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Editor's preface 

The New Educational Review is the journal that has been founded by the faculties of education from 
the following universities: University of Silesia in Katowice (Poland), Matej Bel University in Banska 
Bystrica (the Slovak Republic) and University of Ostrava (the Czech Republic). The deans and vice-deans 
of the pedagogical faculties of the universities mentioned above create associate Editors board. The main 
seat of editorial board is placed at the Faculty of Education and Psychology at the University of Silesia in 
Poland. 

In our opinion, such a creation of the new international journal is an important initiative, because 
at present in the Central European countries a pedagogical journal of the international range does not 
exist. The New Educational Review is a continuation of an idea of Professor Bohdan Suchodolski, who 
directed the international editorial board of the year-journal Paideia. It was edited by the Committee 
for the Educational Sciences of the Polish Academy of Sciences in the period 1972-1994 in English, 
French and Russian. Two years after the Professor Suchodolskis death the journal disappeared from the 
publishing market. 

The New Educational Review should become an international forum of an exchange of pedagogical 
thought on post-modern educational, social as well as cultural reality not only in the Central European 
countries but all over the world. Therefore, the title of our journal has not been restricted to the countries 
that have taken part in its foundation but also to other European ones. Our intention is to publish the 
articles throughout the world. We believe that except for papers from Poland, the Czech Republic and the 
Slovak Republic, also the researchers from Hungary, Lithuania, Latvia, Estonia, Ukraine, Russia and 
Belarus will be interested in publishing their articles in our journal. While being received the papers from 
Central, East and West European countries, and we hope - also from other continents - we will appoint 
the consultants from these countries, who will be the first reviewers of the articles to be published. 



The problems presented here should focus an interest of researchers from academic and scientific centers 
in the European Union countries. The common language platform should become a tool that will make our 
discussion on the specificity of educational problems possible. Except for both theoretical and empirical 
research on phenomena and processes typical of the sciences of education, there will appear interdisciplinary 
issues coming from a borderland of sociology (e.g. sociology of education), psychology (e.g. psychology of 
teaching), the cognitive education developing dynamically in the world. We obey the rule that two 
reviewers, who are the participants of International Editorial Board or invited consultants, will review each 
paper independently. 

We invite the representatives of different pedagogical sub-disciplines and the related sciences to 
publish the texts being the theoretical analyses, descriptions and discussions of empirical researches and 
also their personal reflections on the range of mentioned problems. 

Differentiation of problems presented in the journal will find its realization in introducing the subject 
sessions - the same in succeeding issues or different ones - depending on a spectrum of problems that the 
contributors will concentrate on. 

We hope that the succeeding editions will encourage new readers from different countries to 
participate in an open international discussion that The New Educational Review is going to be as it is 
addressed to everyone who is working on/or is interested in pedagogy, its sub-disciplines and the related 
sciences. 

Stanisław Juszczyk, Editor in Chief 
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Zbyszko Melosik e-mail: zbymel@amu.edu.pl  
Adam Mickiewicz University Poznań, Poland 

University and the changes of contemporary 
culture 

Abstract 

The article is devoted to problem of the relationship between university and contemporary culture. There 
are following main areas of the analysis: equality and inequality of educational opportunity at the higher 
education level, a role of general and specialist training in the students' teaching, academic freedom, 
hierarchical structure of university and pluralism of academic discourse. All these subjects are analysed 
against the background of a broader social and cultural condition 

Key words: university, culture, equality, academic freedom  

We are living in the world which is dominated by change. We are living in the permanent future or - 
to use a famous Alvin Tomer's phrase - in the permanent "future shock", in a state of desorientation, 
temporality, instability which is becoming more and more "normal" and "natural" (To f f 1 e r, 1970, pp. 18-
68). We are living in the world in which everything can be instantly, can be "at once" and we are not able to 
wait or to delay any gratification or fulfilment of any desire (let us take as symbol the famous triad: "fast 
car, fast food, fast sex"). We are living in the world in which the differentiation between high and low 
culture has no meaning any more and we are in a position to enjoy almost simultaneously Hamlet and 
superficial comedy, pop and Mozart's music (Twitchel, 1992). This world is dominated by popular 
culture. We do read almost exclusively popular magazines, do admire popular stars, do live "popular life". 
We are living in the world which is excited by its own Americanization or McDonaldization or Coca-
Colization and we are fascinated with the "American dream" and its endless possibilities (Melosik,1995, 
pp. 84-92; McKay,1997). 

We are living in a consumption society which is defined by an unceasing pursuit of the excitement and 
pleasure as well as compulsory shopping. It seems that for many of us "freedom to buy" is more important 
than freedom of speech or free parliament election and when we are in the super-market we do behave 
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as Donald Duck. We eat dinners in the Pizza Hut and we watch enthusiastically soap operas in the 
evenings. Our children listen to techno or rap music and they perceive famous singers, act'resses and 
models as "the ideals of personality" (Melosik, 1995, pp. 195-239; Featherstone, 1991, pp. 170-196). 

We are living in the hiperreality where mass media do not represent any more the social reality 
but they create this reality and the people's life is becoming more and more "televisioned". In their 
daily day life people do not try any more to fulfill "great ideas" but they do their best to imitate the 
television screen reality. Media offer an illusion which replaces a real experience and people live to the 
growing extent in a realm of television pseudoevents (Baudrillard, 1994,pp. 361-368). 

We are living in the world in which visualisation of the ones body is more important than personality 
and the most exciting question seems to be: "what kind of body is fashionable this season?" In the world 
in which women are on a permanent diet and run to plastic surgeon as to hairdresser and girls dream 
about becoming anorectic supermodels. In the world in which men still try to be the heroes of reality but 
they are more and more anxious about the womens competitive effort to question their superior position. 
In the world in which every day we meet more and more people but our relationships with them are more 
and more superficial and temporary (M e 1 o s i k, 1996; Bordo, 1995). 

We are living in the world which at the end of the twenty century is best symbolized by bulimia, 
Viagra and AIDS, Michael Jackson and Madonna (Schwichtenberg,  1993; Cylkowska-Nowak, 
Melosik,  1999,  pp.  218-249). Culture is rotating, it seems that "everything can be everything" and 
postmodern idea of intertextuality finds its full fulfilment. Let say once more: in such a world more and 
more people feel more and more lost because all foundations, values and meanings have been deprived of 
their obviousness. They are ambiguous and fluid. They are in the permanent transformation. 

Hence, we are looking for stability, we are trying to find ourselves in this uncertain world. Sometimes 
we go "back to basics". It happens that we became fundamentalists and try to impose "the one and only 
true idea" upon other people. Or we accept the "anything goes" concept and we drift together with fast 
events in a fast reality. 

I do not deny the reality I have described above. I think it is inevitable result of the "logics" of the 
Western culture development, its emphasis on technological progress and consumption. What I would like 
to do in my paper is treating the present culture change as a context for considering the shape and 
social role of contemporary university. 

University has been always the "mainstay of existing order". It has been conservative or rather 
"conserving" as it has confirmed the status quo. And 
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obviously it has been a "traditional world itself" - with its own values, own laws and rules. With its own 
and sometimes very hierarchical and bureaucratic structure and hierarchy. 

And it seems to me that the traditional and so often criticised features of the university, when 
considered against the background of the present cultural change, can be viewed in a rather new 
perspective. The persistent values of university and indeed its inner lack of susceptibility to the change can 
be seen as a kind of antidote against the "craziness over the change" and the trivialisation of the "great ideas 
and ideals". The same refers to immanent university tendency to look for the knowledge and truth - even if 
we assume (as I do) that they are the categories which are always socially constructed. 

So, what could be a role of university in the reality which has been described above? I will present some 
selected problems which are, as I suppose, the good exemplifications of the social and cultural condition of 
the present university. 

Equality and inequality 

Contemporary societies are described sometimes as "credential letters societies" or even "diploma 
disease societies". It is because in the capitalist states the functioning of the "human market" or job 
market is dominated by an assumption: "show me your diploma and I will tell you who you are". In other 
words: the quantity and quality of education is one of the most important factors influencing both the 
people's life course and their professional success, social prestige and power as well as material level of life (M 
e 1 o s i k, 1995a). The best exemplification of such a phenomenon is Japan where gaining the diploma from 
Todai university or Kyoto or Kobe is tantamount to definite inclusion in the elite (Mel osik, 1993). But 
also in the United States of America, Great Britain, France, Germany and other countries the "quality of 
diploma" means really very much. In all these societies there is well established hierarchy of the 
universities. Every one of them has its own position which is rather difficult to be changed (although it 
happened in some cases, especially in the United States, that the average university which "bought" a 
group of "star-professors" was included into the list of the respected institutions of higher education; 
Melosik, 1993a).   - 

There is no doubt that in many societies education is an important factor of the social stratification, and 
a "battle" for the good diploma is - to the growing extent - just a battle for a good life. Also, there is an 
increasing awareness that at present there is no possibility of creating a society in which all citizens would be 
"equal". Every society seems to be essentially hierarchical. Simultaneously, it is not possible to create 
conditions in which every young person would be in 
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a position to get a masters degree (the "surplus" of graduates from university results in a phenomenon 
called "overeducation" when people can not find a job which would be as good "as their degree, 
knowledge and competences; Freeman, 1976). Hence, the educational aspiration of the part of the 
young generation is effectively questioned and they finish their school career very early to become low 
level blue collar workers (Melosik, 1992). 

I want simultaneously to add that in contemporary Poland there is no direct connection between the 
quality of young person's education and the possibilities in the field of his/her social or professional 
career. Education still does not mean very much. Besides, the rather clearly differentiated status of the 
Polish higher education institutions does not influence almost at all the potential opportunities of its 
graduates on the job market. And I want to express in this place my support to the liberal model. I am 
convinced that the diplomas of the prestigious universities should "accelerate" the career of the young people 
and should be more valued by potential employers than the diplomas of these institutions of higher 
education which do not have a good academic staff and do not provide its students with the high quality of 
education. 

However, there is a second tendency in the development of contemporary university. In the twenty 
century its stratification role has been questioned by the democratization of this level of schooling. Many 
past barriers based on the people's gender or their social background have been eliminated. University has 
become the "mass education" institution and gaining bachelors or masters degree is nothing special today. 
Hence, one can conclude that at present the university plays two functions: it is both the factor of the 
social inequality as well as equality. And I do think that it should not be a change in this field. 

General or specialist training? 

Through the ages the university has been a symbol of the human aspiration to find the truth and 
knowledge. Both have been always constructed in a social way but they have served as sources of belief in 
the possibilities of the human beings mind and in social progress. And indeed university has been 
perceived as embodiment of the wisdom. It has been aimed at creating people which would be reflective, 
searching, creative, critical and having a broad knowledge (according to the rule "it is better to know 
something about everything than everything about something"). 

In the twenty century university is treated by the economists, politicians as well as the whole 
society almost as a "high professional school" which should be aimed at preparing competent and 
well motivated specialists in a very narrow fields (according to the rule: "it is better to know 
everything 
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about something than something about everything"). Also, the expectations of the students from the 
university as well as from the professors have been changed. In the past the young, people have expected 
to be provided with the knowledge and truth about life and its meaning or even about the universe. Today 
they wish to get a highly specialist knowledge which would be useful in the concrete professional 
circumstances. They are more oriented towards "skills" than towards "knowledge" towards "practice" 
than towards "theory". Hence, in many departments the "general education" of students is more and 
more neglected. 

I am strongly against such a tendency. It is an expression of the reductionist approach to the human 
being. He/she is treated only as an easy to be shaped "argil" and perceived only as "human capital" 
which must be socially appropriate and useful. And in this case university becomes only an instrument of 
the transmission of the values, competences and skills which are needed in society. The consequences of 
this approach are really deep. Young people are forced to adapt themselves to a "ready" and very detailed 
matrix of identity which is socially accepted and desired. As a result they are "oversocialized" - are becoming 
only small pieces of the "social machinery" and orient themselves only towards a perfectionist performance 
of their social roles. As adults they are only able to "reproduce" the existing reality and they are not capable of 
breaking any limits. 

I do not want to say that there should not be a specialist training at the university or that its 
graduates should not have developed a high level of competences or skills. However, I can not accept the 
attempts aimed at transforming university into the high professional school as well as the growing 
depreciation of the humanistic disciplines. I do think that the main function of the university is still 
shaping the "wise people" and not only shaping the "good specialists". Hence, the biggest present challenge 
for university is provide young people both with the possibilities of developing their own professionalism 
and with the "empowering force" to be able to change reality that surrounds them. They could be 
independent intellectuals being in a position to think critically and undertake a responsibility for the 
future of society (McLaren, 1988; McLaren,  Hammer,  1989).  

Academic freedom 

There is a certain paradox that in the statutes of the most Polish institutions of higher education there is 
no paragraph which would concern the academic freedom. And yet it is one of the key notions for 
understanding the university existence in the larger social and cultural context. 
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The academic freedom can be considered at various levels. First of them relates to the freedom of 
every professor and another academic research worker to choose the subjects and methods of research 
as well as the freedom of disseminating its results. Second level concerns the possibility of conducting a 
didactic work without any outer interference or censorship. Third one is connected with the autonomy of 
university as an institution and with its aspiration of being independent of both politics and politicians as 
well as of economic sector. 

In the Western Europe countries as well as in the United States there is a never ending debate on 
the theory and practice of academic freedom, its possible borders as well as various negative 
consequences of its improper materialization (Scott, 1996; De George, 1997). And one can see here 
two contradictory phenomena. From one side the scale of academic freedom is growing without any 
doubt. And it results, especially in the Eastern Europe, from the limiting or even eliminating the influence 
of the ideological factors which have been so important in the past. No one can deny that contemporary 
university is a really good example of the materialisation of pluralism both in the field of research and 
teaching. The attempts to impose on students "the ultimate truth" and exclusions of the other 
contradictory interpretations of the reality are not often. Also, there is a growing conviction about the 
existence of the many parallel and equally validated ways of gaining knowledge (which is more and more 
often seen as social construction). 

On the second hand, it is difficult not to understand that functioning of the university in condition of 
free market economy and its growing involvement in various economic enterprises changes very 
quickly the social perception of its "vision" and "mission". By many people university is not seen any 
more as an "oasis of wisdom" but simply as a one more "business company" that is aimed at the 
"producting" knowledge and graduates ("human capital") which could be easy "used" in the economic 
practice. And more and more often academic research as well as the daily day university functioning is 
financed by big firms which in an exchange for it expect university to adapt its research to their industrial 
or commercial needs (it regards especially to exact sciences, but not only because for example there are 
many sociologists which conduct commercial research for the business). And even more, sometimes the 
economic sector attempts to define the identity of the graduate: he/she is to be "efficient", "adaptable" and 
"future oriented" and not reflective and critical non-conformist which could question the authorities. 

One of the most controversial problems in the contemporary debate on the academic freedom 
relates to its limitation. In the lights of the American universities experience with the phenomenon 
which is called a "political 
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correctness" the following question is often raised: is it possible or even desired to limit the academic 
freedom to support the battle aimed at the materializating the selected ideas which are considered by some 
unpriviledged groups as very valuable and important? (for example, battle for an empowerment of the 
certain ethnic or sexual minorities; Gates, 1996). Also, one can stress another question: is academic 
freedom, when realized without any limitations, tantamount to the acceptance of attempts aimed at 
disseminating the racist, sexist or antisemitist attitudes? Without any doubts we would not say "yes" while 
answering this question. However, in this case we must face a very difficult problem: who and why may 
have an authority to define the limits of the academic freedom and what criteria could be taken into 
account in an effort to do it (M e n a n d, 1996). 

Hierarchy and pluralism 

We are living in a world in which life is more and more competitive and people more and more are 
aimed at "climbing the ladder". This metaphor describ es also very well the situation at university which is 
still a very hierarchical institution. The rythm of university research workers' life is defined by the battle for 
titles and positions: doctorates, tenures, professorships. We are fighting to gain "symbolic prestige", and 
the rule which is called in America "publish or perish" is very well known also in the European 
universities, including the Polish ones. The almost feudal and certainly a very competitive and formal 
character of the "academic promotion" is very often strongly criticized. On the second hand, I am very 
convinced that just well established inner university rules which are relatively independent of the outer 
factors give the university a "specific definition" and let professors defend themselves from the various 
pressures. There is also a certain paradox that hierarchical structure of the university and especially the 
concept of the tenure is one of the most important and efficient "safeguards" of the academic freedom 
(Tierney, Bensimon, 1996). Tenure gives a formal certainty in the field of "longlife employment" and 
certain important priviledges including for example a right to be involved in the various academic bodies 
as well as advicing master's and doctors degrees and right to review. Hence, it becomes a good start - both 
in the social and psychological context - for creating one's own independent way of thinking or even 
one's own school of thinking. Tenure confirms an academic pluralism. There is a certain paradox - what at 
first sight seems to be conservative can in practice support this what is democratic. 

