occurs quite often among young 
people, especially during the pubescence period, when they start stronger 
emotional relationships with friends of the same sex or look for company 
of the opposite sex�� There appear associations of the youth into groups, 
gangs, with various programmes and contents�� Currently we also see 
around such a phenomenon, where suicide becomes the condition to be 
accepted into a gang�� 

M�� Vlčková (1995, p�� 9) describes four main areas of suicide causes:
1��  Psychiatric disease, among those most often uncertainness, fear, depression, 

and alcohol or drug addiction can be found��
2��  Influences communing out of the individual’s relation to society – these are for 

example situations of child excruciations in various forms, sexual abuse of 
childen, erotic problems of girls and the like�� 

3��  Heritable influences and family influences 
4��  Disclosed deviances in the substance exchange of the brain nerve conveyor of 

serotonin, as well as release of some hormones – research verified that the 
substance exchange of serotonin generally influences agressiveness, which 
can be directed both against the surroundings and against oneself��

P�� Ondrejkovič (1999, p�� 129) points to “burdening situations and stress” that 
can merge into suicide�� He describes three most important parts of burdening 
situations among which there are special relations: critical life situations – they 
burden a person for a long time changing his/her balance as well as the balance of 
environment, and they can induce psychical malfunctions as well,

1��  daily troubles – little failures, set-backs, suffered outrages and humiliations, 
disappointments, unpleasant surprises and others�� They themselves do not 
represent objective burdening factors; they become such only in the process 
of subjective evaluation and reconnaissance,

2��  crises – marked by self-doubt, anxiety and fear, feelings of dejection and 
pessimism alternating between hope and despair��

Suicidal tendencies development in the Slovak Republic

Prior to 1989 there was a significant difference in the number of suicides in the 
countries of the Eastern Block and in the West�� Whilst in the developed countries 
there were registered only 12��6 suicides for 100 thousand inhabitants in years 1990 
– 1995, in the East European countries there were up to 31��7 suicides for 100 thou-
sand inhabitants�� Out of the developed countries only a few exceeded the limit of 20 
suicides for 100 thousand inhabitants, such as for example Finland (20��6), Austria 



47New Suicidal Tendencies Development in the Slovak Republic

(22��6) and France (21��1)�� A survey of the Eastern Block countries which exceeded 
the limit of 20 suicides for 100 thousand inhabitants is displayed in Table 1��

Slovakia and Romania found themselves under the limit of 20 suicides for 100 
thousand inhabitants�� In some of the countries of the former Soviet Union with 
the prevailing Muslim religion there was a low occurrence of suicides, for example 
in Tajikistan (3��7) or Azerbaijan (0��7)�� Among the countries with low occurrence 
of suicides in 1950–2000 also belonged Columbia (3��5), Greece (3��6), Costa Rica 
(4��9), Israel (6��5), Great Britain (7��5), Portugal (8��3), Italy (8��4), Spain (8��7) and 
others�� It is possible to say that these are countries with a higher level of religious-
ness, where suicide is considered to be a big sin�� Average development of suicides 
in Slovakia in the second part of the 20th century in shown in Table 2��

Table 2: Average development of suicides in the Slovak Republic  
for 100 thousand inhabitants
Years Number of suicides for 100 

thousand inhabitants
1950s 9 people
1960s 13 people
1970s 17 people
1980s 15 people
1990s 13 people

Source: Bureau of Statistics of the SR�� Bratislava 2001

The minimum number of deaths through suicide was registered in 1952, which 
made up 7��3 suicides for 100 thousand inhabitants�� From 1950 to 2000, as a result 

Table 1: A survey of suicides in Eastern Block countries in years 1950–2000 
Name of country Number of suicides

Lithuania 47.4
Russia 43.3
Latvia 42.8
Estonia 39.6
Hungary 33.7
Kazakhstan 29.2
Slovenia 29.0
Slovakia 14.0
Romania 12.5

Source: Bureau of Statistics of the SR�� Bratislava 2001
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of suicides 32 615 people died in Slovakia, out of whom 6279 were women, it is 
19��3 %�� Every year an average of 652 inhabitants caused their own death�� The 
statistics of suicides in Slovakia according to regions and sex in 1997– 2004 is 
shown in Table 3��

Table 3: Suicide statistics in particular regions of the SR  
according to sex in 1997–2004

2004 SR BA TT TN NR ZA BB PO KE MRP*
Number 483 54 37 30 77 84 80 41 69 11
Men 401 45 29 25 62 71 68 34 56 11
Womem 82 9 8 5 15 13 12 7 13 0

2003 SR BA TT TN NR ZA BB PO KE MRP*
Number 639 58 77 49 80 84 94 67 100 30
Men 550 43 70 42 64 75 87 60 84 25
Women 89 15 7 7 16 9 7 7 16 5

2002 SR BA TT TN NR ZA BB PO KE MRP*
Number 679 66 102 45 111 75 112 48 83 40
Men 573 56 83 36 96 60 98 41 69 34
Women 106 10 19 6 15 15 14 7 14 6

2001 SR BA TT TN NR ZA BB PO KE MRP*
Number 757 68 119 48 108 82 121 60 104 47
Men 637 50 100 43 85 71 105 55 89 39
Women 120 18 19 5 23 11 16 5 15 8

2000 SR BA TT TN NR ZA BB PO KE MRP*
Number 697 60 109 56 103 73 108 51 102 35
Men 570 48 86 51 83 66 87 42 76 31
Women 127 12 23 5 20 7 21 9 26 4

1999 SR BA TT TN NR ZA BB PO KE MRP*
Total 727 76 111 69 104 96 91 54 103 23
Men 613 61 97 54 92 78 78 50 83 20
Women 114 15 14 15 12 18 13 4 20 3

1998 SR BA TT TN NR ZA BB PO KE MRP*
Total 775 74 122 70 116 104 114 50 103 22
Men 664 62 106 60 98 92 100 42 83 21
Women 111 12 16 10 18 12 14 8 20 1
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1997 SR BA TT TN NR ZA BB PO KE MRP*
Total 708 68 95 76 86 100 95 86 82 20
Men 581 45 76 66 68 85 77 77 67 20
Women 127 23 19 10 18 15 18 9 15 0

Source: http://www��minv��sk/statistiky/krimisamovrazdy��htm

From the displayed survey in T3 results a decreasing trend of suicides in the SR 
from 2002 till 2004, when a clear rapid decrease of suicides happened in com-
parison with 2003 (639:483)�� In a long-range trend of the development of suicides 
it is evident that there are big gender differences in the number of suicides in favour 
of men (approx�� 1:5), who represent a more risky group than women�� The Banska 
Bystrica, Žilina and Nitra regions belong to the most risky regions recently�� Before 
2001 those most risky ones were Trenčín and also the Košice region�� In the 60s till 
70s the highest level of suicides for 100 thousand inhabitants was found in Brati-
slava�� 

The level of suicides is differentiated also as to age�� The most risky age category 
is the one of 45–49 year-olds�� Among men an increase of suicides continues till the 
age of 54, then they decrease, and from 65 on they rise again�� The highest intensity 
of suicides in the last 25 years is demonstrated in the age group 80–84�� Among 
women the number of suicides has a growing trend till 79 years of age�� After this 
year the number of suicides among women decreases�� The highest level of suicides 
for 100 thousand inhabitants was found in the age categories 70–74 and 75–79�� 
(Michálek, A��, 2001, p�� 76) 

Viewed from the aspect of the ways of suicide commitment for both genders from 
1960 on the most common way was hanging, by which up to 62��1% of suicides were 
committed�� Among other ways of suicide can be found poisoning by either solid or 
liquid material (9��8%), fire-arms (8��3%), jump from height (5��4%), drowning (3��4%), 
poisoning by gas (3��1%)�� Among the above ways the most distinct differences 
between men and women are in the use of fire-arms (10 : 1��3%), in others women 
dominate�� Women committed suicide most often because of disappointment in love, 
friendship or marriage�� Among men dominate conflicts in employment, anxiety to 
be punished for committed crime, for fear of poverty and difficult life situations for 
which usually the self-murder is responsible�� (Michálek, A��, 2001, p�� 77) 

Special attention among suicides is to be paid to the suicides of children and the 
youth�� For instance in 1999 24 children under 14 years of age (5 boys and 19 girls) 
and 129 young people at the age of 14–19 (46 boys and 83 girls) attempted suicide�� 
In the same year 1 boy under the age of 14 and 22 young people between 14–19 
years of age (20 boys and 2 girls) committed suicide�� Among girls dominate suicide 
attempts, among boys, on the contrary, consummated suicides prevail�� Percentage 



50 Jolana Hroncová

development of suicidal acting in the population of 5–19 year-old children and the 
youth out of the total number of suicides in selected post-communist countries is 
featured in Table 4��

Table 4: Suicide development among children and youth in selected post-
communist countries in 1989–1996 in population of 5–19 year olds

Country 1989 1990 1991 1992 1993 1994 1995 1996
SR 3.3 3.2 5.2 2.4 3.5 4.8 4.7 –
CZ 3..6 3.4 5.9 5.1 5.1 6.1 7.0 6.0
PL 3.7 3.8 4.4 4.4 5.2 5.3 6.0 6.1
H 6.4 6.0 5.6 7.9 5.9 7.1 6.8 5.3

Source: P�� Ondrejkovič, 2000, p�� 175

 From the survey shown in Table 4 it is clear that the highest number of suicides 
in the category of 5–19 year-olds can be found in Hungary�� In years 1989–1996, 
however, growth began in other countries as well��

 The motives to commit suicide and to attempt suicide among children and the 
youth are often problems in family, especially neglecting, or mistreating of children, 
imperfections in upbringing, problems at school (school failures, chicanery), 
emotional and health difficulties, burdening situations and other reasons�� As to 
the ways of suicide commitment there prevail poisoning with poisons, drug over-
dose, cutting the veins, junping under a train and a jump from height��

Suicidal behaviour represents a serious societal problem, which must be given 
proper attention from the point of view of social pedagogy, medicine, psychology, 
and additional sciences as well�� 

Suicide prevention 

Suicides are multidimensionally determined phenomena, a subject of research 
of many sciences�� Suicide prevention also requires an interdisciplinary approach�� 
In this context P�� Ondrejkovič (2001, p�� 178–179) writes: “From the point of view 
of social work and social pedagogy as well as sociology there is a proper question 
if there is effective suicide prevention and a therapy of situations that lead to suicide�� 
Because suicidal behaviour especially among the youth, represents a complex and 
multi-factor phenomenon, many authors refer to non-existence of a specialised 
prevention and therapy of suicide mainly because the answers to hundreds of 
questions about the reason for suicide could be only answered by the one who died 
and we cannot ask him/her any more�� Therefore only by knowing general reasons, 
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social as well as psychological, and individually spiritual as well, which can lead to 
suicide, it is possible to intervene into these conditions and try to prevent suicide�� 
The interventions, however, must be of complementary character, both individual 
and macro-societal, in order to increase the probability of their effectivity when 
saving the highest value in society represented by human life��” 

According to P�� Kerecman (1999) there are two kinds of means available for 
suicide prevention�� These are means of extra-legal prevention as well as legal 
means. 

Extra-legal prevention 

–  public voice and societal attitude to the problem of suicide is the most com-
mon way of preventive acting�� It is involved mainly in the process of education 
and training, especially of maturing youth,

–  negative stimulation of suicide intention (publicizing the number of suicides, 
their roots as well as ways),

– family harmony, care of old people,
– combating alcoholism,
– effective birth-control,
– popularising literature,
– hot line, crisis centres and clinics, psychotherapeutic centres��

Legal prevention

This form is aimed at building up such a legal situation that prevents suicide in 
relation to the whole population�� It especially concerns legal regulations concerning 
getting and keeping fire-arms, poisons, and pharmaceuticals�� It is also necessary to 
create legal regulations concerning the rights and duties in relation to persons 
endangering their own health and life (laws on security brigades, health care and so 
on)�� The character of such prevention is, however, already more or less repressive��

Prevention of suicidal acting involves three levels (Hapáková, E., 1997)

1�� Primary prevention – broad, general�� It is directed towards endangered 
population, children and the youth from risky families, socially isolated children, 
and children from an inappropriate family environment as well as towards people 
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in crisis life situations�� Implementing primary prevention is the role of primary 
educational factors, family in particular, school, educational institutions, but also 
the mass-media, churches and additional institutions�� 

Family – is the starting point of suicide prevention�� The best prevention is a good 
family�� Family environment, however, also takes a great deal of suicidal acting�� 
Suicides are more frequent among the children who live in an inappropriate family 
environment�� That is why according to L�� Chaloupka (1983, p�� 51) it is necessary to 
look after families and to cooperate with families�� In case that the family is deeply 
disturbed and preventive actions are not efficient, it is appropriate to take the child 
out of the family�� It is also increased perfectionism of parents in relation to children 
as well as improper requirements that lead children to suicide�� From the point of 
view of suicide prevention in families, the quality of family upbringing plays a 
significant role as well as a positive climate and positive emotional relations between 
parents and children�� M�� Vlčková (1995, p�� 19) indicates that “in a family there must 
be pursued such upbringing where the approach to the child as subject of upbring-
ing and its acceptance as an adequate family member is substantial��”

A significant role in the period of primary suicide prevention is also played by 
school. Special attention at school, by teachers, should be paid to the pupils coming 
from dysfunctional families, to ostracised pupils, drug consumers as well as to 
pupils with worse results, especially at the time of report distribution�� Suicide 
prevention as well as the prevention of additional socio-pathological phenomena 
at school requires an overall increase of educational and preventive function of the 
school while creating a positive psychical climate based on trust and democratic 
attitudes among teachers and pupils�� An indispensable role is played here by pre-
vention coordinators, which is also emphasized by I�� Emmerová (2004, p�� 137)�� An 
important role in suicide prevention is also played by the mass-media, TV in 
particular, especially at the time of the record distributions, through appeals to 
parents, but also through specially designed productions as well as by documentary 
programmes�� Pupils’ interest activity realized at the after-school time should be 
also considered as an effective form of prevention�� Long-range positive interests 
can meaningfully remove stress and psychical burden of pupils�� To increase frustra-
tion tolerance and an ability to adequately solve life situations belong among the 
essential tasks of primary suicide prevention��

2�� Secondary prevention – is focused on individuals who find themselves in 
critical times before the suicidal act, in a crisis life situation�� Suicidal acting is often 
preceded by depressive conditions as well as other perturbances�� Secondary pre-
vention therefore requires a professional level�� There are tasks for psychiatrists, 
psychologists and for additional professionals�� D�� Ignjatovičová (2003, p�� 34) 
indicates that “psychiatrists will play an important role in anticipation, presuming, 
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and preventing suicides�� Suicide prevention also involves a profound cure of 
mental defects which involve suicidium as the most serious complication”�� 

Pathogenesis of suicides was contributed by J�� Ringel with his theory of presui-
cidal syndrome; the syndrome becomes evident by personality constriction, by 
aggressiveness against oneself, and by suicidal fantasy�� Suicidal fantasy is charac-
terised by Meninger’s shake (a wish to kill oneself, to be killed, to die)�� Ringel 
esteems these factors as characteristic of the presuicidal syndrome that can be 
caused by many physical and mental diseases as well as adverse life surroundings�� 
An important factor is current mental defect, depressive dispositions�� According 
to W�� Pölding, approximately 50% of people in a situation of a depression try to 
commit suicide�� P�� Kielholz reports that 12% of depressive people end their life by 
suicide�� During psychose suicide is committed by approximately ¼ of men and 1/10 
women�� (Černý, L��, 1970) During societal suicides the imperilled group of people 
is made up of people in difficult life conditions, in deep disorders of social attitudes 
in family, at school, in the workplace, people with pathological addictions, with 
misleading attitudes to life as well as other groups�� Among effective forms of help, 
in presuicidal behaviour within both primary and secondary prevention, there can 
be found hot lines and counselling networks, made up by institutions for alcohol, 
pre-marriage, and pedagogic-psychological counselling, as well as additional 
institutions�� 

3�� Tertiary prevention – is focused on survivals of a suicidal attempt�� Its essence 
is to teach such a person to overcome life difficulties, to enforce tolerance to stress 
and burden as well as to adequately control his/her behaviour while looking for 
a new meaning of his/her life�� An important role is played here by mastering 
failure as well as formatting of a new value orientation, appropriate evaluation of 
his/her possibilities and overruling frustrations�� Suicidologists emphasise the need 
for a cultural and social revolution in society�� (Černý, L��, 1970) Tertiary prevention 
is a matter of psychiatrists in particular, immediately after a suicidal attempt, 
however, later on a professional approach of psychologists, social and mission 
workers, and counselling institutions is necessary as well�� 

Resume:

This contribution presents analyses of suicidal tendencies development in the 
SR in a historical context as well as today�� Osobitná pozornosť je venovaná preven-
cii samovrážd zo sociálno-pedagogického aspektu��
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Social Pedagogue at Elementary 
and Secondary Schools in the Slovak Republic 

– Present Situation and Perspectives 

Abstract: 

The paper exposes the possibilities to employ social pedagogues at elementary 
and secondary schools, their basic activities to be performed�� It is also bringing the 
results of a research among teachers – coordinators of prevention at elementary 
and secondary schools in the region of Central Slovakia�� 

Key words: social pedagogue, competences of a social pedagogue, coordinator of 
prevention, social pedagogue’s tasks at school

The profession of a social pedagogue has been adherent both to the development 
of social pedagogy as a science and to the definition of its subject�� The attention of 
social pedagogy to the solutions of many socio-educational problems, in the past 
as well as today, is reflected not only on various approaches to the definition of its 
subject but also on heterogeneous definitions of the competences and of the profes-
siogram of a social pedagogue�� A broad scale of social pedagogue’s field of action 
is not yet institutionally anchored in the Slovak Republic, especially not at elemen-
tary and secondary schools�� 

According to A�� Tokárová (2005, p�� 307) “It is the task of social pedagogy to 
analyze and direct the process of education and training of individuals for 
particular types of social environments (with specific features: regional, eco-
logical, economic, health, moral, and the like)�� It researches how to prevent or 
solve arisen socially undesirable problems through education��” O�� Lipkowski 
(1996�� p�� 59) highlights social pedagogy’s concern with education of the addicted 
in regard to civilization changes of society, pointing to a changed environment, 
hereby the conditions of education as well, pursuing these changes both at 
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a general level and also in situations when moral development of an individual 
is jeopardized��

According to B�� Kraus (2000, p�� 276) we can define a social pedagogue as a 
professional that is equipped by theoretical, practical, and conceptual skills to 
educationally work in those places where he/she can contribute to a formation of 
a healthy way of life; in particular, in those places where the environment of an 
individual, or of a group, actuates in a destructive or non-creative way during the 
process of meeting the needs�� A social pedagogue is thus a professional that leads 
and organizes the educational process at a professional level while influencing 
children, youth, and adults towards the desired direction in personality develop-
ment��

Z�� Bakošová (2005, p�� 15–19) mentions the following competences of a social 
pedagogue:

1��  Competence in educating – A social pedagogue in a broad sense of the word 
is an educator and a pedagogue�� In the area of the education of children and 
youth, he/she supports their development towards pro-sociability, altruism, 
compassionateness, solidarity and other features of a humanistic character�� 
In the process of self-education, he/she is oriented towards his/her own self-
understanding, patience, and endurance��

2��  Competence in re-educating – If a social pedagogue is equipped with edu-
cational competences, he/she can diagnose strays from the norm and from 
socially desirable behaviour�� This competence is embodied in reconditioning, 
re-socialisation, or re-education��

3��  Competence in counselling – A social pedagogue makes counselling under 
school environment conditions in relation to school pupils (when helping to 
integrate to the school body, when leading pupils towards social behaviour, 
when family setting is disrupted, when problematic behaviour emerges), in 
relation to teachers (helping solve pedagogic situations especially to beginner 
teachers, initiating further education of teachers, protecting the rights of 
teachers against aggressively acting parents), and in relation to the parents 
of school pupils (competence in counselling is employed when family setting 
is disrupted; the social pedagogue also provides parents with counsels on the 
educational process connected with the development of their child, on the 
effective communication between parents and children; he/she also gives 
information on the prevention of socio-pathological phenomena, their 
potential risks for children and youth as well as on possibilities of help�� 

4��  Competence in prevention – Prevention means to anticipate and avoid non-
desirable phenomena�� Prevention in general can be divided into primary, 
secondary and tertiary one; a social pedagogue can come across each of those, 
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for children and youth mainly in the primary prevention (directing towards 
the whole society) and the secondary prevention (directing towards risky 
groups of children and youth)�� Primary or general prevention involves the 
most general conditions for non-desirable phenomena prevention�� It targets 
the whole population, the population which is neither disrupted in health 
nor socially or otherwise disordered�� Primary prevention begins in the life 
of a young man at the time when there are no problems with socio-patho-
logical phenomena yet�� Secondary or direct prevention is intent on imperilled 
groups of population, it does not involve all�� The goal of the secondary pre-
vention is to put an individual back to the original disposition and to system-
atically monitor him/her because of the danger of the failure recurrence�� The 
secondary prevention is heading to vulnerable children and youth aiming at 
empowering the protective factors of their life so that the level of risky situ-
ation diminishes��

5��  Competences in management – Cooperation with other professionals is 
inevitable in an interdisciplinary approach and it requires managing the 
work�� 

A social pedagogue should be able to find employment in both elementary and 
secondary schools�� The basis for his/her work would be socio-educational activity 
with children and youth, especially with the children and youth in problematic 
situations, or in the work with children from dysfunctional families�� He/she should 
pay attention to: 

•  children and youth from disadvantaged socio-cultural milieu,
•  pupils with socio-pathological behaviour: drug addiction, delinquency and 

criminality, truancy, chicanery, and others,
•  children and youth with mild brain dysfunction,
•  pupils suffering from the CAN syndrome (of an ill-treated, abused, and 

uncared-for child),
•  all pupils while organizing free-time activities,
•  preventive activity,
•  pupils in problematic situations��
A social pedagogue can give a specific form of help to children and adolescents 

especially at school, wherein J�� Lorenzová and V�� Poláčková (In: Kraus, B�� and team, 
2001, p�� 192) see opportunities of his/her employment in the following areas:

1��  social education:
–  extra-class activities,
–  supporting social teaching in classes with an emphasis on creating pro-

social personality characteristics,
2��  social counselling,
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3��  multicultural education��
The roles of a social pedagogue at school can be featured according to the above-

mentioned authors as follows:
•  a helper and an advocate of pupils, their rights and dignity,
•  a mediator in conflicts with pupils and parents,
•  a coordinator with public administration,
•  an initiator of cooperation with local educational and training institutions,
•  an organiser of free-time projects and activities�� 
L�� Nemcová (2005, p�� 128) points to the possibility to employ social pedagogues 

at elementary and secondary schools as coordinators of an education for matri-
mony and parenthood�� 

Every teacher should know what attitudes pupils have towards their parents and 
vice versa�� The roots of non-adequate pupil behaviour can be found in the erosion 
of this attitude�� Here a new horizon opens up for a social pedagogue’s activities�� 
Improvement of cooperation and links between the school and family becomes 
important�� This cooperation should be based on the participation of children in 
this attitude�� The child thus cames to understanding of being a participant in what 
is happening�� The cooperation should be based on cooperation and effective com-
munication�� Part of the relation should be mutual acceptance, respect and tolerance�� 
School and family cooperate through various forms�� Among individual forms can 
be found inviting parents to school, visiting families, individual conversations, 
pupil’s book, and several other forms of written contact�� It is the written contact of 
teachers with parents which is the most frequently used way of cooperation�� Among 
collective forms of cooperation we place class meetings (the most frequent collec-
tive form of cooperation between schools and families), Open Door Days, discus-
sions, and additional activities organized by schools�� The cooperation of the school 
with families help provide a clearer picture of the child’s needs, more information 
from schools and families will create a sense of trust and will improve the relation 
of parents to the school�� Families can help school with material accessories�� On the 
other hand, teachers better understand family culture and its possibilities�� The 
atmosphere of cooperation and mutual support will be changed�� Pupils themselves 
are more motivated when they see teachers and parents cooperating��

The results of the conference (2000, p�� 276) called “Current situation of social 
pedagogy in Slovakia” held on February 2nd and 3rd 1999 in Bratislava attract atten-
tion to the possibilities of employment of social pedagogues in the prevention of 
socio-pathological phenomena�� The conference verified social pedagogy to have 
its place in prevention and its attention is drawn to the area of the prevention of 
socio-pathological phenomena�� According to A�� Tokárová (2005, p�� 307), the 
primary task of social pedagogy, and therefore of a social pedagogue as well, is 
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prevention activity as well as recovery of social cohesion through pedagogical 
therapy�� 

D�� Miňová (2000, p�� 239) specifies objects of a social pedagogue’s activity, such 
as children and their socio-pathological problems, pointing to some of them:

•  excruciation, neglect, misuse, chicanery,
•  drug addiction,
•  alcoholism,
•  truancy,
•  defective behaviour,
•  disrupted family relations��
A social pedagogue’s profession is required by vigorous growth of socio-patho-

logical phenomena among children and youth, by a the development of a high-
consumption way of life, by a negative mass-media influence, by a negative leisure 
use as well as by an increase of social problems in society�� A special task of social 
pedagogues would be to perform the function of a coordinator of drug addiction 
prevention as well as of additional socio-pathological phenomena, which are pres-
ently under the attention of teachers; they often complement their work load by 
that, though without necessary professional training�� 

In the years 2004 and 2006 we carried out research using a questionnaire method 
among those teachers of elementary and secondary schools who perform the func-
tion of a drug addiction coordinator and of additional socio-pathological phenom-
ena�� The studies were implemented in the Central Slovakian region with a sample 
of 159 respondents – coordinators�� 

We were interested in what problems they encounter while acting as coordina-
tors�� The results for particular years are displayed in Table 1�� 

Table 1: Problems while acting as coordinators of prevention

year 2004 year 2006
lack of time to act as coordinator, or left‑out coordinator’s work from workload 32.12 % 28.57 %
no cooperation of family 22.02 % 20.41 %
lack of finances 7.34 % 18.37 %
lack of materials 6.42 % 4.08 %
additional problems 6.42 % 10.20 %
lack of colleagues’ interest 5.50 % 6.12 %
problems to get professionals for discussions 3.67 % 4.08 %
no problem 1.83 % 2.04 %
no answer to question 14.68 % 8.16 %
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In 2004 the majority of the respondents had a problem with the lack of time, or 
they pointed to the fact that the work of a coordinator is left-out from their work-
load; they are not freed of additional work duties and coordinator’s work in work 
“over-time”�� 22��02 % of the respondents had problems with no cooperation of 
families and no interest of parents�� The lack of finances was pointed to by 7��34 % 
of the respondents and the lack of materials was reported by 6��42 %�� 3��67 % of the 
respondents experienced problems to get professionals for discussions and lack of 
colleagues’ interest was referred to by 5��50 % of the respondents�� Only 1��83 % of the 
respondents – coordinators encountered no problems�� 

In 2006 again, the majority of the respondents expressed a lack of time as their 
biggest problem�� In comparison with 2004 more coordinators feel the lack of 
finances for their work (18��37 %)�� In the remaining entries there were no major 
changes��

We have found by the research that the biggest problem of coordinators is the 
lack of time to perform the function of a coordinator�� This situation could by solved 
when a position for a social pedagogue is created in schools, which would also 
perform the function of a coordinator of prevention�� This function is currently 
performed by teachers who teach subjects according to their approbation�� It is 
normally two or more subjects�� Besides, many coordinators are entrusted to execute 
an additional function: a class teacher or educational advisor��

School is the second strongest socialization factor�� It must execute preventive 
activities, especially in relation to little motivating family environment of children�� 
Enhanced attention must be paid to pupils coming from imperilled families and 
in this area the school must work in close cooperation mainly with extra school 
counselling organisations�� This should become a target of interest in favour of 
having social pedagogues at schools��

In the prevention of socio-pathological phenomena, the coordination of preven-
tive activities at school is inevitable�� This function should by fulfilled by the 
coordinator of prevention, appointed by the school headmaster from among the 
teachers�� The coordinator of prevention formulates a plan of preventive activities 
for the school year cooperating with teachers as well as with extra-school organisa-
tions during their implementation�� 

In our opinion social pedagogues are ready to perform the function of coordina-
tors of prevention under the conditions of elementary and secondary schools 
because the focus of their activity is exactly in preventive activities�� 

A very important role during the prevention of a deviant behaviour is also played 
by the quality of how children and youth spend their leisure�� Leisure has a signifi-
cant and indispensable place in the development of a child’s personality�� The 
importance of leisure is currently growing and represents a significant individual, 
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societal, and pedagogical value�� Rational use of free time to a great extent supports 
the prevention of socio-pathological phenomena of children and youth�� Creation 
of a sufficient number of possibilities for leisure activities and involving of children 
and youth into regular interest activity is an inevitable presupposition of their 
positive development�� Many studies refer to positive links between the use of leisure 
and the occurrence of deviant behaviour of children and youth�� The preventive 
function of free time is emphasized in the National Programme to Combat Drugs�� 
It is important for schools to create possibilities for an organized interest activity 
of pupils; at the same time it is necessary to pay increased attention to pupils 
coming from imperilled family environment��

Since the professional position “social pedagogue” at elementary and secondary 
schools has not yet been legislatively fixed, we assess as positive the activity of the 
Methodological Pedagogical Centre in Banska Bystrica for its working out a Profes-
sional standard of a pedagogical employee – specialist. Working material on the prepa-
ration of the proposal to systematize a position of a social pedagogue at schools.

The basic activities of a social pedagogue at elementary and secondary schools 
according to us should be rooted in:

–  implementation of primary prevention of socio-pathological phenomena, 
they would perform the function of a coordinator of the prevention of drug 
addiction and of additional socio-pathological phenomena;

–   organisation of free time activities of children and youth;
–   social counselling;
–   active work with pupils from disadvantaged family environment;
–   cooperation with parents��
According to J�� Hroncová (2004, p�� 44) “integration processes in the European 

region will probably emphasize even more the inevitability to develop supporting 
professions, for example, in order to continue solving the Romany people problem 
or the growth of socio-pathological phenomena of children and youth or the 
problems linked to the crisis of family and so on��”

It would be desirable to create a place for a social pedagogue at every elementary 
and secondary school, because he/she holds professional skills to perform a preven-
tion coordinator’s activities and other socio-educational work�� It is also inevitable 
to intervene into the way pupils spend their leisure�� A social pedagogue knows 
both risky and protective factors of an optimal development of children and youth�� 
He/she focuses not only the problems of pathological character, problems of 
marginal groups, imperilled part of population as potentially deviant-acting, but 
actually the whole population�� A social pedagogue should influence the personal 
development of pupils developing their social skills�� Cooperation with families is 
also important��
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Environment’s Impact 
on The Emergence of Drug Addictions of Children 

and Youth; Possibilities of Their Prevention

Abstract: 

The contribution refers to the participation of environment for the emergence 
of drug addiction of children and youth�� It expounds the origins of drug addiction 
emergence with special respect to environment’s impact�� It also presents selected 
results of the research implemented at elementary schools of the Banska Bystrica 
district in the Slovak Republic�� A part of the research was directed to determine 
personal experiences with drugs of pupils at the 2nd stage of elementary schools�� 

Key words: drug addiction, environment, prevention, toxic addiction of children and 
youth, reasons for emergence of drug addictions, elementary schools.