As I have said above, pluralism at the university is a fact. And I am convinced that growing 
heterogeneouity of contemporary academic discourse changes the role of professor. He/she is not any more 
a "master" who is aimed at providing 
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young "research learner" (and a potential "believer") with the "best theory". He/ she is more like a geography 
teacher who helps to analyse various parts of the discourses map and determine ideological and research 
consequences of the acceptance of certain position. And one can be an "undending traveller" which moves 
from discourse to discourse and tries to find this one which seems to be most adequate for him/her. Or 
one can choose a "permanent place of stay" - the theory which would fascinate him/her with its research 
potential and possibilities. However, no one should colonize the whole map by his/her own approach and 
eliminate the alternatives. Interdiscursive and interparadigmatic dialogue seems to be the most desired 
attitude. 

Conclusion 

At the end I want to formulate several more personal remarks. I write books about the "postmodern 
condition" of our culture, about the fall of the "Great Metanarratives", about the fragmentarization of both 
the reality and of people's identity. I write about it and I do not criticize it at all as I do not intend to impose 
my own values. I try to be only a "kind observer" to understand and explain changes of the contemporary 
culture. My thinking about the social reality is based mostly on my knowledge that I have gained from 
the poststructural and mainly Foucault's texts. I am convinced that we all are living in a socially 
constructed reality and also all our theories and efforts aimed at the describing this reality are social 
constructions; there is no "absolute" or "universal" truth or knowledge. However, I discover with the certain 
surprise that when I consider an issue of the university, its idea and social role, I assume a position which 
could be probably described as conservative. I am not convinced about the neccessity of any radical change 
of the contemporary university because I am afFraid of "dissolution" of its idea in thousands of various 
and contradictory affairs and social pressures. I am afFraid that university may loose its independence 
which is certainly the most integral part of its identity. 
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The process of system transformation starting in the 90s and continuing its consequences since more 
than a decade directs to the functioning in the mentioned context of social actors with the specific scope 
of demands, related to their adaptation to the liberal and democratic reality. The demands are directed to 
the individuals as well as to the different institutions, among others to the educational ones. The process of 
adaptation to new social conditions and reaching more actual qualities, in the criteria of the highly advanced 
in specific aspects societies or communities, can take on the form of modernisation. In the paper there 
are analysed the characteristics of the actual social realities of pluralistic, liberal, democratic every-day 
conditions, their consequences for the spheres of the individuals' functioning and directions of the 
possibilities of utilizing the resolves implicated by the theory of modernisation in creating the educational 
and extra-educational reality. 

Keywords: system transformation, postindustrialism, modernisation, local community, adaptation, education 

In fact by the end of the 1990s Poland became capitalist democracy. Its economic and political freedom 
place it among the few success stories of post-communist transformation. Its main indicators (capital flows 
and foreign direct investment, banking, wage and price system and the whole economic regulation, political 
and civil rights) suggest that in terms of building market democracy Poland - with Hungary and Czech 
Republic - represent the maximum of success any former state socialist country could achieve in 1990s 
(Johnson, Holmes, Kirkpatric, 1999; Groskovitz, Bohle, 2001,pp. 5-6). 

Another questions could arise at this background connected with development ideologies, social 
order, social policy and/or historical analogies. 
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Does that mean, that to break through the barriers of stagnation we are able to ignite the imaginations of 
men and place their energy in the service of the new order? 

In this paper we attempted to arouse the reader's interest in selected theories of modernisation. 
Familiarity of these theories is, in our opinion, particularly significant in the situation of formation of a 
new social and economic order. Comprehension of the subject-matter discussed here may be of assistance 
for the creator (educator) in taking certain steps, both within the school and extra-school educational 
environment that would contribute to the achievement of the goal intended, expected by the person 
taking up a project, in compliance with the ideology of modernisation, modification, or an innovative 
educational system implemented, assumed at the beginning. 

The sub-division has been prepared with the view to the psycho-social dimension of the social 
formation transformation process, taking place in Poland. Commonly recognized are the inevitable 
conflicts, tensions and animosities of the transformation period. They directly influence the feelings of 
various individuals and social groups. Too many people currently have a sense of social, economic, or 
political degradation. Many representatives of various groups experience a feeling of being lost in this 
world of new rules of conduct. Many cannot understand the meaning of current standards or currently 
promoted values. Analysts of the post-communist society often indicate two groups defined as 
"winners" and "loosers" of transformation, these two patterns implicate existence of different social 
interesses as well as representation of different attitudes toward the state of transformation and connected 
with it transgression into the free-market economy (M a r o d y, 2002, p. 252). As sociological analysis 
indicates, the rules of social advance become in Poland more and more adopted to the rules of 
meritocracy (Wang, 2002, pp. 57-77). The idea of requisition of power and the clash with elitist concept 
of the school and education tasks become an open debate with more economic considerations concerning 
the amount of resources that a society can use to improve the conditions of the underprivileged through 
education. 

It is worth starting by recalling the authoritative opinion by Professor Tadeusz Lewowicki, the author 
of many widely known works, who has been for many years promoting the introduction of the "new 
educational ideology" in our country. The adoption (or enforcement), in his opinion, of a given ideology, 
leads to certain manners of bearing that change the educational system (or at least aimed at its change). 
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New ideologies, possibly competing with, opposing to, or alternative with regard to those prevailing 
currently, favor changes radical and comprehensive in their nature. As far as an educational policy is 
concerned, this points to shaping new principles of such a policy, while the ideological political messages are 
most distinctively addressed at the sphere of the goals and tasks of the educational system, or a kind of 
educational philosophy. This requires an ideological re-orientation of the teachers (L e w o w i c k i, 1994; 
Bielska, 2001, pp.38-44). 

That modernisation of various areas of the domestic educational system should become the subject of a 
particular interest of pedagogical sciences nowadays, seems an obvious question. The notion of 
modernisation itself, interpreted in a wide analytical context, is a notion relatively newly introduced in the 
domestic pedagogical subject literature (Radziewicz-Winnicki, 1995; Puślecki, 1993). It was much 
earlier introduced in scientific literature in Poland by sociologists and political scientists who recognised 
that in spite of numerous controversial interpretations, as well as an ambiguity of the notion itself, its 
usefulness for the analyses of the course of dynamics of the social change is doubtless (Szczepański, 
1993, pp. 13-30; Szczepański, Rosół, 1993; Wróbel, 1995,pp. 9-39). 

Questions like the modernisation of school and extra-school educational environments, modernised 
community, modern society, modernisation of educational areas, etc., should be given much space by the 
contemporary Polish pedagogy        ; 

We believe that the term "education" itself requires some rectifying for the purpose of the analyses we 
conduct. In its basic sense, the notion should be generally understood to mean the work of preparing 
children, youths and adults for an active participation in the process of change taking place, frequently 
unclear as to their direction and often unforeseen and startling for one. 

The world's first serious research into the social system of modernisation processes was conducted in 
the 'forties and 'fifties of the past Century. The development of the modernisation theory, in spite of a 
multitude of interpretations, the controversial nature of the axiological criteria employed, the different 
theories of cognition and methodological orientations has been recognised by world science as one of the 
more original and particularly proliferous ones, in view of the implications for the theory of cognition of the 
discussions of the social change processes. This state of things was significantly influenced by the lack of 
other constructive theoretical concepts concerned with the changes taking place and tackling with them 
from a similarly wide historical perspective. Within the framework of the theory discussed, it has become 
feasible to generally describe and explain a model pertaining to 
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both the historical and contemporary cases of the dynamics of development of a given state, society, 
region, local community, etc. (Wróbel, 1995, p. 9). The term "modernisation" itself means simply 
"rendering more modern". It is frequently substituted with other terms, such as "modification", meaning, 
in turn, a change, sample, improvement, alteration, transformation, variation, or a given variant. In its 
simplest meaning this is a replacement of old objects and the ways of operation with other new ones. In its 
slightly different meaning of the interpretation possible, modernisation becomes a notion clearly 
valuating the actions taken and the state of things prevailing, leading towards modernity, progress, or are 
connected with some novel idea and progress. The difficulties existing in a precise use of this notion are, 
probably, the result of the fact that it sometimes is, in one perspective, used for the description of an 
empirical reality, while in another it is very frequently utilised for interpreting this very reality in a 
certain narrow and specifically directed manner (Szatkowska, 1985, pp. 80-81). While in the 
common social opinion the notion of modernisation means all forms of modernisation of technology, of 
the way of life, social organisation, as well as art and/or manufacture, in scientific processes, the notion 
analysed is given a different content, and a very varied one at that. 

M.J. Levy, for instance, assumes that modernisation is a phenomenon (a process) which may take 
place in a given society with a larger or smaller intensity. The degree of advancement of the 
modernisation processes is the larger in the production process basing on the machine (inanimate) 
forces, literally speaking, basing on the non-biological forces, with respect to strictly biological (animate) 
ones, i.e., those human and animal, and the more the tools used by people in this process contribute to the 
multiplication of the production results, the more we can speak of the introduction of a higher degree of 
the modernisation process. Based on the above criteria Levy puts certain societies and nations (elected by 
himself) in different sections of the proposed general continuum of modernisation. It seems that in his 
adopted proposal Levy has ranked the various communities in a rather arbitrary manner, distinguishing 
those where modernisation is very advanced and those that have been subjected to the modernisation 
processes to a merely slight degree ("relatively modernised and relatively non-modernised societies") (L e 
v y, 1966; Chodak, Kleer,1967,p. 35; Giddens, 1990,p. 176). 

For R. Bendix, modernisation is primarily connected with social changes, taking place mainly in the 
countries of Western civilisation. Modernisation always consists in the changes taking place within the 
economics and social structure of the given country. The internal changes were the consequence of a 
general international situation, as well as of a striving for equating the developmental level with that of 
a model country. In all the modernisation 
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processes, in the opinion of this distinguished scholar, the state plays a particular role, centrally taking a 
number of initiatives, stimulating development of the processes described. Obviously, a number of 
differences emerge as far as using different methods, as well as the very areas of particular interest to the 
central authorities. The larger the distance between the developmental condition of the model and 
the follower-countries, the larger the role to be played by the state in intense planning of these 
processes. In view of the expansion of means of communications, general (scientific) education of an 
individual acquires a particular significance within the modernisation processes, more easily acceptable 
as a modernisation means than, for instance, obtaining capital necessary for its undertaking. Therefore, 
the countries presently taking  up intensified steps towards modernisation strive to first of all overcome 
their retardation, and achieve equalisation with the model countries via a development of 
education (Bendix,l 967). 

One can also assume that modernisation as seen from the perspective mentioned above signifies a 
process of constant perfecting ("improvement") of the already achieved level of development of the society, 
the country, or a certain domain of life so as to reach a more perfect and more modern condition, 
frequently to a condition already achieved before by other societies. Thus, modernisation is an automatic 
developmental evolution, frequent adoption of foreign models, a striving for equalling one's 
development with the highest and the most modern achievements in a given field. Modernisation 
processes develop via the spread of innovations which are the creation of a given society, or else are 
adapted (assimilated) to its own needs, being at first a borrowed element or a product of another 
community. Modernisation, thus, may be boiled down to processes termed by social anthropologists as 
"acculturation". 

Any modernisation is the result of either an individual striving towards an improvement of general 
conditions of existence of a given community, or the result of a social recognition of the need of 
implementation, i.e., diffusion of innovations, with the view of the good of the group as a whole 
(Bertrand,  Wierzbicki, 1970, p. 314). The processes and phenomena of the modernisation changes 
may encompass different spheres of life, e.g., economic, social organisation, culture, education, political 
systems, etc. Evaluating the contribution of various scientific disciplines and analysing different directions 
of research on innovation diffusion one can say that cultural anthropology threw light on the problem of 
social groups as the subject of any kind of novelty,  as well as to inter-group contacts rather than intra-group 
contacts. A significant similarity with the sphere and method of modernisation exists. 

Z. Bauman, while discussing institutions of any society, distinguished those that serve the 
continuation of the order existing and those that serve 
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the adaptation of the society to constantly evolving living conditions. In each society institutions 
("mechanisms") of both the former and the latter type must exist. Each developmental society differs from 
traditional societies in that it is more innovativeness-oriented than is oriented to the tradition. Social 
relations are in such cases regulated more by the mechanism of modification than, as is the case with 
traditional societies and cultures, by mechanisms of conservation of the existing order (these more stable). 
It is worth noting that society is usually ready to accept changes in the field of technology (manufacture), 
production, especially accepting ready products (fruits) of foreign culture, as well as innovation 
favourable to a more effective functioning of various social structures, but only those that do not require 
a change of the currently prevailing system of values (Bauman, 1964, pp. 66-67). 

Important works systematically presenting knowledge in the field discussed began to appear by the 
end of the 'sixties. They were a consequence of a relatively common conviction, mainly along the 
non-marxist theoreticians, that modernisation processes constitute the basic form of acculturation in 
the contemporary world, and that they signify inclusion in the international economic, political, 
educational, etc., systems, of many different, primitive and frequently archaic civilisations. In the opinion 
of many, the states included in and conventionally termed as the Third World, should reform their own 
political systems and inevitable rationalise their social organisation, emancipating it from the traditional 
culture. As the result of these propaganda activities was to be, in the opinion of the theoreticians and 
promoters of modernisation, a relative well-being, automatic economic growth and a fuller sovereignty. The 
model for the activities to undertake was to be found in the well-off and well-developed countries of the 
European cultural zone, North America and Australia. The majority of researchers began to create visions 
(models) of traditional society in opposition to a completely different (new) form of a modern 
society, the ideal one. Based on the analysis of theoretical works of, among others, W. Moore, L.W. 
Pye, N.S. Einstadt, D. Apter, D.N. Smith, K. Zagórski and other authors, phenomena and processes, as well 
as typical reactions within various social structures, composing the general picture of a traditional 
society may be presented (Wróbel, 1995, p. 15). Such a model in its attractive and well-developed form 
was presented by the previously quoted author, S. Wróbel, a political scientist. Quoted below is an 
excerpt from a description of the traditional society, prepared by this author. As far as economics is 
concerned, such a community is characterised by a prevalence of agriculture within the general picture of 
social life. It is based on groups, frequently tribal forms of control over land, slowly and only gradually 
substituted by private ownership. Service and small business sectors are secondary. Also, the level of 
development 
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of the market mechanisms within the social structure sphere is low. A high degree of internal cohesion 
commonly prevails, as opposed to a small number of specialities existing within the framework of various 
social roles played by the members of a given community. A hierarchy within the social positional system 
prevails. The role of the traditional authorities seems specially important. Social mobility has been limited to 
inter-generational exchange. Domination of ethnic tribal structures and the prevalence of family ties are 
characteristic of the comprehensive picture of the structure discussed. Significant divisions within the 
global structure exist. A low level of social mobility is observed. The amount of Intelligentsia, Bourgeoisie, 
Middle Classes, as well as industrial workers within the social structure as a whole, are insignificant. Among 
the members of such a community direct ties dominate. As far as culture is concerned, a traditional way of life 
is observed. A prevalence of cultural models based on religious systems leads to a rigidity (as well as 
partiality) of functioning of values and standards current in the society. (Frequently found in studies are 
terms like "provincial, country, parish", etc., to describe various phenomena observed.) As far as the 
system of educational background of the members of the community described is concerned, a high degree 
of illiteracy is notable, usually accompanied by an extremely low degree of the educational infrastructure, 
as well as a very small number of teachers. Educational background exceeding primary education is, 
usually, in a society like this of an exclusive nature. A village is, as far as living locations are concerned, a 
dominant living unit, hence a prevalence of inhabitants of rural areas over those living in towns is 
observed. Incomparably low levels of concentration of the number of inhabitants in town makes towns 
centres significant for the authorities. As far as mass communication is concerned, a low level of its 
development is notable. The flow of information, as a result of a limited number of information channels 
available, is in compliance with the divisions within the social structure. The transfer of information itself is 
usually accompanied with strong emotional factors. 

As far as the spheres of individual personalities are concerned, they are marked by faith, religion, 
traditionalism, etc., particularism, individualism, as well as distinguished by a set of mechanisms forming 
the so-called "closed" type of personality. The elements described make impossible, or at least 
extremely difficult, the diffusion of any innovations, internalisation of new and/or different values, etc. 
What is relatively frequently observed is a low level of the need of achievement, empathy and wide life 
aspirations, dominance of a tendency to an irrational and simplified perception of the reality around one. 
Frequently manifested is a belief in an inevitability of fate, loss and of the course of events (fatalism). 
Particularly significant seems the influence of tradition and the autobiographical experience of an 
individual upon current attitudes and 
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conduct. As far as politics is concerned, power is most frequently legitimised by tradition or a charisma 
of power. The scope of recruitment of candidates for playing political roles is always narrow, and 
sometimes it has a strictly clan-oriented nature. Also low is the level of institutionalised political life, 
while on the other hand the political role of the state administration and the army becomes very 
important. Observed are sacralisation, symbolisation and the ceremonial nature of the political life. 

Assuming the criteria presented above to be the reference group for all analyses conducted, one has to 
clearly emphasise that the researcher (generally) faces a social structure that would be a full 
exemplification of the model (pattern) described above. Part of the components (properties) 
described and typical of traditional societies, although was found in the world in their fully developed 
and described above form, but others include the components presented in an incomplete, frequently 
residual, form. In many cases modernised transformations have been started by both social forces and newly 
established institutional bodies (organisations, associations, etc.). They, in turn, led to an adaptation of 
external models - at an early stage - in order to continue the developmental program, characterised 
primarily by the introduction of change mechanisms different from those characteristic of a traditional 
society. 

The notion discussed is a certain abstract construction, composed of various values and models, 
individually preferred by the researcher, and in his own (autonomous) proposals forming a certain model 
of modernity. Thus, it takes on a sense of a vaulting notion, used on the level of normative considerations. 
The notion discussed becomes sometimes just a propaganda noise, a realisation program, an ideal type of 
a generally denned modernity. Such a semantic form has a strong ideological tone to it. The 
overlapping of various semantic strata of the notion of "modernisation" constitutes the source of 
uninterrupted discussions, but also frequently of controversy. 

Many researchers believe that in Poland elements of a traditional system may still be found in many 
cases. 

In post-industrial societies economic branches creating various services dominate, as well as certain 
cultural symbols. A decisive percentage of inhabitants represent non-agricultural professions. 
Productivity level is high, as well as the flexibility of economic systems as far as any inventions are 
concerned. A mobility of economic roles becomes a characteristic alteration. Domination of private 
property obviously prevails, as well as usually a uniform level of economic development of various regions 
of a given country. The professional structure is dominated by a constantly increasing category of white-
collar jobs, with groups of highly qualified experts and intellectuals growing in numbers, 
simultaneously gaining a certain significance for the 
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social cultural development of the existing system. In a modern post-industrial society class/stratum 
structures dominate, ties based on real relations prevail. Within the sphere of culture modern models of the 
way and manner of life are found. One can speak of a universalism and pragmatism as of the philosophical 
social systems (attitudes) represented by the majority of the society. The process of modification of 
local environments, education included, becomes a constant and permanent phenomenon. It is 
conducted in compliance with the principles of universality, flexibility and continuity. The system of 
university education and research institutes is well-developed (Bielska, 2001). Science is a stimulating 
factor for economic growth and social, cultural, consciousness, etc. transformations. The level of education 
of people is very high, exceeding the current and temporary needs of the economy. Education to a degree 
larger than ever becomes an autothelical goal of human activity, to a lesser degree linked with the 
instrumental function an individual plays within industrial society. Egalitarisation of educational systems 
is observed in education, concerning, among others, an ample access to manifold forms of education, as 
well as to a high level of education, satisfactory for people (as well as the conditions accompanying the 
course of education themselves). Economic markets play a much less significant role than is the case with 
the traditional society, in favor of an increased share of social policy and regulatory function of state 
administration. Direct material consumption begins to loosen its once basic meaning as a factor 
stimulating professional employment or individual business, in favor of an increased activity towards 
supplying one's material needs (Zagórski,1985, pp. 27-42). This is an obvious result of modernisation 
processes construed as a chain of changes of a traditional society, conditioned with the type of technology 
and economic and social organisation, characteristic of industrial civilisation. The role of an external 
environment in the constituting of local communities increases. Natural environment, in connection with 
the urban structure created, forms the basis for the establishment of a sense of cultural community within 
a certain area, hence, the role of social control, operating within a given environment increases. The type 
of society described is characterised with a significant prevalence of inhabitants of urban areas. 

As far as mass communication is concerned, a system of mass information is developed, at the central 
as well as the regional and local levels. As far as personality is concerned, in most cases individualism is 
observed, based on the mechanisms of social life, combined, however, with a capability of collective 
collaboration. The structure of personality is definitely "open", with an obvious flexibility as to any 
innovations. Also, the level of life aspirations is high. As far as political life is concerned, proper 
legitimisation of power exists with the prevalence of mass social participation models, an extensive 
range of 
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recruitment of candidates for the fulfillment of various social rules. Also high is the level of political life, the 
obviously constituted division of power within the state, the operation of competent and qualified 
civilisation services (Wróbel, 1995, pp. 37-38). 

Modernisation theoreticians already long ago learned about the significance of another revolution, the 
information revolution, for the processes of intense social development. Special modernisation cycles have 
even been elaborated for the various periods of changes taking place. For instance, until the end of the 
'seventies, usually the following four-stage modernisation cycle was assumed, also constituting an 
important criterion of the division adopted: traditional (pre-industrial) societies; semi-modernised 
(partially traditional and partially industrial) societies; modern (industrial) societies; industrial (post-
industrial) societies. 

Within this latter area in subject literature another term may be found, namely, "computer society". 
The notion quoted is treated by many authors as a completely new and different stage of development 
within the evolution of the post-industrial society taking place. Simultaneously, theoreticians maintain that 
this stage of development as described has been attained by merely a few countries. And so, the 
modernisation cycle, modified in the 'eighties, may be substituted, in the opinion of sociologist M.S. 
Szczepański, with phases taking place in five consecutive developmental stages: a pre-industrial 
(traditional) society; a partially industrialised (semi-modern) society; an industrial (modern) society; 
an industrial (post-modern) society; a computer (industrial) society (Buchner-Jeziorska, 1993, p. 35). 

A brief review proves that the theory and concepts of modernisation were formulated within 
various theoretical orientations. According to the course of analysis we adopted, a cursory summary may 
be proposed. A social change is primarily a change of prevailing system of values. It is also a change 
encompassing the prevailing typical ethical orientations and preferences. Any social change directly and 
indirectly influences the social sciences concerning education and primarily the practice of educational 
activities. 

Irrational behaviours of individuals, obviously being the effect of the socialisation processes of the 
past period, frequently result in emotional activities taking place that are void of any logic as far as 
anticipation and prediction of consequences possible as the result of a certain behaviour of an 
individual concerned, or as far as taking up by the individual (a group) of determined solutions. In this 
context, three years after the introduction of significant changes to the economic system, an analysis of 
the social system from the point of view of the condition of social modernisation seems hard to be 
overestimated. 
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And for N.H. Friedeland this is a necessary skill of a modern society, consisting of the passing to 
another stage of development and accepting new challenges. Any modernising society has to manifest its 
ability and aptitude to adjust to any changes (Friedland, 1969; Buchnę r-J e z i o r  ska, 1993, p. 36; 
Szczepański, 1999, pp. 268-274). 

Modernisation is a notion also found in psychology. In its psychological sense the notion means a 
transformation of the personality of an individual as a result of educational activities, participation in the 
social labour division, whilst simultaneously subordinating to the bureaucratised forms of social life. 
This process as seen from the perspective of acting as a psychologist (or a pedagogue) requires the taking 
up of definite modernisation activities within the area of properties of people in such a way as to make them 
its conscious participants and subjects, not merely objects of an influence, and not merely means of 
modernisation. The problem of modernisation appeared when it turned out that the adjustment of an 
individual to the new conditions is insufficient (or impossible) in a situation, when the changes took place 
too fast in one's surrounding, or when the prevailing status quo became impossible to maintain any longer. 
Thus, in building a strategy of modernisation we should take into consideration the facts, principles, 
human behavior and attitudinal prediction models, determined during the investigation of determined 
innovation situations, as well as the principles governing social development. The strategy of 
modernisation so construed would first of all take into consideration the kind of resources and operating 
means in favor of the development of attitudes and progress that people constitute in any collective activity. 

The man, however, would be in each case treated not merely as a means, enabling the introduction of 
changes on a macro scale, but simultaneously as a subject posing certain goals before himself and 
efficiently achieving these goals. In view of the constantly increasing structural complexity of modern 
societies, a necessity of intensification of human capability of responding to the complexity of the 
environment also increases. Thus, modernisation on a social scale constitutes a good for an individual, 
when while ensuring him an autonomy of choices and actions, it leads to a transformation of personality. 
An accurate examination of the inter-relations of human development and the development of the world, 
however, requires empirical research and profound theoretical reflection (R a taj czak, 1980, p. 289). 

The above opinion complementing the integrative strategy of formation of contemporary educational 
environments within the process of modernisation is certainly commonly accepted and approved by 
pedagogues. In fact, a procedure of formation of the educational environment in the place of residence, 
learning, or employment of an individual has been included in it. Therefore, it is 
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worthwhile that the animators of the formation of educational environments pursue certain classic 
theories of modernisation. The social political reality Polish society has faced since 1989 constitutes for 
today's generations a new situation, not experienced previously, a situation when the structures of mutual 
links and social, economic and political mechanisms are in a process of formation. The rapid changes 
taking place resulted in a necessity of making sometimes radical changes in the way of thinking and 
comprehending the reality. The manners of functioning that had been shaped over a period of nearly half a 
century during the former system brought about certain habits and rules of thinking about a creation of 
reality. They are frequently useless today, having no developmental value in the new situation of our 
society. Very frequently, indeed, this leads to the fact that where new reality of the state functioning has 
come into being, a situation of chronic instability or even chaos ensues. Within the process of alteration of 
any system (particularly one so strongly stabilized as was that of the People's Poland), an unbalance in the 
functioning of the various structures is a natural phenomenon. Yet equally natural is the expectation that 
developmental tendencies should point to stabilisation. Nowadays the society of Poland already has a 
couple of years of experience of an uninterruptedly dynamically evolving political, economic and social 
situation. An aggressive rivalry concerning power and domination within various spheres of social life, 
an unsettled situation of the domestic economy, the accompanying lack of local initiatives towards rinding 
compromise solutions, as well as other questions connected with our present, result in a sense of chaos 
and instability. More and more clearly Polish society manifests already the need of balancing its 
own existence. People are more and more troubled by the prolonged period of constant changes, 
political combats, controversies over the priorities of values, lack of stability. More and more frequently 
the attention in an average Polish home is diverted from common social questions and interests. Out of 
a necessity in the current situation people today concentrate rather around their own individual everyday 
problems. This is primarily linked with the more and more clearly manifest living difficulties. 

Economic transformation has resulted in a seriously disproportionate distribution of goods. Effects of 
this fact can be clearly seen in the deficits of realisation of needs of the society. This is true of very many 
levels of social functioning. 

Economic evolution in our country has significantly modified and differentiated models of style of 
life. More and more apparent becomes the contrast between all-increasing (and reaching extreme forms) 
poverty on the one hand, and the notable wealth of the new rich men on the other. National budget 
difficulties  have a strong impact  on investment preferences  and 
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changes with respect to various institutions, economic spheres and forms of functioning of the society. 
Contemporary society primarily operates based on the development of the social world values. We have in 
mind, here, a specific structure of interrelations between people. Within this structure a specific 
interdependence and an interchange between its components exist, and the subject of such an interchange 
are mutual benefits in the form of social world values. The benefits construed constitute a wider notion 
than that of the profit in the economic world. The contemporary society has already completed its 
industrial stage that had made its functioning dependent on the rhythm of industrial cycles, technology, 
goods distribution and demand. Thus, a human being is no longer a value merely supplementary for the 
system of a mighty technological-industrial-market machine; he should presently be the subject in 
thinking of the value of the society. Therefore, the intent of thinking has to focus around the interest of the 
social values world. The present-day society heads towards a harmony at the level of social exchange. 

The need for a development of society is not limited merely to the achievement of favorable 
production-market proportions. In the way of the evolution of society from the industrial stage, a system 
based on organizing within the structure of inter-personal exchange comes into existence. Such a 
modernisation of the reality that aims at strengthening internal ties and the mutual supplementing of social 
elements, is of a communal nature. This should result in a modification of the consciousness of society, the 
structure of mutual ties and interdependent organizations, groups and individuals coming into existence, 
renders them more active with the view of maintaining a harmony and avoiding deficit. An absolute 
conviction of the necessity to maintain interpersonal exchange relationships appears in the consciousness of 
the society. The thinking about development is going to be the more effective, if it should focus around the 
values of social order. That is why in the consciousness of society the conviction should form concerning 
a responsibility to obtain and prefer primarily those values that are favorable for progress within these 
aspects of social development. By limiting thinking to merely differentiation of interests within an 
economic context, we are constituting only a symptom of regression and destruction. Tendencies towards 
the achievement of an absolute economic balance within the activities of a developing society are not 
decisive in the true sense of this process. 

In the contemporary society whose functioning is based on inter-personal exchange, the different 
parties must take into consideration social results of this relationship, since mutual inter-linking of all 
components of the complete structure results in a shifting of the exchange effects onto other spheres of the 
structure, not connected with it directly. In Poland, the system of the inter- 
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relationship between the parties rendering the exchanges has not yet stabilized, indeed, the parties have not 
yet adopted a stable and obvious form. The still dynamic changes make the stabilisation of a uniform 
intention of thinking concerning the development and autonomy of the society impossible. Significant 
discrepancies in benefits gained and a general chaos bring about antagonisms of interest of the various 
groups. This results in a notable diversification of thinking intentions. They concern individual interests 
rather than a global benefit of society. In the current situation it is even hard to determine the global social 
benefit. Apart from elementary existential values, significant difficulties are observed in a uniform 
determination of a global developmental tendency. This is true primarily of such areas as culture, the 
political system, education, etc. (Mańka, Roter, 1997, pp. 39-40). 

In the changing social contexts of transformation appears a problem of responsibility of chosen social 
objects directed to the sphere of education. Of the major science disciplines, perhaps none has devoted 
less of its resources to the study of education than political science. In contrast to sociologists and 
educators, whose investigations of education and social background have illuminated the relationship 
between class structure and schools, and economists, who have undertaken inquiries into the problems 
of schooling and the changing labour market, political scientists especially in Poland - have failed to 
produce in recent decades a serious body of research in the politics of education. However, we should 
remember that the political scientists' lack of interest in education may be attributed in part to their 
susceptibility to a myth that appears to scholars and politicians, that schools are not political 
institutions (Cohen, Lazerson, 1977, p. 367). The idea that education should be kept out of politics 
and politics out of schools now draws our attention to some unique features of Polish experiences 
after the Second World War. The academic study of educational policy-making has not been dominated 
in the Polish tradition. 