A rapid expansion of the drug problem in the transformation period has moti-
vated professional public to a deeper analysis of the roots of toxic addictions and 
of the possibilities to prevent them�� A toxic addiction is a polyethiologically con-
ditioned phenomenon; factors of bio-psycho-social character participate in its 
emergence�� While dealing with the aetiology of a toxic addiction we will come out 
from the fact that man as a bio-psycho-social being is unique and non-recurring�� 
The present level of knowledge presented in the scholarly literature points to multi-
causality of the roots on which a toxic addiction arises, develops and spreads�� This 
is why we clarify the aetiology of the drug addiction problems based on views 
presented by various authors with special regard to the social environment�� 

Environment can impact on humans either positively, in the sense of socially 
desirable norms, or negatively�� (Emmerová, I�� 2004, p��143) Various authors 
(E�� Urban, 1973; J�� Presl, 1994; J�� Hroncová, 1996, 2006; V�� Kolibáš & E�� Novotný, 
1995; I�� Novotný, 1999; I�� Emmerová, 2004 and others) refer to the impact and 

Miriam Maľová
Slovak Republic
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factors of environment as being decisive and co-active factors for the emergence 
of social deviations of children and youth�� Everything around us significantly 
influences the formation of human stances, values and relations�� It first involves 
parents, siblings, peers, friends, school and employment, the mass-media�� These 
are socialisation factors, to which J�� Hroncová (1996, p�� 40; 2004, p�� 78) adds also 
street influence (gutter), especially friends, peer groups, leisure activities of children 
and youth, local milieu influence and the like�� Among primary socialisation factors 
J�� Hroncová (2004, p�� 78) places: family, school, educational institutions�� 

E�� Urban (1974, p�� 7) brings in four factors which lead to the emergence of 
human drug addiction�� These are also supported by J�� Podhradský & E�� Komárik 
(1990); J�� Lietava (1997); E�� Kolibáš & I�� Novotný (1996); T�� Illes (2002) and others�� 
These are the following ones: 

1��  Pharmacological factors (“drug”)
2��  Somatic and psychic factors (“personality”)
3��  Environmental factors (“environment”)
4��  Perception factors (“stimulus”)
Athors I�� Novotný and P�� Ondrejkovič (1999, p�� 162) add also the fifth one to the 

above factors of the drug addiction emergence: Frequency factor (“frequency”)�� 

1.  Pharmacological factors – “drug”
Availability of drugs greatly impacts on the addiction emergence�� According to 

the monitor centre for drugs and drug addiction (Stav drogovej problematiky 
v Európe�� 2006, p�� 37–47) cannabis is the world’s number one produced and sold 
illegal drug�� In many European countries, the second most frequently used illegal 
material of synthetic nature is amphetamine, ecstasy, LSD and additional ones�� In 
the Slovak Republic in 2003 the dominance of heroin ended and cannabis drugs 
as well as amphetamines came to prominence�� The consumption of legal drugs is 
high as well��

The research results of M�� Bieliková, M�� Pétiová and E�� Drzníková, (2003) tar-
geted at smoking of pupils at elementary schools show a continually growing 
tendency of cigarette smoking; young people start experimenting with cigarettes 
at the age of 12 to 15�� According to the research results of M�� Bielikova (2003) 
pupils start experimenting with alcohol already at the age of 10�� This has recently 
been verified by the research results by I�� Emmerova (2005); she writes that the 
occurrence of the first experience with alcohol and tobacco is growing in the age 
category of 10–4-year-olds��

In 2005 we implemented research targeted at the pupils at the 2nd stage of elemen-
tary schools and at the elementary school coordinators of drug addiction preven-
tion and of additional socio-pathological phenomena�� The research goal was to 
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analyze the situation of the drug addiction prevention at elementary schools in the 
Banska Bystrica district, personal experiences of the pupils at the 2nd stage of ele-
mentary schools with drugs and so on�� When getting empirical data, we were using 
a questionnaire method�� The questionnaires were personally delivered and pre-
sented at elementary schools�� The research was implemented at selected 10 elemen-
tary schools in the Banska Bystrica district�� Altogether 300 pupils were addressed, 
out of those 175 girls (58��3%) and 125 boys (41��7%)�� The majority of the pupils 
were 8th graders of elementary schools, which represents 59��3% and minimum of 
the pupils were 7th graders, which represents 6��7%�� From among them 214 (71��3%) 
pupils came from a city and 86 pupils (28��7%) from a village��

Part of the research was dedicated to finding out personal experiences of pupils 
of the 2nd stage of elementary schools with both legal and illegal drugs�� From the 
results of the research it is clear that 68��3 percent of the pupils have personal 
experiences with alcohol and 42��0 percent with tobacco�� Marihuana was reported 
by 5��7 percent of the pupils�� The alternative “none of the identified drugs” was 
reported by only 9��7 percent of the pupils�� The presented results show the fact that 
drugs are becoming part of elementary school pupils’ life�� 

2.  Somatic and psychic factors – “personality”
The growing number of young people taking drugs is most clear in the age 

category of adolescents, although experimenting with drugs quite often starts 
already at the junior school age, or even at the pre-school age�� The period from 
10 to 16 years of age is called pubescence�� It is a period of sexual maturation, 
sudden somatic and psychic changes, emotional lability and instability in feelings, 
leaving the parents, criticising authorities, friendship formation and inter-sexual 
relations�� In this period parents lose their authority and consequently conflicts 
occur between parents and children�� The influence and importance of peers grows�� 
Friendship plays a very important role in this period�� Peers’ influence is strong as 
well, especially in this age category, playing a significant role in the motivation to 
take drugs too�� 

3.  Environmental factors – “environment”
The first social environment into which a child is born and where a child grows 

is family�� The significance of family is stressed by various authors, V�� Kolibáš 
& E�� Novotný (1994); K�� Nešpor, L�� Csémy (1997), I�� Emmerová & J: Hroncová 
(2004) and others�� At the same time, by its acting family can stimulate the emer-
gence of various social deviations�� According to I�� Emmerová, (2004, p�� 155) an 
important role in family is played by the quality of relations, quarrels and inconsist-
ency in upbringing, as well as parents’ exaggerated care of their children�� K�� Nešpor 
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writes that there are some risky factors on the side of parents that can directly or 
indirectly take part in the drug addiction emergence�� We are selecting just a few 
of them: Risky factors: addiction emergence in one of the parents, non-existence of 
family rules, lack of time for children, extreme strictness and physical violence in 
family, a high rate of tolerance for alcohol drinking or taking drugs in family and so 
on�� (Nešpor, K�� 2000, p�� 79)

When family fails, the child in exposed to the influence of peer groups�� Every 
social group has its own system of norms – rules; it is required to keep them, 
breaking them is punished�� These groups quite often negatively or even destruc-
tively impact on a young man�� The influence of friends to be a stimulus for drug 
consumption is referred to by the research results of various authors: M�� Račková 
(2002, pp�� 28–31), M�� Petiováj, M�� Bieliková & E�� Drzníková (2003, pp�� 13-24), 
I�� Emmerová (2005, pp�� 48–59)�� Our research results realized in 2005 are identical 
with the introduced results�� That is why we asked pupils a consequent question 
“Who offered a drug to you for the first time?” The ascertained results for this area 
are shown in Table 1�� 

Table 1: Initiator of drug offer
 Alternatives n %

 friends 109 36.3
 parents 57 19.0
 myself 37 12.3
 no answer 54 18.0

 others

nobody 28 9.3
cousin‑nephew 6 2.0
schoolmate 6 2.0
grandfather 3 1.0

 Total 300 100.0

Table 1 makes it clear that it was their friend who offered a drug for the first 
time as answered by 36��3 percent of the respondents�� Pupils of 2nd stage of elemen-
tary school are in the period of pubescence when friends’ and parties’ influence 
dominates�� Drug taking many times is motivated by an individual joining 
a group�� 

School besides family is the second most powerful socialisation factor�� School 
should represent a drug-free environment and should provide a positive example 
through teachers�� School must organise preventive activities, especially in relation 
to the little motivating family environment of a child�� More attention must be paid 
to children coming from dysfunctional and risky families�� 
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What is also relevant is the influence of the mass-media, such as TV, radio, the 
Internet and so on; its importance is referred to by the National programme to 
combat drugs till 2004 with a perspective till 2008�� Especially the influence of the 
mass-media on children and youth is positive, but also more and more negative��

4.  Perception factors –“stimulus”
For adults it mainly involves difficulties in marriage, in family, at work, crisis life 

situations and others�� For adolescents the stimulus to use drugs is often an endeav-
our to copy adults, to flee from inconveniences in family or school, but also 
boredom, curiosity, artificial increase of feeling to be courageous, an influence of 
peers as well as additional factors (Hroncová, J�� 2006, p�� 82)��

A primary stimulus to take drugs can be a negative influence of the mass-media, 
TV in particular, improper literature, the Internet, and the like�� Children and youth 
at pubescence and maturation represent a very risky group due to the specifics of 
their social and psychic maturation; they are in need of greater attention��

5.  Frequency factor – “frequency” 
The last from the list of factors is the factor of frequency or frequencies�� In this 

context I�� Emmerová (2004, p�� 46) points out that the factor of frequency is linked 
to how often people get in contact with drugs�� For young people, an environment 
full of drugs represents an increased risk�� 

As it arises from the definition of a toxic addiction, it is a situation caused by 
repeated use of a drug�� The more a child or a young man gets in contact with drugs, 
the higher is the probability of the drug addiction emergence��

The possibilities of primary drug addiction prevention 
at elementary schools 

The need for prevention is accented by the National programme to combat drugs 
(further: NPBPD), which was accepted by the Slovak government in August 1995�� 
“This is a basic programme document of corporate endeavour to combat drug 
addictions, to decrease illegal offer of drugs on our market, and it determines the 
main goals of medical and social care of inhabitants who got into the snares of drug 
addiction”�� (Pánisová, Z�� 1999, p�� 149) There are expressed basic principles and key 
positions for a multidisciplinary approach to the problem of drugs�� A factual 
character of the gradual implementation of anti-drug policy is shaped into tasks 
for individual executive departments, or for central authorities of the state admin-
istration�� 
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The currently valid updated National programme to combat drugs till 2004 with 
a perspective till 2008, which reads that the Slovak Republic will “support early 
and effective prevention of the emergence and spread of drug addiction, securing 
whole and continual care of drug addicts and with full decisiveness repress the 
production, transit and trading traditional and synthetic drugs so that the anti-
drug policy of the Slovak Republic is prevailed by a complex, balanced and coor-
dinated procedure while implementing the rule of corporate responsibility for the 
health and life of inhabitants“�� (Národný program boja proti drogám na roky 2004 
s výhľadom do roku 2008�� Bratislava: 2000, p��3��) 

State policy in relation to children and youth emphasizes preventive protection 
and regulations protecting children and youth from negative phenomena that 
impact on them�� (Koncepcia štátnej politiky vo vzťahu k deťom a mládeži do roku 
2007, p�� 6)

The requirement to implement prevention at an international level comes out 
of the legislation and policy of the EU�� The Council of the European Commission 
approved in June 2005 an EU anti-drug Operational plan for the years 2005-2008�� 
This Operational plan keeps the structure and goals of the EU anti-drug strategy 
for 2005–1012 and exposes approximately 100 specific regulations, which are to 
be implemented in the EU by its member states till the end of 2008�� The EU 
anti-drug strategy for 2005–2012 is conceived in multiple areas: coordination, 
area of politics: decreasing demand and supply, international cooperation, cross-
sectional theme: information, research, and evaluation�� The EU anti-drug strategy 
for 2005–2012 and the EU anti-drug operational plan for 2005–2008 will bring 
a more effective coordination of anti-drug activities at both national and interna-
tional levels�� 

The coordination of school preventive activities is inevitable for the prevention 
of socio-pathological phenomena�� This coordination in the area of prevention in 
schools is organized by headmasters, education counsellors, school psychologists, 
and prevention coordinators�� This function should by performed by a prevention 
coordinator appointed by the school headmaster��

The competencies of the coordinator of the prevention of socio-pathological 
phenomena are regulated by the pedagogic-organisational rules yearly published 
by the Ministry of Education for schools, school organisations as well as for the 
authorities of the state administration in the school system as an authoritative 
regulation�� The prevention coordinator fulfils the following tasks: the task of the 
school counselling in the questions of drug and other addictions, provides for 
prevention coordination as an integral part of education and training process, 
mediates networking of school with preventive, counselling and other professional 
organisations as well as with NGOs involved in prevention, coordinates and 
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methodologically directs preventive anti-drug educational and informative activ-
ity of pedagogical employees at school while long-run systematically monitoring 
and evaluating development of pupils, informing their parents (or their legal 
representatives)on the activities of preventive counselling and other professional 
organisations and their possibilities to prevent drug and other addictions; in frame 
of his/her preventive activity he/she also closely cooperates with the educational 
counsellor at school as well as with the centre of educational and psychological 
prevention�� The present situation at schools requires professional performance of 
the function of the prevention coordinator�� The function of a prevention coordina-
tor is often entrusted to pedagogues without knowledge of the problems of social 
pathology and its prevention, who do this function as an add-on to their work load, 
which often results in low effectiveness of their activity�� That is why it is desirable 
that this function should be performed by a social pedagogue as a skilled profes-
sional prepared theoretically, conceptually, and methodologically�� What is also very 
important is the requirement of a systematic and continuous education of other 
pedagogues working in the area of the prevention of socio-pathological phenom-
ena�� Similar preventive endeavours are realized by many other states�� The drug 
addiction prevention in the USA is being implemented in two forms: research and 
education�� Schools introduced an educational programme which is focussed on 
the prevention of the use of drugs, alcohol and is specific for various age categories�� 
They integrate drug problems into the educational content lectured by school social 
workers (M��A�� Suppes & C��C�� Wells, 1991, p�� 146–147)�� What is also very important 
is mutual balance between passing on and receiving information, which has 
a significant impact on active learning�� Passing on as well as receiving information, 
a possibility for learning through experience and getting feedback meaningfully 
impact on pupil activity as well as on the development of dynamic teaching�� 
(Zenke, R��, Gunkler, J��, 1985)�� J��G�� Brown (1974) in this context emphasizes the 
balance and “mergence education”, which is described as integration of cognitive 
learning and affective learning�� 

An effective way of prevention at elementary schools is the implementation of 
projects and programmes of prevention work such as Do not destroy your wise 
body, Sound school, School without alcohol, drugs and cigarettes, Before it is too 
late, and others�� We consider the most effective tool of the implementation of the 
primary prevention at school to be the organized interest activity of pupils�� Cur-
rently in many schools there is no sufficient and regularly organised activity with 
children and youth, which significantly decreases the effectiveness of the preven-
tion of all socio-pathological phenomena of children and youth��

In order to increase the effectiveness of prevention processes we continue to 
emphasize mutual cooperation between school and family, while increased atten-
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tion is to be paid to pupils coming from dysfunctional and imperilled families�� The 
basis for an effective preventive and educational activity remains to dwell in coor-
dinated and systematic work of basic socialisation factors: family, school as well as 
additional institutions (such as institutions of educational prevention, police, or 
other institutions)�� According to J�� Hroncová (2006, p�� 185), to the most important 
organisational forms of prevention at school belong: creating positive psychic 
climate, teaching process through such subjects as ethical education, civics, and 
also pupil interest activity, educational formation of pupils’ leisure�� School should 
create a sufficient number of possibilities for the work of interest groups according 
to pupils’ wish�� Forming a positive psychic climate at school, removing authorita-
tive style of education, deepening of the trust relationship and cooperation between 
teachers and parents, reinforcing the educational function of the school through 
class teachers, educational counsellors and the like, illuminating agitation as well 
as using of information technologies, self-governing activity of pupils, and so on�� 

The toxic addiction of children and juveniles is currently a very alarming phe-
nomenon because of the steadily decreasing age of the first contact with drugs�� 
More and more young people disclose experiences with alcohol drinking as well 
as with a more tolerant attitude to it among the members of their own family�� It is 
the family as a basic unit of society and a dominant socialisation factor, however, 
who should be an example and an important formation factor partaking in the 
positive development of an individual�� Children to a great extent accept family 
values as well as the way drug problems are discussed there, it forms their attitudes, 
because family is a model workshop of human behaviour�� A positive educational 
model of teachers and parents as to the legal drugs consumption influences the 
creation of positive attitudes�� 
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Pupils’ Opinions and Experiences 
with Drug Addiction and Tobacco Addiction

Abstract

The contribution is presenting the results of research realized with a sample of 
744 respondents from the Banska Bystrica region�� It is possible to deduce from the 
obtained answers that cigarette smoking – even despite anti-smoking education 
– is still attractive and popular�� This is proved for example by 38% of pupils aged 
10–11 who have already tried smoking as well as 25% of pupils who repeatedly 
smoked�� Out of the whole sample of respondents, up to 65% of them tried smoking 
and 56��5% smoked again�� Concurrently with the raising age of pupils there increases 
also the number of those who repeated smoking, so that in the category of 17–18 
years of age it reaches as many as 71��5%�� The numbers of pupils smoking on a daily 
basis are alarming (13–14 years of age 69��8%, 17–18 years of age 63%), and they 
are higher than those reported by other authors�� The most frequent reason for first 
cigarette smoking was curiosity, around 75%�� Pupils in most cases judge that sports 
can be a proper tool against smoking�� Only 15��4% of them answered negatively�� 
A relatively low percentage of respondents think that a sportsman must not smoke 
(55��6%); we assumed that there would be a larger number of them�� 

Key words: drug addiction, smoking, physical education and sports, prevention

Introduction

In professional and scientific publications we can find a sufficient number of 
literary genres monitoring recent situation of the use of legal as well as illegal drugs 
by pupils and students in both our and international schools�� We can mention for 
instance works by the authors: Ľ�� Končeková (2001); Ľ�� Nagyová (1996); O�� Oros-
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ová (2004); J�� Hroncová (1996); M�� Valihorová (1997); M�� Pétiová (1998); 
J�� Přerovský (1995); N�� Perkovič, I�� Lovrekovič (2003); M��F�� Stuck (1985); M�� Brynin 
(1999); J�� Hrčka, J�� Michal, P�� Bartík (2004)��

In our contribution we are focusing smoking which, due to its extent and con-
sequences, reached corporate character long ago and it directly touches all people 
in society (both smokers and nonsmokers, those older and younger ones, men and 
women, sportsmen as well as those who do not practice sports)�� Despite the fact 
that the majority of smokers are aware of the negative or even catastrophic influ-
ence of smoking on their health, smoking remains attractive for both women and 
men�� The reasons for it are various�� Some say that they turn to a cigarette at a time 
when they solve complicated stress situations, when they are ill-conditioned, nerv-
ous, disappointed, disordered, and the like�� O�� Orosová (2004) also mentions that 
the results of numerous investigations bring knowledge on the meaning of the 
relation between smoking and extroversion, neuroticism, impulsivity and stronger 
anti-social tendencies�� For regular smokers, unlike sporadic smokers, smoking is 
more important in reducing tension as well as gaining positive stimulation�� 

T�� Kollárik and V�� Bajčík (1998) think that a significant group (mainly heavy 
smokers) is made up by persons who are not able to properly adapt to the condi-
tions and situations, they judge them and respond to them inconveniently�� Accord-
ing to smokers’ expressions, a cigarette has something in itself that objectively helps 
in complicated situations�� If so, how to explain the meaning of a cigarette and of 
smoking in friendly situations (such as following lunch), when there is no need to 
remove tension, or problems? 

We may deduce out of the investigation results that a more important role in the 
phase of the beginnings and experimenting with smoking is played by social 
phenomena (family, friends), while in the phase of smoking regularity and perma-
nence emotional conditions, constitutional-genetic factors and dispositions are 
more important�� 

The intention of the study

The intention of our contribution was to find out the opinions of pupils in 
various age categories as to smoking as well as to sports as a proper tool to be used 
in smoking prevention��

The research method
We realized the research at the elementary and secondary schools in the 

Banska Bystrica region�� We administered an inquiry to 744 pupils and students�� 
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212 pupils aged 10–11, 224 aged 13–14 and 308 aged 17–18 took part in the 
research�� 

The research was implemented as part of the Faculty research task: GÚ no�� 
5/2003 “Sport activity as a form of specific primary drug addiction prevention of 
youth��” The investigation was jointly done by: doc�� PaedDr�� Jiří Michal, PhD��, prof�� 
PhDr�� Jozef Hrčka, DrSc��, doc�� PaedDr�� Pavol Bartík, PhD��, PaedDr�� Robert Rozim, 
PhD��, doc�� Mgr�� Naďa Novotná, PhD��, PaedDr�� Rastislav Kollár, PhD�� from the 
Department of Physical Education, Pedagogic Faculty MBU in Banska Bystrica as 
well as by some colleagues from the Czech Republic, Slovenia, and Croatia�� 

The research results

Table 1: Tobacco cigarette smoking
Have you tried cigarette smoking? If so, have you repeated smoking several times?

Age category
Yes No

Age category
Yes No

n % n % n % n %

10–11 y. (= 212) 81 38.2 131 61.8 10–11 y. 
(= 140)

35 25.0 105 75.0

13–14 y. 
(n = 224)

163 72.8 61 27.2 13–14 y.  
(n = 187)

111 59.4 76 40.6

17–18 y. 
(n = 08)

240 77.9 68 22.1 17–18 y.  
(n=260)

186 71.5 74 28.5

Total (n = 744) 484 65 260 35.0 Total (n = 587) 332 56.5 255 43.4

Out of the results we may deduce that cigarette smoking – in spite of anti-smok-
ing education – remains attractive and popular�� This is proved by, for example, 38% 
of the pupils aged 10–11, who have tried smoking and by 25% of them who repeated 
smoking��

If we compare this finding with the results by Ľ�� Nagyová that are more than ten 
years older (1994), we can state that the percentage of our smokers is high�� Ľ�� 
Nagyová (1996) found out that 5��85 % of 2nd stage elementary school pupils occa-
sionally smoke while 94��15% have not smoked yet�� The difference between her 
results and ours can appear even more distinctive if we emphasize that the sample 
of her respondents was made up by slightly older pupils�� There also emerges 
a question whether the difference could have been made also by the shift of time 
(1994–2003)��

Whilst in our sample cigarette smoking was tried by totally 65% of the respond-
ents, according to N�� Perkovič and I�� Lovrekovič (2003) it was 42��46 %�� Smoking 
was repeated in our country by 56��5 %, while in Croatia by 51%�� A growing ten-
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dency of the number of smokers parallel to the rising age of pupils seems to be 
understandable�� However, what is bewildering is the percentage difference between 
age categories�� While from among those 10–11 years of age 25 % of the respondents 
repeated smoking (and they most probably are repeating), from among those 17, 
18 years of age it is 71��5 %�� 

T�� Kollárik with V�� Bajčík (1998) also prove that the age limit of the first contacts 
with cigarettes continually decreases and they show that there are frequent occur-
rences of children at the age of 5–7 tasting cigarettes�� 

O�� Orosová (2004) found out among the elementary and secondary school pupils 
the most numerous group being made up by smokers (up to 38%)�� Out of it, 27��27 % 
of the pupils come from elementary schools and 43��79% from secondary schools�� 
The biggest growth of the number of smokers was found among 9th graders and 
the highest number of smokers was found among the students of the Apprentice 
Training Centres��

Table 2: In case you smoke systematically, then how many times a week? 

Frequency
Age category

10–11 (n = 14) 13–14 (n = 39) 17–18 (n = 96) Total (n = 149)
n % n % N % N %

1 time 7 50 5 12.8 9 9.4 21 14.0
2 times 1 7.1 4 10.3 6 6.3 11 7.3
3 times 2 14.3 2 5.1 5 5.2 9 6.0
4 and more times 2 14.3 3 7.7 9 9.4 14 9.3
Daily 2 14.3 25 64.1 67 69.8 94 63.0

It is clear from the table that out of those pupils stating they smoke, those reveling 
cigarettes once a week, the highest percentage can be found among those youngest 
ones, up to 50% of them�� It may be explained also as a starting stage that changes in 
due time�� When comparing all three age categories we may judge that with rising 
age, out of this number of “smokers” one part stops smoking while the other increases 
weekly smoking frequency�� This guess-work is also supported for example by the 
percentage of the pupils smoking on a daily basis: while for those aged 10–11 it is 
14��3 %, for those aged 13–14 it is already 64��1 % and for those aged 17–18 it is up to 
69��8 %�� This does not include the number of cigarettes smoked over the week��

The number of pupils smoking on a daily basis is alarming (63%), and it is higher 
than what Ľ�� Končeková (2001) mentions, according to which 31��2 % of the pupils 
of the Apprentice Training Centres smoke daily – out of it boys almost 40%�� On 
the basis of an investigation in three consecutive grades M�� Pétiová (1996) men-
tions that the number of smokers, not only occasional but regular ones, is growing�� 
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She found out that the majority of occasional smokers can be found at the age from 
15 to 17, and the majority of regular smokers belong to the age category 18 to 26�� 
Similarly Ľ�� Nagyová (1996) mentions that considering the rising age, the percent-
age of smoking pupils gradually increases, and she states that among university 
students there are 19��2 % of those regularly smoking and 23��5 % of those smoking 
occasionally�� 

Table 3: In case you smoke daily, then how many cigarettes a day? 

Number of 
cigarettes 

a day

Age categories 
10–11 (n = 15) 13–14 (n = 34) 17–18  (n = 87) Total (n = 136)

n % n % n % N %
1 3 20 1 2.9 7 8 11 8.0
2 2 13.3 4 11.8 8 9.2 14 10.2
3 7 46.7 3 8.8 16 18.4 26 19.1
4 1 6.7 4 11.8 19 21.8 24 17.6
5 and more 2 13.3 22 64.7 37 42.5 61 44.8

It cannot be logically explained why in the youngest category the highest per-
centage is reached by pupils who smoke 3 cigarettes daily (46��7%)�� It is partly 
satisfying to see a significant decrease of those smokers among them who smoke 
5 and more cigarettes a day, but it is a high percentage anyway (13��3%)�� The high-
est percentage of the pupils who smoke 5 and more cigarettes a day can be found 
in the age category 13–14 (64��7 %), and it is remarkable that in the top age category 
this percentage significantly decreases (42��5 %)�� It may be assumed that those more 
adult are more influenced by rational cognition of the negative influence of smok-
ing on the human being�� Nevertheless, it is alarming that 5 and more cigarettes 
a day are smoked by 44��8 % of the respondents�� The numbers in the table also point 
to the percentage growth (except for those aged 10–11) of the daily smoked ciga-
rettes from one to five and more�� A similar tendency is shown by the results 
obtained by N�� Perkovič, I�� Lovrekovič (2003)�� According to them even more 
cigarettes than 5 daily were reported by up to 64��63 % of the respondents�� 

Table 4: Who offered you the first cigarettes?

Who offered
Age categories

10–11 (n = 81) 13–14  (n = 169) 17–18  (n = 243) Total (n = 493)
n % n % n % n %

Nobody, I took it myself 26 32.1 35 20.7 74 30.5 135 27.3
A friend 38 46.9 114 67.5 147 60.5 299 60.6
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Who offered
Age categories

10–11 (n = 81) 13–14  (n = 169) 17–18  (n = 243) Total (n = 493)
n % n % n % n %

One of parents 3 3.7 5 3.0 5 2.1 13 2.6
Different person 14 17.3 15 8.9 17 7.0 46 9.3

Based on the results of current investigations it was to anticipate in our country 
that the most frequent answer would be “a friend” (60��6%)�� This answer reached 
the highest value in all three categories�� Similar results among the pupils of Appren-
tice Training Centres are also mentioned by Ľ�� Končeková (2001), namely 53��8 %�� 
T�� Kollárik, V�� Bajčík (1998) emphasize that we cannot omit adherence to certain 
groups with their norms, where the non-written condition is most frequently to 
use alcohol, drugs, and cigarettes��

Our co-researchers from Croatia (N�� Perkovič, I�� Lovrekovič, 2003), however, 
mention that their most frequent answer was: nobody, I took it myself – up to 
42��76 %�� Nevertheless, the answer “a friend” also got a high percentage (36��82 %)�� 
In our research it was 27��3 %�� 

Table 5: Is smoking harmful to health?

Answer
Age categories

10–11 (n = 194) 13–14 (n = 220) 17–18 (n = 302) Total (n = 716)
n % n % N % n %

Yes 166 85.6 191 86.8 261 86.4 618 86.3
No 6 3.1 2 0.9 2 0.7 10 1.3
Partly 11 5.7 26 11.8 38 12.6 75 10.47
I don’t know 11 5.7 1 0.5 1 0.3 13 1.8

86��3 % of the respondents is sure smoking has a negative influence on health, 
whilst in all three age categories this percentage is approximately identical�� 
A similar result was also found by N�� Perkovič, I�� Lovrekovič (2003), namely 
87��11 %�� This finding is positive, though it does not correspond with the high 
percentage of smokers among pupils�� Perhaps in those percents there are involved 
also those pupils who smoke but they are sure smoking is harmful to health�� What 
is noteworthy is the remarkable percentage of those thinking that smoking is 
harmful to health only partly (10��47%)�� This serves as s suggestion for intensifying 
educational activities at schools��

It results from the table that the most frequent answer is “curiosity” (74��6%), 
similarly as by N�� Perkovič, I�� Lovrekovič (2003) almost consistently 73��68 %�� The 
opinions that curiosity is a very strong motive for the first contact with a cigarette 
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are quite frequent�� A relatively high percentage is mentioned at the “stress situation” 
(9��6 %); this might be in accordance with the opinions by T�� Kollárik and V�� Bajčík 
(1998): “The reasons or grounds for smoking are several, and smokers often men-
tion that they turned to the first cigarette in a situation of seeking a problem 
solution, in a complicated burdening situation��” A satisfying effect of smoking is 
also mentioned as a dominant reason for smoking by S�� Bónová (1984) namely by 
57��4 % of studying teenagers of the Zvolen district�� Surprisingly low is the percent-
age of those stating they “wanted to be more adult” (only 6��3 %), because this is 
theoretically considered as the most frequent reason�� 

Ľ�� Končeková (2001) mentions that some girls reported previous experimenting 
with cigarettes to their current use of smoking on the basis of boredom, for fun, 
foppishness, and also because their friends smoke (“my friends smoke therefore 
I must smoke as well”, “all group members smoke – it attracts me though it does 
not taste good to me”)��

Table 7: Can sports be the proper tool against smoking? 