In the contexts of modern western European capitalist society - directing all the preferences towards 
the rules of democracy, especially toward the egalitarism and equality of access to participation in 
services offered by existing in the state institutions - specific importance is ascribed to the education. 
In the frames of society functioning in accordance to the rules of meritocracy, where social, 
occupational, economical status of individual in a great scope is adequate to the level of education 
appears an importance of ensuring an equal access to free education, which is anticipated as a mean of 
nivelation of the consequences of social reproduction - reproduction of the status of 
underprivilegement (Radziewicz-Winnicki, Syrek, 2001, pp. 11-22; Radziewicz-Winnicki, 
Roter, 2001, p. 83). We also face the 
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challenge of improving the state of educational institutions, modernisation of curriculum, redefinitions of 
the role of pupil, teacher and the relation existing between these two actors of school every-day reality, 
opening the symboUicly understood "doors" of schools for the interested in their functioning subjects 
especially for the pupils' parents, promoting the patterns of opening the schools on the cooperations 
with public and social institutions acting in the local community. School in modern industrial or post-
industrial society faces a social postulate related to the forming in the educational process competence and 
patterns of mind-openess, flexibility, ability of cooperation, creativity, communicational competence, 
competence of using the information, analytical and synthetic thinking, competence of coping with the 
consequences of stress, abilities of acting in the situations of competitiveness (Seebauer, 2002). As 
was rightly observed by Prof. B. Mach, one presently faces an animated education of capitalism. 
According to the ideological statement, both the parents and the children should be more independent 
(self-controllable) today in promoting certain views, values, authorities and standards within the family 
educational constellation, as compared with the previous system. The quoted author proposed two basic 
questions: "Firstly, has the Polish society of the Post-Communist Capitalist era really become less 
authoritarian and more self-controllable (and thus, less conformist) in the values declared, than the Polish 
society of the socialist state time?, and secondly, how efficient, as compared to the previous period, is 
presently the inter-generational transmission of values within the self-control vs. conformity dimension, 
and the transmission of authoritarian attitudes?" (Mach, 1994, pp. 29-30). Although the results of Prof. 
Mach's research suggest many positive changes to have taken place within the authoritarianism problems 
studied, nonetheless, numerous facts indicating that for the young generation, the parental values have not 
ceased to constitute a strong correlate of alternative choices, can still be noted. These, primarily, concern a 
certain kind of authoritarianism and the evaluation of one's own social standing, as confronted with that 
of other individuals and social groups, especially when one's situation in his or her own opinion is viewed as 
the source of relative deprivation, instead of that of relative satisfaction (Radziewicz-Winnicki, Roter, 
2001, p. 98). The process by which people attain high economic status in modern industrial or post-
industrial societies is a complex one. In pre-industrial society (as we mentioned above Poland presents a 
few of factors classifying this country to traditional pre-industrial societies, however, most of them decide 
about its industrial character) inheritance or ascription of occupations and status were the norm. 
Capitalism and industrialism required a more effective utilisation of talent. Ideally jobs are to be allocated 
according to the match between competence and task. Formal education should be the 
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key instrument of such matching. Family status is an important predictor of economic status, for what 
goes on in families and relationship of families to the labour market, seems to translate into more 
schooling and success in the labour market even when schooling is accounted for (Taub man, 1995, p. 270; 
Radziewicz-Winnicki, Syrek, 2001, p. 15). Logically, improving the quality of schooling should 
have a positive impact on economic performance by improving the cognitive learning that goes in a given 
amount of the time in school. 

There is no doubt that tradition thus conceived ceases to be the synonym of the entire amount of the 
educational and cultural element inherited from the past, or, less frequently, contents acquired through 
inter-group transmission. But then again, with the presence of a subjective element, tradition is assimilated, 
implemented or rejected when somebody cancels out any temporality of the structure. The "modernist" 
illusion of breaking away, discontinuity and change as the opposition to tradition is refuted in the 
approach entirely. As it turns out, it is the subjective element which plays the decisive part - the attitude 
of the bearers of culture to cultural form, evaluation of these forms as something particularly worth 
accepting (or even location of these forms in the realm of sacrum) (Kempny, 1996, pp. 10-11; 
Radziewicz-Winnickia Roter, 2001, p. 98). 

All modernisation theories constitute an extremely original perspective for the analysis of 
developmental processes, although usually they are void of a concrete, decision-based implementation 
program. Also, it is hard for isolated assumptions of the theoretical sphere to face up to the requirements 
of social development. Thus, without over-simplification that might lead to misconceptions concerning the 
possibility of transformation of the reality around us within a program of psychological-social 
(intentional) intervention, we present this text to representatives of sciences tackling with education (both 
theoreticians and practitioners declaring their will to modernise numerous educational areas of todays 
Poland). We also recommend getting interested with modernisation theories by those in power, 
competent representatives of the highly qualified civil services in our country, partly responsible for the 
formation and determination of social policy goals and fully responsible for their successful realisation. 
Expressing some moderate optimism as to the urgent question of cooperation of many parties, the following 
explanations may be quoted: the two groups (responsible for the creation of a new model of society) have 
been until now divided into: a lack of knowledge and a lack of interest in the values prized by the partners 
mutually offering various goods. The paper presented should, therefore, also facilitate orientation to the 
feasibility and necessity of such a cooperation. A familiarity with the theoretical knowledge 
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of the questions described briefly above may, too, contribute to a certain inter-personal valuation, 
constituting an important and indeed significant mechanism of equilibrium within social structures. For 
instance, in the psychology of personality, substantial space is devoted to the questions of self-evaluation 
and the factors determining its level, the influence of self-evaluation on one's aspirations during realisation of 
diverse tasks, fulfilling numerous roles, both within the process of learning and rendering various services, 
the role of self-evaluation for the perseverance of the human individual in face of various kinds of stresses, 
and in particular in conditions of intense social change. The taken up topic seems to be representative for 
our Polish collective memory and its democratisation as well as for the collective forgetting. 
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Attitudes and opinions of general public to foster parenting 

Abstract 

The contribution deals with clarification of determinants influencing the general public interest of 
foster parenting and its readiness to adopt a child. 

Keywords: foster parenting, foster family, determinants influencing foster parenting - religiosity, 
numerousness of primary family, education 

Introduction 

The foster family care is the notion of departure to clarify foster parenting. We can define it as 
legally regulated and secured relationship between a child and any other person than child's 
parent (Hroncova, Hudecova, Matulayova, 2001). According to Strieżenec (1996), it is an 
assignment of foster upbringing. He defines it to be a kind of assignment to bring up minor children in a 
surrounding alternating their family setting. Foster care implies the whole scale of forms, facilities and 
institutions for children, who mostly cannot long-lastingly grow in the family of their own parents 
(Kovaf ik, 1991). Defining the foster family care we favor the opinion of Matej ćek et al. (1999) 
holding that it basically is psychological parenting in which the care of child upbringing takes on someone 
else instead of biological parent. It is important from the child's view and his/her future prosperity that 
there comes to creation of mutual emotional relations between adults and children as well as to fulfilling 
his/her basic psychological needs. Out of three dimensions of parenting according toKovafik (1991)- 
biological, legal and psychological - for the child the most important dimension is the psycho-social one 
which is covered by prospective forms of foster family care. The most important attribute is the acceptance 
of a child, his/her unconditional acceptance. Implementation of foster upbringing varies in character. 
There are forms of both institutional care and forms of foster family care. Their existence is substantial at 
present, too. The reason is that there will always exist certain percentage of children 
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dependant on the care which biological parents cannot, are not able to, or do not want to provide. 
Treatises of authors such as Vo dak (1967), Langmeier & Matejćek (1974), Koluchova (1998),  
Kovafik (2001),  Matejćek et al. (1999) point to a fact that the solution of foster family care question 
did not always correspond with often proclaimed state views on child and family support in complicated 
situations. It has been documented though up-to now procedures in cases when full family failed or failed 
in deciding about child's destiny, forms of family care had no priority. Most of these children were placed in 
institutional facilities. Present trends in the area of providing child's care growing out of his/her biological 
family are to look for more effective ways. One of them is to provide children with possibilities to 
develop their potential in a natural family milieu, it is a milieu most similar to family. In scholarly 
literature, for instance, Koluchova (1999), Sobotkova (1999, 2001), Schmidtova (1990) we can 
find more findings that point to importance of a family while saturating child's psychic needs and 
possibilities to bring up these children in foster families. 

Problem and hypotheses 

Implementation of foster parenting is not a problem-free matter. It implies various problems which we 
focused in our research. In this study we explored respondents' subjective opinions from among general 
public on how to solve questions of foster parenting. More concretely, we surveyed and analyzed general 
public opinions on foster family care. We were interested in factors that take part in decision-making 
process to become a foster parent. Coming out of our presupposition that respondents' opinions on foster 
parenting and their willingness to give help is influenced by the level of their information on various forms of 
foster family care, their education and religious belief, we assumed that: 
- knowledge of respondents from general public as to forms of foster family 
care depends on their place of residence, age and gender; 
- willingness to help a child is determined by respondents' level of education 
as well as by numerousness of their primary family; 
- disadvantaged groups of children are in close connection with respondents' 
religious beliefs. 

The character of used research methods 

In order to get empirical data, we used a questionnaire of our own provenience and the method of 
non-standardized conversation to add and verify some entries of the questionnaire. The 
questionnaire was designed 
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for respondents from among broad general public. Except for identification questions, respondents 
answered questions to find out their views as to providing any form of foster care, their motivation in 
case of a decision to adopt a child. By means of other questions we wanted to explore certain links 
between their decisions and religious beliefs, numerousness of their authentic family and achieved 
education. 

We used PC software to undertake a mechanical selection and basic statistical procession of 
questionnaires. For data procession and evaluation we used the method of quantitative analysis - basic 
statistical characteristics: numerous and percentage calculation which are presented in a form of tables and 
graphs. 

Secondary data procession enabled us to deeply penetrate into the examined problems as well as to 
disclose certain relations. From among statistical methods we used Pearson correlative coefficient as well as 
Chi-quadrate test using analytical tools of Microsoft Excel application. In respondents' set representing 
general public we applied Pearson correlative coefficient to identify correlation between: 
- a tendency to adopt a child and religiosity; 
- a tendency to adopt a child and numerousness of primary family; 
- a tendency to adopt a child and respondents' education. 
To identify the importance of these relations we used Chi-quadrate test. 

Research organization and development 

The research was implemented during two years (2001-2002), 4 sets made up the research sample: 
- SI adoptive parents 
- S2 professional parents 
- S3 general public respondents 
- S4 adopted children. 
Since the contribution extent is limited, we limit ourselves to interpretation of results concerning 
respondents S3 - general public. 

Knowledge and opinions of broad general public to foster parenting question 

There are many factors which influence solution of a problem of children living outside full family and 
their possibility to grow in a family or environment which approaches family most. The first of those is 
societal climate. We presupposed the weak individuals not to be forward-looking, unattractive, 
marginalized in the present commercializing society. Minimal attention is paid 
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to them. That is why we focused our research on getting opinions of general public concerning the solution 
of problem of children that cannot live in their biological family and of foster family problem. We were 
interested to know the main resource of knowledge of given problem. Our research proved that over 60% of 
respondents stated mass-media to be their source of information on foster family care. 

The activities of voluntary, state and non-state institutions and organizations are a part of societal process. 
They are presented on TV, press, radio and so on. Their knowledge is a meaningful source for general 
public to get information on foster family care. Found out data disclosed that just less than one fourth of 
respondents know institutions whose subject of activity is assistance to children in foster families or 
institutional care. 

In our research we verified correctness of understanding the notion "foster family care" (later 
FFC). The results point to certain differences in its understanding. The highest percentage got formulation it 
is child's upbringing without his/her parents (47,92%), that we assess fitting as it concerns general public. 
We were surprised by the high percentage of respondents identifying the notion "foster family care" with 
the care in children's homes and in facilities for children with instructional problems. It was represented 
by 36,46% in the examined sample. Based on acquired data we declare that there prevails awareness 
within general public that links problems of children living apart from their biological family with their 
placement in institutional care. It is also a consequence of previous period during which the preferred form 
was the institutional one. Other forms had no real attention among the public. Research sample was made up 
by respondents of various age, gender and locality. We examined if there are differences among those 
groups from information and notion definition point of view. The definitions given by the respondents were 
as follows: 
1. Help to children without parents 
2. To take somebody else's child into family 
3. To bring up a child instead of his/her parents 
4. To provide foster home for orphaned and abandoned children 
5. Upbringing in children's homes 
6. Upbringing in facilities for children with instructional problems 



44          Anna Hudecovd 
 Table 1. Definition of the notion "foster family care" (FFC) 

according to age and gender 

 Age Gender 
 Till 25 years 26-30 31-40 41-50 Women Men 
 n % n 1    % n % n % n % n % 
1 0 0 0 0 0 0 0 0 0 0 0 0 
2 1 1,04 2 2,08 4 17 0 0 2 2,08 5 5,21 
3 4 4,17 3 3,13 9 9,38 30 31,25 27 28,13 19 19,79 
4 1 1,04 2 2,08 0 0 5 5,21 2 2,08 6 6,25 
Together 6 6,25 7 7,29 13 26,38 35 36,46 31 32,29 30 31,25 
5 3 3,13 6 6,25 13 13,54 0 0 9 9,38 13 13,54 
6 3 3,13 6 6,25 1 1,04 3 3,13 8 8,33 5 5,21 
Together 6 6,26 12 12,5 14 14,58 3 3,13 17 17,71 18 18,75 
Together 12 12,51 19 19,79 27 40,96 38 39,59 48 50 48 50 

When taking into account the respondents' age, we see the older categories more exactly denning given 
notion, a better knowledge appeared. It is linked to the fact that they are respondents with parental 
experiences and therefore the question of children is not unfamiliar to them. 

A sharp difference appeared especially between two respondents' categories: "till 25 years" and "41-50 
years old". The first category sum of answers was represented by 6 respondents (6,25%) while the last 
category - 35 respondents (36,46%). We also examined respondents'opinions as to whether is it necessary to 
speak about foster parenting. We compared gained answers to respondents' age, gender and residence locality. 
According to the data given, 29,16% of the whole research sample found it necessary to discuss more 
extensively this problem, a slightly positive answer (better yes) was given by 12,5% of the respondents. A 
strong intolerant opinion was shared by 25% of the respondents and a slightly negative answer was stated by 
33,33% of them. The results proved that a higher percentage of examined respondents do not consider 
foster parenting problem to be so important as to give it sharp attention. Positive opinions saying it is 
important to give a high attention to it were presented by people from 31 to 40 years of age. Based on 
discussions with examined respondents we identify the reason of it in the fact that they have their family 
set up what caused their sensitivity to the fact that it is not possible to fulfill parental role on the basis of 
their irresponsible performance. From gender viewpoint, women were slightly favoured in the results. The 
results also proved that from the viewpoint of general public knowledge on specific foster family care forms 
the respondents living in 
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cities are better informed, what was due to the fact that in urban agglomerations more organizations as well 
as civic associations oriented towards general public were present. A better knowledge of city respondents 
can be caused by the countryside respondents' lineage to multiple generation families. According to 
them, fostering of parental care in case of necessity is a natural part of their doing without distinct 
realization what form of foster care it is. Women are more persuaded about the need to pay attention to 
this problem. 

Based on gained data we declare that HI in which we assumed that a higher general public 
respondents' knowledge of foster family care depends on respondents' place of residence, gender and 
age proved to be true but partly. A better knowledge was proved in cities as well as at respondents' 
higher age category with children. A difference from the viewpoint of gender, however, was not proved. 

General public interest to provide foster parenting and its determinants 

We explored tendency of general public to be open to adopt a child or to take him/her into foster care. 
Acquired data support respondents' preference of positive answers "yes" over negative answers "better no" 
and "no". The data are documented in Table 2. 

Table 2. Readiness of general public respondents to provide family settings to a 
child 

 

Age categories 
Till 25 years 26-30 31-40 41-50 

Together  

A % n % n % n % n % 
Yes 1 6,25 6 6,25 18 18,75 22 22,91 47 48,96 
Better yes 
than no 

1 2,08 2 2,08 6 6,25 2 2,08 11 11,46 

Better no 
than yes 

8 9,37 9 9,37 2 2,08 8 8,33 27 28,12 

No 2 2,08 2 2,08 3 3,12 4 4,16 11 11,46 
Together 12 19,78 19 19,78 29 30,2 36 37,48 96 100,00 

The results in Table 2 showed differences for each age category. The older age categories proved more 
open to foster parenting. Very low percentage of positive answers appeared at "till 30 years" age category. 
In this category only 6,25% of the respondents represent readiness to take care of a child. Based on 
conversations with the respondents it was proved that those were couples witL 
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their primary interest to start family. Their ideal is to fulfill their desire to have their own progeny. Despite 
their positive evaluation of adoption and foster care, they do not consider such a choice for themselves. 
Answering the question whether the respondents would change their attitude in case that they were to help 
a child from their own family, respondents answered as follows: 7,78% of the respondents would not 
rigorously change their attitude, a little modified but still negative attitude was expressed by 23,68% of the 
respondents. Positive answers were given by 31,57% of the respondents and 28,94% of them answered 
positively but with some sort of hesitation. During examination of tendency to become a foster parent 
as well as trying to find what would influence their decision, we started with a presupposition that their 
readiness to help somebody else's child is determined by respondents' level of achieved education as well as 
numerousness of their primary family. Correlative coefficient did not prove the relation between achieved 
education and a tendency to adopt a child. Correlative relation was proved between numerousness of 
primary family and a tendency to adopt a child, though the figure 0,278 can be considered rather weak 
correlative attitude. This question is linked with another question that we followed, what reasons would 
lead the respondents to a decision to accept a child to a foster care. Our interest in this question was 
focused also on evaluation of this matter from the viewpoint of respondents' age. 

 

Table 3. 
M ti ti

of general public respondents 
t

foster parenting decision 
Age categoiy 

Till 25 years 26- -30 31-40 41-50 
Together  

n % n % n % n % n % 

To help 
a child 

7 7,29 6 6,25 14 14,58 24 25,00 51 53,13 

To have a 
sibling 

0 0,00 4 4,17 2 2,08 0 0,00 6 6,25 

To have a 
descendant 

3 3,12 5 5,21 2 2,08 5 5,21 15 15,62 

To fulfill 
family desires 

2 2,08 4 4,17 9 9,38 9 9,38 24 25,00 

Together 12 12,49 19 19,80 27 28,12 38 39,59 96 100,00 

Evaluating respondents' expressions from the view of the highest value as well as in harmony with 
respect to children's rights, we can in this context assess as positive the declarations to help a child. 
Higher percentage of this kind of declaration was observed at higher age categories - over 31 years. It was 
determined by the fact of respondents' full-grown age as well as by their having 
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own children and knowing what it means for a child to have family and family setting. Therefore, they are 
more open to provide help to a child. At the question what age category would respondents prefer in case of 
their decision to provide a family for a child, they had a possibility to cross one option of five. The data 
show that most respondents (55,17%) would prefer a healthy white child. A very low tolerance appeared at 
the category of disabled children and even lesser at Romany children (1,72%). This problem is linked 
to regular classification of children placed in children's homes what verges on basic human rights 
violation. This classification mirrors both in practice of interested bodies and in legislation what is 
reflected in public stands (Rohaćek, Matej, 1996). Based on it, general public hangs on prejudices as well 
as low tolerant attitude to those who are different. This matter appeared in positions of examined 
respondents. Retrieved empiric data were put under statistic analysis which was to prove mutual 
conditioning of tendencies to adoption with religiosity, education and numerousness of primary family. 
We inquired importance of these relations through Chi-quadrate test. 

Table 4. Correlated tendency to adopt a child with each variable 
 

 Ado Rel Fam Edu 
Ado     
Rel 0,479    
Fam 0,278 0,344   
Edu 0,020 0,013 0,131  

Notes: 
Ado - a tendency to adopt a child 
Rel - religiosity 
Fam - numerousness of primary family 
Edu - education 

 

  Table 5 Religiosity   
Real numbers Expected numbers  

Believers Unbelieving Together Believers Unbelieving Together 
No 6 5 11 6,0 5,0 11 
Better no than yes 25 2 27 14,6 12,4 27 
Better yes than no 6 5 11 6,0 5,0 11 
Yes 15 32 47 25,5 21,5 47 
Together 52 44 96 52 44 96 

 

Chi-quadrate test: 0,00001300 
 0,99999999 
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   Table 6. Education     

  Real numbers Expected numbers  
0 1 2 3 Together 0 1 2 3 Together 

Not as well as      13,5 7,1 4,8 12,7 38 
Better no than yes 24 7 5 2 38      
Yes as well as      20,5 10,9 7,3 19,3 58 
Better yes than no 10 11 7 30 58      
Together 34 18 12 32 96 34 18 12 32 96 

 

Chi-quadrate test: 0,000002770 
P: 0,999999999 

Table 7. Family numerousness 
 

Family numerousness 
Real numbers Expected numbers Tendency to adopt 

0 1 Together 0 1 Together 
No 10 1 11 7,7 3,3 11 
Better no than yes 23 4 27 18,8 8,2 27 
Better yes than no 6 5 11 7,7 3,3 11 
Yes 28 19 47 32,8 14,2 47 
Together Ś7 29 96 67 29 96 

 

Chi-quadrate test: 0,030631610 
P-- 0,998587182 

Based on calculations, a relation between a tendency to adopt a child and religiosity was detected. 
Correlative coefficient value is 0,479 what can be assessed as middle range dependence. The testing of 
importance of this relation through Chi-quadrate test, however, did not prove a statistically important 
relation. The relation between a tendency to adopt a child and numerousness of primary family was 
detected, too. Correlative coefficient in this case is 0,278; this can be assessed as a weak relation. Between 
the tendency to adopt a child and education level appears correlative coefficient 0,020. There is practically 
zero correlation between these two variables. Through testing of statistical importance by Chi-quadrate 
test it was proved that there is no statistically important relation between the variables under 
investigation. 
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Conclusion 

The research was directed to find out opinions of general public as to problems of foster parenting 
including exploration of their knowledge and readiness to take part in its implementation. We assumed 
that a better general public knowledge on forms of foster family care intervenes with respondents' place of 
residence, age and gender. This presupposition was partly proved. The results proved that the influence of 
respondents' knowledge on forms of foster family care is relatively low. Important differences did not appear 
according to the respondents' place of residence. The hypothesis 2 (H2) was partly proved. The 
presupposition that readiness to have somebody else's child is determined by the respondents' level of 
achieved education as well as by the numerousness of their primary family was partly proved. We have 
found through correlative coefficients that the level of achieved education does not correlate significantly 
with a tendency to adopt a child. This result proves that there are more significant factors. Possible explanation 
of non-proved hypothesis on achieved level of education condition for readiness to help somebody else's 
child is that in this area primary role is played by personal characters of individuals as well as their level of 
emphatic abilities. Practical experience also proves that most frequent applicants for foster parenting come 
from those secondary trained ones. This experience was proved in our examined samples of adoptive and 
professional families. Correlative coefficient proved the relation between tendency to adopt and 
numerousness of respondents' primary families. The examined respondents from numerous-member 
families showed a higher social feeling what consequently appeared also in their tendency to help 
abandoned children. The research results proved that respondents from numerous-number families showed 
a tendency to pro-social behavior what is not insignificant from the viewpoint of readiness to provide 
home to abandoned children. On the basis of the importance testing by Chi-quadrate tests it appeared that 
numerousness of primary family and a tendency to adopt a child creates no statistically significant 
relation. The choice of answers is accidental. 

We marginally examined also the question whether respondents' religiosity is a factor influencing help 
to disadvantaged children. We assumed that readiness to help groups of disadvantaged children is closely 
connected with religious beliefs of the respondents. Based on the calculation of correlation, the relation 
between religiosity and a tendency to adopt a child was detected. Chi-quadrate test, however, did not prove 
any statistically significant relation between the variable of religiosity and a tendency to adoption. 
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The relation of social pedagogy and social work 

Abstract 

The contribution analyzes the relation of social pedagogy and social work in Slovakia and abroad in an 
historical survey as well as at present. A special attention is paid to contemporary understanding of the 
relation between these disciplines in Slovakia due to the fact that while attempting to define it, there 
appear various approaches and obscurities creating the need for a larger discussion on an international 
level. 

Key words: social pedagogy, social work, social care, differentiated, identifying and convergent approach 

Theoretical approaches to solve the relation of social pedagogy and social work 
abroad 

The relation of social pedagogy and social work is not unambiguously defined what has 
contemporarily been proved by different approaches to solve that matter. 

The first approach is the differentiated one; that one is typical for the English speaking countries, 
with an attempt to separate social pedagogy and social work. Social work dissociates from any 
"pedagogization of the discipline" grounding at the American notion "Social work". It particularly applies 
the knowledge from psychology, medicine and jurisprudence. Based on that, three typical notions for 
scholarly medical and law terminology are used - client, case and diagnosis (Schilling, 1999,p. 111). 

The second approach is the identifying one; that one makes social work identical with social pedagogy, 
being especially typical for the German speaking countries. 

The third approach is the convergent one; that one is standard for contemporary trends in the 
relation of both disciplines in Slovakia as well (Ondrejković,2000,p. 182). 
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A considerable attention has been paid to define the relation of social pedagogy and social work in the 
Polish and German scholarly literature in particular. 

R. Wroczyński, a significant exponent of Polish social pedagogy, in his Social Pedagogy comes out of 
the ideas of Helena Radlinska, and he writes in coherence with it: "Social pedagogy deals with 
identification of blighting factors for development, seeking for the means to overcome them. There 
emerge two areas of particular challenges: The compensation and modification of environment 'on behalf of 
the ideal'. By compensation we understand "the search for strengths to be released, factors to be used to 
balance the drawbacks, to satisfy the unfulfilled needs, to prevent the threatening perils. Compensation often 
closely connects social pedagogy and social service, e.g. the area of systematic social assistance" 
(Wroczyński, 1968, p. 111). According to Radlinska, the second task of social pedagogy is to change and 
modify the environment. It grounds in a planned systematization of environment as well as in finding 
of social strengths able to realize the planned changes in it. According to Radlinska, the task to modify the 
environment is connected with the problems of both culture-educational and instructional-tutelary work 
while defining the specific areas of social pedagogy, namely: the theory of social work, the theory of culture-
educational work (education of the adult) as well as the history of social-educational work. 

H. Radlinska characterized the extend of these three areas of social pedagogy as follows: "The theory of 
social work engages to cognize the conditions under which arises the need of rescue, care, assistance, life-
security as well as of finding the ways to again uncover human potentials and to organize them in the name 
of the life creativity. They separate new specialties based on it: The pedagogy of care (social care) and the 
science of youths' problems" (Wroczyński, 1968, pp. 59-60). 

The history of social and educational work seeks for the exponents of the development of the social 
institutions, of stability and unstableness, of endeavor and forms, of effects of aimed actions and roles of 
spontaneous developments based on the broad social and cultural life. "The term of social pedagogy reveals 
its duty to connect the set of educational sciences with sciences on culture and society"(Wroczyński, 
1968,pp. 59-60). 

R. Wroczyński therefore involves also both youth education apart from schooling and the care of 
rational use of leisure into the social pedagogy. According to Wroczyński (1968, p. 68), "social 
pedagogy includes not only the complicated problems of environment but also two special parts of 
educational theory and practice. They are: Pedagogy of social care and extracurricular education together 
with the culture-educational work among 



The relation of social pedagogy and social work 53 

the adult. Pedagogy of social care focuses on such educational situations that require social help". In his 
Social Pedagogy, he pays substantial attention to the problems of social care (in today's understanding of 
the social work). Based on its developmental tendencies, he exposes the shift from the philanthropic 
character of providing social help to its educational aspects, towards activation of self-help, thus doing in 
an historical survey. He defines the pedagogy of care to be an inter-disciplinary science because it 
"shapes the grounds of the planned pursuance in areas which are the domain of social care (broader: of 
social politics) and pedagogy" (Wroczyński, 1968, p. 173). 

A considerably big attention to clarify the relation of social pedagogy and social work is paid to by the 
German representative of social pedagogy Prof. Michael Erler in his book Vie Social Work (Erler, 1993). 
He points to the notion obscurity for specification of "social work" and "social pedagogy" as subject fields 
both in the past and nowadays. In this context he presents: "Even now there are no generally accepted and 
theoretically well-founded limits between social work and social pedagogy. Both terms are used as 
synonyms. The notion obscurity is either circumvented, omitted or, it is presupposed that everyone 
knows what to understand under both terms in order to avoid a difficult definition which often has a 
limited meaning" (Erler, 1993, p. 10). According to him, the origins of both "social pedagogy" and "social 
work" come out of two sources: The first one is connected with communal, and later state official, care of 
the poor in the 19th century. The second source of the social care rests in the private charitable activity as 
well as in the by the Enlightenment inspired pedagogy of 19th century children where they gradually 
"discovered teacher in the kindergarten", or that what was earlier called "caring mother". 

According to him, the concept of that social work where there the professional tendencies merged 
with the idea of "spiritual motherhood", was developed by Alice Salomon who contributed to the 
foundation of the Social School for girls in Berlin in 1908 and she also contributed to the work up of the 
social work. 

According to Erler, the reason, why they once speak about social pedagogy and once again about social 
work, is in a particularly stressed focus, being once centered into social care (social work) and once again 
into educational aspect (social pedagogy). Erler points to the most urgent tasks and areas of practice which 
are subjects of social pedagogy and social work in the following way: 
- the area of social care (financial assistance, counseling, rehabilitation); 
- the area of medical care (social benefits, care of and work with the aged, the 
handicapped, the sick and the drug-addict); 
- the area of family care, care of the children and youth (counseling, training, 
help and care). 
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M. Erler also notes that systematic separation of notions "social work" and "social pedagogy" has no 
sense, and attempts to define them he considers to be a waste of energy. Erler presents the tasks for social 
workers and social pedagogues as published in the Lexicon of Social Work by the German association 
for the public and private social care. 

An extensive attention to the relation of social pedagogy and social work is paid by the German 
representative of social pedagogy Johannes Schilling in his book Social Work with a subtitle The Main 
Directions of the Development of Social Pedagogy and Social Work (Schilling, 1999). In his opinion, social 
work and social pedagogy had the same roots: the Middle Ages. There were no variances between the help 
to the adult and to the children/youth. A change in the focus also on children and youth happened with the 
receding Middle Ages, especially as a result of the effort to protect them against moral decadence. In 
comparison with social work, historical development of social pedagogy was more complex. The 
introduction of ideas on education into the care of the poor was the forerunner and beginning of social 
pedagogy. Schilling pictures mutual roots of social pedagogy and social work in the shape of a tree with 
countless growth rings. The mutual roots are to be found in the Middle Ages and, in the course of history, 
they have been developing as two independent trunks. The care of the adult merges in the next period 
into social work, the care of the youth into social pedagogy. At the foundations of its formation he 
specifically underlined the influence of J.H. Pestalozzi and E Frobel. Social work as the care of the poor 
was understood mainly as the substitution of missing family and relative relations. Social pedagogy as 
the care of the youth and the institutionalized education was understood as the substitution of the 
educational services aiming to prevent the moral menace of the youth. 

Social pedagogy and social work had the same historical roots in the Middle Ages. The public care 
and assistance arose when family, relatives, tribe or any other traditional formation in the Middle Ages was 
not able to eliminate poverty. It was to help the adult materially, and to apply a different help to the 
juvenile primarily focused on education. The beginnings of the history of social pedagogy according to 
Schilling (1999, p. 54) are to be considered in public care of the youth at the end of the Middle Ages. 
Social pedagogy and social work according to him, even though they had the same historical roots, they 
developed into two independent disciplines in the course of history. 

Social work was born as the continuation of social or charitable services which in the beginning gave 
assistance to people in material need and later, to those in spiritual and educational need. 

In social development, social pedagogy differentiated, however, youth care and help to the youth 
have become its central though not the only duty. 
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Mutual direction of social pedagogy and social care of the youth is distinct today too, since both 
identify themselves with the third educational and training institution. "We understand youth social help 
as the 'cell' core of social pedagogy", J. S chilling (1999, p. 98) highlights. 

Contemporary development of social pedagogy and social work leads to their convergence, says 
Schilling, but they are not yet identical. Based on the outcomes of the research of Albert Muhlum, 
Schilling (1999, p. 198) gives the characteristics of social pedagogy and social work: 
- social pedagogy is education and it endeavors to initiate and influence the 
processes of learning; 
- practical social pedagogy is a part of the system of societal education, it is the 
theoretical part of teaching on education; 
- social pedagogy gained its main meaning due  to  a new research  in 
socialization; 
- social    pedagogy   must   be    equally   preventive,    accompanying    and 
compensative; 
- a special task of social pedagogy lies in the meaning of the "social teachings" 
providing for: social functionality; social participation; social skills; social 
justice. 

Social work over against marks out: 
- social work is socially conditioned and it is the help given (a help of society 
in the interest of the society...); 
- social work is the interpersonal help (a help over interpersonal attitudes and 
a creation of satisfying interpersonal relations...); 
- social work is the help in support of integration as well as enabling (a help 
to create socially acceptable way of life and behavior that includes material and 
psycho-social welfare...); 
- social work is the social provision to support social thinking and social 
justice (a help to cope with the social handicap and social deficits...); 
- social work as the psycho-social help: solving social problems; social 
functionality; social skills and social participation; social justice. 