Answer
Age categories

10–11 (n = 198) 13–14 (n = 222) 17–18 (n = 306) Total (n = 726)
n % n % n % n %

Yes 78 39.4 92 41.4 106 34.6 276 38.0
No 37 18.7 29 13.1 46 15.0 112 15.4
Partly 26 13.1 73 32.9 137 44.8 236 32.5
I don’t know 57 28.8 28 12.6 17 5.6 102 14.0

The answers to this question confirm that in most cases the pupils judge that 
sports can be a proper tool against smoking as well as that it can be only partly 
effective�� A relatively low percentage of positive answers are surprising and it gives 

Table 6: What has led you to smoke the first cigarette?

Reason
Age categories

10–11 (n = 80) 13–14 (n = 167) 17–18 (n = 240)
n % n % n %

Curiosity 58 72.5 128 76.6 179 74.6
I wanted to become more adult 5 6.3 3 1.8 15 6.3
Feeling of friendship (with smokers) 7 8.8 8 4.8 7 2.9
Loneliness 0 0 0 0 1 0.4
Stress situation 0 0 10 6.0 23 9.6
An endeavour to reach relaxation 2 2.5 6 3.6 6 2.5
Another reason 8 10.0 12 7.2 9 3.8
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information on a low knowledge of young people about the significant role of sports 
in anti-drug prevention�� Far better answers were reported by N�� Perkovič 
and I�� Lovrekovič (2003), where agreement with the positive role of sports was 
expressed by 72% of the respondents, while disapproval only by 9 %�� Also 
J�� Slepičková et al�� (1995) mentions it was repeatedly proved among secondary 
school students that sports have a significant impact on a lower occurrence of smok-
ing and alcohol drinking, especially of regular one�� The role of sports is emphasized 
many times throughout a special edition of the periodical “Sydney 2000” (2000, 
vol�� IX, no�� 7–8), among others: We need not persuade one another that in a broad 
anti-drug line also sports and motion can be an effective barrier significantly hinder-
ing the way of a young man to drugs… A nig chance in this direction comes along 
to the organizers of school sports, especially by means of a well-worked out system 
of school sport competition…“ J�� Přerovský (1995) also recommends publicly acces-
sible and popular sport activities in promotion of combating drug misuse�� Similarly 
Ľ�� Nagyová (1996) recommends creation of new conditions for recreational sports 
at schools, and making known the activities of the movement “Sports for all” as well 
as promoting humanistic ideas of Olympic movements�� L�� Petera (1996) denotes 
school and extra-school physical education as an effective means of prevention 
against the use of addictive drugs�� M��F�� Stuck (1985) verifies that persons not doing 
sports proved a higher tendency to drug consumption�� However, he mentions young 
people accepting doing sports as a sign of a healthy way of life behaving in many 
cases in contradiction to this opinion�� Interesting results were obtained by M�� Zuck-
erman (1979) when summarizing results of numerous investigations and character-
izing drug addiction as a personality deviation��

A low percentage of those pupils in our research who are sure sports can be 
a proper tool against smoking is a challenge for both teachers of physical or health 
education and of school directors to start acting��

Table 8: Do you think a good sportsman must not smoke?

Answers
Age category

10–11 (n = 195) 13–14 (n = 218) 17–18 (n = 301) Total (n = 714)
n % n % n % n %

Yes 105 53.8 130 59.6 162 53.8 397 55.6
No‑I don’t think so 45 23.1 38 17.4 76 25.2 159 22.2
I don’t know 45 23.1 50 22.9 63 20.9 158 22.1

Also the structure of the pupils’ answers to this question cannot be considered 
satisfactory�� It demonstrates insufficient and weak knowledge of health education, 
or in other words, a confused attitude of a juvenile individual (Ľ�� Nagyová, 1996), 
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and it corresponds with the occurrence of the answers to the preceding question�� 
Almost 45% of the respondents do not think, or do not know that a good sports-
man must not smoke�� This very fact is also alarming and provoking for pedagogues 
at all types of schools��

Conclusion

 It results from this investigation that smoking of cigarettes is still attractive and 
popular�� The number of pupils who smoke on a daily basis is alarming (13–14 
69��8%, 17–18 63%)�� Most frequently, the respondents were offered the first cigarette 
by a friend (60��6%), and often they took it themselves (27��3%)�� Those sure about a 
negative impact of smoking on health are 86��3% of the respondents, while in all 
age categories this percentage is approximately identical�� It may be assumed that 
in this percentage there are involved also the pupils who do smoke but they are 
convinced that cigarettes are harmful�� In most cases the pupils think that sports 
can be a proper tool against smoking (70��5%)�� A relatively low percentage of the 
respondents think that a good sportsman must not smoke (55��6%)�� The percentage 
of the respondents who do not know that sports can be a proper tool against 
smoking is decreasing with the rising age, which can be a result of the fact that the 
older the pupils are the better knowledge on the negative impact of smoking on 
health they have�� 
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Abstract

The article constitutes an opinion expressed in a debate, held in various circles, 
concerning the quality of training in Polish institutions of higher education, with 
reference to the selected documents of the European Union�� It presents a few issues 
connected with the factors determining the quality of training, and indicates 
a number of dilemmas related to their application��

Key words: quality of training, cultural wealth, a knowledge society, education, 
university, European Community action programmes, academic teacher

Introduction

Contemporary European societies have been witnessing and participating in 
numerous multifaceted integration processes�� It is worth mentioning that the issue 
of international integration and cooperation, also on the cultural plane, has been 
examined in the works of Florian Znaniecki, who focused on the benefits of 
international cooperation�� (cf��: Turowski, 1999)�� The 21st century is undoubtedly 
a period of great challenges to education, which has been given a key role in the 
process of forming new societies�� Education is a constituent of cultural wealth 
related to acquiring habits, skills and behavioural patterns, in the process of 
socialization and forming elite groups of higher social status and having better 
education, which facilitate reproduction of elite positions and symbolize the elite 
group affiliation�� It has been emphasized in the documents of the Lisbon Strategy 
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that education is one of the greatest investments in human capital�� Knowledge acts 
as a driving force for cultural, economic and social development of particular 
countries and continents�� A few years ago the European Commission published 
the White Paper on education and training (1995), which was the event of crucial 
importance�� The paper “Teaching and Learning: Towards the Learning Society” 
became a very important document regulating the problems which European 
education had to face in the era of global information order�� The seasonal report 
of the European Commission and Council “Education and Training 2010”, accepted 
at the European Council summit in Brussels in 2004, underlines the fact that 
investing in education plays as important a role in determining development as 
capital investments�� As a full member of the European Union, Poland has been 
trying to implement gradually the common education policy aimed, among others, 
at developing competence and skills essential for a knowledge society�� (cf��: e��g�� 
Mazińska, 2004)

Assessing the quality of training by the National Accreditation 
Commission

A very important and extremely positive phenomenon, which has occurred in 
recent years, is an increase in the level of education of our society�� Since 1988 the 
number of people with higher education has increased by 52% and the number of 
people with secondary education-by 23%�� The education level of rural population 
of our country is still significantly lower compared with the education level of the 
urban population (approximately 20%) (cf: e��g�� Kwieciński, 2004)�� A growth of 
educational aspirations and an increase in motivation for learning has been 
observed especially among people in the 25 to 35 age bracket�� In this group 18��6% 
of people have higher education�� A low percentage of people with a low level of 
education can be observed among people above the age of 55 (Operational Pro-
gramme “Education and competencies”, cf�� also: Denek, 2005)��

 The Act on Higher Education of 1990 provided the legal basis for establishing 
non-state institutions of higher education, thus creating new possibilities for train-
ing�� In the academic year 2004/2005 1,904,014 students were enrolled in all types 
of higher education institutions, this total number including 558,291 students 
(which constitutes 29��3% of the total number of students) in non-state institutions 
of higher education�� In the last ten years institutions of higher education in Poland 
were oriented towards mass training and education�� In order to encourage the 
sustainable development of higher education, a system for evaluating the quality 
of training has been created�� In 1997 an Agreement of Polish Universities concern-
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ing the Quality of Education, amended in 1999, was signed�� It is a non-state 
organization incorporating all the Polish universities interested in providing high 
quality training�� The agreement aims at creating programme evaluation procedures, 
according to those of the European Union; upgrading of the quality of education; 
promoting high-quality courses of studies; creating favourable conditions for stu-
dents’ mobility�� On January 31, 1998 the University Accreditation Commission 
(UAC) was appointed�� As a result of its activity, in 2005 263 higher education 
institutions were granted the certificate of high quality training�� The UAC has cre-
ated general standards essential for the accreditation system�� An institution of higher 
education which applies for accreditation is obliged to pay a fee of  PLN 12,000 (The 
UAC Diectory, 2005, p�� 9–13)�� 

In 2002, in accordance with the Act of 20 July 2001 amending the existing Higher 
Education Act, the act on higher vocational schools and the act amending some 
other acts, a State Accreditation Committee was established�� The main tasks of the 
State Accreditation Committee include: evaluating the quality of education in 
particular areas of study in all Polish institutions of higher education; evaluating as 
well as carrying out control of compliance with the legal requirements for offering 
areas of study in the institutions of higher education; preparing evaluations of all 
applications to establish an institution of higher education; granting the right to 
establish and offer particular areas of study and levels of training in an institution 
of higher education; preparing evaluations of all applications to establish an exter-
nal unit of an institution; granting the right to establish and offer new areas of study, 
different from those specified in the regulation of the Minister of National Educa-
tion�� It should be added at this point that in the years 2002–2003, 210 different areas 
of study, offered by state and non-state institutions of higher education, were evalu-
ated by the State Accreditation Committee, of which 70% were awarded a positive 
rating, 25% – conditional and 5% – negative rating (ibid�� p��23; cf�� e��g�� Guz, 1999)��

The specificity of the functioning system of a university, 
an institution of higher education

Among many institutions of higher education, a university is a very specific place�� 
It offers multidisciplinary training to its students, conducts extensive multidiscipli-
nary research in the field of science and humanities, preserves cultural heritage and 
maintains contacts with international research centres�� A university prepares young 
people for conducting research and provides them with training and qualifications 
essential for certain professions�� “It should remain a source able to satisfy a desire 
for knowledge, of those more numerous people whose inquiring minds give a mean-
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ing to their lives��” A university is an exceptional cultural and scientific centre which 
should be open to all, and its fundamental mission should be constant participation 
in debates on the concept and future of society – as it is said in the Report to 
UNESCO of the International Commission of Education for the twenty-first Cen-
tury�� (Report to UNESCO, 1998, p��140–141)�� Development of a knowledge society 
is determined by scientific achievements, transformed by means of the system of 
education; development and application of modern computer science; and imple-
mentation of research results in industry and services�� However, the ideal model of 
a university, mentioned above, encourages reflection on its functioning in the 
contemporary Polish reality�� The profound transformations which occurred in 
Poland led to specific consequences not only in the education system but also in the 
functioning of institutions of higher education, including universities, which creates 
a number of new dilemmas (cf�� e��g�� Żechowska, 1999)�� It is then well-grounded to 
focus our attention on a few issues which are of great importance to the quality of 
education and training in universities and other types of higher education institu-
tions, especially in the context of the Lisbon Strategy, within the framework of which 
improving of the quality and effectiveness of education and training systems in the 
European Union countries is the main strategic objective to achieve�� The goal has 
been thoroughly described in other documents i��e�� “Future objectives of education 
and training systems” , accepted at the Stockholm European Council meeting in 
March 2001; and “The Detailed Work Programme for Education and Training 
Systems in Europe”, proposed at the Barcelona European Council in March 2002 
(Mazińska, 2004; p�� 13, cf�� also: Kwiatkowski 2006)�� It should be added that the 
quality issues have aroused the interest of other disciplines of science, and the great-
est number of concepts have been formulated on the basis of economic science�� It 
seems that the most useful of all definitions is T��Kotarbiński’s praxeological concept 
of quality, defined as a set of diverse properties governing the suitability of the 
product (service) for satisfying society’s needs in accordance with its (the product’s) 
purpose�� (Górniewicz, 2002, p�� 38; cf�� also: Polańska, 2003)��

 Scientific research is closely related to the modernization processes which take 
place in the sphere of economy and culture, and they condition civilizational 
progess�� The fundamental and thorny problem contemporary institutions of higher 
education are confronted with is low state expenditure on research, especially one 
conducted in the field of arts and humanities�� Not going into details about a dis-
tinctive character of natural and social sciences, it is worth referring at this point 
to S��Ossowski’s deliberations on natural science patterns in confrontation with the 
peculiarities of social sciences�� According to S��Ossowski’s approach, social phe-
nomena are culturally conditioned, they deneutralise time-space factors, historicise 
data, thus reducing the generality of the process of inductive concluding�� (Ossowski, 
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1962)�� S�� Ossowski’s discussion refers to sociology, but provokes reflection also 
among representatives of other social sciences, including pedagogy, the example 
of which may be a phenomenon of “converting” the publication research achieve-
ments (monographic works and articles presenting the results of scientific research) 
into point scores, in accordance with a scale suggested by the Scientific Research 
Committee, which is essential in applying for the title of an associate professor in 
the particular institution of higher education��

 The most important questions concerning financing institutions of higher 
education are related to the ways of raising funds and using them effectively, and 
to consolidating financial resources and using them for the purpose of improving 
the quality of training and education�� At the meeting in Barcelona in 2002, the 
European Council agreed that the overall spending on research and development 
in Europe should be increased with the aim approaching 3% of GDP�� Against the 
background of social and economic changes, aimed at local and regional develop-
ment, the question of putting the problem of institutions of higher education within 
the framework of regional and local needs and activities seems to be crucial�� There 
is also a need for popularization of research through cooperation between institu-
tions of higher education and entrepreneurs pursuing economic activity, and the 
question which needs to be addressed is one of the kinds of action to be taken in 
order to utilize fully the research findings in the field of economy and social life�� 
As it has been put forward in a document “The Role of the universities in the 
Europe of Knowledge”, in the Member States of the European Union there has been 
a limited access to the information concerning commercialization of research, 
conducted in institutions of higher education, which makes it difficult to evaluate 
the extent of the application of research outcome in industry sectors�� (The Bologna 
Process, 2004, p��73, 81–83; cf�� also: Radziewicz-Winnicki, 2001)��

The answers to the questions raised above are not easy or clear-cut�� Admittedly, 
institutions of higher education in our country suffer from the effects of low 
expenditure on research (statutory research; individual and team research), but 
they also function in the regions that are demographically, socially and culturally 
diverse, which certainly creates diversity when it comes to opportunities for coop-
eration with various entrepreneurs, and builds certain consciousness and bureau-
cratic barriers which increase the gap between science and social life�� What I mean 
by the consciousness barriers are the stereotypes of the previous epoch, perpetu-
ated by both groups and individuals, about the ideological basis of the functioning 
system of economic, educational and social institutions�� As well as all kinds of 
lawful rules and principles of human activity, culture constitutes also a set of ideas 
which shape the way of thinking of an individual, a group or society�� Therefore, it 
is not without reason to emphasize the fact that education is important for the 
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required forms of functioning within society, directed towards modernization 
processes (Radziewicz-Winnicki, 2004, p�� 28–44); and, generally speaking, for 
establishing civil communities (cf�� e��g�� Potulicka, 2005; cf�� Donati, 1999)��

European Community action programmes and international 
cooperation

 Many common programmes have been run in Europe, involving the objectives 
and principles of cooperation aimed at enhancing the quality of education in its 
broad meaning �� Many academic centres in Poland have been conducting interna-
tional cooperation, directed at common research work1, publishing activity2, stu-
dent exchange programmes and short-term traineeships for academic teachers�� 
This cooperation is based on bilateral agreements and, which has become frequent 
in recent years, participation in international research projects financed by the 
European Union funds��

 It is worth mentioning that the objectives of the European Union education 
policy are pursued through international cooperation programmes “Socrates” and 
“Leonardo da Vinci”, which were established by the decisions of the European 
Parliament and the Council of the European Union in 1995, with their second 
phase adopted for the period of 2000–2006�� The legislative basis for the programmes 
is provided in articles 149 and 150 of the “Treaty establishing the European Com-
munity”�� The “Socrates” programme refers to education as a broad process taking 
place within all social groups, and at all levels; and the main objectives of the 
programme are (Mazińska, 2004, p�� 51):

1 As a representative of the Faculty of Social Pedagogy at the University of Silesia, and of the 
academic community of social educationalists, I would like to provide an example of an All-
Poland Science Conference, entitled “Social Pedagogy in Poland after the year 1989 – science 
transformations, international participation, thematic range of research work”, organized by the 
Social Pedagogy Team of PAN (Polish Academy of Science) Committee on Pedagogical Sciences 
in Gorzów Wlkp�� on April 25–26, 2006 (the Chairman of the Team is Andrzej Radziewicz-Win-
nicki, full professor, PhD, habilitation doctor)�� A considerable part of the conference debate was 
devoted to international cooperation conducted by social pedagogy representatives from vari-
ous academic centres in Poland��

2 An example may be a quarterly published in English – “The Educational Review” – by 
Adam Marszałek Publishing House (The editor-in-chief is Stanisław Juszczyk, full professor, 
PhD, habilitation doctor, the Dean of the Faculty of Pedagogy and Psychology at the University 
of Silesia)�� The quarterly is the effect of common work and cooperation between the University 
of Silesia (the Faculty of Pedagogy and Psychology), the University of Ostrava in Ostrava 
(Pedagogical Faculty), the Czech Republic, and Matej Bel University in Banska Bystrica (Faculty 
of Education), the Slovak Republic��
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•  to enhance quality of education and expand areas of study,
•  to promote a European dimension in education,
•  to implement the idea of lifelong learning,
•  to show respect for the multicultural character of Europe, as a principle of 

active participation in its cultural wealth
•  to promote equal opportunities for both sexes, unfavoured individuals and 

the weakest social groups,
•  to implement modern information and communication technologies,
•  to promote knowledge of foreign languages
The “Socrates” programme incorporates six subprogrammes such as: The 

“Comenius” programme (primary and secondary education), the “Erasmus” 
programme (higher education), the “Grundtvig” programme (adult education), 
the “Minerva” programme (information and communication technology in educa-
tion), the “Lingua” programme (education in foreign languages), the “Arion” 
programme (study visits for educational specialists and decision makers)�� The main 
objective of the “Erasmus” programme is to enhance the quality of education in 
institutions of higher education, and to strengthen their European dimension�� The 
institutions of higher education participating in the programme have an opportu-
nity to accomplish many tasks concerning: 3-month to 1-year student exchange 
programmes; academic teacher exchange programmes, aimed at conducting teach-
ing activity; adoption of the European ECTS system; drawing up new teaching 
programmes in cooperation with international partner institutions; organizing 
a series of teaching activities for groups of international students, drawn up and 
conducted by a group of international academic teachers; participating in Erasmus 
Thematic Network (ibid�� p�� 53)�� This broad spectrum of various programmes 
provides new cooperation opportunities for students and academic teachers in 
both public and non-public higher education institutions�� The area and range of 
international cooperation is the key element of the evaluation of the particular 
organizational unit in the higher education institution, and of the assessment of 
individual achievements of its teaching and research staff, in the process of apply-
ing for research degrees�� Effectiveness of scientific research is evaluated by Euro-
pean, not regional or local, standards�� There are a few crucial factors which 
contribute to the fact that the challenges which universities and other institutions 
of higher education have to face, reach outside national borders (The Bologna 
Process, 2004, pp�� 84–85)�� It is, above all, the European labour-market opening and 
facilitating recognition of qualifications within the framework of the “Erasmus-
Naric” programme (National Recognition and Information Centre)�� “Naric” is 
a network of National Information Centres, created in 1984�� It aims at collecting 
and providing information concerning the academic recognition of diplomas and 
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certificates, for the purpose of continuing the course of study (the so-called aca-
demic recognition, Mazińska, 2004, p�� 59)��

The Bologna Process documents emphasize the problem of “brain drain”, the 
phenomenon currently occurring in our Polish reality, which consequently results 
in the outflow of the best students (graduates) and junior research workers, who 
are offered better salaries and better didactic and research work conditions in the 
countries outside Poland�� The problem is not unfamiliar, but it is being deepened 
by increasing unemployment within the group of people with higher education 
degrees, and the prospects of obtaining legal work opportunities in many countries 
of the European Union��

Academic teacher in the contemporary educational reality

 Contemporary universities and other institutions of higher education in Poland 
cope with numerous problems, as it is commonly known, not only financial ones, 
which in many cases would require gradual, well-thought-out and realistic system 
solutions�� However, initiating a multifaceted discussion on the quality of education 
and training in the institutions of higher education, it is worth recalling the funda-
mental values/features of a university, which have been defined by J��Brzeziński as 
autonomy, diversity, complementary character of research and teaching, and truth 
(Szymański, 1999, p�� 70–71)�� A separate analysis of each value/feature may be car-
ried out�� In 1937, in the article “Social roles of scholars and historical features of 
knowledge”, F�� Znaniecki presented an interesting study of truth, arousing the inter-
est of a contemporary reader�� In his study Znaniecki analyzes also the social roles 
of scholars, emphasizing the fact that it is the “scholar’s” special responsibility to 
“cultivate” knowledge i��e�� to perform certain functions aimed at retaining knowledge 
systems, for his own benefit as well as that of society, in the way which would prove 
accessible to other people; transmitting knowledge systems to people through teach-
ing and publications; making critical assessment of knowledge systems; defending 
knowledge systems against negative criticism voiced by others; incorporating new 
truths into knowledge systems, and eliminating the old ones; improving and restruc-
turing knowledge systems; designing new knowledge systems�� F��Znaniecki has thus 
defined the social role of a scholar, for whom “cultivating knowledge, according to 
the definition presented above, is a separate social function (yet not necessarily the 
only one) appointed by society, and in fact performed by the scholar himself�� 
(Szacki, 1984, p�� 537)�� The term “scholar”, used in the deliberations and discussions 
of the above-mentioned distinguished Polish sociologist, no longer appears in the 
contemporary reality of academic life�� The most popular expressions it has been 



93An Opinion Expressed in a Debate on the Dilemmas Posed by the Quality

replaced with are: a didactic and research worker or an academic teacher�� The term 
“didactic and research worker” comprises two fundamental tasks/expectations, 
which constitute the social role of the worker�� The expression “academic teacher” 
seems to be a broader notion, denoting tasks/expectations related to the didactic 
and educational process which takes place in an institution of higher education,; 
and to conducting scientific research, the area of which is determined by the specific 
function and character of the higher education institution, and individual interests 
in the particular disciplines and competences�� As a consequence of contemporary 
transformations which occurred in the functioning system of a higher education 
institution, concerning the area of research, the teaching standards which have to 
be met, attempts made by academic environment to establish high quality of train-
ing, and the mass character of education, the scope of tasks and requirements, set 
by social environment and attributed to the social role of an academic teacher, has 
also changed�� An academic teacher employed by an institution of higher education 
is obliged to conduct research and didactic and educational activity, and to par-
ticipate in organizational activity of the particular unit�� However, establishing 
non-public institutions of higher education and offering low salaries to academic 
teachers, especially to junior research workers employed in their home higher 
education institutions, lead to mobility among academic teachers, who seek addi-
tional employment in non-public institutions of higher education, mainly those 
offering the areas of study highly popular among secondary school graduates�� 
Pedagogy is an example of such a popular faculty�� The confrontation of low salaries, 
offered to junior research workers, with the obligation to apply for research degrees 
(conducting research, working on a habilitation thesis, publishing activity, partici-
pating in science conferences, etc��) arouses the feeling of discomfort, which affects 
fulfilling the professional role of an academic teacher�� The Act of 27 July 2005 – Law 
on Higher Education – determines the specific length of employment for the rank 
of a lecturer and junior lecturer�� It should be added that, under the regulations 
regarding higher education, academic teachers undergo evaluation every four years, 
in which all aspects of their research, didactic and organizational activity are taken 
into consideration�� One of the elements of training quality evaluation system, used 
in the institutions of higher education, is a teacher assessment questionnaire for 
students, i��e�� students carry out evaluation of the quality of teaching�� The assessment 
results are of great importance for accreditation inspection visits�� Each organiza-
tional unit designs its own teacher assessment questionnaire (cf��: e��g�� Ciżkowicz, 
2003)�� The most frequently used term is “evaluation”, which might refer to specific 
classes, the process of training in the course of studies, or to the quality of training 
in general, taking into account all didactic and also non-didactic details (buildings 
and didactic base, organization of teaching, libraries and their fittings and supplies, 
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access to computers, etc��)�� The term “evaluation” is considered equivalent to assess-
ment, testing, valuing�� Initiating the discussion on evaluation of the quality of 
training in higher education institutions a few questions should be asked�� First, what 
is the purpose of teaching quality evaluation? It is aimed basically at improving the 
quality of teaching, with respect to both factual knowledge being demonstrated and 
methodology of teaching, the main purpose of which is to provide a student with 
appropriate knowledge and skills�� The range of knowledge and skills includes the 
description of a graduate profile in the given faculty or specialization�� Second, what 
should actually be evaluated by students? Should it be the content of teaching, the 
way classes are conducted (i��e�� academic teacher’s competence- knowledge and 
skills), or should students evaluate the person conducting the classes (paying special 
attention to the person’s individual features of character such as punctuality, con-
scientiousness, kindness, sociability, diligence, etc��)? Perhaps all the aspects should 
be taken into consideration�� This is what generates discussion�� It seems that the 
answers to the questions addressed above are extremely important since they provide 
a certain basis for designing a student’s evaluation questionnaire�� The next question 
is: for whom is the evaluation of the teaching quality made? Is it only for the 
Accreditation Commission? It seems that the evaluation results should be presented 
to the target person, one being evaluated by students, for the purpose of improving 
the quality of teaching�� It should be emphasized that the best way to complement 
the student’s evaluation of teaching quality would be to carry out, by independent 
research and didactic workers, a series of inspection visits to classes conducted by 
junior research and didactic workers, i��e�� lecturers and junior lecturers (who are 
very often authorized by the faculty council to give lectures and seminars)�� On the 
other hand however, the idea worth taking into account is to provide junior research 
workers with opportunities of participating in the lectures and seminars conducted 
by professors, in order to let them draw from the best of the patterns��

A different issue is the process of evaluation of the quality of professional train-
ing in institutions of higher education�� Its important element would be employers’ 
opinion on the level of professional training attained by higher institution gradu-
ates (the essential knowledge and skills they have been provided with), and the 
expectations defined by employers�� (Górnikiewicz, 2002)��

Conclusion

It is impossible to name and analyse all the variables determining high quality 
of education and training in institutions of higher education, but they should 
certainly be discussed and examined in academic environment and in higher 
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education departments, for the purpose of developing a quality model for educa-
tion and training in Polish institutions of higher education, with reference to 
European standards of education�� It is also necessary to undertake research into 
the selected variables determining the quality of education and training, and to 
develop certain standardized tools (e��g�� the student’s evaluation questionnaire) 
used in the research into some of these variables�� Some issues related to the system 
of functioning of an institution of higher education, which are essential for the 
quality of education and training, require working out global system solutions��

 
Translated by Iwona Mrozińska

Bibliography:

Ciżkowicz, B�� (2003): Nauczyciel jako obiekt ewaluacji formatywnej�� In: Cierzniew-
ska R��(red��): Ewaluacja jakości pracy nauczyciela�� Bydgoszcz: AB��

Donati, P�� (1999): Wyzwanie uniwersalizmu w wielokulturowym społeczeństwie 
ponowoczesnym:podejście relacyjne�� In: E�� Hałas (eds��), Teoria socjologiczna 
Floriana Znanieckiego a wyzwania XXI wieku�� Lublin: KUL��

Danielewska, J�� (ed��) (2005): Fundamenty edukacyjnej wspólnoty�� Kraków: UJ��
Denek, K��( 2005): Ku dobrej edukacji�� Toruń–Leszno: Akapit��
Guz, G�� (1999): Akredytacja w szkolnictwie wyższym�� In: Ochmański, M�� (ed��), 

Możliwości i bariery reform edukacyjnych na poziomie wyższym�� Lublin: UMCS
Górniewicz, J�� (2002): Jakość kształcenia w szkole wyższej. Wprowadzenie do prob-

lematyki In: Górniewicz, J�� (ed��), Konstruowanie systemu zapewnienia jakości 
kształcenia w szkole wyższej na przykładzie Uniwersytetu Warmińsko-Mazur-
skiego w Olsztynie�� Olsztyn: UWM��

Mazińska, M�� (2004): Polityka edukacyjna Unii Europejskiej�� Warszawa: WSiP��
Kwieciński, Z�� (2004): Bezbronni. Odpad szkolny na wsi�� Toruń: Edytor��
Kwiatkowski, S�� (2006): Edukacja Polska w jednoczącej się Europie�� Warszawa: ZNP��
Ossowski, S�� (1962): O osobliwościach nauk społecznych�� Warszawa: PWN��
Polańska, E��:(2003): Jakość w edukacji. (Przegląd znaczeń)�� In: Cierzniewska, 

R�� (ed��), Ewaluacja jakości pracy nauczyciela�� Bydgoszcz: AB��
Proces Boloński. Zbiór dokumentów. Konferencja Rektorów Uniwersytetów Polskich�� 

Poznań 2004�� UAM�� 
Program Operacyjny „Wykształcenie i kompetencje”�� Narodowy Plan Rozwoju 2007– 

–2013�� Projekt–wersja z 12 września 2005�� Ministerstwo Edukacji Narodowej��



96 Ewa Syrek

Radziewicz-Winnicki A�� (2001): Oblicza zmieniającej się rzeczywistości. Szkice 
z pedagogiki społecznej, etnografii edukacyjnej i socjologii transformacji�� Kraków: 
Impuls��

Radziewicz-Winnicki A�� (2004): Społeczeństwo w trakcie zmiany. Rozważania 
z zakresu pedagogiki społecznej i socjologii transformacji�� Gdańsk: GWP

Raport dla UNESCO Międzynarodowej Komisji do Spraw Edukacji dla XXI wieku 
pod przewodnictwem J. Delorsa. “Edukacja – jest w niej ukryty skarb”�� (1998) 
Warszawa, p�� 140–141��

Szacki, J�� (ed��) (1984): Florian Znaniecki. Społeczne role uczonych�� Warszawa: PWN��
Sztompka, P�� (2002): Socjologia. Analiza społeczeństwa�� Kraków: Znak��
Szymański, M��J�� (1999): Nauczyciel akademicki wobec edukacyjnych wyzwań 

współczesności�� In: Duraj-Nowakowa, K�� (ed��), Nauczyciele akademiccy w proce-
sie kształcenia pedagogów�� Kraków–Łowicz: Impuls��

Turowski, J�� (1999): Floriana Znanieckiego koncepcja przezwyciężania antagoni-
zmów i konfliktów między narodami�� In: E�� Hałas (ed��), Teoria socjologiczna 
Floriana Znanieckiego a wyzwania XXI wieku�� Lublin: KUL��

Uniwersytecka Komisja Akredytacyjna. Informator. (2005)�� Poznań 2005: UAM
Żechowska B�� (1999): Stare i nowe dylematy w obszarze reform szkolnictwa wyż-

szego�� In: Kruszewski, Z��P�� (ed��), Przemiany szkolnictwa wyższego u progu XXI 
wieku�� Plock, Novum



The Four Seasons – the Music and Words that 
Are Building the Children’s World of Values

Abstract

This paper presents some remarks on the album edited last year Cztery pory roku 
(The Four Seasons)�� There are two reasons for the immense significance of the 
album: excellent performance by famous artists and rich essence that together 
mould the children’s world of values�� The lyrics on the album are taken from 
Śpiewnik dla dzieci op. 34 (Songbook for children op. 34) written by Zygmunt 
Noskowski and Maria Konopnicka��

This songbook was very popular but now it is absolutely forgotten, so it is valu-
able that the album reminds this great Polish heritage��

Key words: music education of children, lyrics for children, the moulding of the 
system of values, emotional sphere, creativity in education.