On the basis of comparing social pedagogy and social work, Muhlum concludes: "The notion and 
content proximity of social work and social pedagogy are unambiguous" (Schilling, 1999, p. 199). 

Even though the divergent development was characteristic for social work and social pedagogy since 
the Middle Ages, they presently move towards convergence according to Schilling, and he expresses that by 
the following idea: "Social pedagogy and social work are not two completely different disciplines but they 
also are not identical. Rather we can imagine their convergence in one unit. The proposition of convergence 
does not speak about the tasks as well as 
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disintegration or possible junction of both parts but about mutual development of social pedagogy and 
social work in the direction of a growing harmony with respect to their independence and uniqueness. 
To express this attitude it was decided to use the form with a virgule - social pedagogy/social work 
(Sozialpadagogik/Sozialarbeit). We can link both areas in the notion 'social services>"(Schilling,1999,p. 
140). 

Resolving the relation of social pedagogy and social work in Slovakia 

There is not sufficient attention paid to the clarification of the relation of social pedagogy and social 
work in our scholarly literature. It is not distinctively clarified by Prof. O. B al a ż (1981,1991) either though 
he is the most significant representative of social pedagogy in Slovakia. Contributions of this kind are 
more included in the magazine literature and in the conference collections. It is for instance approached 
by the article by M. Potocarova: "Mutual relation of social pedagogy and social work" in which she comes 
out of Hans Bottscher's "Sozialpadagogik im Uberblick" (presented during the scientific conference held 
in Presov in 1998), and also the presentation by Polish author J. Piekarski: "Social pedagogy and social 
work", delivered at the same conference (Social work and human rights) in Presov (FFUK, Presov) in 1997. 
In both Slovak and Czech scholarly resources from the area of social work, we face the lack of interest for 
social pedagogy or defining relation to it. From time to time, there appears an indication to pedagogy as 
such in them. 

The notion "social work" itself can be interpreted on several levels - as profession, activity, scientific 
discipline or study area. Nor rating social work as science is unambiguous and we can even encounter 
opinions that it is no science while others consider it to be an applied science. Novotna together with 
Schimmerlingova (1992) believe that "social work has already become an independent science". 

P. Ondrejkovic pays attention to clarify the relation of social pedagogy and social work in his 
presentation called "Social pedagogy and social work", during an international scientific conference named 
Contemporary situation of social pedagogy in Slovakia, held at Faculty of Philosophy, Comenius University, 
Bratislava, February 2-3,1999. During this conference, Ś. Strieżenec dealt with the relation of social 
pedagogy and social work in his presentation called "The relation of social work and social pedagogy" 
as well as J. Hroncova in her presentation "Analysis of the relation of social pedagogy and social work as 
scientific disciplines and fields of study". The author's contribution was published in journals Pedagogickd 
revue (1999, no. 3) and Pedagogickd orientdcia (1999, no. 3).}. Hroncova paid a considerable attention to 
this relation in her 
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monograph Social Pedagogy and Social Work as well as in the collection of presentations from 1st 
International Conference held in cooperation with the Pedagogic Faculty MU in Brno under the theme 
Social Pedagogy as a Scientific and Socially Useful Discipline. 

P. Ondrejkovic also analyzes the relation of these disciplines on pages of scholarly magazines - Praca a 
socidlna politika (1999, no. 5) as well as in the Czech Pedagogika (2000, no. 2). According to Ondrejkovic, the 
most appropriate approach in situation of today's development of both disciplines under Slovak conditions is 
the convergent one, to which the effort of social pedagogy and social work should direct. Today, both 
disciplines share mutual functions and they are social answer to the needs of industrial and postindustrial 
society which, at the same time, is accompanied by emerging of numerous new institutions that aim at 
differentiated interventions into the process of socialization by means of a special way taking the young 
generation age specifics into account, while at other instances, it takes into consideration the specifics of 
social situation of those dependant upon the intervention. The intervention into the process of 
socialization as the lifelong process of integration into society represents not only narrowly understood 
educational intentional action but, at the same time, an intervention into the social problems of an 
individual and the engaged intervention into the social setting, into the "experienced world" (Lebenswelt), 
inclusive social-pathologic phenomenon (Ondrejkovic, 2000, p. 185). Social work, according to him, is 
an exclusive educational work, it typically involves more than education, what forms the essence of social 
pedagogy. Social work has the methods and techniques available while social pedagogy does not use them. 
In connection with social pedagogy, according to him, it is often discussed on pedagogy of environment, free 
time, pedagogy of experience, pedagogy of mass-media as well as pedagogy of care. According to 
Ondrejkovic, social work, that prevents "pedagogization" of its working area, comes uncritically out of 
the American Social Work, from copying the system which came to existence in different social and 
historical conditions and today it does not exist in its original shape. Strict refusal of the "pedagogization" 
in social work is linked to a false image of pedagogy connected with traditional, often strict paternalistic 
activity and authoritarianism in family and in school. According to Ondrejkovic (2000, p. 183), social 
pedagogy and social work had a different origin from historical point of view. That is featured in Table 1. 

According to Ondrejkovic, nowadays there is a significant endeavor towards convergence between 
social work and social pedagogy; however, we cannot make them fully identical because they have their 
specifics. 

Social pedagogy comes out of pedagogy and it is a pedagogic discipline. Social work comes mainly 
out of social pedagogy in formation of which 
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Table 1. The development of social work and social pedagogy 
 

Developmental phase Social work Social pedagogy 
Approx. till 1830 Forerunners, charity 

help to the poor 
Forerunners, 
institutional education 

Approx. 1830-1880 Development of practical 
activities together with help and 
care in 19th century 

Development of pedagogical 
practice in 19lh century 

Approx. 1880-end of 
World War II 

Theoretical explanation of care 
and professional training of 
social workers 

Theoretical foundations of social 
pedagogy and "social-pedagogy 
movement" 

The 60.-80. of 20th 

century 
Modern social work on way to 
professionalization 

Modern social pedagogy on way to 
science 

End of 20lh century 
and begin of 21st 

century 

Social work and service as well 
as science, convergence towards 
social pedagogy 

"Opening" of social pedagogy as 
interdisciplinary science, 
convergence towards social work 

Source: Ondrejkovic (2000, p. 183) 

it shares. Both disciplines work in various areas of social life and the areas of their influence many 
times penetrate into one another. Ondrejkovic (2000, pp. 181-182) defines social work as follows: 
"Social work represents an integrated discipline which deals with matters how to solve social problems, 
out of that the important part represents the problems of social-pathologic occurrences. The focused 
issue solves not only theoretically (theory of social work) but also practically, even in a prevailing extent as 
social service ready to more or less also solve individual, group or societal problems including social-
pathologic occurrences through realization of social politics". At the same time, continues Ondrejkovic, "we 
can characterize social pedagogy as the science on education which finds its place in social work and forms 
a considerable part of its activities. In this sense, it also is the theory of social work. He backs it in the 
knowledge of the process of socialization (first of all of children and youth), it examines and realizes the 
possibilities to intervene this process, especially in the area of endangered and socially disadvantaged 
groups of children, youth and adults. At the same time, it is the realization of the politics of training and 
education through special institutions. (...) The present development of both disciplines (social work and 
social pedagogy) moves towards mutual convergence of social pedagogy and social work and to the 
minimization of differences between them" (Ondrejkovic, 2000, p. 189). 

Similar view is hold by our significant representative of social work Ś. Striezenec (1996, p. 
119), who stresses the need of creative cooperation 
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between social work and social pedagogy instead of controversy and mutual conflicts. According to him, 
both scholarly areas share the same object (human being), subject (social activity in a social setting), 
humanistic approach (help to human, favoring stimulating methods) and target direction to overcome 
contradictions and conflicts in real human life. The relation between social work and social pedagogy 
does not start at a contradiction, but at mutual contributing. Social work examines human social problems 
and their "everyday solutions", it complexly covers the space of specific social activity which overlaps the 
frame of social pedagogy. The relation between them is very close and globalization tendencies require its 
deepening. 

Analyzing the relation between social pedagogy and social work proves that social pedagogy is a 
more theoretical and general science, that puts emphasis upon social-educational aspects in relation to 
human being in social need, and through intentional intervention to micro- and mezzo-structures of 
environment it supports to prevent a human from the emergence of dysfunctional processes (e.g. 
regulation of free time activities towards positive leisure time activities of youth as an alternative to drug 
addictions, assistance to the endangered families, and the like). Social work is a more theoretical and 
applied science than the social pedagogy and it overlaps its frame because it is an interdisciplinary 
science - it utilizes pieces of knowledge from many different sciences - sociology, jurisprudence, social 
politics, criminology, and so on. Its focus is the area of social care, especially in sense of social worker's 
practical activity (Hroncova, Hudecova, Matulayova, 2001, p. 52). 

Until now, mutual relation of social pedagogy and social work has not been fully clarified on both 
theoretical and practical levels in our country and abroad. In Slovakia, this problem is more distinctive since 
social pedagogy and social work belong to the disciplines that began to develop more intensively only after 
the year 1989 following years of stagnation. Todays trends in development of the said disciplines in our 
country and abroad head their mutual convergence. 
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Abstract 

In the article the threats to the process of children and teenagers' adaptation to society are described. The 
attention has been focused on moral and social development of children and teenagers. 
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If we assume that adaptation is defined as "effectiveness or degree to which an individual meets 
the requirements of personal independence together with social responsibility as expected from 
his/her age, life and environment" (Kostrzewski, 1977), the components of such definition will be an 
interesting subject of investigation. 

This can be divided into questions connected with evaluation of personal aspects (independence, 
responsibility, level of functioning, individual development) and social aspects of functioning, which 
involve so-called social life standards, moral development and social expectations. Any disturbances in 
these aspects can consequently lead, whether directly or indirectly, to wrong adaptation, which is the same 
as misadaptation. 

Far from arguing about the extent or meaning of the words "wrong adaptation" and "misadaptation", 
I would like to concentrate upon a specific adaptation mechanism connected with moral or social 
development of children and teenagers: 
- Throughout the process of moral development we can observe the consequences of increased 
educational obligations resulting from axiological assumptions of ideal upbringing and consciousness-
raising, i.e. understanding of rules and values, which is most often expressed by the sequence anomy-
heteronomy-autonomy. 
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- Throughout the process of social development an important stress is put 
on social competences, social activity level, growing into culture of the nation, 
other indicators of social development which are often considered as unstable 
or comparative. 
- Most often, however: as social development which can mean a humanization 
process through developing specific human psychic qualities which are subject 
to social laws. 
- As a process of becoming a member of society in result of adopting human 
cultural output; this is often considered the same as learning behaviors, which 
enable to adapt to social environment or to know the rules of behavior required 
in the society. This process involves furthermore developing various forms of 
contact with other people and accepting other forms of behavior towards the 
society or relationship between an individual and the society (Kościelska, 
1984, p. 22). 
- As acquiring social competences expressed by social skills. Social competence 
is shown by a degree to which an individual is able and willing to adapt to 
customs and habits, to behavioral standards accepted in the society as correct, 
furthermore by a degree to which an individual can do it independently, finally 
by a degree to which an individual can participate in the events or undertakings 
of his/her society (Witkowski, 1985). (The meaning of "social competence" 
is a resultant of investigations on the degree or level of socialization, which is of 
essential importance in special education. Therefore, probably, the definition of 
social competence is an extended definition issued by World Expert Committee 
referring to the problem of general social adaptation). 

Both the first and the second process can be carried out through imitation (copying), 
identification (desire to become similar or the same) or internalization (desire to have inner Tightness; 
introverted attitude). 

If the quality of educational or social processes is satisfactory, the guardians do not show any discontent 
whereas the environment or educational circles are glad to see that things are correct unless there is a 
conflict of roles, values or interests. Therefore, a proper adaptation is reflected by a realistic look upon 
oneself and upon the environment, trying to understand one's own deficiencies, looking for adequate ways to 
relieve emotional stresses and improving the ability to control conflicts. On the other hand, wrong 
adaptation is manifested by: being dissatisfied with oneself, considering oneself as unhappy, showing weak 
or no intellectual or social activity and presenting defensive attitude instead, showing inadequate reaction, 
no cooperation with a group when expected to do so. It is quite different when the processes do not have 
satisfactory effect on the child's development or are not in accordance with expectations of e.g. parents. 
Then we ask such basic questions as why, for what reasons, where did 
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we go wrong, what was the primary cause etc. Before the questioners start being impatient, I want to 
point out that each adaptation process is affected by mechanisms which have psychological character 
(being most often indicative of the condition or form of basic psychic control processes and also defensive 
mechanisms among which aggression may be a basic one), whereas the effects of wrong functioning have 
social character. Let's investigate this mechanism basing on the following examples: 
- Development is disturbed by factors connected with what is called distorted 
socialization. The family is generally good but there are conflicts from time to 
time and disturbances in fulfilling some functions. Effects: wrong adaptation 
and disturbed development of the child. 
- Development is normal but at some point (under the influence of various 
factors like a change of school or environment, "sick friendship") a process 
called demoralization begins. Effects: the child makes changes, often very 
deep, in existing opinions, hierarchy of values, attitudes. (Demoralization is 
always connected with revaluation of somebody's attitude towards reality. 
Demoralization comes into existence when the values, which are desirable from 
the educational point of view, become replaced by competitive values, which are 
undesirable from the social, educational etc. points of view. Most often under 
the influence of morals or culture other than those the child has known so far). 
- Development in the conditions, which can be, described as antagonistic- 
-destructive or sub-cultural socialization (due to connection of an individual 
with values and rules of subculture which is opposed to culture of a larger 
community) (Pytka, 1993). 

The latter type of socialization arouses a lot of controversy because quite undoubtedly there are no good 
conditions in such a situation to develop socially as far as social expectations are concerned. However, if we 
take into account that the former two types illustrated a model, which considered a mechanism of negative 
psychological reinforcements, such mechanism is not so clearly visible in case of sub-cultural 
socialization. Adaptation process is normal. Psychological mechanisms producing adaptation show normal 
functioning, but the base on which both social and moral developments are supported is "sick" due to the 
hierarchy of values just being constructed. The individual constructs his/her world of values identifying 
himself/herself with a pathological family, group of crime or band of thieves, and only observing the rules, 
which are observed by his/her environment. 

Psychological interpretation emphasizes some kind of continuum contained in the phases (stages) of 
"becoming" a misadapted individual. 

Phase one (initial) is typical for a feeling of being repudiated or lack of emotional dependence. Natural 
needs of the child, connected with what is called 
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emotional adherence, are not satisfied. The reasons are: lack of parental love, no manifestation of feelings, lack 
of interest in the child's affairs. Typical reactions are: insubordination, perverseness, monkey-tricks, gradual 
hostility towards selected persons, manifesting discontent, most often as a defensive reaction, through 
aggressive reactions towards things, animals, weaker friends, younger siblings. 

Phase two (fixing) is typical for: masking sufferings, hiding painful psychic experiences, aversion to 
positive interactions for fear of being repudiated, gradually assuming the attitude of a "hard one", rejecting 
any forms of expression which might reveal a longing for kindness, love, approval, acceptation. Hence, a 
strong activity to look for friendships or satisfy other needs outside the home. This phase is also typical for 
susceptibility to addictions (usually psychoactive drugs), problems at school, flights or truancy, finally, as 
Maria Grzegorzewska writes, admiration for wrong-doings together with heroics. 

Phase three (autonomized): typical attitude is definite self-determination on the side of antagonistic-
destructive (anti-social) positions. Typical is: attempting to make gangs, non-formal groups, in which the 
members are joined together through their destructive activities and infringing moral or legal rules (wars of 
gangs, sub-cultural groups, organized groups of crime or groups with other "philosophy of life") (Pytka, 
1993). 

In cases of both demoralization and distorted socialization we observe stages of rejection, isolation, sense 
of wrong, rigid emotional expression, masking the feelings, problems with interpersonal communication. 
On the other hand, we do not observe such processes in individuals "shaped" in the conditions of sub-
cultural socialization. Moreover, it should be stressed that typology of the social irregularity process is 
determined not only by symptom syndromes but also by groups of etiological factors and diagnostic features 
(called sometimes a clinical picture of misadaptation) (examples of such typologies are as suggested by Cz. 
Capów or Sullivan & Grants). 

Therefore, a matter of great importance is lack of both emotional and social maturity, in other words 
not only incorrect perception of somebody's own person but also inability (often due to lack of 
knowledge) to act in a group. 