Last year was of great import in the of life the academic society of the Faculty 
of Education and Psychology of the University of Silesia in Katowice�� It was the 
year of the jubilee of the 30th anniversary of the foundation of this faculty, which 
plays a significant role in the creative forming of students and scientists��

It was a time suitable for editing an elaborate album entitled Cztery pory roku 
(The Four Seasons), which is dedicated to the academic society of the Faculty of 
Education and Psychology of the University of Silesia�� The album was part of the 
artistic and educational project Patriotyczne przesłanie w sztuce i edukacji (Patriotic 
message in art and education)�� The project has been realized by the Department of 
Artetherapy of the Faculty of Education and Psychology of the University of Silesia 
in Katowice, The Karol Szymanowski Academy of Music in Katowice, and The 
Silesian Library in Katowice�� It was organized under the auspices of rectors: of the 
University of Silesia – Professor Janusz Janeczek, The Karol Szymanowski Academy 
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of Music – Professor Eugeniusz Knapik, and the director of The Silesian Library 
– Professor Jan Malicki��

The Four Seasons – is the title of an album based on an original masterpiece, first 
in the Polish music literature, entitled Śpiewnik dla dzieci op. 34 (Songbook for 
children op. 34)�� It is a unique work of art that has been addressed to children�� The 
Songbook is the fruit of a brilliant idea of two of the most famous 19th century Polish 
artists: composer Zygmunt Noskowski and poetess Maria Konopnicka�� These 
authors are regarded (in the whole world) as the greatest and the best authors, 
especially for children��

Songbook for children op. 34 consists of fifty songs (together with the score) 
organized in four parts: Winter (twelve songs), Spring (twelve songs), Summer 
(twelve songs), Autumn (fourteen songs)�� The album The Four Seasons recorded 
by The Karol Szymanowski State Secondary Music School in Katowice in 2006 is 
a highly artistic performance of exquisite pieces of music from Songbook for chil-
dren�� The performers are: the Female Choir of The Karol Szymanowski State Sec-
ondary Music School in Katowice, Sabina Balczarczyk (piano), and Anna Noworzyn 
(soprano) who were conducted by Mirosława Knapik��

The Female Choir of The Karol Szymanowski State Secondary Music School in 
Katowice was established in 1945 – initially as a mixed choir, and since 1964 as a 
female choir�� The choirmasters were the most eminent conductors: Karol Stryja, 
Józef Klimek, Edmund Kajdasz, Franciszek Janicki, Jan Wojtacha, and Mirosława 
Knapik (since 1981)�� The choir is very active and gives many concerts in Poland 
and foreign countries, having received the first prizes and honours among others: 
The Golden Lyre of International Choirs Festival (1986), Tychy’s Christmas Carol 
Evenings (2002), The Łódź Choir Festival Cantio Lodziensis (2002)�� The Choir also 
participate in prestigious international competitions, e��g�� The Warsaw Autumn 
(1984), People to People (Scotland, 1988), Musica Sacra (1998), Fröhlich sein und 
singen in Halle/Salle (Germany, 1998), International Days of Organ Music (Olkusz 
1999 and 2003), and others�� The repertoire of the group includes pieces of music 
of various composers of various styles and centuries�� The choir prerecords Polish 
contemporary music; it collaborates with the Silesian Philharmonic Society in 
Katowice as well as other orchestras in the region��

Sabina Balczarczyk is a graduate of the Instrumental Department of The Karol 
Szymanowski Academy of Music in Katowice�� She was successful as early as at the 
age of twelve – she was a soloist with the Orchestra of the Mieczysław Karłowicz 
Public Music School, later with the Orchestra of the Silesian Philharmonic Society 
in Katowice�� Her artistic activity in Poland and abroad concentrates on soloist and 
chamber music�� She has in her output numerous prerecordings of the Polish 
contemporary music, concerts in significant world culture centres, prizes on fes-
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tivals and competitions�� Since 1996 she has been promoting gifted musicians by 
the organization of concerts at Archdiocese Museum in Katowice�� She is highly 
valued educator at The Karol Szymanowski State Secondary Music School in 
Katowice��

Anna Noworzyn is a graduate of the Vocal-Instrumental Department of The 
Karol Szymanowski Academy of Music in Katowice (first class honours) and she 
is also a graduate of Faculty of Philology of the University of Silesia in Katowice�� 
She has won numerous prizes and honourable mentions on Polish and international 
vocal festivals and competitions�� She took part in the world premiere of musical 
Canterville Ghost by J�� T�� Williams at The Chorzów Theatre (2000), and also in the 
prerecording of Domus Dei mass by W�� Stępień��

Mirosława Knapik is a graduate of the Music Education Department of The 
Karol Szymanowski Academy of Music in Katowice (first class honours) who 
finished also postgraduate studies at the Faculty of Music Education of the Uni-
versity of Illinois in the U��S��A�� She is a very active person in the artistic, science, 
educational, and popularization areas; since 2005 she has been the professor of 
music arts�� She has been a conductor of many amateurish groups of singers, and 
she has also been the second conductor of the Silesian Philharmonic Society Choir 
in Katowice�� Since 1981 she has been the choirmaster of the Female Choir of The 
Karol Szymanowski State Secondary Music School in Katowice�� She is a winner of 
numerous individual prizes and honourable mentions on international festivals 
and competitions; the choirs conducted by her repeatedly receive grand prix and 
first prizes�� She is the director of the famous in the whole Poland, Festival of 
Christmas Carols organized annually in Będzin�� Mirosława Knapik is an esteemed 
professor of the University of Silesia and since 2001 she has been the head of the 
Department of Artetherapy of the Faculty of Education and Psychology��

The artists mentioned above are regularly working in the field of artistic education 
of children and the youth�� They organize concerts that connect the following: music, 
songs, the recitation of poems, and information about historical events�� The main 
idea of these concerts is to allow children living at the beginning of the third mil-
lennium to grow up in the European culture, which is rooted in Christianity�� Poland, 
a country lying in the centre of Europe, has participated in the creation of this 
culture for over a thousand years�� Especially nowadays, in the post-modernist world, 
the world with the relativism of values and the sacralization of consumption and 
the media, it is very important to introduce the youngest to the world of traditional 
values; unfortunately, in many cases it has to be done from the beginning��

Among these values there are ones important not only in the life of a single 
human being but also for whole societies�� The most important are these that can 
be treated “as a guide to organizing society: all citizens were of equal worth and 
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importance (equality); everyone should be treated fairly (justice); everyone should 
have control over their own lives (freedom); and everyone had a right to a basic 
level of material welfare (comfort)�� These ideas have now become common sense 
across Western societies” (McKee, 2005: 7)��

The contemporary world, which is dominated by the mass media, offers and 
forces its own values�� It is of great importance to give children and the youth suf-
ficient grounds for the moulding of their systems of values�� Moreover, it is not the 
best situation when children and the youth model themselves on patterns created 
by the mass media that present both positive and negative systems:

“The tabloidisation of our media has been accompanied by as many benefits as 
problems […]�� The past few decades have seen an overwhelming democratisation 
of our media – a diversification not only of voices, but of ways of speaking about 
personal, social and political life […]�� The contemporary media sphere constitutes 
a highly diverse and inclusive forum in which a host of important social issues once 
deemed apolitical, trivial or personal are now being aired” (Lumby, 1999: XIII)�� 
Similar phenomena are also observed in the Polish media�� Concerns connected 
with negative patterns suggested by the mass media will become more apparent if 
we place our considerations within the context of modern people’s life and how it 
has radically and permanently changed during the last century��

Album The Four Seasons is one of the examples of actions connected with the 
process of upbringing of the young generation in the way which was initiated in 
the era of positivism�� The album, based on the well-known and enthusiastically 
received Songbook for children, is the result of immense work done by contempo-
rary famous artists�� It is very striking that the performers take care of not only the 
quality of the music transmission but also of the proper pronunciation of each 
sound – they rigorously obey all rules of the Polish orthophony�� This excellent 
album is a pattern of the music literature designed for children and the youth�� Its 
magnitude follows from the fact that children learn by playing, which is an effective 
way of learning:

“[…] The child and later the adolescent are called upon as cothinkers or chal-
lenged with issues on which they have to take a stance�� This constant confrontation 
with joint activities, with words and other symbolic mediations, with role-taking, 
but also with socially built situations, with set problems and their accepted solu-
tions, with memories and expressed feelings, contributes to equipping the indi-
vidual with the means to think, which he or she in turn learns to use by reinvesting 
them in new contexts” (Perret-Clermont, 2004: 3)��

This valuable heritage, namely Songbook for children, by Z�� Noskowski and 
M�� Konopnicka, is entirely unknown to contemporary children, as well to their 
parents�� Previously (i��e�� since 1890) it was the thread from generation to generation, 
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but the situation changed after World War II, when the high-culture and authentic 
art were displaced by mass-culture and communist propaganda�� Especially, such 
phenomena were clearly seen at schools where they were extensively promoted�� 
Nowadays, there are educators who come back to the traditional values; to gor-
geous, subtle and touching songs for children who are actually in the highest degree 
endangered by the influence of mass-culture��

It is a difficult matter to construct a fantasy world full of love, beauty and good-
ness�� But M�� Konopnicka made something more difficult – the world in her poems 
for children has all the above attributes and it is real, not fantastic�� She describes 
typical people, places and situations, connected with the experience of daily work 
and the celebration of church holidays�� This sphere of M�� Konopnicka’s poetic 
individuality, strictly connected with poems stylized into folk songs, crystallized 
itself at the earliest time of her literary activity and it was seen until the last years 
of her life��

In Songbook for children M�� Konopnicka gives us a rather unique look at peri-
odical changes of Polish landscape, consolidating traditional values important for 
our society�� It is worth stressing that the poetess does it in a very natural way, and 
at the same time she avoids the obtrusive didacticism that was typical of the 19th 
century�� Her poems remind everyone that the Polish nature is harmoniously con-
nected with: 

•  human being, e��g�� Zła zima (Bad Winter), Maciuś (Young Mathew), Marzenie 
chłopca (A Boy’s Dream);

•  his daily effort, e��g�� W polu (In the Field), Kosiarze (Mowers), Żniwa (Harvest), 
Młocka (Threshing);

•  holiday rest, e��g�� Gwiazdka (Christmas Star), Kolędnicy (Carol Singers), Wiel-
kanoc (Easter), Zielone Świątki (Pentecost), Dożynki (Harvest Home)��

The musical character of this creation is confirmed by Z�� Noskowski’s composi-
tions�� Miniature poetic masterpieces refer to the Polish country and folk-dances�� 
The outstanding meaning of Z�� Noskowski’s and M�� Konopnicka’s Songbook for 
children is that forces personal reflections, human feelings and emotions�� It is a 
well-known fact that the knowledge taken from observing the closest neighbor-
hood (people, their religion and work, and nature: plants, animals, and landscapes) 
is one of the fundaments of a child’s attitude to life, other people, homeland and 
the world in the future�� It is caused by the fact that such observations are strictly 
connected with direct emotions�� Such emotions appear in the child’s contact with 
flora and fauna, which are described in the following lyrics: Zajączek (Hare), 
Wierzba (Willow), Czarna jaskółeczka (Black Swallow), Bocian (Stork), Żuczek 
(Beetle), Kukułeczka (Cuckoo), Jabłonka (Apple Tree), Ogródek (Garden), W lesie 
(In the Forest), Pszczółki (Bees), Skowronek (Lark), Sokół (Falcon), Świerszczyk 
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(Cricket)�� Almost all the names of animals are in a diminutive form, so close to 
childhood��

Since the album has a timeless character, it will be a valuable teaching aid for all 
teachers who want to responsibly mould the sensibility (not only musical one) of 
the young generation because “learning is not just the incidental gathering infor-
mation (on the Internet or elsewhere)�� It is also not only the steady conformation 
to formal school requirements�� Long-term relationships and, hence, sustained 
interest seem necessary to acquire complex skills” (Perret-Clermont, 2004: 7)��

The audience of The Four Seasons will find there great pleasure resulting from 
the music and poetry that favourably build the children’s world of values important 
in their future lives�� It is worth noting that contact with the true heritage can 
intensify the feeling of national identity of the youth in the era of globalization��
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Development of the Combined Study at the Pedagogical 
Faculty of the University of Ostrava

Abstract

This paper informs about the development of courses realised at the Pedagogi-
cal Faculty of the University of Ostrava in a combined study�� It is engaged in the 
course of the Special Subject Teaching Studies in detail, which is guaranteed by the 
Department of Technical and Vocational Education��

Key words: combined study, organisation, distant study and attendance study, 
research

Introduction

The combined study is a type of study which combines the distant and the 
attendance form of study�� We can say that this type of study is – at present – very 
expanded at Universities in the Czech Republic�� There is a competent assumption 
that in the nearest future there will be more courses with a distant or a combined 
form of study��

At present individual education institutions are in a market background and to 
follow a situation in support of study is their existential necessity�� After this situa-
tion they must correct their “educational policy”��

The educational system is pressed to react flexibly to social-economic changes 
that are manifest on the job market�� There is an original Taylor concept of work 
with its segmented working acts and teamwork and its area and flexible structures�� 
Traditional employee demand is flexibility today�� Specialisation becomes a brake 

Pavel Dostál, Svatopluk Slovák, 
Václav Tvarůžka
Czech Republic



104 Pavel Dostál, Svatopluk Slovák, Václav Tvarůžka

–accumulation of functions is typical; mobility among professions increases, citi-
zens must be ready to change occupations��

The mentioned trends lead to an increase of motivation to life study�� Among 
university students there is a bigger and bigger number of older people and mainly 
people that have their occupation or business activities�� These students demand to 
realise their studies by a distant or a combined study�� We can assume that the 
number of these students will continue to increase��

Organisation of courses realised by a combined form is different not only at 
individual universities but marked differences can be found among various courses 
inside a university or a faculty�� Individual workplaces realise study according to 
concrete conditions and ideas�� From this view it is very important to exchange 
experiences with the realisation of this type of study in order to guarantee or organ-
izers of individual courses��

Combined study at the Pedagogical Faculty

At present the Pedagogical Faculty of the University of Ostrava offers to appli-
cants six courses realised by a combined study�� They are the Teaching Studies for 
the First Level of Primary Schools, the Special Subjects Teaching Studies, the Art 
–Pedagogical Studies of Music, the Information Technologies in the Process of 
Education, the Social Pedagogy – Prevention and Re-socialisation and the Special 
Pedagogy for the Nursery Schools Teachers and Educators�� Interest in study of 
these courses is huge and the number of applicants exceeds the number of appoint-
ees every year�� As Picture 1 shows, the number of students in combined forms of 
study increases��

Picture 1: Comparison of the number of students progress’ at the Pedagogical Faculty 
in an attendance and a combined study��
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In April 2006 the Pedagogical Faculty already registered 1409 students in the 
combined study�� The complete number of the students of the Pedagogical Faculty 
was 2988�� It means that 47��2% of the students of the Pedagogical Faculty study in 
the combined way of study��

As for the University of Ostrava as the whole we can note that the Pedagogical 
Faculty is an exception in that case�� As we can see in Table 1 at the other faculties 
(the Faculty of Arts, The Faculty of Science, and the Medico-Social Faculty) there is 
an attendance study and the number of students in a combined study is minimum��

Table 1: Number of students in a combined study at individual faculties 
at the University of Ostrava

Faculty The whole number 
of students

Number of students 
in a combined study

Ratio of students in 
a combined study

Pedagogical Faculty 2988 1409 47.2%
Faculty of Arts 1772 142 7.4%
Faculty of Science 1488 152 9.2%
Medico‑Social faculty 868 16 1.8%
University of Ostrava 5973 1719 22.3%

The Special Subject Teaching Studies

The Department of Technical and Vocational Education of the Pedagogical 
Faculty of the University of Ostrava stipulates three-year Bachelor’s and a contin-
ued two-year Master’s course of the Special Subject Teaching Studies�� These courses 
are accredited as combined and not paid�� The study is in two specializations – Trade 
and Service and Engineering��

In the specialization of Trade and Service there are, in the Bachelor’s study, 70–80 
students per class�� In the continued Master’s study there are generally 40–50 students�� 
The demand for study in this specialisation is huge�� For a few years the number of 
applicants has already been three-four times bigger than the number of admitted 
ones�� It is so in the Bachelor’s course as in the Master’s course�� In the course of 
Engineering there is less interest in study�� At present there is just a Bachelor study 
and a number of students in a class is about 20�� In the academic year of 2007–2008 
also a Master’s study will be re-opened (the number of applicants is 50)�� Most students 
are teachers from vocational schools that do not have a university education�� 

For both specializations there are pedagogical and psychological disciplines, 
which make up about half the number of subjects�� The remaining subjects evolve 
a chosen course�� Part of study is also compulsory pedagogical training��
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A range of an attended study for individual subjects is made after consultations 
with individual teachers and it is based on the type of the subject and on equip-
ment by didactic instruments�� The hour donation of the attended study for 
individual subjects is between 4 and 24 hours (that means 1-6 four-hour blocks)�� 
In each semester there are 5–7 subjects finished by a credit or an exam�� There is 
an attendance exam�� At the Pedagogical Faculty of the University of Ostrava an 
attendance part of education is always once a week in workdays�� Each class has a 
set day of education (for example 1st class Friday)�� Education is in two 4-hour 
blocks – in the morning and in the afternoon�� The hour donation is between 
40–75 hours�� The number of days with an attended education is between 5–10 per 
semester��

During the last years for the majority of subjects educational text supports have 
been made – the authors are mostly teachers of individual subjects�� Some texts are 
at students’ disposal in printed form in the University Library, then all of them are 
available on the Internet pages intended for these courses�� Thanks to these educa-
tional supports, during the last year the attended part of the study has been 
reduced��

Except study department two pedagogic workers (one for each specialisation) 
and a secretary of the department participate in the organization of this course�� 
Teachers are employees of individual departments of the Pedagogic Faculty of the 
University of Ostrava and also external co-operators, mainly from the Economic 
Faculty of VŠB-TU Ostrava��

The research 

The research was done in March and in April 2006 among Special Subject Teach-
ing Studies students�� The target was to find information about the students of the 
presented course, their valuation of the study organisation, distant and attendance 
form of study, participation in the attendance study, and motivation for studying�� 
Also the authors had at their disposal results from similar research done two years 
ago�� So they could note changes in the opinions of the students�� The research was 
done in the form of questions�� Closed questions were used and there was space for 
expressions��

Respondents were the students of the presented course�� The whole number 
of respondents was 274�� Women: 68% and men: 32%�� In the specialisation 
of Trade and Services there was a share of women even 79%�� In the specialisa-
tion of Engineering men dominated with 90%�� The age of the respondents, cf��
Picture 2��



107Development of the Combined Study at the Pedagogical Faculty

When we compare the age structure of the respondents with the results of the 
two-year old research we can say that the average age increased form 36 to 37�� The 
most numerous age group is students between 30–35 – 24%��

Picture 2: Age structure of the respondents��

As for occupation, 75% of the respondents work as teachers, another 21% want 
to become teachers after study��

Interesting findings are access to the Internet and using E-mail�� No problem 
access was for 73% of the respondents�� In comparison with the two-year old 
research situation got better (that time it was 59%)�� However, there is still a big part 
of students that have problems with the access to PC (27%)�� 56% of the students 
use E-mail everyday��

 

Picture 3: a) Respondents’ access to PC and Internet (legend: A-no problem, B-limited, 
at home or at work, C-problems, at friend’s, at Internet café etc��); b) using E-mail

With regard to possibility of continual limitation of the attendance study 
we have found addresses of students and their travelling to school for the attended 
study�� Full 64% of the respondents are able to travel to school in one hour�� 
24% of the students have their home outside the Moravian-Silesian Region 
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Picture 4: a) Time of travel from home to school; b) addresses of respondents 
(legend: A–in Ostrava, B–in the Moravian–Silesian Region except Ostrava, C–another place)��

Next questions had to find the students’ opinions for the range of attendance 
education�� Participation in the attendance education is on the average 90��5%�� The 
actual range of the attendance education is suitable for most students (84% – cf�� 
picture 5)�� 8% of the respondents would like fewer classes and 8% more classes of 
the attendance education�� Results of the two-year old research were similar�� 

Picture 5: Results of the research about the range of the attended study��
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less attendance study�� This hypothesis was not confirmed�� Only 11% of these students 
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At present education at weekdays proceeds, which is suitable for 81% of the 
students�� Only 19% of the students would prefer weekends�� As for study text sup-
ports – the students refuse studying from display, they prefer printed text (96%)�� 
Full 70% use services of the University Library��

Another group of questions led to students’ satisfaction with communication 
with organisers of the study, with the Department of the Study and with educators�� 
This communication is mainly personal or by phone or e-mail, on the average only 
5% students have some objections��
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Table 2: Communication

with organisers with Department 
of Study with educators

convenient 100% 94% 90%

objections 0% 5% 9%

not convenient 0% 1% 1%

 The last question had to find out what motivated students (often of an older 
age) to study this course�� The order of the questions is in Table 3�� Beside purchase 
of new knowledge a common answer was to keep occupation as well (66% of the 
respondents)��

Table 3: Motivation for study
1. Purchase of new knowledge and skills 74%
2. Keeping occupation 66%
3. Higher wage 59%
4. Career progress 51%
5. Social status 44%
6. Purchase of new occupation 44%

Conclusion

The results of the research brought important information that would be a basis 
for further progress of the presented course��

It appeared that most students prefer the present range of the attendance study 
and do not wish to reduce it�� That is for the students that commute to the attend-
ance study for a few hours from various parts of the republic as well�� The students 
are very content with mutual communication and with the organization of study 
that is why we do not plan to apply any special information software in the future�� 
Because some students have problems with their occupation, we wanted to move 
the attendance study to weekends�� The students rejected it – weekend study 
would be suitable for less than one fifth of the students�� If we notice the motiva-
tion to study we are not surprised that two thirds of the respondents were 
motivated by a danger of losing their occupation�� Most students work at Second-
ary Vocational or Professional Schools and they do not have the necessary uni-
versity education�� 
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Compared to similar research done two years ago the situation for students with 
respect to access to the Internet and E-mail got better�� Nevertheless, still more than 
one fourth of students has limited access to PC�� We must have this situation in 
mind during possible implementing of e-learning into the education��
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“Leadership Cocoons”:  
the Unseen Silk of Leadership

Abstract

Schools traditionally operate under a meritocratic system�� Those children who 
fulfil systemic merit deserving criteria are selected as leaders within the school 
system�� Furthermore, it is these children who stand the best chance to gain access 
to leadership positions once they have left school�� Their silk is seen and acknowl-
edged�� They have the track record that organisations look at as first selection cri-
teria when they are looking to appoint school leavers with an eye on promotion to 
leadership positions�� This article specifically looks at the issues and develops them 
in terms of the metaphor of ‘the silk of leadership’�� 

Key words: Cultural Psychology; Leadership Cocoons; The Silk of Leadership; Mul-
tiple Intellegences.

Introduction

There are many theories and schools of thought regarding leadership�� 
Whether one subscribes to the West Point way of leadership, focused on 
character development; or Steven Covey’s principle-centered leadership; or 
the legendary Attila the Hun leadership school, which emphasizes the “My 
way is the way or get out of my way” approach to leadership; one thing about 
leadership is constant: You know it when you see it! (Thomas, 1996, p�� 1)

There is a problem in seeing ‘it’ if it is hidden, enclosed and encased in chrysa-
lis form inside a Leadership Cocoon�� The ‘it’ of leadership potential/talent that is 
not demonstrated is often not only hidden from those who are in the position of 

Errol Sundelowitz, 
Carol Macdonald, Karel Stanz
Republic of South Africa



112 Errol Sundelowitz, Carol Macdonald, Karel Stanz

running leadership selection, it is more often than not, not even seen by those 
inside the cocoon�� The silk of leadership might have a degree of visibility from 
outside the cocoon, but the view from inside the cocoon can be murky�� It could 
even be said that there is no view of the silk from within the cocoon�� For some 
individuals seeing the silk might mean that they would have to step up to the plate 
and own their positions as leaders and stand in a place of prominence – a step 
which they might not want to take�� 

In the legal profession in countries such as Great Britain and Canada, a person 
who has been appointed and has accepted the elevated position of QC (Queen’s 
Council) is known as having ‘taken silk’�� CBA (2005, p�� 1) points out that in order 
to be nominated for silk, 

A candidate must demonstrate professional integrity, good character, and 
excellence in the practice of law. Excellence can be shown by a candidate being 
acknowledged by their peers as leading counsel or an exceptionally gifted 
practitioner, demonstrating exceptional qualities of leadership in the profes-
sion, or doing outstanding work in the fields of legal education or legal 
scholarship.

Those who have been nominated for and accept silk see and acknowledge their 
places as leaders in their profession�� This is not the case for Leadership Cocoons�� 
The cosmology from inside the cocoon is restricted and it is sometimes assiduously 
hung onto��

Even now that I am 75, have both B Arch and M Arch, spent much time 
sailing, caving, flying I feel that there are many people better equipped than 
I and will readily take advice – and am always vaguely surprised when I am 
relied on as an authority on anything. (Respondent, Sundelowitz, 2006b, 
pp. 21–22, emphasis as in original)

The respondent cited above has achieved great things in her life and is of elevated 
status�� However, her view of herself as a leader is tainted by her experiences while 
she was at school�� She says, “I not only never led (in anything, except scholasti-
cally) but was also looked at unenthusiastically by those who were selecting groups 
or teams for any activity,” (ibid, p�� 4, emphasis as in original)�� Furthermore, in 
completing the sentence, “The main challenge of leadership is �� �� ��” she wrote, “�� �� �� 
believing in yourself and your own abilities”, (ibid, p�� 27)��

Not every person is a born leader�� Some might be born leaders though but 
never see themselves as such – as might be the case with the respondent cited 
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above�� From an institutional point of view though, those who do well in school 
stand out and are rewarded for excellence�� Part of this reward is opportunities 
for leadership: in school careers, at university and eventually in professional or 
business careers�� However, not every child assembles all the elements necessary 
to enable their progress along a traditional meritocratic trajectory�� Not every 
child (or, indeed, every person) is ready for leadership at an early stage of their 
lives, though ‘the system’ starts prepping future leaders early on in their training 
as productive adults�� In fact ‘the system’ – with its norm-based criteria – only 
caters for individuals who fall within the mean for meritorious behaviour�� Only 
obvious demonstrable behaviours are rewarded�� There is no seeking out of the 
undemonstrated and unseen�� There is no room for surprises�� One of the benefits 
of Cultural Psychology as both a theoretical and practical research paradigm for 
the current study is that it allows for the appearance, identification and validation 
of surprises�� This is partly due to its view of each person as non-generic and 
unique�� 

Cultural psychology – the basics

The Guiding Paradigm
The guiding paradigm for this study is that of Cultural Psychology�� The main 

proponents of Cultural Psychology are taken to be Shweder (1991), Bruner (1996), 
Cole (1996), and Wertsch (1998)�� As a point of departure for this section, a pre-
liminary description is offered of a unit of analysis for this paradigm�� Cultural 
Psychology looks at cognitive activity both within individual subjects as well as the 
social activity systems that have historically engendered this cognitive activity�� 
Furthermore, the social systems that maintain and further develop such activity 
need to be included in a conceptualisation of a unit of analysis (Cole, 1985)�� The 
emphasis for ‘analysis’ is on cultural units as they are expressed through - and 
embedded in – socially constructed interactive activity contexts�� 

An important facet of research within this paradigm is that it does not seek to 
formulate definitions of generic individuals that operate only within a very 
restricted realm of social behaviour�� “Behavioural science … has, for the most part, 
dealt with generic individuals, admitting into the system only those features of 
human nature that all men have in common,” (Harré & Secord, 1972, p�� 81 )�� The 
pursuit of a generic individual definition is very limiting in that it reduces indi-
viduals down to a set of criteria that have been imported from scientifically gener-
ated norms�� Such criteria do not give enough credence to the differences which 
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create individuals�� Differences between individuals are to be celebrated and should 
be seen as “an inherent part of the human condition” and should be valued for their 
ability to enrich research endeavours (Graue, 1998, p�� 16)��

The “human condition” of the individual, his/her behaviour and the cultural/
historical context of his/her behaviour are viewed as being multifaceted�� For 
example, where problems are identified they are viewed as occurring within 
a multifaceted context, and all facets or dimensions accessible to the researcher are 
allowed space to contribute to a description of the problem within the context of 
its activity system�� The concept of context is central to Cultural Psychology and 
the concepts of context that have informed this study are Cole’s (1996) concept of 
“Contexts as That Which Surrounds”(p��132) and his concept of “Contexts as That 
Which Weaves Together” (p�� 135) (italics as in original)��

Under the Context as That Which Surrounds metaphor, any cognitive event, 
behavioural event or intersubjectively constructed activity system that might be 
identified as being worthy of being researched should be viewed as being sub-
sumed by and embedded in surrounding layers of context that are interrelated 
and interpenetrating�� Neither of Cole’s two views of context sees “boundaries” as 
“clear-cut and static”; boundaries are rather seen as being “ambiguous and 
dynamic” (ibid, p�� 135)�� “When using the surrounds interpretation of context, the 
psychologist seeks to understand how this task is shaped by the broader levels of 
context” (ibid, p�� 133)�� 

Cole’s Contexts as That Which Weaves Together metaphor sees the relationship 
between task and its context as “a qualitative relation between a minimum of two 
analytical entities (threads) which are two moments in a single process” (ibid, 
p��135)�� The constituent aspects of the context are said to be woven together through 
the thread of activity, and it is in “following the thread of activity” that the researcher 
is said to find his work (ibid, p�� 139)�� This view sees context as providing the thread 
that weaves together the various constituting elements of an activity system�� 
Whatever the elements are that are identified, they are all dynamically interrelated 
and woven together through the thread of activity�� “The various components of 
the activity system do not exist in isolation from one another; rather, they are 
constantly being constructed, renewed, and transformed as outcome and cause of 
human life” (ibid, p�� 141)��

A focus on variable activity systems is not conducive to static descriptions of 
generic individuals or systems�� It is, however, concomitant with the dynamic focus 
of Cultural Psychology which sees the human psychological condition as being 
embedded in a richly textured contextual tapestry which is woven together through 
threads of activity�� Cultural Psychology thus provides a useful paradigm for 
research such as the present project��
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Relevant Research Strategies

For research under Cultural Psychology, allowance needs to be made for an 
organic aspect in the development of a research project�� The following is therefore 
a current list of some of the research strategies that have been adopted in pursuit 
of the task of the present study:

Autobiographical Case Study 
I was a non-achiever throughout my school career�� I was one of the “Invisible 

Children” that Pye (1988) writes about�� I was an invisible non-achiever to the 
extent that I failed matric outright and only began my academic career in my 
thirties with a mature age university entrance exemption�� I lived in a leadership 
cocoon until my forties�� I had begun researching the literature on biographical case 
studies when I came across the term/research strategy of ‘autobiographical case 
study’�� With the knowledge and support of precedent, and in consultation with my 
academic supervisors, a decision was made to adopt this strategy for the present 
study�� My entry into this field was Chenail (1996)’s Questionnaire for an Autobio-
graphical Portrait of a Practising Therapist and Researcher�� The underlying premise 
to this questionnaire is,

To researcher and therapist alike--all good inquiry starts with a good and 
thorough self-examination. Be it in the cause of avoiding counter-transference 
in therapy (or research for that matter) or developing the self-as-an-instrument 
in research (or ditto for therapy), getting to oneself is a rather useful enterprise. 
(ibid, p. 1).

An autobiographical case study provides a retrospective vantage at the nexus of 
many threads of activity�� It is here where the researcher wears multiple hats and 
functions as researcher, instrument and subject (Tenni, Smyth and Boucher, 2003)�� 
In adopting this approach, it is incumbent on the researcher to demonstrate aca-
demic rigour and to “provide reasons why others should trust [his] findings” 
(Feldman, 2003, p��27)�� The challenge of this research strategy is to achieve “balance 
between the way in which private experience [provides] insight and solution for 
public issues” (Bullough and Pinnegar, 2001, p�� 15)��

In order to achieve academic balance (rigour), various issues need to inform 
practice�� There are ethical considerations such as how can the researcher show that 
his “self-study is an educative rather than ego-centric-indulgence?” (Fletcher, 2002, 
p�� 1)�� Tagged on to this is the question of the degree to which is the issue of self-
honesty and the degree to which the researcher is willing to place data about himself 
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under academic scrutiny�� Tenni, Smyth and Boucher (2003, p�� 6) say that, “the 
willingness to see, confront and discover oneself in one’s practice and to learn from 
this is at the core of this work and central to the creation of good data,” for this 
research strategy�� Academic rigour is further enhanced through ensuring reliability, 
construct and external validity (Duncan, 2004) and value (Fletcher, 2002)��

Witness Interviews 
In order that the autobiographical study avoids self-indulgence and maintains 

academic rigour and focus, witnesses from my past have been sought�� At this stage 
one witness interview was conducted with J��A�� Sundelowitz, (2006c) who, in addi-
tion to being a “retired inspector of education”, has known me since birth�� He was 
the one who gave me my first big leadership opportunity when he left me in charge 
of a children’s holiday camp�� I was still so cocooned as a leader that the import of 
this experience was completely negated until recently�� 

Questionnaire-based surveys
Burgess (2001, p��1) points out that, “The strength of the analysis depends on 

good quality data that in turn stems from good design of the data collection instru-
ment, i��e�� the questionnaire, and of the collection procedures��” Using – among 
others – Schonlau, Fricker Jr��, and Elliott (2005) – to inform the process, a ques-
tionnaire was designed for distribution to individuals�� This was done via requests 
for participants that were sent out to mailing lists by various organisations that had 
been canvassed�� In terms of ethical consent, these organisations were asked merely 
to distribute a request for participants who then sent emails to the researcher 
stating their willingness to participate and requesting that a questionnaire be 
emailed to them�� 

Leadership Camps
One leadership camp has been attended and there is an invitation to attend a 

leadership camp with Hazelglen School�� There is also an invitation to attend a camp 
with a high school that sends their entire group of present Grade Elevens (the next 
year’s potential leaders) and puts them through experientially based activities that 
would hopefully enable the demonstration of a wide spectrum of leadership talent�� 
“Leadership camps provide young people with memories that last a lifetime, but 
they also have a very practical and expanding role�� These camp experiences provide 
adolescents with the opportunity to foster self-identity and develop interpersonal 
skills,” (Doyle, 2004, p��3)�� These camps will also provide the study with a baseline 
set of behaviours and training strategies against which to ‘measure’ those individu-
als that have not been selected – those who are potential Leadership Cocoons��
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Expert Input 
In terms of monitoring and maintaining academic rigour, the academic super-

visor for the study is Dr Carol Macdonald (University of Witwatersrand) and the 
co-supervisor is Dr Karel Stanz (University of Johannesburg)�� They have been cited 
as second and third authors to this article�� Dr Macdonald is the person under 
whom I trained in Cultural Psychology and is therefore an expert in research 
conducted under this paradigm�� Leadership specific experts have and will be 
consulted for their input on the research topic�� This strategy will be used to add a 
further element in contributing to a “thick description” of context for each poten-
tial subject (Geertz, 1975) and as part of the possibilities of utilising interdiscipli-
nary contributions (Cole, 1996) within Cultural Psychology�� 

Archival Material Search
Rosnow and Rosenthal (1996, p��80) cite archival records as an example of 

unobtrusive, non-invasive observation, and they define “an archive” as “any rela-
tively permanent repository of data or material”�� Should potential case studies 
become ‘available’, school archives will be consulted with due permission�� Other 
archival material will be accessed as it surfaces�� The aim here is to provide a his-
torical trajectory to texture the description of the lived reality of the project�� The 
autobiographical case study has this potential��

Self-concept and ‘the silk of leadership’

A healthy self-concept could be said to be necessary for a child to emerge from 
their Leadership Cocoon and to own a leadership position�� After all, “Healthy 
self-esteem is a child’s armor against the challenges of the world,” (Sheslow, and 
Lukens, 2005, p�� 1)�� If the child (or an individual of any age) does not have a ‘healthy’ 
self-concept, owning the silk of their leadership talent is a challenge�� 

. . . for children who have low self-esteem, challenges can become sources 
of major anxiety and frustration. Children who think poorly of themselves 
have a hard time finding solutions to problems. If they are plagued by self-
critical thoughts, such as “I’m no good” or “I can’t do anything right,” they may 
become passive, withdrawn, or depressed. Faced with a new challenge, their 
immediate response is “I can’t.” (ibid ).
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The above described negativity becomes generalised beyond the self�� “People 
with low self-esteem are not merely down on themselves; they are negative about 
everything,” (Baumeister, Campbell, Krueger and Vohs, 2005, p�� 1)��

Under such circumstances the individual starts insulating him/herself against 
the challenges of the world, especially those of leadership�� This process can be 
likened to the process whereby silkworms cocoon themselves�� “A protein material 
that coats the filaments of raw silk as it is extruded from the silkworm’s body�� This 
gum bonds the filaments of silk together and aids in the formation of the cocoon,” 
(Selk, 2005, p��1)�� The fixedness of this gum in a Leadership Cocoon presents a 
challenge for the individual to undo�� Evidence for this can be seen in Sundelowitz 
(2006b)�� “Firstly, it took me many years to lose the embarrassment, the feeling of 
inferiority and lack of ability, and to stop blushing and wanting to hide�� Even today 
I can hardly credit the amount of confidence I generate” (ibid, p��5)�� However, for 
some individuals their memory of themselves during their school careers is one 
where, “I was too afraid to step into any kind of roll�� Usually stood back and waited 
for somebody else,” (a respondent, Sundelowitz, 2006b, p��3)��

Self-concept can be said to be a major contributing factor to the creation of 
Leadership Cocoons�� Responses from surveys that have been collated so far show 
this�� There is evidence of the phenomenon of Leadership Cocoons occurring at an 
elementary (primary) and high school level, even if it is indirect or recognised by 
peers (Sundelowitz: 2006a; 2006e)�� There is also retrospective evidence for the issue 
in the adult survey (Sundelowitz, 2006b)�� “�� �� �� students who are performing well at 
the elementary level may be able to draw on those experiences in ways that leave 
them less susceptible to negative changes in academic self-perceptions during the 
transition,” (Silverthorn, Dubois and Crombie, 2005, p��197)�� Dissonant self-con-
cepts seldom allow Leadership Cocoons the luxury of smooth transition from 
primary to high school, and thence into the challenging and turbulent real world 
of work�� 

“. . . self-concept is not innate, but is developed or constructed by the 
individual through interaction with the environment and reflecting on that 
interaction,” (Huitt, 2004, p. 1).

The dynamic aspect of self-concept – and the fact that it often takes constant 
work to maintain the ‘self-as-leader’ once out of the cocoon (if that occurs at all) 
– is a life long task that is evident in the adult survey that has been conducted (op 
cit)�� The maintenance of capital growth is an ongoing task for organisations�� So too 
is the maintenance of personal capital – an acceptance of their silk – an ongoing 
task for the individual as well as those training and selecting leaders�� Citing Gard-
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ner (1990) as source, Kleon (1998, p�� 1) points out that, “All talent develops through 
interplay - sometimes over many years - between native gifts on the one hand and 
opportunities and challenges on the other��”

Mutiple intelligences and leadership

Gardner (1999, p��91) says that he regards Multiple Intelligence theory as, 

a ringing endorsement of three key positions: We are not all the same; we 
do not have the same kinds of minds (that is, we are not all distinct points on 
a single bell curve); and education works most effectively if these differences 
are taken into account rather than denied or ignored.

The concept that “We are not all the same” (ibid) is in accordance with the 
non-generic view of the individual as espoused by Cultural Psychology�� “People 
have a wide range of capacities�� A person’s strength in one area of performance 
simply does not predict any comparable strengths in other areas,” (ibid, p��31)�� 
Gardner (ibid, pp��41-45) originally described seven areas or intelligences: linguis-
tic intelligence, logical-mathematical intelligence, musical intelligence, bodily-
kinaesthetic intelligence, spatial intelligence, interpersonal intelligence and 
intrapersonal intelligence�� He has also described “three ‘new’ candidate intelli-
gences: a naturalist intelligence, a spiritual intelligence, and an existential intelli-
gence,” (ibid, p�� 47)��

The first ‘project’ to come out of the Adult Survey (Sundelowitz, 2006b) was an 
invitation by the project manager of the Oprah Winfrey Girls’ Leadership Academy 
to design an admission strategy for the first intake of recruits (Sundelowitz, 2006d)�� 
A result of the research and reading that was done in preparing the above men-
tioned document was the point that single dimension leadership talent assessment 
strategies, at any level, cannot be said to deliver a fair and true demonstration of 
leadership potential�� The strategy described by Sundelowitz (2006d) is directed at 
creating a variety of equitable opportunities and activities through which candi-
dates can demonstrate their leadership talents�� 

This is in keeping with Crosby (2001, p��1) who says that, “Leadership is neither 
the domain of mere traits nor is it a matter of only observable behaviours�� Leader-
ship is ‘both/and��’ In other words, an effective leader possesses certain traits as well 
as the matching behaviours��” 

This is also in keeping with Gardener (1999)’s principle of Multiple Intelligences 
(MI)�� Gardener (ibid, p��31) points out that, “People have a wide range of capacities�� 
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A person’s strength in one area of performance simply does not predict any com-
parable strengths in other areas”�� 

Martin (2001) looks at the specific application of MI theory to the workplace�� 
In inviting the reader to relate MI theory to their own experience, she says, 

“From your own experiences in selecting and deploying staff you can 
undoubtedly cite endless examples of people who are high performers in the 
workplace but who perform poorly on IQ tests. You may even cite your own 
IQ score as an example of how limited these scores are as indicators of work-
place performance,” (ibid, p. 1).

As can be said of single process leadership selection criteria at school level, it 
can be said that selection of leadership candidates in organisations is not fair if it 
does not allow for leadership identification from within a broader non-generic 
spectrum of talents�� 

Gardner (1999, p��139) says that, “If I were asked to assess someone’s intelligences, 
I would not be satisfied until I had observed him solving problems and fashioning 
products in a number of settings”�� This speaks to a recommendation that a more 
broadly encompassing strategy for identifying leadership talent/potential be 
adopted by selectors�� Jolly and Kettler (2004, p��1) point out that, “no one assess-
ment adequately [assesses] the construct of leadership in youth”�� The same could 
be said of leadership identification and assessment strategies that management 
adopt in their selection process of leaders - either from within their organisation 
or of potential leaders being assessed for entry into their organisations��

“More and more advisers are recognizing the importance of diversity within 
student leadership ranks and the need to identify students who have not been 
typically viewed as having leadership potential,” (Anon, 2004, p��1)�� The concept of 
Leadership Cocoons would fall within the ambit of what Anon (ibid) says�� Entry 
level leadership candidates are drawn from those who have demonstrated leader-
ship talent/potential/actions at student level�� It is this track record that is carried 
forward by youth into their working lives�� 

Resistance to emergence from Leadership Cocoons has a dual directionality�� 
Individuals are often resistant to emerging from their cocoon and owning their 
leadership potential (Sundelowitz, 2006b) due to a non-leader reputation and track 
record – this is where the cocoon concept becomes a self-fulfilling prophecy�� On 
the other hand, typical leadership assessment strategies have limited dimensions 
which exclude individuals who do not ‘satisfy’ the demonstrable test criteria�� 

MI theory offers both a challenge and method to de-gum potentially cocooned 
leaders but this is a labour intensive process as is the case in the silk manufactur-
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ing industry�� “As fewer farmers are willing to carry on the labour-intensive work 
of raising silkworms, silk is becoming more scarce and costly,” (Selk, 2005, p��1)�� 
Before this even happens, there has to be a buy-in from the individuals�� They need 
to be willing to show their different dimensions (their multiple intelligences) that 
will allow them to be selected for leadership�� They need to be prepared to embark 
on a journey that is not unlike that through which silk is produced in the silk 
industry�� This is a process called ‘degumming’ which is, “The process of removing 
natural gum or sericin from silk goods or yarns by boiling in soap solution,” (Selk, 
2005, p�� 1)�� 

Conclusion

“Cultural Psychology sees the human psychological condition as being embed-
ded in a richly textured contextual tapestry which is woven together through 
threads of activity and interactively embellished by surrounding contextual layers,” 
(Sundelowitz, 2001, p��39)�� It could be said that each individual represents a tapes-
try woven with Shot Silk, “A fabric woven with different coloured warp and weft 
thread so as to make a tinted or iridescent appearance,” (Selk, 2005, p��1)�� It is the 
very differences in colour in the warp and weft of thread that make up each indi-
vidual’s picture�� To see the iridescence as beautiful and as something of value is to 
value difference rather than or in addition to conformity�� 

Anandrahi (2005, p��1) points to the fact that, “Everybody has a unique quality 
that needs to be recognised and nurtured”�� The problem with ‘The Unseen Silk of 
Leadership’ – is that in order to be “recognised and nurtured” – leadership needs 
to be seen, acknowledged and valued by both those selecting and training leaders 
as well as the individuals who have encased themselves in Leadership Cocoons�� 
This article represents an entry foray into developing the complex concept that 
Leadership Cocoons represents�� The issues warrant continued exploration�� The 
end is just the beginning��

The saint and the young man
A depressed young man went to a very famous saint and said that he was 

fed up of this world and wanted to commit suicide. The saint was his last ray 
of hope. The saint said’ “Your problem won’t solve until you know yourself.” 
Then he gave the young man a harsh and clumsy stone, and advised him to go 
to a silver merchant and ask its value, but not to sell it. The silver merchant 
told him that he would give a coin of silver and keep the stone. The young man 
told the saint what had happened. The saint now sent him to a goldsmith with 



122 Errol Sundelowitz, Carol Macdonald, Karel Stanz

the same advice. The goldsmith said that he would give the young man a gold 
coin and keep the stone. The young man went back to the saint and told the 
story. The saint sent him again, now to a diamond merchant. After checking 
the stone carefully the diamond merchant said, “This stone is so valuable that 
I can’t buy it. It is much more valuable than the value of 1000 gold coins.” 
Amazed young man returned to the saint with the news. The saint said to him 
peacefully, “My son now you have known that only the diamond merchant was 
able to understand the true value of this clumsy looking stone. In the same 
way it is not easy to judge the unique trait of a person. You also have a big 
quality and that is your total commitment to honesty. If you work very hard 
in life you will be able to win the faith of the people and become very success-
ful.” The words of the saint filled the young man with new confidence and 
energy. (Anandrahi, 2005, p. 1)
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Abstract

This cross-cultural study compared two groups of Polish and United States 
masters level graduate students in elementary education on various aspects of their 
life perspectives including the variables of manageability, meaningfulness, and social 
support comprising their overall sense of well-being�� This line of inquiry follows 
from findings that indicate teachers’ self-concepts influence the psychological 
classroom environments they cultivate�� A Survey on Life Perspective was adminis-
tered to both groups in their native languages�� Significant differences were found 
between the groups on manageability and social support but not on meaningfulness 
and sense of well-being. Various interpretations and implications of the findings are 
discussed that warrant further study��

Introduction

This exploratory article is the culminating project of a sabbatical from West 
Chester University of Pennsylvania as a Professor of Human Development within 
the Department of Elementary Education (Radich)�� The project began during May, 
2005, when fifteen faculty and staff from WCU, including both authors, traveled 

Carol A. Radich, David Bolton
United States
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to the University of Silesia in Katowice, Poland for a Symposium on Innovation in 
Higher Education�� This experience began an ongoing collaboration for us with the 
Faculties of Education and Psychology and resulted in an article (Radich, 2005) 
addressing the transformative process that masters level teacher candidates may 
experience through their study of Human Development�� The investigation into 
how growth and learning affect deep paradigm shifts within the individual led to 
the current focus on a comparison between how Polish and U��S�� masters level 
pedagogical students, many of whom are already teachers, view themselves, their 
lives, and their work within their respective social contexts�� The components of 
Sense of Well-Being (SWB) and Sense of Coherence (SOC) as reported by young 
teachers in Poland and the United States are the main vehicles for this comparison 
although they have been modified for our present research purpose��

Research has long supported the notion that teachers’ self-concepts may have 
a significant impact on aspects of students’ self-concepts and that teachers teach 
through the filter of their own self-concepts (Purkey, 1970)�� This phenomenon has 
been known as the hidden curriculum and includes teachers’ attitudes and feelings 
that are communicated verbally and nonverbally to students on conscious and 
sub-conscious levels (Tonelson, 2001)�� Another layer to the hidden curriculum has 
been illustrated in cross-cultural studies in which family themes reflecting national 
or cultural psychological themes are transmitted down through several generations 
(Hamman, 2005)��

Poland’s tumultuous history has yielded many reflections on the psycho-social 
dynamics that participated in and resulted from its appearance, disappearance, and 
relatively recent reappearance as an independent, national entity in the 20th century�� 
Poland has been a long-time friend of the U��S�� and participated significantly in the 
birth of our free, democratic republic�� While traditionally a melting pot of many 
ethnic identities, the American dream ethos is known for its emphasis on indi-
vidualism and love of freedom, themes also present in the Polish spirit�� Therefore, 
the nuances and intertwining subtleties of U��S�� and Polish psycho-social perspec-
tives provide an exciting landscape for exploration and reflection��

Literature Review

Cognitive psychology has long maintained that our emotions are influenced by 
our thoughts about events rather than by the events themselves (Beck, 1979)�� 
Subsequent research on emotional intelligence (EI) has expanded on the concept 
of psychologically inoculating ourselves and our children from negative, stress-
induced responses that are injurious to our health (Goleman, 1995)�� Antonovsky’s 
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related concept, Sense of Coherence (SOC), was based on the assumption that by 
age 30, individuals have largely consolidated their responses to daily stimuli�� The 
original definition of SOC as defined by Antonovsky was:

…a global orientation that expresses the extent to which one has a perva-
sive, enduring though dynamic feeling of confidence that one’s internal and 
external environments are predictable and that there is a high probability that 
things will work out as well as can reasonably be expected (Antonovsky, 1979, 
p. 123).

In his early writings, Antonovsky posited three major components of SOC: 
comprehensibility, manageability, and meaningfulness (Antonovsky, 1984)�� Com-
prehensibility referred to the extent to which stimuli were viewed as making cogni-
tive sense to individuals (p��118), whereas manageability referenced the degree to 
which individuals perceived resources being available to them to positively respond 
to the challenges presented by comprehensible stimuli�� Meaningfulness was 
described as the emotional counterpoint to comprehensibility in that the individual 
felt life was valuable and worthy of investment of energy�� A strong SOC was viewed 
as providing the individual with resistance resources (1984, p 121), a concept related 
to the idea of psychological inoculation from stress�� These three components of 
SOC functioned in synchrony within the individual and were only separated out 
for analytical reasons��

Subsequent research by Sagy and Antonovsky (1999) investigated four major 
predictive factors in the development of a strong SOC in adolescents: consistency, 
load balance, participation in shaping outcomes, and emotional closeness�� Their 
results showed that adolescent experiences that most highly correlated with SOC 
were load balance (negative correlation with overload of expectations), family 
coping resources, autonomy, and sense of belonging (p�� 258)�� In her investigation 
of family influences on adolescents’ SOC, John-Borys (2005) found SOC to be 
dependent on parental attitudes of rejection (inverse proportion) and consistent 
expectations but not with loving and liberal attitudes��

In his book Emotional Intelligence (1995), Daniel Goleman described the com-
ponents of EI as those of self-awareness, impulse control, persistence, zeal and 
self-motivation, empathy, and social deftness�� His research identified chronic anger 
and anxiety as health risks as well as occupational and family liabilities in similar 
ways that SOC has been found to affect health and social well-being�� Goleman 
further postulated that a healthy democracy depends on citizens who are emotion-
ally literate (p�� 262) and that these skills have been successfully taught to children 
who did not necessarily experience socially empowering home environments��
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Self-efficacy is a related construct developed by Albert Bandura (1977) which 
describes self-perceptions of capability to organize and carry out actions that meet 
performance criteria�� His social-cognitive theory demonstrates how self-referent 
beliefs influence the individual’s motivations, activities, and feelings�� In his 1997 
work, Self-Efficacy: The Exercise of Control, Bandura applied his findings to daily 
life as well as to professional occupations in business, health, education, and 
international affairs��

While self-efficacy is considered a more task-specific construct than the more 
global SOC, the two concepts have much in common�� Both focus on the indi-
vidual’s self-perceptions and are largely influenced by social-contextual factors�� 
While extensive research has been done on self-efficacy in K-12 settings, much 
remains to be done with university students and faculty�� Shechtman, et al, (2005) 
reported on a Life Skills Training Program taken by faculty at the Universty of 
Haifa that focused on four main areas: identity development or purpose in life; 
decision-making or problem-solving; interpersonal relationships; and physical 
health maintenance�� Their results indicated that teachers with two years of train-
ing yielded significantly higher scores on perceptions of their work environment 
and self-efficacy than faculty with less training�� The training enabled teachers to 
influence their work environment, i��e��, the general psychological mood of the 
school, in terms of three dimensions: relationships; personal growth; and system 
maintenance which included clarity, innovation, and optimal managerial control�� 
A key application of this intensive program is the finding that social competence 
and personal effectiveness can be taught and learned regardless of earlier dysfunc-
tional messages��

Henson (2003) found only a limited predictive value of teachers’ personality 
types on people management and teaching-efficacy beliefs with extraversion as the 
single, salient personality trait that was mildly correlated with self-efficacy�� Teach-
ers in schools who implemented the Responsive Classroom (RC) Approach, after 
receiving appropriate training, reported greater self-efficacy beliefs when the 
program was implemented on a school-wide basis ((Rimon-Kaufman, 2001)�� They 
also reported more positive attitudes toward teaching as a career��

In their article, Creating Optimal Work Environments: Exploring Teacher Flow 
Experiences (Bason and Frase, 2004), the authors reported that teacher self-efficacy 
predicted the number of teacher flow experiences�� Flow is a concept developed by 
Csikszentmihalyi (1990) and consists of periods of deep concentration and intense 
involvement in activities that challenge but do not overwhelm one’s skills and 
abilities�� Flow is experienced as deeply satisfying and exhilarating where the 
individual can lose oneself in a task while still feeling in control�� Csikszentmihalyi 
claimed (1997, p��3) that students more easily experienced flow when their teachers 
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are in flow�� Ashton and Webb (1986) found that students of teachers with higher 
self-efficacy levels, consistently demonstrated higher achievement levels than 
students of teachers with low self-efficacy levels��

In their article, Continuity and Change in Political Socialization in Poland, 
Slomczynski and Shabad wrote:

Although it is reasonable to expect that differing cultures will come to be 
associated with distinct political and economic systems and their underlying 
values over time, we should also expect striking variations in individual cogni-
tive and normative orientations… (1997, p. 44).

The authors studied three cohorts in post-communist Poland, students 13-14 
years of age and corresponding cohorts of teachers and parents in which the stu-
dents and teachers expressed a greater openness to societal change than the parents�� 
The teachers studied in the current paper nine years later may be populated by 
a cohort similar to the former 13-14 year olds in Slomczynski’s and Shabad’s study, 
i��e, young teenagers who grew up in post-Communist Poland and were more open 
to change are now beginning their professional lives�� The authors predicted that 
Poland will evolve into a unique amalgam of historical events, democratic and free 
market influences, and individual values resulting from their experiences of cultural 
and societal transformation�� Social sciences continue the debate over whether or 
not a stable democracy and smoothly-running economy depend on widespread 
commitment to core values such as individual initiative and willingness to com-
promise which are inherent aspects of SOC , EI, and self-efficacy�� 

Polish children’s self-knowledge through personal narratives was studied by 
Uszynska-Jarmoc (2003) in terms of the actual, ideal, possible, and duty-bound 
aspects of the self�� Together these selves form the child’s global self-evaluation 
which indicates the level of self-esteem and resulting cognitive and social function-
ing�� Her research found marked differences between the children’s public and 
private selves with social context as a key delineator�� Rosenberg (1995) also found 
global self-esteem to be a stronger predictor of psychological well-being than 
specific areas of self-esteem such as academic�� However, if the specific area of 
esteem is highly valued by the individual, global self-esteem may increase as the 
degree of personal value increases��

Oginska-Bulik (2005) found that SOC has a direct impact on perceptions of job 
stress but not on mental health status, while self-efficacy, self-esteem, and dispo-
sitional optimism influenced mental health but not job stress perceptions�� High 
levels of perceived social support were associated with reduced stress levels at work 
as well as positive health��
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While it may be accurate as Norman Davies claims that democracy encourages 
short memories (2001, p�� 408), the sheer tenacity with which Poles claimed their 
independence in the 20th century combined with the outside world’s increased 
awareness of Poland’s indomitable spirit has led to a new and wider interest in 
what makes up Polishness. Naill Ferguson (2006) states that during WWII, Poland 
lost 20% of its population while the U��S�� lost 0��2% of its population�� In the decade 
since Poland’s true liberation when Lech Walesa became Poland’s president, the 
depression of decades has lifted (Davies, p�� 425)�� Young people no longer auto-
matically follow the Catholic Church and Polish literature and feminism are now 
free to flourish in the public arena�� At the end of the 1990s, God’s Playground: 
A History of Poland was voted one of the Books of the Millennium with its strong 
emphasis on the primacy of culture (p�� 429)�� While Poland had entered the 20th 
century as a historical memory, it has remained alive�� As poet and dramatist, 
Stanislaw Wyspianski, wrote in Wesele, one of the most moving and relevant texts 
of the 20th century:

 POET: You can seek Poland throughout the whole wide world young lady;
  And you’ll never find her��
 GIRL: Perhaps searching is a waste of time��
 POET: Yet there is just one small space—
  Now, Jagusia, just place your hand
  Beneath your breast…
  A tam puka? (Is something beating there?)
 GIRL: A cóż za tako nauka? (What sort of lesson is this?)
  Serce–! (That’s my heart!)
 POET: A to Polska właśnie (Exactly�� That’s Poland)�� (Davies, p�� 433)

Over the past 35 years, the richness of Polish thought has begun to penetrate 
the consciousness of the wider world (Zagajewski, p�� 388)�� Poles were simultane-
ously learning more about themselves, as historians were free to provide truthful 
information to the public�� This need for meaning as well as a deeper understanding 
of their historical roots was empathically portrayed by Zamoyski ( 2006) as he 
described how “…the orphaned nation wanted to be told about its unknown parents 
in sympathetic terms rather than in the cold damning language of socialist histori-
ography” (p�� 388)�� Poles became aware of their individual and collective power to 
resist coercion and to preserve their sanity�� Their influential poet, Mickiewicz, 
reminded them that human and national rights have deep roots in Sarmatian 
Poland that were unparalleled by any society in premodern Europe�� This mix of 
conservatism and liberalism, respect for the past yet defiance against the European 
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monarchies, has characterized Polish culture ever since (Wasko, p�� 5)�� Old Polish 
concepts of political liberty contained images of a society in which all social classes 
would experience the freedom first limited to nobility��

In an interview in The Sarmatian Review, Polish poet Adam Zagajewski described 
two Americas that do not communicate with one another (p�� 12)�� As a professor in 
an American university, Zagajewski compared the thoughtless America of TV 
culture with the thoughtful America he has experienced in academic enterprises�� 
Zagajewski feels that while many European intellectuals view Americans as kitschy, 
very serious intellectual work is being done here that makes for a kind of American 
schizophrenia (p�� 12) in how we see ourselves��

In her essay on socio-cultural discourses on the developing self, Hoffman (2000) 
emphasizes that cultures do differ in how they talk about the self which has many 
implications for education and research�� For example, while Japanese early educa-
tion is viewed as highly progressive, it does not measure individual differences 
against norms or stages�� Instead of viewing children as moving toward a superior 
state of adulthood, the child is valued for being true to his/her childlike nature, that 
of innocence, brightness, energy, cheerfulness, devotion, and sincerity (p�� 195)�� 
The Japanese approach strongly discourages assessment of children’s abilities in 
order to deliver developmentally appropriate instruction because this is seen as 
inegalitarian�� In American education, development is viewed as achievement as 
indicated by terms such as progress, developmental milestones, and developmental 
delays�� This developmental perspective looks for deficiencies in the child rather 
than deficiencies in the ways of thinking about the child�� The author suggests that 
this discourse on deficiency can lead to emotional isolation and loneliness for our 
children despite our rhetoric about learning communities��

Hoffman also describes how a fragmented self is unintentionally taught early 
on by separating cognitive and emotional skills as compared to the Japanese mode 
of experiencing empathy as a foundation of self-cultivation�� She claims that 
rhetoric of the whole child paradigm is separated and fragmented within the child-
centered curriculum which operationalizes stages and abilities thus leading to 
emotional impoverishment�� She concludes that developmentalism is a pedagogy 
of self-deception (p�� 203) in that while American educators believe we are less 
authoritarian and more choice-oriented, our actions communicate the opposite 
message��

The above literature review indicates the challenges inherent in cross-cultural 
comparisons when evidence indicates that we often inaccurately perceive even our 
own cultural messages�� Perhaps the highest value derived from comparative 
research is the mirror each culture presents to the other as we collaborate on and 
explore the mystery of being human��
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Purpose of the Study

The central purpose of this study was to compare equivalent groups of U��S�� 
and Polish masters level students, who are elementary school teachers or pro-
spective teachers, on psycho-social aspects of their life perspectives or sense of 
well-being�� In this study, a Life Perspective Survey, developed by one of the 
authors (Radich), obtained subjective ratings on three major components of life 
experiences, i��e��, manageability, meaningfulness, and sense of social support, 
which are hypothesized to directly influence one’s subjective sense of well-being�� 
The hypothesized significant differences will be discussed in light of respective 
cross-cultural psychological themes that teachers may communicate to their 
students�� Significant differences that were found on the survey, but not hypoth-
esized, will also be discussed as they may relate to socio-cultural meanings of 
identity development and multidimensional perspectives on the human sense of 
well-being��

Hypotheses
1)  U��S�� and Polish masters degree teaching candidates will report significant 

differences on their overall sense of well-being��
2)  U��S�� and Polish masters degree teaching candidates will report significant 

differences on each of the three factors embedded in their sense of well-being: 
manageability; meaningfulness; and, sense of social support��

3)  U��S�� and Polish masters degree teaching candidates who report high levels 
of manageability, meaningfulness, and sense of social support will also report 
high levels of sense of well-being.