Another classification is based on symptoms indicating some type of attitude. This can be presented 
by describing certain characteristics which refer closely to behavior. 
- Asocial: These are always trying to dominate or make other people subordinate. If they ever show 
kindness or interest in other people's affairs, their main purpose is to profit. They treat others in an 
instrumental way. They have no moral restraints and they do not feel restricted by social rules. Control 
mechanisms of their own behavior are impaired. Their reactions are impulsive and inconsistent. 
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- Conformists: These are obeying only when controlled by people on whom 
they depend. Emotionally unstable to  excess, they can manipulate their 
obedience and show resignation from independence attempting to commit 
a wicked deed in order to get a profit. Full of inner antagonisms and hidden 
conflicts. When not controlled, they have a feeling of comfort, power and 
overestimated importance. 
- Neurotic: These are generally decent. However, never-ending anxieties, 
doubts and fears can lead to behaviors undesired from the social point of view. 
Sometimes they excessively manifest their approval of rules and principles of 
social coexistence, hence they give the impression of being mentors, or they 
pose as moralists. This is said to be a defensive mechanism to reduce the pains 
arising from a fear that they will not cope with the requirements of a proper, 
decent life. 

Even if the misadapted have a very similar behavioral picture, they may be quite different from the point 
of view of "remedies" used for their resocialization, reeducation, orthodidactics, therapy etc. I think that 
these differences are a constituent of low effectiveness of the above process. In practice, individual 
character of a "socializing path" is hardly ever taken into consideration, whereas resocializing practice 
shows that a misadapted person who has been shaping his/her social development through distorted 
socialization will need different reeducational measures or methodical procedures than the one who 
has been shaping his/her attitude towards other people, world or rules through demoralization, or those 
who have been shaped through some kind of subculture. 

1. It seems that resocialization process is the most complicated in case of 
those who have gone astray through subculture because they are very reluctant 
to accept social requirements or to try changing their "philosophy of life". 

2. It seems that a useful attitude towards recognition  of adaptation 
mechanisms is to consider them as closely related with defensive mechanisms, 
which  can provide information  about the condition  and possibilities  of 
adaptation. 

3. It seems  that  an  unfavorable  tendency is  appearing to  spread in 
educational circles (family, school, groups of friends) a comparative perception 
of rules, values or behavioral patterns, changing cognitive disposition of the 
children. 

4. Finally, it seems that the presence of defensive mechanisms, even those 
with negative connotations like hostility or aggression, is from the point of 
view of resocialization diagnostics an important indicator showing a method of 
settling differences with the environment by persons who have problems with 
adapting to the conditions, people, situations etc. 
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Abstract 

The contribution is a research probe into problems of motivation for teacher's profession as well as 
seeking for causes leading teachers to leave school system. We retrieved these data through comparison 
of results from two groups of respondents - future teachers and teachers from practice using a 
questionnaire of our own provenience. 
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Introduction 

Teacher's profession is one of those to which both general public and professional studies focus their 
attention. The said problems are examined from several aspects, while personal dimensions of teachers 
are one of those. We supplement to these dimensions also problems of motivation for teacher's profession 
which have their own specifics both in area of concrete personal qualities, ontogenetic, socio-economic and 
also educational aspects. 

In the first part of our contribution we would like to more closely deal with problems of 
motivation for teacher's profession, specifically for teaching of the first stage of elementary school. 
For illustration, we publish some of the retrieved research findings. For example, G. Porubska (1994, 
p. 60) discovered in a sample of 302 future first stage elementary school teachers that they mostly 
(81,3%) chose their profession on basis of relative stable attitude to the profession, there dominated the 
motive to work with children and a great influence was played by family environment (42,5% mother or 
father was a teacher). B. Kasacova (1999, p. 314) found out in a sample of 130 future teachers the 
following motives to study teaching: 44,6% prevailing desire to become a teacher from early childhood; 
15,4% shaped 
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by parents' example; 8,5% influenced by teacher's model. R. Havlik (1995, p. 156) implemented a 
research in a sample of 227 respondents - applicants for teaching studies. He found out that the strongest 
motive is presented by future first stage elementary school teachers, 77% of girls want to remain in 
profession and a higher single-mindedness is presented by applicants coming from smaller communities. 

In the second part of this contribution we would like to concentrate on comparison of possible 
fluctuation tendencies of future teachers and teachers from practice. We assume that the declining 
societal status of teacher's profession would cause different motives but it also creates possible fluctuation 
tendencies of future teachers which decide for future profession under changed societal conditions. K. 
Paulik (1999) writes in this context that as the age and years of doing the profession increase, so increases 
the rating of job importance that teachers ascribe to it. 

1. Research goal 

The chief research goal was to identify and compare concrete factors; those which have to do with the 
choice of teacher's profession of future teachers and of teachers from practice, as well as their readiness 
to remain in teachers profession. 

In this context we were interested in: 
- where specifically differ the motives to study teaching among future teachers 
as well as teachers from practice; 
- finding out the rate of readiness to remain in teacher's profession and to 
compare this among future teachers and teachers from practice; 
- finding out of concrete reasons decisive for leaving the profession and to 
compare them among future teachers and teachers from practice. 

Since we were not interested in checking connections already known from previous researches but 
in probing what would define the examined phenomenon (orientation research), we did not verbalize 
hypotheses as usual in experimental researches. We first wanted to identify the above mentioned factors 
as well as to find out which of them are typical for selected groups. 

2. Description of research methods 

In order to trace the given sets of problems we used an anonymous questionnaire of our own 
provenience composed of three parts. 
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The first part of the questionnaire was directed at identification of anamnestical data, gender was not 
asked for because the questionnaire was administered to women teachers only. We did not ask for the stage 
of elementary school they teach because we concentrated our attention on teachers of the first stage of 
elementary school only. 

The second part of the questionnaire was directed to identify concrete motives decisive for 
respondents to choose the teacher's profession. They chose out of 15 concrete motives and in frame of an 
open question they could write different answers, too. 

The third part of the questionnaire was directed to identify fluctuation tendencies as well as concrete 
reasons which would respondents take into account during hypothetical leaving school system while 
they could make a selection from 13 concrete reasons and in frame of an open question they could write 
different answers, too. In this area, we paid our attention also to the area of satisfaction through financial 
evaluation of their profession. 

Research was implemented in April - June of academic year 2001/2002. In order to find out the 
significance of differences we used the U-test by Mann and Withney. 

3. Description of research sample 

Research sample was made up by 158 respondents out of which 59 future teachers (FT) and 99 teachers 
from practice (TP) were. 

A description of research sample of future teachers 
Research sample was made up by 59 future teachers (FT), students of 3rd and 4th year of study area teaching 

for 1 st-4th grades of elementary school at Pedagogic Faculty UMB in Banska Bystrica. Their average age was 21 
years, all single. For 69% of respondents the choice to study teaching was the primary one. 

A description of research sample of teachers from practice 
Research sample was made up by 99 teachers from practice (TP). Their average age was 38 years (from 

22-61 years), the length of practice (except for maternity leave) was 14 years (from 8 months to 39 years). 
The duration of maternity leave was 2 years and 3 months on average, the average number of children was 
1,6. Ninety percent of teachers were married. Thirty three percent of them work in the countryside at 
present and 67% work in kindergartens. Forty four percent of teachers come from countryside, and only 
15% of their mothers or fathers were teachers. For 68% the study of teaching was their primary option. 
All teachers finished university training. 
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5. An interpretation and comparison of retrieved data 

5.1. Motives to study teaching 

A selection of each profession is mainly linked to dominant motives at decision making concerning 
future way of professional life. The following table shows the sequence of motives in the whole research 
sample as well as comparison of importance of motives to study teaching among future teachers and 
among teachers from practice. Retrieved numerous data are average values of the importance of a motive 
while number 1 signifies the most important motive and number 5 signifies the least important one. 

Table 1. Motives to study teaching 
 

Motives All TP FT Sign. 
Work with children 1,21 1,3 1,07 0,049* 
Meaningful job 1,46 1,38 1,59 0,002* 
Work with people 1,54 1,56 1,51 0,175 
Manifold work 1,84 1,68 2,08 0,001** 
Possibility to educate 1,87 1,82 1,95 0,045* 
S elf- development 2,06 1,89 2,32 0,001** 
Utilization of skills 2,16 2,07 2,31 0,05* 
Permanent, secured job 2,9 2,6 3,4 0,001** 
Working hours - vacations 2,94 2,95 2,93 0,481 
Teacher-model 3,43 3,28 3,69 0,041* 
Important profession 3,44 3,43 3,45 0,419 
Leading someone 3,54 3,6 3,44 0,153 
Parents' desire 4,08 3,92 4,34 0,425* 
No other chance 4,14 4,19 4,05 0,072* 
Family tradition 4,39 4,31 4,51 0,442 

(*p<0,05; **p<0,01) 

The respondents' first place motive was that one expressing joy to work with children. Interesting, 
however, is to know that this motive was less interesting for teachers from practice. We explain that 
through our understanding that everyday working with children is not always simple, making teachers 
tired, perhaps even beginning to pall. Despite that, teachers from practice assess meaningfulness of 
teacher's profession more important motive than future teachers. In opposition to future teachers, they also 
valued this job because it is 
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manifold as well as variable. They also assessed it valuable that this profession is linked to self-development as 
well as to continuous education. A similar trend was detected by the motive which was linked to general 
utilization of their skills. Future teachers found this motive less important for them what can be connected to 
their idea that "they could achieve more", that their skills will not be fully used in this profession. We assess 
as interesting also the finding that teachers from practice chose this profession because they found it 
permanent, secured job while future teachers are less sure in this motive. For teachers from practice the 
model of a teacher was a more important motive, while for future teachers this motive was less important. 
Statistically important difference was found at the motive concerning the desire of parents for respondents to 
become teachers. This motive was again more important for teachers from practice. To a certain, extent this 
can be linked to generally more liberal family upbringing of nowadays when young people decide on their 
future profession more independently than before but including present status of teacher's profession. 

On the basis of these findings we declare that future teachers presented lower average values at 
importance of motives to study teaching than teachers from practice. In ten of them these average values 
were proved statistically important. We assess interesting our finding concerning concrete model of a 
teacher to be the motive to study. Based on the research results we count this motive to be one of those 
important ones, in our research it took 10th to 12th grade (at teachers from practice) out of 15 motives. 
Similarly, the family tradition of teachers' profession took in both groups the last place. 

We assume a certain negative role to be played by the influence of mass-media in the area of motivation 
for teacher s profession. These problems were pointed to by, for instance, J. P ruch a (1998) speaking 
directly on medial reflection of education. He pays attention to various articles written in most read 
periodicals which were written by no professionals creating a negative picture of school system. Similar trend 
is also noted by S. S t e c h (2000, p. 120) and S. Karikova (2000, p. 285). Contributions written in this spirit 
may bring counter motivation effect since they create a negative picture of teachers' work, about low level of 
the school system, low financial evaluation and the like. Thus, also the status of teachers profession can 
fall what can be linked to the reluctance of young people to perform this (unattractive?) vocation. 

5.2. Fluctuation tendencies 

Recently more and more information in mass-medias appear on massive "escape" of qualified 
pedagogues from school services. The most frequently stated reasons are both low financial evaluation 
and low societal status of 
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teacher's profession. That is why we wanted to find out in our research sample, what are the typical 
opinions of future teachers, which factual reasons would be decisive for respondents to change their 
profession. We were also interested in problems of financial evaluation from viewpoint of teachers from 
practice as well as future teachers. 

The first questions concerned whether respondents want to remain in teacher's profession. They 
expressed their opinions concerning this problem through a choice from five options (and an open 
answer). In the following question, respondents were free to write a sum difference they would welcome 
to increase their monthly net income so that they are satisfied. Future teachers started at SKK 7'000 being 
the present income of beginning pedagogic workers. 

Future teachers: 
48% would change teacher's profession in case of an occasion to get a better job. Taking a closer 

analysis of this high percentage we have found that many students hold tendency to work abroad for a 
certain period of time while after they return they consider to step in the school system; 44% intend to 
work in school system after finalization of university training; 4% would like to work in school system but 
in a leading position; 4% express their clear dissent to remain in school services after their university 
training. Average financial evaluation should be SKK 7'991 higher. 

Teachers from practice: 
66% want to remain in teachers profession even in their present place; 16% would like to change their 

teacher's profession if any better job occurs; 10% would like to continue their teacher's profession but in 
different school; 4% would like to work in school system but in a leading position; 4% want to leave the 
school system. Average financial evaluation should be SKK 6'538 higher. An alarming finding is that 
presently up 38% teachers are forced to have an extra job to make more money. 

Comparing differences in these answers showed that almost half of future teachers would leave school 
system or they do not fully believe they really enter a job in school after finishing university training. 
Teachers from practice hold a tendency to remain in their job but we are not unequivocally able to say 
what determines this opinion. It is probable that this answer can be linked to the age of teachers as well as 
to possibilities to get job in particular regions of Slovakia, but it can as well be linked to teachers'job-
satisfaction feeling. 

We were interested in an opinion on the difference in financial evaluation as well. Future teachers 
would expect SKK 1'453 on average more than teachers from practice. Perhaps teachers from practice are 
able to evaluate their financial situation more realistically; moreover, in 90% of them their financial income 
is added by husband's salary. 
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The following table shows the scale of possible reasons for both future teachers and teachers from 
practice to be taken into account when considering leaving school system. This question was raised to all 
respondents regardless their desire to change profession. We intended to find out which of the 14 
reasons could be potential ground for their leaving. Retrieved numerous values represent average value of 
importance of reason to leave profession, while number 1 expresses the most important reason and 
number 5 expresses the least important one. 

Table 2. Reasons to change profession 
 

Reasons All 
TP 

FT Sign.  

Higher salary- 1,77 1,75 1,81 0,16 
Family advantage 2,55 2,68 2,34 0,07* 
Secured job 2,76 2,91 2,53 0,06* 
Atmosphere in school 2,78 3,02 2,39 0,003** 
Profession status 2,8 2,62 3,1 0,007** 
Better self-realization 2,81 2,88 2,69 0,21 
Continuous education 2,84 2,9 2,73 0,18 
Less demanding job 3,12 3,16 3,07 0,34 
Better bosses 3,13 3,48 2,58 0,001** 
Better co-workers 3,14 3,46 2,64 0,002** 
Possibility of promotion 3,33 3,5 3,05 0,01* 
Seriousness of profession 3,36 3,3 3,46 0,29 
Working hours 3,67 3,69 3,63 0,23 

(*p<0,05; **p<0,01) 

It flows from the shown results that the most preferred reason of possible leaving the school system 
concerned the amount of salary. The second place was a possibility to get a better job in relation to 
respondents' family, while this reason was more important for teachers from practice. The third position 
holds the reason concerning a better security and firmness of profession, while more important it was for 
teachers from practice again. To a certain extent this finding is not surprising for us. It is probably linked to 
continuously decreasing number of schoolchildren which causes fall in numbers of pedagogic workers. 
We can see in this matter changes in perceiving teacher's profession. While before 1989 teaching belonged 
to stable professions, today it belongs (based on featured values) more to those professions which are 
perceived less stable holding 
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lower rate of security and stability of employment. This finding corresponds to a certain measure with a 
motive to choose teachers profession, since for teachers from practice it was more significant to perceive 
the profession as stable and sure than it was for future teachers. 

Respondents regarded as the least important reasons for possible change of profession a possibility 
of promotion, higher seriousness of profession at their relatives and friends as well as working hours. It is 
the working hours that probably are the factor judged as advantageous for most women teachers. It seems 
that most respondents did not consider this reason important to such extent that we had assumed based on 
research results. 

Similarly, the status of teacher's profession is probably not one of the most important ones for our 
research sample of respondents, even though significantly more important for teachers from practice. More 
important reasons concern more personal areas (e.g. salary, favorable job for family, secured job as well as 
atmosphere at workplace), though M. Fleskova (1997, p. 834) found out that insufficient financial and 
societal evaluation make teachers feel to be one of the most important stressors in their profession. 
Teachers' salaries in our country are much lower in comparison with those in the European Union (for 
example according to authors of the Millennium project, teachers in the Czech Republic get twice as much). 
Despite of this, working assignments of teachers in both elementary and secondary schools in the Slovak 
Republic are higher than it is usual in the EU countries. 