Sample
The survey was administered to 79 U��S�� and 96 Polish masters-level teaching 

candidates during their spring semester�� The U��S�� sample consisted of candidates 
who were working toward a degree in elementary education at West Chester 
University�� The Polish candidates were working on a degree in elementary educa-
tion at the University of Silesia�� All candidates were born between 1949 and 1983, 
with 77% of US sample born between 1975 and1983, and 82% of the Polish sample 
born between 1975 and 1983�� The average number of years of teaching for both 
U��S�� and Polish candidates was 2��5 years�� The U��S�� sample had two candidates who 
had taught more than ten years, while the Polish sample had ten�� The Polish sam-
ple was composed of 100% females, whereas the U��S�� sample was composed of 80% 
females and 20% males�� 
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Analysis of Findings
Reliability coefficients were calculated for all four scales using Cronbach’s alpha�� 

The reliabilities for all four scales is provided in Table 1��

Table 1: Reliability of Scales
Scale Significance N

Manageability .714 6
Meaningfulness .634 4
Social Support .584 7
Sense of Well‑being .793 8

Differences between U��S�� and Polish candidates’ means on all four scales were 
tested using an independent t-test�� The results of the analysis are provided in Table 
2�� Means and standard deviations are provided for both samples�� Significant dif-
ferences were found for Manageability and Social Support at the ��05 level�� The U��S�� 
sample had higher average scores on both scales�� The difference for Meaningfulness 
was roughly one-half a standard deviation, while the difference for Social Support 
was roughly a third�� Although the average score was higher for the U��S�� sample on 
Meaningfulness and Sense of Well-being, the differences were not significant�� 

Table 2. Tests of Differences for Scales
United States Poland t Significance

Manageability 34.2911 (5.32809) 31.7320 (4.28057) 3.534 .001
Meaningfulness 23.7949 (3.73248) 23.0309 (3.08712) 1.482 .140
Social Support 38.9747 (6.14561) 36.2990 (4.84374) 3.230 .001
Sense of Well‑being 43.0380 (7.02093) 41.3918 (6.42676) 1.621 .107

There were significant differences in average scores at the ��05 level of significance 
for Manageability and Social Support, with students in the U��S�� scoring higher for 
both�� The higher scores on Manageability indicated that the students from the U��S�� 
were more likely to believe that they had adequate resources, or more likely to be 
able to obtain the resources, to meet the challenges of life�� The higher score in 
Social Support indicated that the students believed that they had an adequate social 
support network to be able to cope with life’s challenges�� There were no significant 
differences for Meaningfulness or Sense of Well-Being at the ��05 level�� 

Differences between U��S�� and Polish candidates were tested for selected indi-
vidual items using independent t-tests�� The results are provided in Table 3�� Sig-
nificant differences were found at the ��05 level for items 2, 5, 7, 9, 15, 22 and 37�� 
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Table 3: Tests of Differences for Individual Items
United States Poland t Significance

Q02 5.96 (1.145) 5.63 (1.029) 2.040 .043

Q04 5.43 (1.173) 5.09 (1.092) 1.951 .053

Q05 5.61 (1.114) 5.15 (1.302) 2.447 .015

Q07 5.69 (1.252) 5.31 (1.059) 2.168 .032

Q09 4.89 (1.459) 4.30 (1.452) 2.663 .008

Q15 5.60 (1.132) 5.13 (1.196) 2.638 .009

Q22 4.48 (1.709) 5.51 (1.466) ‑4.279 .000

Q25 4.10 (1.830) 4.31 (1.839) ‑0.748 .455

Q29 4.59 (1.761) 4.26 (1.561) 1.290 .199

Q37 5.37 (1.397) 4.85 (1.431) 2.444 .016

It was hypothesized that when students perceived that they had more resources 
to cope with life, more social support to meet its challenges, and they perceived 
life as having more meaning, they would have a greater sense of well-being�� In 
order to test this, correlations were calculated between sense of well-being and 
manageability, meaningfulness and social support�� Those correlations are provided 
in Table 4�� All correlations were found to be significant at the ��05 level, indicating 
that meaningfulness, manageability and social support were all related to sense of 
well being�� 

Table 4: Correlations of Factors with Sense of Well-Being

Scale Correlation 
Coefficient

Significance

Manageability .66
Meaningfulness .47
Social Support .37

As indicated by the strength of the correlation coefficients, manageability has 
the strongest relationship with sense of well-being, with social support being the 
lowest�� 

There were differences in the gender make-up of the two groups�� The Polish 
sample had only females, while the U��S�� sample was mixed, with only a small 
percentage of males�� In order to see if the difference in gender make-up affected 
the results of the study, it was decided to rerun the analysis using only female 
candidates�� 
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For the most part, the results of the analysis were similar to the analysis using 
the full sample�� However, there were a few significant differences�� In looking at the 
four major scales, Sense of Well-being was found to be significantly different at the 
��05 level�� The p-value was found to be exactly ��05�� However, in a follow-up analysis, 
there was not a statistically significant difference between males and females in the 
U��S�� sample with regards to sense of well-being�� As before, Manageability and Social 
Support were found to be significantly different between the Polish and U��S�� sam-
ples�� However, there were still no significant differences for Meaningfulness��

For the individual items, item #4, I am optimistic about people and the outcome 
of life, was now found to differ significantly, with a probability of ��043�� The mean 
for all the U��S�� candidates had been 5��43�� Without the male candidates, it was 5��46�� 
The standard deviation of the U��S�� group went from 1��173 to 1��119�� A follow-up 
analysis showed no difference between males and females in the U��S�� sample�� 

In addition, item #9, my level of self-esteem is higher than average, was no longer 
significant�� The mean and standard deviation had been 4��89 and 1��459 respectively 
for all the U��S�� candidates�� They were now found to be 4��76 and 1��489, showing 
a reduction in their average self-perception and an increase in variability�� However, 
there was no statistically significant difference between males and females in the 
U��S�� sample�� 

The last change had to do with the variability between the groups�� Whereas there 
had been no significant difference in variability for any of the scores or individual 
items between the Polish and U��S�� candidates, there was now a significant difference 
in variability for item #5, I expect to experience a general sense of well-being 
on a daily basis, with a probability of ��009�� The U��S�� sample now had a significantly 
smaller standard deviation, 0��927, than did the Polish sample, 1��302�� The implica-
tion is that males in the U��S�� sample had greater variability than did females�� 

In order to determine if this was true, a follow-up F-test was done�� The test 
showed a significant difference in variability between males and females at the ��05 
level, with a probability of ��001�� Males’ responses on question #5 had a higher 
variability, with a standard deviation of 1��653 versus 0��927 for females�� 

Discussion

Four significant qualifications need to be kept in mind in discussing these find-
ings�� First, self-reporting styles may vary among cultures as well as genders�� 
Christopher (1999) found that even among countries that share a Western mind-
set, Europeans and other cultures may view American self promotion behaviors as 
immature (p��144)�� This means that subjective evaluations or self-reports, of self-
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esteem, optimism, life satisfaction, or hardiness need to be viewed within socio-
cultural predispositions�� Also, survey ratings do not tell us the respondents’ 
motivations�� For example, Americans are encouraged to appear optimistic even 
when they do not feel that way, whereas, perhaps Poles may feel that expressing 
optimism or feelings of being pleased with oneself could bring bad fortune or be 
viewed as being self-aggrandizing��

Second, as indicated above, perceptual comparisons do not paint a complete 
cultural portrait making broader inferences risky�� For example, while U��S�� teachers 
reported higher amounts of trust behaviors, we do not know if this means: a) 
Americans are more naïve; b) Poles are more suspicious; c) Americans merely think 
they are more trusting; d) Poles have good reason not to be trusting; or any com-
bination of other suppositions�� We can infer, though, that Americans appear to 
more easily trust others�� An interesting question to pose is whether this finding 
corresponds to Poland’s long history of preferring to be ruled by kings from other 
countries rather than being ruled by another Pole�� Do Poles really distrust one 
another? This premise merits a separate inquiry�� 

Third, while Ss in both the U��S�� and Poland are age cohorts, their respective 
countries were not cultural cohorts�� For example, in 1989 Poland was emerging 
from long years of oppression under Soviet rule�� Therefore, Polish children grow-
ing up in that time may have heard different parental admonitions and cultural 
attributions than children growing up in the U��S�� Also, U��S�� teachers may view 
hardiness through a different lens or standard than Polish teachers depending on 
what challenges they encountered while growing up�� Perhaps Poles are actually 
hardier than they perceive if they have faced and survived more difficult life situ-
ations than their U��S�� counterparts�� We do not know if Poles actually have more 
stamina and are using a different yardstick than U��S�� teachers or if they have 
endured so much hardship that they actually feel their endurance has lessened due 
to battle fatigue��

Finally, comparisons of perceptions do not automatically point to metacompari-
sons of perceptions�� For example, although Poles expressed stronger beliefs about 
happiness being cultivated or learned than did U��S�� teachers, we do not know what 
they think about that belief�� They might feel that believing in learned happiness is a 
method of empowerment and competence; they may feel it is an essential life skill 
because many painful life events predispose one to unhappiness; they may not equate 
material goods with happiness; or they may believe happiness is a decision rather 
than a feeling�� Interviews to determine these metabeliefs would add a rich and 
necessary layer to interpreting and then comparing reported self-assessments��

All of the above caveats provide abundant opportunities for more specific, cross-
cultural research in terms of how different self-beliefs in teachers may translate 
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into different cultural behaviors and personal attributions communicated to their 
students�� With the above qualifiers in mind, our results indicated that as a group, 
U��S�� teachers perceived higher levels of Social Support and Manageability in their 
lives�� Social Support encompassed perceived feelings of both emotional closeness 
to others as well as compatibility with one’s cultural norms and values, while 
Manageability referred to perceptions of having adequate monetary, social, or 
creative means to achieve one’s life goals�� Also, within Social Support, U��S�� teachers 
evaluated themselves as trusting others quite easily more frequently than Polish 
teachers�� Within the Manageability factor, U��S�� teachers also expressed perceptions 
of being able to obtain resources pertinent to obtaining their goals more often than 
did Polish teachers��

Teachers in the United States and in Poland did not report significant differences 
in Meaningfulness and overall Sense of Well Being�� Meaningfulness referred to a felt 
sense of involvement with and emotional comprehension of daily life events�� The 
results do not indicate an absolute quantity of meaningfulness in either culture but 
they indicate that neither group of postmodern age teachers sees their lives as more 
or less meaningful than the other group�� The same can be said of Sense of Well Being 
which was described as the individual’s current global assessment of his/her affec-
tive sense of feeling good in one’s life as it is presently experienced�� 

Within the Meaningfulness factor, U��S�� teachers did report higher incidences of 
having a reliable belief framework that gave purpose to their lives than did Polish 
teachers�� Also, within the Sense of Well Being item cluster, U��S�� teachers reported 
more optimism about people and outcomes of life events, more frequent expectations 
of experiencing a general sense of well being on a daily basis, and more satisfaction 
with life than their Polish counterparts�� However, Polish teachers reported much 
more frequent beliefs that happiness can be taught and learned than did the U��S�� 
teachers��

Our analysis also compared individual survey items, not embedded into specific 
factors, that also yielded significant differences�� In that comparison, female teach-
ers in the U��S�� reported perceptions of higher than average self esteem and both male 
and female U��S�� teachers reported higher self-perceptions of physical and mental 
hardiness or stamina than their Polish counterparts�� 

Of additional interest is the finding that inclusion of males in the U��S�� sample 
appeared to negatively influence that sample’s self- ratings of positive self-esteem 
and expectations of experiencing a sense of well-being on a daily basis�� This find-
ing suggests a line of inquiry into possible differences in psychological character-
istics of male teachers when compared to males in other occupations or to female 
teachers�� The greater variability of male teachers’ self-assessments of esteem and 
well-being may be linked to societal gender attributions that link elementary school 
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teaching with traditionally feminine professional pursuits (Roothman, 2003)�� 
A vital question to be explored would be the investigation of possible varying 
motivations that lead females and males to choose teaching as a career�� Tonelson’s 
(2001) findings on the connections between teachers’ self-concepts and the psy-
chological climates created in their classrooms support continued research in this 
area with gender as a key variable for teachers�� The small number of males in our 
study precludes definitive statements on psychological differences between male 
and female teachers but supports further study in this area��

 The above results indicate that our first hypothesis (U��S�� and Polish masters degree 
teaching candidates will report significant differences on their overall Sense of Well-
being) was not supported, perhaps because it was based on the supposition that 
governmental and early capitalistic uncertainties in Poland may have contributed to 
a lessened sense of stability and resulting Sense of Well-being�� This finding may be 
interpreted in various ways although the above caveats indicate why interpretations 
are only hypotheses for future study�� For example, this finding may indicate that Poles 
are more used to uncertainty and have found other, enduring sources for well-being�� 
It may also mean that sense of well being is based on expectations and that both 
groups of teachers had expectations appropriate to their cultural contexts�� Sense of 
well being may be a normal human developmental task that is generally achieved in 
culturally resonant ways when one’s basic needs have been satisfied�� Therefore, we 
cannot assume that teachers in the U��S�� and Poland are relating radically different 
messages of their own psychological status to their students��

Our second hypothesis (U��S�� and Polish masters degree teaching candidates will 
report significant differences on each of the three factors embedded in their sense 
of well-being: manageability; meaningfulness; and, sense of social support) was 
partially supported in that significant differences were found between the two 
groups on Social Support and Manageability but not on Meaningfulness�� One 
interpretation may be that Meaningfulness is based on an intrinsic source of moti-
vation whereas Social Support and Manageability may be more influenced by 
specific cultural conditions�� This would assume a direct relationship between 
cultural conditions and personal perceptions without individual mediating inter-
pretations, an assumption that is not in accord with principles of cognitive psychol-
ogy�� However, if Polish society were experiencing greater flux and uncertainty than 
U��S�� society, this fact might contribute to a more generalized, realistic sense of lesser 
Manageability and Social Support�� Also, U��S�� teachers reported placing greater 
importance on their social relationships than on their achievement�� This trend 
could be due to a higher living standard in the U��S�� which allows for attention to 
social relationships or it could mean that Poles place more emphasis on achieve-
ment and less on social relationships which are not to be trusted�� 
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The third hypothesis (U��S�� and Polish masters degree teaching candidates who 
report high levels of manageability, meaningfulness, and sense of social support 
will also report high levels of sense of well-being) was supported in that all three 
factors were significantly correlated with Sense of Well Being�� Manageability was 
found to have the highest correlation with SWB which was similar to Antonovsky’s 
finding that Manageability was the strongest component of Sense of Coherence�� 
However, the ability to manage one’s life does not speak to the purpose or mean-
ingfulness of management�� Rather, the concept of management as a desirable 
quality aligns with our Western notion and value of the self as an individual entity 
that seeks control over its circumstances�� 

When the significantly different self-report items are taken together, a picture 
emerges of U��S�� teachers with self-perceptions of high self-esteem, stamina, and life 
satisfaction who have a reliable belief framework and daily expectations of SWB but 
who do not subscribe to the idea that happiness is taught or learned�� Perhaps 
Americans view happiness more as a right than a learned skill while Poles think of 
happiness as a more conscious effort�� Also, Americans have been taught to focus on 
their uniqueness so that very average Americans often assume they are above aver-
age in many domains (Christopher, p�� 144)�� Perhaps Poles have more of a modesty 
bias whereas Americans see self-promotion as a positive trait related to taking 
initiative in the marketplace�� Therefore, the picture presented of a more take charge 
American sample of teachers who do not believe happiness is something to be 
worked at but, perhaps, expected, suggests a psychological classroom environment 
also reflecting those qualities�� If U��S�� teachers actually do feel their lives are more 
manageable and socially cohesive, and that happiness is a given, it would be interest-
ing to compare the perceived stress levels that both groups of teachers feel in their 
daily work lives�� Occupational well-being and psychological well-being have many 
intersections while still being empirically separate concepts (Van Horn, 2004)��

Future research in which the actual kinds of teacher-student interactions occur-
ring in U��S�� and Polish elementary classrooms of similar SES and other factors 
would make an intriguing and more definitive study of cultural comparisons�� 
However, cross-cultural comparisons are always filtered through the researcher’s 
own lens of human understanding which is interpreted through one’s own 
socialization process�� We can only see what we already have the potential of becom-
ing and this paradox unites and encompasses, yet also transcends, the cultural 
comparisons we seek to understand�� 

The main impetus for this exploratory study was to inquire into ‘the evolving 
nature of the good’(Taylor, 1989) as experienced in Poland and the United States 
and that has inspired western psychology and philosophy for many generations�� 
As the search for personal meaning has gravitated from clan and culture to the 
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more inward environs of the human psyche, this exploration has simultaneously 
become more global in its reach�� We interpret our findings of no significant differ-
ences on the Meaningfulness variable or on overall Sense of Well-Being as an 
encouraging phenomenon in humankind’s continuing journey to define and live 
the good life��
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Appendix A

Survey on life perspective

April-May 2006

Directions: Beside each of the following statements, please write the number that 
most accurately reflects your level of agreement or disagreement according to the 
following scale: 

7-Strongly Agree 6-Agree 5-Somewhat Agree 4-Do Not Know
3-Somewhat Disagree 2-Disagree 1-Strongly Disagree 

On the line beneath each statement, please rewrite the statement in a way that most 
accurately reflects your own view�� Thank you for your cooperation in this 
project��

Before beginning, please fill in the following information��
Your gender: Male  Female  # of years as an elementary school teacher �� �� �� ��  
Your year of birth:  �� �� �� �� �� �� �� �� �� �� �� �� Your country of birth �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

1)  I feel able to achieve my goals in life��

2)  I have a reliable belief framework that gives purpose to my life��

3)  I like to be with people and feel energized by being with others��

4)  I am optimistic about people and the outcomes of life events��

5)  I expect to experience a general sense of well-being on a daily basis��

6)  My natural baseline mood or ‘set point’ is that of contentment��
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7)  I have the ability to get the resources I need to obtain my goals��

8)  At any given point, I adapt my goals to what is realistic��

9)  My level of self-esteem is higher than average��

10)  I feel I am using my skills as well and as fully as I can at present��

11)  I am free to create opportunities for myself to do well in life��

12)  I am living in a way that truly expresses who I am��

13)  I am satisfied with the number and quality of my friendships��

14)  I feel alienated from the values and direction of my society��

15)  I am very satisfied with my life��

16)  I am able to make good decisions and I trust my own judgment��

17)  I spend about 80% of my day in a positive mood��

18)  There is a ‘good fit’ between me and my national identity��

19)  I have made personal sacrifices to make the world a better place��
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20)  My primary role as an educator is to help students like themselves��

21)  Empathy is an essential quality in excellent teachers��

22)  Happiness can be taught and learned��

23)  I describe myself in terms of my strengths more than my weaknesses��

24)  I value my relationships with others more than my personal achievements��

25)  It takes me longer than average to overcome stressful life events��

26)  My own world makes sense even if the larger world often does not��

27)  As a teacher, having autonomy in my work is very important to me��

28)  I would describe myself as flourishing in my experience of life��

29)  I trust others quite easily��

30)  I am very proud to be an American��

31)  The level of anxiety in my country today is higher than five years ago��

32)  I believe it is essential that I put my own interests before others��
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33)  I place a high value on having enough money to live well��

34)  I believe things happen for a reason��

35)  Other people will help me if I cannot complete a task on my own��

36)  I experience my life as having meaning and purpose��

37)  I possess the quality of hardiness or stamina mentally and physically��

38)  I believe in a personal higher power or force that cares about me��

39)  I feel equally competent teaching social skills and academic skills��





European Trends and the Slovak Approach to Teacher 
Competences and Capabilities

Abstract

A number of authors have looked into the problems involved in finding the most 
appropriate and fundamental competences and capablilities of a teacher that form 
the basis of his/her professionalism and are becoming more and more essential for 
changing attitudes towards requirements in the professional preparation and practice 
of a teacher�� This trend has become evident since the 1990s with several overriding 
tendencies which can be easily identified�� F�� Oser’s model, which has been widely 
recognized across Europe, has been the main inspiration for the preparation of the 
Slovak approach towards teacher competences�� The draft of the structure of a teacher 
competence profile in the Slovak Republic in accordance with European trends and 
documents is based on the teacher’s competence profile from the interactional model 
of education with the following three basic dimensions: the pupil, the teacher, and 
the teaching process which occurs between them�� This is the basis for the teacher’s 
competence profile and it has now become a topic of public debate��

Key words: fundamental competences and capablilities of a teacher, teacher profes-
sionalism, professional preparation, European and Slovak approach to the compe-
tences, teacher’s competence profile, interactional model for the teaching profession, 
pedeutology

Introduction

In the modern history of the development of the teaching profession different 
authors have dealt with the problem of looking for the most suitable and funda-
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mental competences and capablilites of a teacher that should form the basis of 
his/her professionalism and become an incentive towards necessary changes in 
teachers’ professional preparation and practice�� This trend has become evident 
since the 1990s within the central European context�� It is possible to identify 
several dominant tendencies on which the structure and priorities in defining 
teachers’ competences is based�� 

1��  The dimension of initial preparation, its content and the formulation of the 
profile of a graduate

2��  The dimension of the specific context of educational situations
3��  The dimension of the teacher as an autonomous subject i��e�� his/her personal ori-

entation in terms of dynamics (both the teacher’s and the pupils’ development)
4��  The dimension of the requirements of society in transition from the point of 

view of the family, the region, state, Europe or the international community 
that is reflected in a person’s key competences��

These aspects are gradually asserting themselves and are interlinked, with 
a tendency for the third and fourth aspects to dominate��

The first dimension is characteristic of the beginning of the 1990s�� Then the 
tendency was for the problem of a teacher’s competences and skills to be solved by 
pedeutological theorists, mainly university lecturers involved in the preparation 
of future teachers�� The content of the required changes is focused on initial prepa-
ration and reforms in teachers’ preparation�� A teacher’s competences and skills are 
defined in relation to the content of initial teacher training i��e�� the choice of pri-
orities in initial teacher preparation�� In this trend normative models are usually 
favoured, defining what a graduate should be capable of at the moment of complet-
ing his/her initial teacher preparation i��e�� what he/she is capable of doing (rather 
than what his/her professional competences should be)�� A classic example (still 
surviving today) are approaches to defining competences that copy the teacher’s 
initial preparation within the existing framework:

•  The subject matter of the preparation (the graduate’s competence)
•  Pedagogical and psychological aspects of the preparation (the graduate’s 

competence)
•  Methodological i��e�� the subject specific didactic aspect of preparation(the 

graduate’s competence)

The Latest Views of Teachers’ Competences

The 1990s is a period of transition towards a modern understanding (although 
still academic) with a tendency to accept requirements focused on teachers’ skills 
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for self-development, with different categorizations of these requirements based 
on different criteria by different authors e��g�� according to the description of 
activities, the enumeration of responsibilities, the description of performance i��e�� 
the qualities and personality type and so on�� There is a tendency to abandon the 
normative approach which is defined in the profile of an ideal graduate�� This 
approach has become the subject of criticism�� On the other hand real skills which 
are individualized and refer to specific teaching situations have been defined�� A 
dynamic approach is becoming more important and reflects a gradual drawing 
nearer to the required parameters of the teaching profession with the emphasis on 
the skill to reflect on one’s work which is a professional’s aptitude to accept change 
and adapt to it��

Kyriacou (1991, Czech translation 1996, p�� 23) categorizes pedagogical skills 
according to a teacher’s activities that contribute to the successful teaching process�� 
Its starting point is the achievement of didactic aims, its criterion is effective teach-
ing which is a necessary pedagogical skill�� It emphasizes the need to deepen the 
ways of thinking and decision-making and at the same time practical skills for 
fulfilling one’s aims and decisions�� It concerns the following skills:

1��  Planning and preparation: skills that contribute to the choice of didactic aims, 
the required skills that a pupil is supposed to master by the end of the lesson 
and also skills to choose the best possible means to achieve these aims��

2��  The realization of a unit of work or lesson: these are skills necessary for the 
successful involvement of pupils in the learning process��

3��  The management of a unit of teaching: skills necessary for the management 
and organization of teaching activities that support a pupil’s attention, inter-
est and involvement��

4��  The atmosphere in the classroom: skills necessary for the creation and main-
tenance of pupils’ positive attitudes towards teaching and their long-term 
motivation��

5��  Discipline: skills necessary for maintaining discipline and solving occurrences 
of disruptive behaviour��

6��  The assessment of pupils’ knowledge: skills necessary for assessing pupils’ 
results that are applied in formative assessment and summative assessment��

7��  The teacher’s reflection and self-evaluation: skills necessary for the evaluation 
of one’s own work with a view to improving it��

Similarly the concept of a teacher’s skills is based on a teacher’s roles in the 
western European context�� From them the Dutch authors (Vonk et al�� 1992) derive 
the areas of teachers’ responsibilities in educational processes:

•  Knowledge and understanding – knowledge of the subject matter, knowledge 
of the primary school curriculum, knowledge of children’s and young people’s 
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stages of development, knowledge of learning processes, knowledge of edu-
cational principles, the teacher’s roles and so on��

•  Planning and preparation of the global and specific educational activities – start-
ing from planning a unit of work, didactic strategies in the classroom to 
long-term planning of the work in the classroom including long-term plans��

•  Teaching strategies and methods of effective learning so that a teacher can have 
an idea of a pupil’s cognitive skills and educational processes including 
a teacher’s communicative skills��

•  Classroom management – management and organization or education situa-
tions including a supportive learning atmosphere in the classroom, ensuring 
discipline and the enforcement of school rules and so on��

•  Assessment of a pupil’s learning activities – results, progress in learning and 
development

•  A teacher’s further professional development – self-reflection and openness, 
including one’s own professional aims��

The orientation of the two above-mentioned approaches is getting closer to skills 
which take into account the teaching process while the focus on the pupil and the 
teacher’s lifelong development is less important�� These approaches as well as similar 
approaches have influenced Czech pedeutology, in which it is possible to identify the 
efforts to find ways between the classic division according to the areas of initial prepa-
ration and the new view of skills according to the areas of a teacher’s performance��

According to Helus (1995) a fully-completed study should be reflected in certain 
competences�� While the first three are derived from the areas of preparation, the 
remaining ones focus more on a teacher’s activities during the educational process�� 
They are:

•  Subject specific – i��e�� competences concerning the scientific basis of the sub-
jects taught

•  Psychological – i��e�� competences in differentiating pupils and students with 
regard to their age and individual differences, opportunities for development 
and barriers, building relationships, attitudes and values and so on��

•  Pedagogical-didactic – competences in organizing the procedure through 
teaching material so that the teaching material turns into information and 
supports the ability of the individual to think about the subject and to formu-
late his/her own views, to discuss and to further orientate him/herself inde-
pendently and so on

•  Communicative – the so-called competences in building relationships and 
a partnership between the teacher and his/her pupils and between the pupils 
themselves, in building an atmosphere of team-spirit, developing the basis of 
civic society and so on��
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•  Management (pedagogical-management) the so-called competences to make 
use of the educational opportunities of the area and putting into practice the 
interests of the school (the class, the pupils) within the local area, to help 
pupils understand the world around them and apply this knowledge within 
the classroom context��

•  Advisory and counseling – mainly in relation to parents, especially if a teacher 
recognizes a pupil’s typical features (talents, challenges) with regard to differ-
ent aspects of their individuality��

•  Planning and strategies – for educational work with pupils and students, to 
participate in the creation of the school’s programmes, to be able to explain 
them to the public and support them��

Towards the end of the 1990s the Czech authors tended to formulate a teacher’s 
competences on the basis of personal orientation�� According to Švec (1998) they 
are as follows:

•  Teaching and education competences – psycho-pedagogical, diagnostic, com-
municative competence��

•  Personal competences – the ability to accept oneself, pupils and colleagues, the 
ability to be assertive, authentic and empathetic��

•  Development competences – to adapt, to research, to find information, to reflect 
on one’s own work, self-regulation

Spilková (1999, pg 41) suggests a term competence preparation of teachers’ 
which according to her is a framework of six key competences that are part of 
a wider teacher’s professionalism:

•  Psycho-didactic
•  Communicative
•  Organisation and mangement
•  Diagnostic and interventional
•  Advisory and counselling ( in relation to pupils’ parents)
•  Self-reflective
By employing these ‘The emphasis is shifted from the theoretical basis of the 

subject to psycho-didactic education and the overall refinement of the teacher��’ 
Splikova regards the teacher’s activities as a complicated, variable and creative 
process of personal encounters between a teacher and a pupil through the educa-
tion content�� There are numerous unknown, unexpected risk factors and a teacher 
should be an expert in managing the teaching process and refining personality�� 
Therefore the main aim of initial teacher preparation is to ‘equip the teacher with 
key professional competences that are understood as complex psychodidactic skills 
enabling the teacher to handle complicated and changing pedagogical situations��’ 
(Splikova, 2004, p�� 25,)



15� Bronislava Kasáčová, Beata Kosová

Contemporary European Trends

The contemporary understanding of the matter of teachers’ competences accen-
tuates both the teacher’s point of view as an autonomous subject and the point of 
view of the requirements of a society in transition, that are defined mainly on the 
part of the international community in accordance with a new social paradigm 
based on knowledge (a learning society)�� Not only are these two points of view the 
basis of international documents and agreements concerning a teacher’s compe-
tence profile, but also of their application to the conditions of particular European 
countries�� These points of view are becoming more and more oriented on the key 
competences needed for the 21st century, and an important phenomenon is the 
participation not only of academics, but also of experts in different areas (mainly 
from schools, but not exclusively) and of parents and the public at large��

The efforts of the internal group of experts of the European Commission in 
2002 resulted in the identification of professional teachers’ competences in the 
region of Europe�� It is a synthesis of key conditions, contexts and structure of 
teachers’ competences in many countries of the EU�� It puts emphasis on the para-
digm of a learning society, the need for social cohesion of society through educa-
tion, the role of universities in the preparation of teachers, the growing autonomy 
of schools, the increasing importance of social and cultural competences, the 
changing role of a teacher within society, the necessity of tools for evaluating a 
teacher’s performance and so on�� The main focus is on the personality of the pupil�� 
It divides a teacher’s competences into two big groups (based on the European 
Commission, 2002)��

1�� Competences concerning the process of learning include:
•  The characteristics of the pupil on admission (knowledge and understand-

ing of their social, ethnic and cultural differences, the range of which 
requires the individualization of learning opportunities, the adaptation of 
education to pupils, the differentiation of teaching, education in other 
languages)

•  The changing teaching conditions (the changing role of a teacher in the 
teaching process and within the school, the emphasis on facilitation and 
responsibility, the acknowledgement of real-life learning, the participation 
in research and in one’s own professional development via life-long educa-
tion)

2��  Competences referring to learning outcomes stem mainly from international 
agreements concerning key competences for the 21st century�� As these com-
petences should be characteristic of every person in the future, they are 
crucial for those whose profession is that of a teacher��
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•  Competences for citizenship, European identity and sustainable develop-
ment

•  Competences for a learning society (the importance of lifelong learning, 
to be able to learn how to learn, digital literacy, creativity and innovation, 
the ability to solve problems, communication and cooperation)

•  Competences for integrating ICT in education
•  Competences in teamwork
•  Competences in participation in the creation of the school curriculum and 

assessment
•  Competences in cooperation with parents and social partners

One example of the national application of the above-mentioned European trends 
is the Scottish programme ‘The Qualified Teacher’ brought into effect in 2001 
(according to Vasutova, 2004) according to which a fully-qualified professional 
teacher is a teacher who is ready to participate in improving the teaching process and 
his/her professional self-development�� This requires four areas of professional com-
petences which are further broken down to the level of indicators�� They are:

1�� Professional values and duties
•  Effective quality learning in the classroom ( to ensure a pupil’s progress in 

learning and his/her development, to create a positive atmosphere for 
learning, to employ strategies to support learning)

•  Critical self-reflection, self-evaluation and development of a teacher (to 
evaluate the teaching process and to critically reflect upon it, to improve 
one’s professional performance, to be involved in the system of further 
education, and to use in one’s work the results of research)

•  Cooperation and influencing (colleagues in professional development, 
partnership, mutual counselling, participation in building the culture of 
the school)

•  Educational and social values (a sense of truth, responsibility, fairness, the 
equality of pupils and the relevance of education to wider social values and 
the aims of the school, the individual development of pupils)

2��  Professional knowledge and understanding – critical understanding of educa-
tional processes, its social and cultural context and all areas of key compe-
tences for the 21st century��

3��  Professional and personal attributes (such as enthusiasm, empathy, effective 
communication, openness, creativity and organizational skills, interest and 
so on)

4��  Professional action – professional duties, knowledge and personal attributes 
in their mutual interaction should be explicitly reflected in professional 
behaviour
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In the Czech Republic these international trends have influenced the efforts to 
create a compulsory national document on a teacher’s professional competences 
which are mainly represented in the works of J�� Vasutova (2000, 2001, 2004)�� 
Vasutova builds on the report from the European Commission ‘Education for the 
21st Century’ in which Delors (1997) defines four key educational aims of a learn-
ing society�� These are reflected in new functions of the school and represent the 
basis of the structure of a teacher’s professional competences�� He has the following 
educational aims, functions of the school and teachers’ comeptences in mind:

1��  To learn to know (the qualification function of the school) which is made up 
of these competences:
• Subject
• Didactic and psycho-didactic
• Pedagogic
• ICT and information
• Management
• Diagnostic and assessment

2��  To learn to live together (the social function of the school) is made up of the 
competences:
• Social
• Pro-social
• Communicative
• Intervention

3��  To learn to do (the integrative function of the school) is made up of the 
competences:
• Cultivation of the individual
• Multicultural
• Environmental
• Pro-European

4��  To learn to be (the personalization function of the school) is made up of the 
competences
• Diagnostic
• Evaluative (self-evaluation)
• Healthy life-style
• Advisory-counselling

Besides the professional competences common to all categories of teacher, there 
are also personal competences which include psychological resilience and physical 
fitness, empathy and tolerance, attitudes and moral standards, personal skills and 
qualities�� (Šimoník, Havel 2006)

Although within the central European context this is the best justified and 
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thought-out model, it is an example that combines the application of European 
starting points and traditional approaches to initial preparation, with more 
ambiguous and repeated terms which define the competences as well as personal 
qualities and moral values��

The inspiration for preparing the Slovak approach to a teacher’s competences 
has been the F�� Oser’s model (2001) recognized in Europe, which sub-divides the 
standards for teachers into five groups of competences orientated on:

•  Oneself as a teacher
•  The school – the cooperation within school and with the public
•  The individual pupil – the relationship between teacher and pupil, the diag-

nosis of the child and interventions derived from this, supporting learning 
strategies, and assessment

•  Pupils as a group – solving discipline problems and supporting social behav-
iour in pupils

•  Teaching strategies – oriented on management and organization of the educa-
tion process, the use of the media and general didactic and subject-didactic 
skills

A Proposal for the Structure of a Teacher’s Competence Profile 
in the Slovak Republic

In accordance with European trends and documents, the Slovak expert com-
munity is confronted with the creation of a national competence profile for 
a teacher and working it out regarding professional standards for different catego-
ries of pedagogical employees, key competences and skills as well as quality 
indicators��

With regard to comparison, synthesis and criticism of certain existing models 
of professional competences, it seems appropriate to base the teacher’s competence 
profile on the interactive model of education consisting of three principle dimen-
sions represented by: the pupil, the teacher, the educational process going on 
between them�� The proposal of the teacher’s competence profile is derived from it 
and it is a supporting structure for the creation of professional standards of par-
ticular categories of pedagogical employees (e��g�� a primary school teacher, a teacher 
at lower secondary level, carer)

While creating a comptetence profile the following basic conceptual starting 
points have been respected:

•  The priority of a teacher’s personal development oriented on the holistic 
development of a pupil in the educational process, which is understood as 
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a personal interaction between the teacher and the pupil through the content 
of the education, facilitating learning in variable pedagogic situations��

•  European trends and documents defining the requirements needed to set up 
a learning society and the key competences of an individual in the 21st cen-
tury as well as international documents concerning the teacher’s profession 
and life-long learning

•  A clear division of the dimensions of a teacher’s personality into professional 
(i��e�� qualifications), ethical (i��e�� morality) and personal (i��e�� personal maturity), 
while the issue of the competence profile and professional standards are the 
matter of a purely professional dimension�� Although the ethical and personal 
dimensions are crucial for the teaching profession, the requirements concern-
ing a teacher’s personal and ethical qualities cannot be confused with his/her 
professional competences and skills��

The advantages of the suggested three dimensional model are:
•  Simplicity and clarity to professional pedagogues and the teaching public
•  Clarity of terminology, as well as clarity of particular competences 
•  The possibility of setting all professional activities and skills within the wider 

context of competences (without confusing them with personal qualities)
•  The suitability of the competence model for the preparation of programmes 

of teachers’ initial and post-graduate education, mainly for defining a gradu-
ate profile for particular categories of pedagogical employees, as well as that 
of particular career levels starting from a novice teacher to an expert teacher

•  The possibility of reflecting them in visible indicators i��e�� demonstrable knowl-
edge, skills, attitudes that are shown in one’s performance or behaviour

It is helpful to divide the required competences of a teacher into three broadly 
defined groups (dimensions):

1��  Competences oriented on the pupil, his or her initial characteristics and the 
conditions of development

2��  Competences oriented on the educational process can be further sub-divided 
into: 
•  Competences for the mediation of the content of education, its didactic 

transformation according to educational needs and the pupils’ learning 
(content and interactions) 

•  Competences for the creation of the education process
•  Competences for influencing the personal development of pupils

3��  Competences oriented on the teacher’s self-development
The competence profile of every pedagogical employee is made up of the fol-

lowing key and specific competences (that must be further developed into profes-
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sional standards for each category and each career level and provided with 
indicators i��e�� visible knowledge, skills and attitudes):

1.  The Pupil Dimension
•  To identify developmental and individual characteristics of the pupil – to 

recognize, diagnose and accept individual specific characteristics of a pupil 
(talent, difficulties, qualities)

•  To identify psychological and social factors which have an impact on the 
pupil’s learning – to know learning theories, diagnose and accept individual 
learning styles according to psychological, physical and social conditions

•  To identify the socio-cultural context of the pupil’s development – to rec-
ognize, diagnose and accept the socio-cultural (or multicultural) back-
ground of the pupil, his/her family��

2.  The Educational Process Dimension
The mediation of the educational process
•   To have mastery of the subject taught
•   To have the ability to plan and prepare the educational process – to be able 

to create and realize medium-term and short-term educational plans, projects, 
situations within the context of the school programme and the pupils’ indi-
vidual needs��

•   To have the ability to formulate the learning objectives oriented on the pupil 
– to know the syllabus and to focus on the learning needs of the pupil

•  To have the ability to make a psycho-didactic analysis of the subject matter 
– to know and be able to carry out a didactic analysis of the subject matter, 
choose key subject matter and subject matter for extra development within 
the context of the educational objectives and the pupils’ learning needs

•  To be able to choose and use teaching forms and methods – to know and 
efficiently use methods and forms supporting the pupils’ active learning

•  To be able to evaluate the process and outcomes of the educational process and 
of the pupils’ learning – to know the forms of assessment, to be able to set up 
criteria and assess pupils with regard to their individual differences

Creating the conditions for education
•  To create a positive atmosphere in the classroom - to be able to effectively 

communicate with a pupil and his/her closest environment and to create an 
environment best able to enhance his/her development (discipline, conflict 
resolution, facilitating relationships, authority)

•  To create and use material and technological equipment in education – to 
create and use teaching aids, media, ICT in the educational process
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Influencing the personal development of the pupil
•  To be able to influence the personal development of the pupil – to know, apply 

strategies for the personal development of the pupil (self-understanding, self-
confidence, self-regulation), to appreciate the pupil’s personal skills

•  To be able to develop the pupil’s social skills and attitudes – to know, apply 
strategies for the personal development of the pupil (empathy, pro-social 
behaviour), to appreciate the pupil’s social skills

•  To be able to prevent and rectify social, pathological occurrences and disrup-
tive behaviour – to recognize them, to collaborate with an expert, to appreci-
ate positive models

The Dimension of the Teacher’s Self-Development
•  To be able to grow professionally and develop – to reflect, diagnose, assess 

one’s own teaching performance, plan one’s own growth and education, have 
a general, cultural and a citizen’s overview (the country, Europe), to be aware 
of trends in development in society and in education, to be able to carry out 
one’s own research

•  To identify with one’s own professional role and with the school – to identify 
with the role of facilitator, to know the aims of the school’s development, to 
act as a representative of one’s profession, to effectively communicate with 
social partners

Conclusion 

Designing the competence profile in the Slovak Republic relies on implementing 
general European and global trends in education�� In the future the transformation 
of the curriculum is likely to occur as it has in the Czech Republic, as well as the 
creation of school development programmes and a more urgent need for indi-
vidualized education�� On the one hand, it will bring about greater autonomy for 
teachers to make decisions, on the other hand, the teacher’s responsibility for the 
process of education will also increase�� These changes will provide teachers with a 
greater degree of autonomy, however there will also be requirements for a higher 
degree of professionalism which is reflected in professional standards�� Professional 
standards should therefore include such requirements that would encourage the 
teacher to prepare themselves for these changes during their initial and post-
graduate training so that they are able to act professionally in the face of these new 
demands and so that their professionalism can be evaluated��
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Emotions of Women and Men 
– Similarities – Differences – Development 

Abstract

The article presents a survey of empirical studies and meta-analyses on the 
similarities and differences in the emotionality of women and men�� Women’s and 
men’s emotions are analyzed in terms of their experiencing and expression�� Special 
attention is paid to emotions connected with caring and aggression�� Differences 
and similarities are presented in different age groups��

Keywords: emotions, masculinity, femininity, gender psychology

Emotions of women and men in the early psychological research

In common opinions women are considered as more emotional and affectional 
than men�� At the same time, it is thought that women are less capable of controlling 
their emotional states than men, they rarely conceal their emotions, they are very 
vulnerable and it is easy to make them cry��

In Western culture women’s and men’s emotions are described in terms of “heart” 
and “mind��” “Heart,” or emotionality is considered as the essence of femininity, 
whereas “mind” is a symbol of masculine rationality��

The contrast between “heart” and “mind” in women and men was also empha-
sized in early scientific conceptions in psychology�� In his book “Psychology of 
Women” (1910, after: Fisher, 1998), G�� Heymans, founder of the Dutch school of 
experimental psychology, wrote that women’s emotionality suppresses their ability 
to think in an abstract, innovative and independent way�� Stanley Hall (1984, after: 
Fisher, 1998) claimed that women follow their intuition more often and such emo-
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tions as: fear, anger, or compassion occur more often in their behaviour�� Whereas 
men experience emotions less frequently and they express them in solitude�� Freud 
(1905, Fisher, 1998) presented similar opinions claiming that women have a strong 
tendency towards swinging moods�� He considered women as a more jealous 
gender�� He also claimed that women are more susceptible to neurosis�� 

Behaviourists, in turn, argued that women are not good mothers because they 
cannot keep distance between themselves and their child and their “uncontrollable” 
emotions are a threat to children�� While it is masculine objectivism and less emo-
tional approach towards children that is sound and appropriate in the process of 
upbringing (Fisher, 1998)��

It was generally assumed that emotionality is a typically feminine characteristic�� 
In personality tests, emotionality has been understood as one of the crucial, typically 
feminine characteristics since 1936 (Terman, Miles, 1936, after: Fisher, 1998)��

However, in contemporary psychology there appear opinions and empirical data 
indicating that women and men show their emotions in a similar way, but they do 
it more willingly in different circumstances�� The analysis of contemporary 
empirical research into the gender differences in feeling, i��e�� occurring and expe-
riencing emotions, shows that they are not as considerable as it could seem on the 
basis of traditional opinions�� Bigger differences, however, concern the expression 
of emotions�� The influence of social norms concerning emotions and their role in 
women and men is more and more often emphasized��

Experiencing of emotions by women and men

From the developmental point of view, research into babies does not present 
distinct differences between girls and boys in their emotionality�� Some comparisons 
show that girls are more sensitive to social stimuli and boys lose their temper more 
easily (Haviland, Malatesta, 1982; after: Basow, 1986)��

Research into preschoolers shows that boys react more intensively in situations 
connected with frustrations, whereas girls are the most sensitive to conflicts with 
other children (Maccoby, Jacklin, 1974)�� In situations of experimental looking at 
exciting slides, 4–6-year-old boys showed a tendency to restrain and conceal their 
emotions, whereas girls’ emotional expression remained at a similar level (Buck, 
1977, after: Basow, 1986)��

In the research into boys’ and girls’ fear different results were obtained depend-
ing on situational variables�� As far as fear of strangers was concerned, which 
occurred in nearly half of the children, the girls’ reactions were more intensive�� 
Observational research into shyness does not indicate that in childhood and 
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adolescence girls are shyer than boys, however, teachers’ evaluation and children’s 
self-descriptions suggest girls’ higher timidity and shyness (Brody, 1984, Maccoby, 
Jacklin, 1974, Basow, 1986)��

In the situation of examination stress in adults, female students revealed a bigger 
fear than male students more often�� However, the obtained differences might be 
a function of social expectations, which allow women to openly admit to fear and 
anxiety but do not approve of such behaviours in men�� Research showed that 
differences in experiencing fear are connected with gender identity�� The description 
of experiencing very intensive fear and anxiety correlates with mental femininity 
(Krasnoff, 1981; after Basow, 1986)��

In their well-known investigation, Grossman and Wood (1993) asked men and 
women for an evaluation of how often and how intensively they experienced six 
basic emotions: fear, happiness, sadness, anger, disgust, and apprehension�� What 
appeared was that the women experienced those emotions more intensively and 
frequently than the men, except anger�� At the same time, feminine women highly 
approving of gender stereotypes declared more intensive emotions�� In the second 
investigation, the participants looked at slides having emotional content in three 
different experimental situations: in the first one – they were told that expressing 
emotions is justifiable and sound; in the second one – on the contrary, that it is 
not good or sound; in the third (control) one – the participants were not given 
any instructions�� The results showed that the women revealed more intensive 
emotions only in the control situation�� Whereas, differences did not occur when 
the opinions on the expression of emotions presented to the participants were 
comparable��

Other research (Fujita, Diener, Sandvik, 1991; after: Brannon, 1999) similarly 
shows that in self-narrations people evaluate their emotions in accordance with 
stereotypes: women evaluate them as more intensive than men�� The women 
described negative emotions in themselves rather than positive ones more fre-
quently, although they generally felt as happy as men��

In the frequency of occurrence and intensity of emotions, gender differences 
remain under a strong influence of social stereotypes and convictions, which 
prevent men from revealing emotions and encourage women to do that�� There is 
also no evidence that women are emotional and experience intensive emotions and 
men do not experience anything��

In her analysis of gender differences in emotionality, Linda Brannon (1999) 
points out the significance of the reception of emotions from the body�� She refers 
to Zajonc’s (1984) and Lazarus’s (1984) famous argument concerning the priority 
of emotions and cognition comprehended as the priority of physiological signs or 
information�� In the context of this argument, James Pannebaker and Tomi Roberts 
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(1992) suggest that in determining their emotions women first use cognitive 
information about a situation and men, in contrast, physiological information from 
the body�� They base their conviction on the fact that in laboratory investigations 
men can recognize their inner physical indicators, such as: heartrate, blood pres-
sure and level of glucose better than women (however, this difference does not 
occur in natural conditions)�� At the same time, in laboratory conditions women 
recognize other people’s emotions in a better way (even when they do not know 
their physiological reactions)�� The obtained result is explained by the fact that in 
the process of socialization women are taught to concentrate on others and inter-
pret signals mainly from other persons rather than listen attentively to the reactions 
of their own body��

In the analysis of this aspect of inter-gender differences what is worth recalling 
is Dutton and Aron’s (1974) well-known experiment studying the emotions of men 
walking along a bridge hanging over a precipice who were approached by an attrac-
tive poller on their getting to the other end�� They revealed a tendency to ascribe 
the physiological symptoms of tension (e��g�� heartrate, sweating, trembling) not to 
the fear of the precipice, but to a violent feeling of falling in love with the beautiful 
girl�� In that situation the men invited the girl out after her giving them her telephone 
number, in order to, allegedly, better learn the results of the survey��

Whereas when that experiment was conducted among women, a considerable 
number of the participants did not even want to accept the offered telephone 
number�� It was thus noted that the tendency to the erroneous determination of the 
causes of excitation occurred only in the men�� Presumably, it resulted from the 
stereotypical image of a man, who should not be afraid and does not tend to admit 
to fear even to himself��

Gender stereotypes seem to play an important role not only in the evaluation of 
one’s own emotions, but also in the evaluation of other people’s emotions�� Observ-
ers evaluating emotions in women and men might make mistakes as a consequence 
of gender stereotypes�� Stephanie Shields (1987) asked students to describe the most 
emotional person they knew�� Women were considered as such more often�� They 
were described as those experiencing mainly negative emotions : sadness, depres-
sion or anger�� 

Other research (Condry, Condry, 1976; after: Brannon, 1999) shows that a baby’s 
perception of emotions depends on the observer’s conviction of its sex�� Two groups 
of participants were shown a female baby dressed as a boy or a girl respectively�� 
The same reactions were evaluated as anger in the “boy” and fear in the “girl��”

Thus, the perception of emotions of women and men, one’s own and other 
persons’, to a great extent might result from expectations connected with gender 
stereotypes�� 
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Expression of emotions in women and men

Psychological research shows that the differences in showing emotions by 
women and men are generally much bigger than in the experiencing of emotions 
itself��

Studies on the non-verbal way of expressing emotions show that women are 
generally more expressive, their facial expression of emotions is especially strong, 
they cry or laugh more often, but also they gesticulate more�� Numerous investiga-
tions show that it is easier to read emotions from a woman’s face than from a man’s, 
and women are more willing to talk about their emotional experiences with others 
(Mayo, Henley, 1981; Hall, 1984; Manstead, 1992; Goos, Silverman, 2002; Lewin, 
Herlitz, 2002)��

In the light of the research into the d effect for gender differences in meta-
analyses what is indicated is a considerable advantage of women at different age as 
far as the abitlity to decode non-verbal behaviours (d = –0��46) and the ability to 
express (d = –0��52) are concerned�� Both girls (d = –0��30) and adult women (d = –0��35) 
recognize human faces better (Hall,1984)��

Smiling in social situations distinctly differentiates the sexes�� This is women who 
smile more often than men in social situations (d = –0��63), but these differences 
occur only in adults and they are not found in children (d = 0��04)�� Scrutinizing is 
a distinctly more frequent behaviour in adult women (d = –0��68), slightly weaker 
differences are found in younger children (d = –0��39)�� Women also notice other 
people’s glances more often (d = –0��65)��

Whereas men reveal distance in approaching other people more often (d = 0��56) 
and show nervous (d = 0��72) and expansive (d = 1��04) behaviours (Hall, 1984)�� 

These differences in expressing emotions may be considered mainly as a result 
of the specificity of gender norms and expectations�� A woman’s traditional role 
approves of clear expression and communication of all emotions, whereas the 
stereotype of a man allows the expression of emotions connected mainly with 
aggression and anger�� Therefore, women usually reveal even such emotions as 
apprehension or sadness with more openness and confidence, without being afraid 
of social disapproval��

Similarly, women’s social status, which is more frequently lower than that of 
men, demands from them a considerable ability to interpret non-verbal commu-
nication and endear themselves (e��g�� by smiling) in a lot of social situations�� Women 
are socially rewarded for openness in communication and they are expected to be 
responsible for close relationships��

Gender differences in the expression of emotions concern crying�� Crying is 
treated as the clearest revelation of one’s weakness�� This is men who, according to 
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the socialization dictates, very rarely react by crying in social situations�� Whereas 
women cry more frequently�� They react in this way not only when they are sad, but 
also when they are angry, disappointed, or terrified��

Only in such extreme events as death of someone dear are the differences 
between the sexes in the reaction by crying almost invisible�� Because the occur-
rence of crying in men is appropriate only in extremely difficult moments, whereas 
women are allowed to cry in many different situations (Lombardo et al��, 2002)��

There are gender differences not only in the frequency of crying, but also in its 
intensity and loudness and in the mood after it�� Generally, women cry more often 
and more loudly, both in negative and positive circumstances�� However, crying in 
women and men depends not as much on the gender, but on personality variables, 
mainly on the tendency towards depression (Peter, Vingerhoets, Vanheck, 2001; 
Rottenber et al��, 2002)��

Independently of the differences in the social concession to women’s and men’s 
crying, in laboratory situations they are assessed differently when they cry�� Research 
was conducted where the participants were supposed to evaluate a woman and 
a man who, in turn, cried, laughed and did not express emotions�� Paradoxically, 
while crying the man was perceived more positively (than while laughing or not 
showing emotions), whereas the crying woman was perceived negatively (Labott 
et al��, 1991)��

The expression of emotions in women and men is strongly influenced by social 
expectations, social roles and gender stereotypes��

Caring of women and men

In discussions on gender differencess in emotionality, mainly in the biological 
approach, women’s caring is emphasized as a result of a maternal instinct, as 
opposed to male aggression as a necessity to fight, conquer and defend – an aggres-
sion instinct��

Recently opinions have been appearing in psychology stating that maternal 
behaviours are not only prompted by a biological imperative, but to a great extent 
they are the effect of the learning and socialization process�� Not the biological but 
social origin of caring behaviours is mainly emphasized (Hrdy, 1981; Basow, 1986, 
Brannon, 1999)��

What is pointed out is a lack of gender differences in caring in small children�� 
The classic results of Harry Harlow’s research (1959, 1971, after: Brannon, 1999) 
into apes are mentioned, where the physical contact with mother or contact with 
a soft object conditioned proper emotional-social development of apes and taught 
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maternal behaviours�� The animals which were deprived of such “contact comfort” 
did not reveal caring behaviours and were not able to look after the young�� Thus, 
they did not have the allegedly innate maternal instinct��

In the argumentation about the lack of evidence for the existence of an only 
biological or innate caring instinct, Konrad Lorenz’s (Brannon, 1999) famous 
research into the imprinting phenomenon is mentioned�� It emphasizes the sig-
nificance of the critical period important for the occurrence of attachment in 
animals (in geese)�� Attention is also drawn to the first few hours after birth as 
especially important in the occurrence of the relationship between mother and 
child�� The critical period is the first 24 hours, especially first 45 minutes, after the 
delivery�� Mothers that could hug their children after delivery felt more closely 
attached to them than mothers that were not allowed to have physical contact after 
the delivery (Bronfenbrenner, 1977, Money, Ehrhardt, 1972, after: Basow, 1986)�� 

The existence of such a critical period in the occurrence of the mother-child 
bond suggests that such behaviours do not have an unconditional or innate char-
acter�� At the same time, there are numerous known examples of avoidance of 
maternal behaviours not only among humans but also among animals, in which 
instincts play an essential role�� The research, thus, does not prove an unambiguous 
biological basis of maternal behaviours��

Similar data in developmental psychology show that in children under 4 years 
of age there are no differences in caring reactions or interests in babies among girls 
and boys (Melson, Fogel, 1988, after: Brannon, 1999)��

Research was conducted (Berman, 1976, 1980, after: Brannon, 1999) into caring 
behaviours in both sexes in the paradigm of the experimental analysis of differences 
in the reactions to a small baby : in a natural situation, in reactions to photographs 
of children and reactions to small animals�� Self-narrations, physiological reactions 
(e��g�� heartrate) and behavioural reactions (e��g�� speed of reaction to a baby’s cry) 
were measured�� The biggest inter-gender differences were noticed in self-descrip-
tions where the girls evaluated the baby’s atractiveness more highly and revealed 
more positive emotions�� Whereas the measurement of physiological reactions 
showed significantly smaller differences�� Behavioural reactions depended mainly 
on situational factors, e��g�� the sex of the partcipant and the observing experimenter�� 
The biggest inter-gender differences occurred in a situation when the participant 
and the observer were men, and not when the participant was a man and the 
experimenter was a woman�� 

In the analysis of parental behaviours it is emphasized that the time and effort 
devoted to looking after a child depends on the sense of satisfaction in the paren-
tal role�� The experience developing parenthood is a feeling that taking care of 
a child is important and highly valued socially�� Quite the opposite happens when 
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a person has a feeling that looking after a child limits his/her freedom and inde-
pendence (Thompson, Walker, 1989)��

Thus, caring behaviours in women and men are significantly influenced by 
expectations and social roles�� Their intensity depends to a great extent on the social 
context and inter-gender differences, absent in early childhood, intensifying with 
age�� They are connected with the influence of socialization, which differentiates 
boys’ and girls’ games and interests quite early�� This is girls’ activities, such as 
playing with dolls and playing “home,” that are connected with the development 
of caring��

Aggressiveness of women and men

Research into gender differences in agression usually undertakes an analysis in 
the life span�� However, measurement of aggressiveness in the first months of life 
is hampered mainly for definitional reasons�� Studies on babies’ aggressive behav-
iours do not show uniform differences between girls and boys, but male babies 
seem to get irritated more quickly and they seem to be emotionally shaky and less 
sensitive to social stimuli (Haviland, Malatesa, 1982)��

The situations in which 3-5-year-old children have emotional “outbreaks” are 
different for girls and boys�� Boys react the most strongly in frustrating situations, 
whereas girls are most sensitive to conflicts with other children�� Girls are able to 
restrain their reactions in shorter time than boys (Fitzgerald, 1977, after: Maccoby, 
Jacklin, 1974)��

The survey of Maccoby and Jacklin’s (1974) research into gender differences in 
aggression shows that boys are more aggressive than girls at preschool age and at 
primary school�� Whereas Hyde’s meta-analysis (1984) shows that differences 
decrease with age and are the smallest in the period of study�� From adolescence 
on, both girls and boys become less aggressive��

Longitudinal research into aggression was conducted by Leonard Eron et al�� in 
the period of 1977–1987 on a group of 600 children at the age of 8 and over, and 
continued for 22 years until they became 30�� A relationship was found between 
parents’ behaviour, negligence of caring and children’s aggression in the youngest 
group��The tendency towards high aggression noticed in 8-year-old girls and boys 
persisted during the consecutive 10 years�� 8-year-old children watching violent 
television programmes appeared to be a predictor of aggression in 19-year-olds�� 
An especially strong relationship was found in children watching aggression on 
television at the age over 10–11�� Those who were aggressive at the age of 8, as adults 
(30 years old) in their biography had criminal incidents and car accidents more 
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often and they were aggressors towards their spouses and children more frequently�� 
A higher proportion and level of aggression in men persisted for those 22 years 
(Eron et al��, 1983, Eron, 1987)��

Similar results were obtained in other investigations�� Aggression found in child-
hood (at an early school age) persisted at a steady level for six years�� In girls there 
was a trend towards aggressive behaviours consisting in slander, gossip and isolation 
of a victim�� This type of aggression was noticed in 10% of fourth-grade girls and as 
many as 33% of seventh-grade girls�� However, it did not refer to aggression towards 
boys�� Because more acts of dangerous physical aggression were found in them�� At 
the same time, boys were afraid of the consequences of their aggression on the part 
of parents to a lesser degree (Perry,Perry, Weiss, 1989, after: Brannon, 1999)��

Other aims realized in aggressive behaviours were also noted in the representa-
tives of both sexes�� In boys it was used to increase control over others, build 
prestige and get money�� In girls it was directed towards creating their own person 
more often and it meant losing emotional control over themselves (Campbell, 1993, 
after: Brannon, 1999)��

Generally, various analyses of adults’ aggressiveness state its higher intensity in 
men�� However, meta-analyses show that there are differences in the situations 
provoking aggression in representatives of both sexes�� Men react by aggression 
more intensively in situations of a lack of any provocation and in situations of 
physical assault, prevention from gaining success, interruption of performing 
a task, questioning their skills or abilities, negative information about their intel-
ligence, and in a crowd and in traffic jams�� Whereas women react more intensively 
to insult, i��e�� vulgar comments, patronizing or rude treatment and psychical or 
social harm (Bettencourt, Miller, 1996)��

In situations of aggression, women are more often afraid of the possibility of 
retaliation and especially the use of force�� They are scared and feel guilty after an 
act of aggression�� Aggression is perceived as inappropriate for women�� Women 
more often use indirect aggression in the form of: derision, mockery, or arrange-
ment of ridiculing situations�� In public conditions they are aggressive more rarely 
(Baggio, 1989; Battencourt, Miller, 1996)��

In analyses of gender differences in aggression what is emphasized is the fact 
that this is men who are perpetrators of the majority of crimes�� Despite the fact 
that since the 1970s women’s share in crime statistics has been increasing, men’s 
share in all crimes amounts to 85% in the American statistics�� Most of the perpetra-
tors of the most serious crimes are men (e��g�� the perpetrators of 90% of murders 
and assaults are men) (Brannon, 1999)��   

Research also shows those men more often reveal aggressive behaviours con-
nected with dangerous and aggressive driving�� Aggressive drivers are most often 
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young men driving fast cars, revealing high approval of the “macho” stereotype of 
a man (Krahe, Fenske, 2002)��

In reflections on gender differences, definitional and methodological differences 
in the understanding of aggression are worth paying attention to�� Because in 
psychology this phenomenon is understood in a very broad way and it comprises 
various emotions, behaviours and individual characteristics�� Thus, although aggres-
sion is most often understood as an intentional behaviour aiming at doing harm 
or giving someone pain, the difference between aggression and responding aggres-
sively is not clear�� Similarly, behaviours defined as assertive might be treated as 
similar to aggressive behaviours�� Whereas as far as criminal behaviours are con-
cerned, although they doubtless contain strictly aggressive acts, from the perspec-
tive of gender differences it is important to analyze their origin, i��e�� the “way” to 
joining criminal groups and actions��

In the 1980s, pointing at problems in the comparison of aggressive behaviours of 
women and men, Alice H�� Eagly and Valerie J�� Steffen (1986) made an extensive 
review of 63 investigations concerning 81 psychological reports on aggression in 
the context of gender�� The meta-analysis concerned only research into adults, within 
the period of 1967–1983, described in significant psychological publications��

Seeking such aggression that would not be connected with a social context, they 
limited their meta-analysis to investigations within social psychology, in which 
behavioural indicators were used�� They excluded criminal behaviours, verdicts of 
guilty in trials, acts of vandalism, violence in family, suicide, and other self-destruc-
tive acts, aggression resulting from roles played (e��g�� distribution of awards, hag-
gling, or negotiating), but also other aggression measurement performed using 
projective methods, self-narration tests or questionnaires measuring aggressiveness 
or a tendency towards aggressiveness as personality variables�� They did not include 
aggressive behaviours resulting from the effects of medicines or pharmacological 
agents�� The populations of the participants did not concern criminals or mental 
hospital patients, either��

They analyzed research into aggression observed in standardized conditions�� 
The majority of them were laboratory experiments or, more rarely, experiments 
conducted in natural conditions�� In the substantial part of the traditional experi-
ments with aggression, according to the “teacher-student” paradigm, the partici-
pants enacted the role of a teacher punishing by electrical impulses or noise into 
a less bright student’s headphones�� Whereas in the natural experiments, the par-
ticipants were put in moderately frustrating situations consisting in sqeezing into 
a queue or standing at the traffic lights behind a driver who does not move at the 
green light�� None of the investigations concerned aggression in close relationships 
or arranged meetings��
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Eagly and Steffen (1986) distinguished physical aggression leading to giving pain 
or injuring and psychical aggression (from verbal and descriptive angles) causing 
social harm, e��g�� hurting someone’s feelings, tarnishing someone’s reputation, or 
damage to one’s opinion of oneself�� 

They also included the significance of situational variables connected with 
a possibility of a behaviour choice, a necessity of behaving in an aggressive way or 
only the intensity of an aggressive behaviour�� Similarly, the presence of witnesses 
or “audience’s eye,” supervision of an experimenter (public vs private character), 
the character of provocation (from minimal to total block of behaviour) and the 
sex of the target of aggression were considered as able to modify the range of 
aggressive behaviours�� They studied the persons’ convictions concerning the 
consequences of aggression assuming that it may evoke a sense of guilt, anxiety 
over one’s safety, harm caused to others or a feeling that it is justified�� They also 
analyzed the year of publication and the sex of the research authors��

As a result of the 50 conducted independent assessments of the d effects, the 
mean value was d = 0��29, which indicates greater aggressiveness of men�� The result 
proved to be considerably lower than Hyde’s (1984) earlier meta-analysis, which 
described the value of gender differences at the level of d = 0��50�� However, the 
quantity of Eagly and Steffen’s particular effects was varied�� 

According to assumptions, the biggest difference between the sexes concerned 
greater physical aggression in men (d = 0��40), whereas within psychical aggression 
the differences were considerably smaller (d = 0��18)�� In semi-private conditions 
(observation by an experimenter) men reacted aggressively more than women 
(d = 0��38) whereas in public conditions gender differences were smaller (d = 0��21) 
and the smallest in private conditions (d = 0��17)�� Gender differences in aggression 
were bigger in laboratory conditions (d = 0��35) than in natural conditions (d = 0��21)�� 
Similarly, differences were bigger when aggression was “forced” by the character 
of a situation (d = 0��37) than in a situation when there was a possibility to choose 
a behaviour freely (d = 0��24)�� Aggression was aimed at men more often (d = 0��13)��

However, among 50 assessments the scientists found 6 whose results indicated 
bigger aggression of women�� They comprised such behaviours as: hooting at a lorry 
driver standing at the green light (d = –0��37), negative evaluation of persons in 
a questionnaire (d = –0��36), or non-verbal show of disapproval (d = –0,31)�� 

Indeed, the women, more often than the men, evaluated aggression as more 
harmful to the victim�� Similarly, they thought that as a result of aggression they 
would experience a sense of guilt to a greater degree�� They reckoned that they 
might experience greater danger as a result of retaliation�� The studied women and 
men were convinced that an average man tends to be more aggressive than an 
average woman��
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Generally, the meta-analysis showed that men are more aggressive than women�� 
Gender differences are more distinct in physical aggression than in psychical one, 
in laboratory conditions than in natural ones, more in semi-private situations than 
in public and private ones and in such situations where aggression is an expected 
behaviour rather than one of possible choices of behaviour�� In the face of aggres-
sion, women have a greater sense of guilt, they are more sensitive to the harm done 
to a victim and reveal greater anxiety over retaliation�� Women’s and men’s different 
convictions may become mediators in undertaking aggressive behaviours��

In the conclusion of the reflections on gender differences in aggression it should 
be remarked that there is a great variety of behaviours determined as aggressive, 
and in that case giving a simple answer about the character and range of inter-
gender differences within aggression is not possible in science��

The multitude of phenomena called aggression should be remembered: physi-
cal, psychical, verbal, non-verbal aggression, violence, self-aggression, crime, 
vandalism, etc�� In the research into aggression what is also significant is the 
developmental perspective, because the range and kind of aggressive behaviours 
changes with age�� 

As Eagly and Steffen (1986) emphasize, research into gender differences is also 
connected with problems of a methodological kind�� For instance how to investigate 
aggression in neonates and babies? Or how does the “teacher-student” paradigm, 
popular in social psychology, influence the values of the effects obtained in meta-
analyses? Finally, situational limitations occur in research, connected with the fact 
that aggression becomes not as much an individual reaction but a requirement of 
a role and a component of a certain social context�� 

* * *
To sum up, it is worth emphasizing that empirical investigations show that the 

inter-gender differences within women’s and men’s emotionality are not as big as 
popular opinions would suggest��

Men similarly to women experience emotions and differences concern their 
expression�� In the process of socialization women are more encouraged to express 
emotions and men, by contrast, to suppress them�� However, men are not banned 
from all emotions�� Because men are encouraged to reveal emotions connected with 
the expression of power, such as: aggression, anger, disrespect, contempt, or hate�� 
They are connected with fight, power and dominance and they are part of the 
traditional male role�� Whereas such emotions that show a man as subordinate and 
weak are considered as improper for a man��

Similarly, there are certain emotions that are socially considered as undesirable 
for women�� They are states connected with aggression, because women are per-
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ceived as gentle and responsible for harmonious relationships with others�� Reveal-
ing weakness, sadness, apprehension, and crying by women is more acceptable��

Thus, asymmetry is observed consisting in the fact that women are socially 
encouraged to express all possible emotions except aggression, whereas men are 
discouraged from showing the majority of emotions, but encouraged to express 
aggressiveness��

Contemporary psychological research consistently indicates the significant role 
of social and cultural factors for the picture of differences and similarities of 
women’s and men’s emotionality��
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Psychoneuroimmunological Factors of Physical 
Impairment of Aging Period

Abstract

The concept of life span assumes that old age is a period of development being 
a balance of gains and losses�� Aging goes hand in hand with increasing losses and 
decreasing gains�� The system theory perceives a human being as a psychophysical 
system which can be easily seen in critical periods, e��g�� old age�� Thus, it is assumed 
that psyche and soma are interdependent�� Taking into consideration the way old 
age is perceived, the balance of way and the feeling of life control, one may assume 
that these factors may influence physical abilities and somatic health of an organism�� 
Old age is not an illness but increased vulnerability to illnesses�� Speaking objectively, 
one may say that age as a feature of getting old weakens the immunological system 
of the organism in a natural way and thus it increases the vulnerability to a variety 
of illnesses and decreases physical abilities�� It is possible to avoid the physiological 
processes connected with aging�� One may hypothesize, however, that a positive 
approach towards old age, good balance of life and a feeling of internal control slow 
down the processes of aging of cells and vice versa�� The overall aim of slowing down 
these processes is not to prolong human life but to increase the quality of life�� 

The research carried out was based on the assumption that the way a person sees 
his or her life, the balance of life and the feeling of control go hand in hand with 
physical agility�� The research covered 436 people, i��e�� 120 men and 316 women, all 
of them over 60�� A set of mutual relationships of the indicated variables was deter-
mined and an analysis of repeated regression was made�� 

The conclusion is: better balance of life and better positive self-image go hand in 
hand with better physical agility of the examined individuals�� It is difficult to say which 
of the factors are primary or secondary�� It seems that there is an interdependence��

Key words: psychoneuroimmunology, aging, feeling of life control, , quality of life. 

Grażyna Łój
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Introduction

Gerontology takes into consideration the problem of aging which is seen as one 
of the developmental periods in psychology – life span�� It assumes that aging is 
determined by a life experience of previous developmental periods and by a feeling 
of control�� The mentioned factors influence aging in every life period through 
creating a mutual system�� As a result these factors broaden an attitude of aging 
acceptance, which includes emotional aspects (fears, aggression), cognitive aspects 
(value and self-evaluation) and behavioural aspects (activity, free time manage-
ment)�� This attitude, through the central nervous system (connected with the 
autonomous and endocrine system) influences the acceleration and delay of 
physiological aging processes��

The attitude towards one’s own aging, the environment in which a human being 
lives, somatic and psychical health affects the level of life quality in the aging 
period�� My dissertation deals with two scientific fields: psychology and medicine 
and with a new field of psychology of health, which scientists named psychoneu-
roimmunology ( PNJ )�� This field of study assumes that the psychical attitude 
towards one’s own aging determines the strength of the immune system and 
somatic health in this period of life��

These are interdisciplinary studies of psychology and health�� This is a very new 
discipline because it started to develop in the 70s of the last century and was for-
mally established by the American Association of Psychology in 1978��

This field of studies promotes a holistic approach to human organism, recogniz-
ing a strict two-sided relationship between psyche and soma�� That is why it pro-
motes a biopsychosocial model of health�� This model is based on the theory of 
systems�� What is more, it recognizes that social and psychical (not only biological) 
factors influence the human organism�� Therefore, psychology of health can help 
a person to prevent diseases and aging through learning how to change attitudes 
and behaviour��

Basing the empirical programme of the aging issue on life-span psychology, I 
believe that there is no contradiction between this theory and the theory of systems�� 
A human being is perceived as a psycho-somatic system and an under-system to 
a human environmental system�� Among the main assumptions of this theory, there 
is one which allows - because of psyche’s multi-dimensionality and its potential 
endless development – to do multipragmatic, theoretical and methodological 
research�� The most noble representatives of life-span philosophy, independently of 
their personal research preferences, believe that ‘methodological purism’ does not 
have full explanation on the psychology field and even limits its development�� Thus, 
it is suitable to abandon this theory, especially in the sphere of research that deals 
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with personality and its development (Baltes, Reese, 1980)�� Each system of the 
human organism undergoes dynamic changes within successive developmental 
periods�� It creates continuity, besides, by its transforming, it influences other sys-
tems causing new positive or negative developmental changes��

The following notions are basic in the programme of research:
1�� life experience or balance
2�� environment
3�� sense of control
4�� attitude towards one’s own aging
5�� somatic state (multi-disease, physical impairment decreasing)
6�� level of aging depression
7�� mental impairment

1. Life balance is a subjective evaluation experienced through the whole life�� 
That is adopted and gathered information, gained as a result of mutual interaction 
of a unit with environment in each developmental period�� Hereby, in the disserta-
tion I examined old people’s life in three developmental periods: childhood, youth 
and the current life period��

2. Environment is a general condition of situations, events, units and social 
groups, which influences a human being in each life period�� We assume that every-
thing that cannot be described as a unit is in fact relatively its environment�� A unit 
itself also affects environmental factors, transforms and modernizes them and in the 
transformed and modernized form enters into relation with a given unit, so there is 
a mutual relation between a unit and environment�� The examined old people live in 
villages, small towns, big cities, in old people’s homes or on their own��

3. A sense of control is a conviction of a person that he/she has an influence on 
their life, functioning, satisfying their needs, making choices and decisions�� If a 
person believes that decisions and choices depend on him/her, they control their 
life�� Additionally, it means that they use internal control�� However, if a person 
thinks that he/she does not have an influence on their decision taking and does 
not have an influence on their life – it means that he/she uses a sense of external 
control�� The sense of control is formed during the whole life and at work�� In the 
dissertation, the qualitative analysis of sense of control – as a feature of personality 
within the whole life on the basis of semistructural examination – will be taken 
into consideration��

4. Attitude towards one’s own aging is an emotional, cognitive and behavioral 
structure that appears as an attitude towards oneself as well as toward the life period 
which currently a given unit is dealing with�� In the dissertation, what is the most 
important is the attitude towards one’s own aging, not aging at all�� The research 
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results show that the examined old people who consider their own aging are not 
reliable�� That occurs because old people answer in the way as if aging did not concern 
them, they consider it as a feature of other old people�� On the basis of the research, 
in my dissertation I would like to distinguish four old people’s attitudes towards their 
own aging and towards their own life: two positive (‘towards yourself ’ and ‘towards 
other people’) and two negative (‘against yourself ’ and ‘against other people’)��

A)  A positive attitude ‘towards yourself ’ is characteristic of people who develop 
their personality, wonder what they may do, what is good for them, which 
activities are the most suitable, take care of being fit, use relaxation tech-
niques, think positively, read and discuss current issues, etc��

B)  A positive attitude ‘towards other people’ is characteristic of people who try 
to help other people, participate in social life, take care of ill people or act in 
church movements etc�� 

C)  A negative attitude ‘towards yourself ’ is an attitude of old people who analyze 
their reactions, behaviour, have somatic disorders, are often in a bad mood 
and always complain��

D)  A negative attitude ‘towards other people’ can be described as interfering in 
other people’s life, criticizing, causing conflicts or being malicious��

5. The somatic state of an old person can be characterized on the basis of two 
types of biological changes in the aging period: dropping of fitness and multi-
pathology�� Dropping of fitness is revealed in limitation of physical ability, higher 
tiredness, low activity and vigour lacking�� It happens because of gradual receding 
of organs’ functioning, which cannot be regarded as a normal aging process but as 
a complication after diseases�� Thus, the multi-pathology term refers to disease 
occurrence at the same time, which is caused by domination of katabolic and 
metabolic processes which influence largely organ functioning (Harwas-Napierała, 
Trempała, 2002)�� Aging is not a disease, but it is a period of higher susceptibility 
to diseases – which is connected with worse functioning of the immune system 
and with the above-mentioned susceptibility of cells��

It is generally accepted that there is no typical illness of aging�� All diseases that 
occur in the aging period may also occur in different periods; only the frequency 
of their occurrence can be different��

Susceptibility of cells, tissues and organs changes relatively to age and may influ-
ence disease processes�� In fact, the biological age of an old person is crucial here�� 
The stronger and more vital person is, the better their organism functions�� 

The decrease in organism functioning is characterized by higher physical impair-
ment, especially if it is of degenerative character�� It influences problems with 
independent functioning and with coping with daily activities�� First of all, sight 
and hearing deteriorate�� The motor system of an old person is getting worse because 
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an old person does not feel safe, is afraid of having an accident on the road�� The 
next problem can be connected with diseases characteristic of the motor system, 
which of course, causes problems with movement (Wiśniewska-Roszkowska, 
1987)�� The somatic state of the examined people will be evaluated on the basis of 
illness frequency, of typical illnesses chosen from the geriatric literature�� The 
number of diseases is a kind of clue how the immune system functions in the aging 
period�� The motor system is evaluated on the basis of subjective evaluation of 
dealing with daily routines: independent dressing, consuming of meals, moving 
on stairs, using of toilet, and with appearance�� 

6. Despite the common social belief that the problem of depression refers 
mainly to elderly people, they are less likely to suffer from this mental disorder 
than younger ones �� If, however, the disorder occurs in relation to an eldery person, 
its symptoms are somewhat different from the standard ones�� Eldery people with 
visible signs of apathy, indifference and decreased vitality as well as a lack of self-
care and inclinations towards self-depreciation, avoid calling their mental state 
a depression�� On the other hand, when the presence of physical symptoms, which 
may point to depression, is confirmed (e��g�� lack of appetite or sleep disorders) more 
attention should be drawn to the exclusion of all the alternative sources for these 
disorders, somatic diseases included��

Unfavourable changes in life of an elderly person (such as: retirement, disease, 
loss of a spouse) very quickly lead to depression�� “Depressive reaction” is a state of 
emotional disorders, which are extremely intense and still present despite remov-
ing the causes of emotional tension�� 

 In some cases senile depression refers to people who have already suffered from 
depressive psychosis for a longer period of their mature life�� In these cases the 
symptoms of senility interweave with already existing depression symptoms�� Such 
people are very restless and excited; they suffer from insomnia and a feeling of guilt 
(D��B�� Bromley, 1969, p�� 156)��

The cause of depression is always very complex and covers psychological as well 
as biological and social factors�� 

The mental state of elderly people suffering from depression gets worse very 
abruptly within a few weeks�� During this time, anxiety, hopelessness and unhap-
piness increase�� The ill are incapable of sleeping and having a proper diet�� 

 In case of elderly people, the so-called purpose depressions (with no previous 
symptoms) can occur�� Depressions being the result of brain damage (increasing 
steadily from initial mild symptoms) are also common�� Such initial symptoms as 
the decrease of intellectual level, the impairment of recent memories, absent-
mindedness and confusion lead to the restraint from private and social life�� As 
a result, these people become less sensitive (Kepinski, 1978, p��150)��
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Analyzing the level of depression, people’s life was described with reference to 
satisfaction, coping with difficult situations, future plans, etc�� 

7. The efficiency of the intellectual functions, such as attention, memory and 
intelligence, decreases with age�� When considering attention, its three basic 
features should be taken into consideration: selectivity, capacity and concentra-
tion�� Selectivity is the ability to register a certain range of available stimuli�� It is 
known that this ability aggravates with age and that elderly people have more 
and more difficulties with visual searching for a concrete element (Bryant, Col-
man,1997)��

Capacity is the amount of information a person can process simultaneously�� 
Age is a typical factor influencing a typical evaluation test for this feature, which 
is doing two things at the same time�� An elderly person has more problems with 
the aforementioned task than a young one�� Concentration is measured with the 
time needed for keeping an object in the attention span�� According to the 
research, elderly people (with the same capability as the young to recognize the 
objects properly) get tired sooner and start to make mistakes�� In the tasks 
devoted to concentration they score worse and even when given more time for 
a certain exercise, they do not have the same results as their younger mates 
(Coni,1994)�� 

Together with age, working memory is less and less effective; we are left with 
long-term memory only�� The capability for memorizing and storing decreases 
(Bryant, Colman,1997)��

When accepting the above-mentioned definitions in the empirical research 
programme, one is bound to present their correlations��

The feeling of control is treated as a criterion for the whole life assessment and 
it can be interpreted with reference to ‘life-span’ psychology�� It is a constant factor 
present in every life period, though the forms and the level of control are different 
for every individual and for every life period�� The feeling shape is influenced by 
the individual’s activity and their relations with the social environment�� Thus, the 
feeling of control as well as the relations with the environment condition the 
acquiring of life experience in every life period��

 Life experience defined as the subjective assessment of the whole life (life 
balance) conditions the shape of the structure, referred to as the attitude towards 
one’s own senility in the emotional, cognitive and behavioural aspect�� Through 
the central nervous, autonomous, hormonal and immunological system, the 
attitude influences our somatic and mental health, i��e�� the acceleration or delay 
of the aging processes�� Thus, all the above mentioned factors condition the qual-
ity of life in its every development period, also in the senility one�� Elderly people 
with a high level of the sense of control, positive life balance, positive attitudes 
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towards themselves and their life situation are healthier and more kinaestheti-
cally and intellectually efficient�� On the other hand, those with a lower level of 
sense of control, negative attitudes towards themselves and their life situation, 
have health problems, lower psychical and intellectual efficiency as well as 
kinaesthetic one�� 

The aim of work, methods and variables

 The aim of my research is to present the influence of the psychological variables 
on the somatic state and on the symptoms of aging such as: lower kinaesthetic 
efficiency, intellectual disorders, a high level of senile depression, a low level of life 
quality and multiple diseases�� The most important psychological variables described 
with reference to the scientific literature (gerontological, geriatrical, medical and 
psychological) and important for an elderly person’s functioning are: the level of 
self-control shaped according to assumptions of “life-span” psychology, life balance 
and the attitude towards oneself and one’s current life situation�� 

The research done on 436 individuals is to answer the question concerning the 
extent to which a constructed model of an elderly person’s functioning corresponds 
to the empirical one�� With reference to the above-mentioned assumptions, the 
following problematic question has been formed:

How deeply do the psychological variables influence the analyzed kinaesthetic 
efficiency functions, vulnerability to depression, intellectual functions disorder 
and vulnerability to diseases? 

The independent variables for the needs of this paper will be:
1��  the feeling of control (low, medium and high PK)
2��  the attitude towards oneself and one’s life situation (weak, temperate and 

strong intensification of attitudes: positive towards oneself – PKS; positive 
towards the others PKI; negative towards oneself – NPS; negative towards 
the others – NPI)

3��  life balance (negative, neutral, positive)
The dependent variables are as follows:
1�� decrease of kinaesthetic efficiency
2�� depression level
3�� impairment of the intellectual functions
4�� vulnerability to diseases
The verification of the above-mentioned hypotheses and the determination 

of the variable importance will be carried out with the aid of suitable research 
methods��
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The analysis of the degree of kinaesthetic efficiency impairment

 The process of the organism’s progressive aging leads to the situation when 
elderly people have greater problems with moving and everyday existence�� The 
lowering of the kinaesthetic efficiency is an individual process depending on age, 
sex, education, place of residence and social environment�� 

Table1: The kinaesthetic efficiency impairment and age/sex of the analyzed 
individuals.

60–65 66–71 72–77 78 +
M Me SD M Me SD M Me SD M Me SD

F 4.46 0 10.16 4 0 7.31 7.15 1 11.04 14.72 8 17.37
M 1.94 0 6.65 4.49 0 12.07 6.12 0.5 14.33 12.52 10 12.84

One has to take into account the fact that the above-mentioned questionnaire 
points to the loss of the kinaesthetic efficiency with reference to elderly people�� 
Thus, the greater the statistics in the table, the lower the kinaesthetic efficiency of 
the analyzed individuals�� As results from the table, with the passage of time, the 
kinaesthetic efficiency (including both sexes) decreases�� However, in every age 
group, this is the men who are fitter than the women��

Table 2: The kinaesthetic efficiency impairment and the level of education 
of the analyzed elderly individuals

elementary vocational secondary higher
M SD Me M SD Me M SD Me M SD Me 

F 8.94 13.75 2 6.98 13.04 0 3.68 6.10 0 4.09 12.00 0
M 11.79 16.68 2.5 24.45 18.93 20 1.39 3.86 0 0.5 1.22 0

Analyzing the kinaesthetic efficiency impairment with reference to the 
educational level of the researched group, it is visible that the higher the education, 
the lower the impairment�� Men with higher education are the fittest ones�� Their 
counterparts with high school education are next in line, followed by women with 
higher and secondary education�� The worst results are obtained by men with 
vocational education�� Such a great kinaesthetic functions impairment within the 
male vocational group may be correlated with the fact that they have been working 
hard all their lives and as a result the condition of their joints and muscles 
is poor�� 
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Table 3: The kinaesthetic efficiency impairment and the place of residence of 
the analyzed individuals.

M MM with WSI

M SD Me M SD Me M SD Me

F 7.28 13.00 1 4.79 8.50 1 8.38 2 12.92

M 5.11 12.00 50 7.136 12.27 0 5.78 0 11.39

 Analyzing the correlation between the kinaesthetic efficiency impairment and 
the place of residence, it is visible that women from small towns and men from 
villages and big cities are the fittest ones�� The most impaired kinaesthetic efficiency 
refers to women from villages and big cities as well as to men from small towns��

Table 4: The kinaesthetic efficiency impairment and the social environment. 
ZDZ S DPS

M SD Me M SD Me M SD Me
F 7.99 11.44 3 7.23 12.97 1 17.63 18.45 13
M 6.1 9.86 1 10.85 16.94 2 25.63 18.81 21.5

Taking into account social environment as a differentiating factor, it can be 
observed that men and women living with their families as well as women living 
on their own are the fittest ones�� The lowest degree of kinaesthetic efficiency refers 
to the residents of the social security houses�� This situation can be related to the 
extensively caring attitude of the staff towards the residents�� 

 Kinaesthetic efficiency impairment

Analyzing the above-mentioned variable, the following multiple regression 
parameters have been achieved:

R = ��35886088 R2 = ��12878113 Correct�� R^2 = ��11659625
F(6��429)=10��569 p<��00000 error of the estimation: 11��532

Table 5: The summary of the dependent variable regression: 
kinaesthetic efficiency impairment

BETA Error
BETA r B Error

B t(429) p

W. free   25.42406  5.28214  4.813211  2.06E–06
P_K_   0.093639  0.047713  –0.02532  0.052594  0.026799  1.962543  0.050345
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BETA Error
BETA r B Error

B t(429) p

PKS  –0.20068  0.051893  –0.28588  –0.17934  0.046373  –3.8673  0.000127
PKI  –0.06551  0.047907  –0.16573  –0.06469  0.047304  –1.36752  0.17218
NPS  0.09016  0.047983  0.160898  0.072461  0.038564  1.878993  0.060923
NPI  0.009077  0.047092  0.076417  0.007823  0.040586  0.192752  0.847244
BALANCE  –0.17458  0.051703  –0.27336  –0.17325  0.051309  –3.37655  0.000801

As results from the presented research, the most important predicate of the 
kinaesthetic efficiency impairment with reference to elderly people is the positive 
attitude towards oneself and the positive life balance�� Both variables have a negative 
correlation with the discussed variable, which means that the more positive the 
life balance and the more positive the attitude, the better the kinaesthetic efficiency 
of the analyzed individuals�� It is hard to say which of the factors is primary and 
which is secondary�� Most probably, the correlation is bilateral�� 

Table 6: Redundancy of the independent variables; DV:  
kinaesthetic efficiency impairment

The column R‑Square includes 
R‑Square of the appropriate     
variable with all the other 
 independent variables.     

   Partial Semipart.
 Tolerance R-Square Cor. Cor.
PK 0.892071 0.107929 0.094331 0.088442
PKS 0.754151 0.245849  –0.18354  –0.17428
PKI 0.884839 0.115161 –0.06588 –0.06163
NPS 0.882046 0.117954 0.090343 0.084672
NPI 0.915749 0.084251 0.009306 0.008687
BALANCE 0.759703 0.240297  –0.1609  –0.15216

Analyzing the semi-partial correlations, we see that the most important correla-
tion also points to the relation and explanation of the kinaesthetic efficiency 
impairment by means of PKS (Positive Towards Oneself) and the balance�� Both 
variables explain the analyzed dependent variable in 24%�� 

The following diagram presents the clarifying dependent variables in the regres-
sion analysis�� 

The diagram presents the effects of the survey of the explanatory variables for 
the intellectual functions impairment, kinaesthetic efficiency impairment, depres-
sion level and the vulnerability to diseases��
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With reference to elderly people, the quality of life is to a great extent (22%) 
influenced by diseases�� This is explained by the group of variables created in rela-
tion to the analysis of regression�� 

Conclusions

The kinaesthetic function impairment deepens physiologically with age�� The 
research confirmed this relation and proved that men are less kinaesthetically 
impaired in comparison to women�� The analysis of this function research also 
proves the relation between kinaesthetic efficiency and education�� The higher the 
education of the analyzed individuals, the better the physical efficiency�� The high-
est kinaesthetic efficiency refers to women from small towns, men from big cities 
and people living with their families�� The lowest one relates to the individuals from 
villages and to the residents of social security houses��

The variable has been verified with the method of multiple regression�� As a result 
of using this method, it turned out that the above-mentioned efficiency is influ-
enced mostly by two predicates: the positive attitude towards oneself and life 
balance�� The research of elderly people’s kinaesthetic efficiency pointed to its loss�� 
It means that elderly individuals are fitter if their attitude towards themselves and 
their life balance is positive�� 

The process of aging is an individual one�� It depends on psychological and 
somatic factors as well as on the social environment�� According to prof�� Kepinski, 
the psychosomatic correlations reveal themselves most often in the critical period 
of life�� Senility is such a critical period�� 

As results from the presented research, the psychological as well as the somatic 
factors are covariable�� A human being is a psychosomatic system and both spheres, 
psyche and soma, are closely correlated�� Life balance plays a very important role 
in the life of an elderly person, who tends to evaluate their life as a whole�� If the 
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balance is positive (i��e��, if an elderly person perceives his/her life as a good and 
happy one), the person himself/herself has a very positive approach to himself/
herself�� A person is more active and as a result more efficient in everyday life; they 
feel fully responsible for their life�� 

This influences the immunological system in a favourable way and protects the 
organism against diseases�� Thus, a person ages physiologically�� If, however, the life 
balance is negative, a person becomes bitter, pessimistic towards themselves and 
the world, less active and not responsible for their own life�� Success as well as defeat 
are perceived to be dependent on external factors�� The immunological system is 
weaker and a person is more prone to various diseases�� He/she also needs help 
from others�� A functional regression follows, which means that the kinaesthetic 
efficiency is more and more impaired��

As a result, the so-called plural pathology appears�� Analyzing the term “quality 
of life” along with the concepts of different authors, it can be noticed that health 
as a factor conditioning the feeling of quality, is a relatively new concept�� Research 
suggests that health is the most important category of elderly people’s life quality�� 
Thus, seniors should be informed of this holistic model – the influence of psyche 
on immunity�� 

The research presented in this paper is based on the psychoneuroimmunological 
theory�� This science allows to create models of empirically verifiable correlations 
between human personality and the reactions of the immunological system and 
disease symptoms�� The intention of the author of the paper was to test the model 
referring to human functioning in senility�� Starting with the assumption of the 
“life-span” psychology, senility is perceived as a development period, in which 
developmental changes take place, both losses (restrictions) and profits (increase)�� 
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