These problems were examined based on the analysis of open answers in which respondents could 
express various, both negative and positive, aspects that concern teacher's profession. 

Future teachers: 
The reasons of possible discontent concerned low financial evaluation, the whole situation in school 

system, no duly appreciation of teacher's profession, the same happened from the side of schoolchildren's 
parents. Content with profession was expressed mainly because of attitude to children - possibilities to 
take part in their self-formation, to see their change, to use one's own creativity and achieved knowledge. 

Teachers from practice:. 
The reasons of discontent were again concentrated on the area of low financial evaluation but also 

the general place of a teacher in society, no duly appreciation of teacher's profession as well as worsening of 
relations with pupils' parents. In comparison with future teachers, teachers from practice spoke more 
critically against school equipment, lack of tools and so on. 
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Conclusion and discussion 

Based on retrieved data we declare that the differences between future teachers and teachers from 
practice point to a certain trend - teachers from practice appear to be more motivated as well as steady in 
teacher's profession. We were most interested in the following findings: 

1. In spite of the above mentioned, primary choice to study teaching is for 
both groups of respondents almost identical (69% and 68%). 

2. Future   teachers   more   frequently   come   from   countryside   (61%) 
compared to teachers from practice (44%). This difference would probably ask 
for a deeper analysis, not only that it can be proved statistically important, but 
also from viewpoint of demographic indicator. 

3. Future teachers more frequently come from so called teachers' families 
(31%) compared to teachers from practice (15%); in spite of it there has been 
no prove of its influence for dominancy in choosing the profession at future 
teachers either, what can be linked to deeper understanding of problems 
coming with this profession. 

4. Teachers from practice ascribed to most motives more positive values 
than future teachers did. We assume that this trend can relate to more positive 
understanding of this profession, also with regard to its societal status in 
previous years. 

5. Only 44% of future teachers want to enter school services after their 
university studies completion while 66% of present teachers insist to stay in 
their profession. 

6. Financial income of future teachers should be on average SKK 1'453 
higher compared to the group of teachers from practice, while presently up to 
38% of them must have an extra job to get more money. 

7. Most important reason for change of profession would be low financial 
evaluation; that concerns both groups of respondents. 
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Teacher's profession in the pedagogical research 

Abstract 

Since 1993, when the 1st Conference of the Czech Association of Pedagogical Research (CAPV) 
was held, one decade elapsed. Then, each year the proceedings were being published, in which the 
problems of the research of teacher's profession and preparation of teachers for their profession were 
included. In this survey study, the attention is paid to the contribution of pedagogical research for 
development of teacher's profession. Two hundred and sixteen articles from ten proceedings (CAPV) are 
analysed. CAPV is an important vocational exploratory-pedagogical platform whose endeavour is also to 
transform the teacher's education. I hope that entry analysis of the Czech pedagogical research of teacher's 
profession and teachers education will open productive future international co-operation on the pages of 
this journal. 

Key words: teacher's profession, preparation of the teachers, pedagogical research, Czech Association of 
Pedagogical Research (CAPV) 

Introduction 

The contribution arose within the frame of resolution of research purpose of PdF OU with the title 
"New Possibilities of Education of Teachers, Educators and Pupils for the Learning Society of the 21. 
Century". The main purpose was to map the characteristics of thinking about the teacher's profession and 
teacher's education in the Czech Republic, how it is given in the proceedings of CAPV in 1993-2002. 

1. Pedagogical research of teacher's profession and teacher's education in proceedings of CAPV 
1993-2002 - main conceptions 

The research of teachers, teacher's profession and teacher's education has developed also in the last 
decade. The conception of teacher was defined as "one of the basic factors of pedagogical-educational 
process, professionally 
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qualified pedagogical worker who is responsible for preparation, operating, organisation and results of 
this process" (Prucha, Mareś, Walter ova, 1998, pp. 270-271). Lets add together with Z. H e 1 u s that 
"teacher remains the main participant of pedagogical-educational process" and the child is the main 
addressee, who is referred to in the process of education (2000,2001,2002). The contemporary conception of 
teacher's occupation arises from a wide model of professionalisation and assumes the teacher's profession 
as a social work role. This role is connected with the achievement of set of activities, whose sense is "the 
incidence on the behaviour, confidence and feeling of pupils and give them knowledge, skills and habits 
created by culture of previous generation" (Prucha, 1997, p. 169). The teacher's profession is 
characterised according to J. Prucha by following signs, which were modified from original conception of 
Orstein and Levine (P r u c h a, 1997, p. 169): 
- existence of systematic pedagogical theory on which the teacher's activity is 
based; - . . ,      : . ■ - . . .      ,    •     v  
- necessity to adopt this theory for encompassment of the profession, whose 
formal condition is university education; 
- existence of specific social need to train and educate young generation and 
professional authority of teachers resulting from it; 
- existence of professional associations of teachers; 
- existence of professional ethics, i.e. ethics of relations of teachers to pupils, 
parents and the whole society (Prucha, Walterova, Mares, 1998, p.272). 

In previous times pedeutology dealt with cognition of pedagogy and was defined closely as "theory 
about the teacher". Systematic theory about the teacher and pedagogy has not been created yet, as it is 
stated by authors of the pedagogical dictionary (Prucha, Mares, Walterova, 1998). 

The Czech Association of Pedagogical Research was established in 1992 and since 1993 it arranges annual 
conferences on the ground of some of pedagogical faculties of the Czech Republic and publishes the 
proceedings. Today, it is possible to decide on contribution of proceedings to the development of 
research of pedagogy and teachers education during the period 1993-2002. It is a subject of following 
research reflection. 

2. Aims of the research of pedagogy and teacher's education in proceedings ofCAPV 

The following experiment was done in proceedings of pedagogical research by virtue of content analyses 
of chosen essays: - to name the main research problem topics which were devoted to by 
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pedagogical research in the area of teacher's profession and teacher's education research in individual years; 
- to realise the selection of already done researches of pedagogy and teachers 
education to the groups by virtue of common contextual and thematic 
purposes; 
- to differ the main topics of researches and formulate key questions for the 
theory development of future conception of teacher's profession and teacher's 
education. 

3. Explored sample of articles about the pedagogy and teacher's education 
in CAPV proceedings > 

The total number of articles, which were chosen to the sample of this research, originated by virtue 
of contentual analysis of articles. We tried to choose those, which regarded with problem of teachers 
profession or preparation for this profession. Two hundred and sixteen articles were focused on teacher's 
profession or teacher's education in 1993-2002. 

In total 612 articles from CAPV conferences were published in 1993-2002 and 216 of them (i.e. 33,6%, 
one third approximately) were focused on the topic of teacher's profession and teacher's education what 
places the topic This fact confirms that it is concerned with important topics, which were in the centre of 
attention. 

4 .  Number of persons who deal with research of pedagogy and teacher's 
education chosen in this study 

The authors of research in the area of teacher's education presented their results at the CAPV 
conferences during the period 1993-2002. There were 161 authors of articles dealing with the problems of 
teacher, her/his preparation for profession and job performance. 

5. Overview of thematic units and preferences of research topics and key 
problems of pedagogical research in CAPV proceedings 

In the following chart we try to analyse the selection of articles of the Czech pedagogical research to the 
solution of questions about pedagogy and teachers education during the period 1993-2002. 
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Table 1. Distribution of research of pedagogy and teacher's education according to thematic units 
 

Thematic blocs Partial topics 
1. Structure of system of 
teacher's education 

Length of study, Master or Bachelor level, emphasis of study in 
theory or in practice? 

2. Aims of teacher's education Teacher's competence, knowledge, skills, experience, posture, 
activities 

3. Contentual questions 
of teacher's education, 
curriculum 

University base, pedagogical-psychological bloc, subject-
contentual questions, conception of pedagogical profession 
and optional specialisation, constructively conceived psycho-
didactics, critical thinking 

4. Process of organisation of 
teacher's education, emphasis 
on forms and methods 

Lectures, seminars, practices, various kinds of running and 
continual pedagogical practices, construction of teachers 
knowledge, reflection and self-reflection in the pedagogical 
situations 

5. Results of study and their 
valuation, the evaluation of 
study 

Valuation of results, self-valuation of students, pedagogical 
competence, valuation of education by students, using of 
graduates in practice, student's portfolio as an instrument of 
self-valuation, valuation of preparation for profession 

6. Further education of 
teachers and educators 

Needs of young teachers, system of further development, 
career progress and opportunities 

7. International dimensions in 
education of teachers 

Multi-cultural values, European citizenship, laws and duties of 
child 

8. Specific tasks of school 
and education in teachers 
preparation 

Language education, special needs of children and their 
diagnostics and help, questions of family education and help 
to family, questions of sexual education 

9. Education of teacher 
trainers 

Mastering of university pedagogy and didactics, usage of 
results of pedeutological researches in preparatory education 
and facilitation of professional preparation of teachers 

10. International comparison 
of questions of teacher 
training 

Comparison of educational politics of states in the area of 
strategy of solving the questions of teacher training 

11. Conditions of teacher 
training 

Changes caused by implementing of new educational 
technologies, work with information resources and textbooks, 
communication technology and quality of teaching 

12. Personality of teacher Personal and social development, endurance against stress of 
the profession, entering requirements on personal presumptions 
to teaching profession, teacher's knowledge and skills, 
difficulties with pedagogical projection, skill of carrying out a 
dialogue 
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13. Methodology of 
pedagogical research of 
pedagogy profession and 
teacher training 

Q methodology, factorial analysis, prediction of success, life's 
story of teacher, research competencies in teacher training 
(scientific group) 

14. Professiography of 
teacher's profession 

Analyses of problems of loads of teachers in practice and 
derived requirements for education 

15. Conception of pedagogy 
and theory of teacher training 

Philosophical, sociological, psychological sources of teacher's 
education 

16. Requirements for teacher 
derived from research of 
school and innovated of 
education and international 
research of pupils results 

Elementary school, open school 
 

We can arrange the results according to preference of problems, which were devoted to by pedagogical 
research in individual years 
1) chosen results of study, their valuation, evaluation progress (portfolio as an 
instrument of self-valuation); 
2) processes of organisation of study; 
3) personality   of   teacher   (entry   requirements,   predication   of   study 
successfulness, care of self-development); 
4) general conception of teachers profession, theoretically and empirically 
scriptural  requi rements ;   
5) requirements for next education of teachers; 
6) requirements for education of teachers derived from results of research 
of school, its culture and from social demand on school education, specific 
requirements and needs of development of school education (individualisation 
of education, work with talented pupils and students, specific needs of integrated 
pupils, questions about family and sexual education); 
7) variable conditions of teacher's preparation (entry of educational technology 
to the education and general literacy of teacher and pupils); 
8) contentual   questions   of  teacher's   study   (objects   of  university  base, 
pedagogical   and   psychological   disciplines,   objects   and   their   didactics, 
pedagogical practices and optional blocs of objects), international comparing 
of demands on teacher s education; 
9) methodology of pedagogical research of teacher and teacher's preparation; 
 

10) profession-graphics research of teacher; 
11) aims  of teachers  education   (competence, length   of study,  internal 
dissimilarities of requirements according to levels of school). 
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6. Key problems of teacher's research and teacher training in CAPV proceedings 

Since the establishment of Czech Association of Pedagogical Research, the questions about research of 
pedagogy and teacher training still appear. Although at this time pedeutology is still only a theory about 
teacher, there are some characteristics of types of teachers personalities in its content. Now we can see the 
need of conception of pedagogy as an expert profession and need of new access to the teacher's 
professional education and its research. The signs of expert teacher's activity are different according to level of 
education and preparation of teachers which is necessary to conform to mentioned specific needs. 

The meeting of researchers in 1994 on the topic "Teacher and her/his preparation and requirements of 
school practice" was an important landmark for start-up of new phase of research of pedagogy and 
teacher's education in the Czech Republic. 

S. Śtech warned of the problem of de-professionalisation versus re-professionalisation of 
teacher'training as a fundamental problem of conception of pedagogy and teacher training already in 
1994. The author referred to the fact that crisis of conception of pedagogy is a generally observed 
phenomenon and that "the process of professionalisation only begins". Ahead of education of teachers there 
is an urgent task of creation of new processes called "capability to invoke the dialogue among universal 
culture and culture of individual pupil". The "ability of analysis of social function and individual 
semantics of particular findings for the whole groups of pupils and also for individuals and next didactic 
and social-psychological competencies" (Stech, 1994) belongs here. Urgency of incorporation of both 
cognitive contents and meta-cognitive experience in the area of personal and social teaching is felt very 
strong in the requirements of so-called "clinic of teaching". 

For the first time the central question of the conception of education to the teacher s profession was 
openly formulated. Does it act about the preparation of teacher or subjects specialist? The discussion 
concentrated on critical analysis of situation and it was shown that the accent in the preparation of 
teachers is still put on subject's preparation, which accented knowledge from subjects, teaching 
qualification and disestimation of abilities of leading the education by alternative methods, the selection 
of essential and key curriculum for the resolution of life problems. It has the whole series of effects for 
disestimation of pedagogical-psychological component of preparation of teachers, deficiencies in the 
conception of this component in the teacher's preparation and its connection with the theory of 
professional didactics and organisation of reflected pedagogical practice. 
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Also partial questions were absolutely radical: Are the teachers prepared as progressive agents and 
participants of necessary changes? What is the quality and character of preparation? What kind of changes 
and innovation are introduced or speculated? Should the model of preparation of teachers change and in 
what consideration? In the discussion it was shown that the teachers are not prepared as agents of 
progressive changes and it will be necessary to do the whole series of changes in the conception of 
teachers preparation, so that it will be possible to introduce innovations to the reality of school. In 1994 the 
pedagogical research professed to help by developing the methodological progresses of research the 
problems of teacher training. Preferences of following zones were created: change in the conception and 
quality of components of teacher's preparation, contentual and methodological transformation of 
individual components and indemnity of its inside integrity, functionality of the theory to the needs of 
transforming school practice (Walterova, 1994). 

The need of systematisation of presented findings headed up in pedeutology, which would not be only 
"the theory about teacher", but a pedagogical discipline. This discipline can formulate fundamental 
theoretical questions about the conception of pedagogy, teacher and her/his activities, about teachers 
preparation and standard requirements for preparative teacher training (in Master and Doctoral 
programme of teacher training) and further lifelong education of teachers. 

A key problem is fundamental conception of the professionalisation of pedagogy and education of 
teachers. What aims are obligatory on the level of professional standard? How do we have to organise the 
strategy of creation of curriculum of teacher training so that the student can enter it like a subject, who 
learns to be a teacher? Are the teacher's knowledge, skills, competencies and activities mastered step by step? 
How the processes of self-reflection, self-regulation and meta-cognition are connected with the process of 
teaching? Does the teaching to become a teacher direct step by step to highly expert teacher's activity? 
How the evaluation of teachers preparation proceeds in relation to new level of authentic self-valuation of 
students of pedagogy? What new procedures of cognition appear in the research of teacher's education? 
What new contentual topics of teacher's education do we need to solve in the pedagogical research 
(European citizenship and identity)? 

7. The problems of research of teacher's profession and teacher training which are still not solved 

Urgency of answers to these questions increased during all the ten years. The discussion about the 
aims of teacher training was accomplished in 2001. 
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Z. Helus and J. Kotasek, who themselves participated in transformation of the conception of teacher 
training for the whole decade, characterise the situation of the teacher's profession like "endangered" 
(Helus, 2001, pp. 44-47). 

Here we find new prompt of pedagogical research to the help to find and offensively realise 
effective, but until now unknown or unused strategy of education care about increscent generation. 
Help in the searching of new education care could be offered by pedagogical research. Z. Helus is 
persuaded that the so-called competences core cannot be left out. "By this work name he indicates the 
competence, which expresses basic sense and aim of teacher's profession, sense and aim, which instil to 
this profession character of occupation to one of the anthropological fundamental man to man service" 
(Helus, 2001, p. 48). 

Not solving the questions of pedagogy and education of teachers in the all-society basis with 
development of society leads to the fact that we can consider teacher's profession as endangered 
profession (Kotasek, 2002). The aims and process of education of teachers of pedagogical and other 
faculties are endangered, too. 

Necessity of parliamentary audience in June 2001 (Lukasova-Kantorkova,2001; Lukasova-
Kantorkova,Ries,2001) tributes to the complexity of the conception of preparation of primary school 
teachers. What about deposes the fact that specialists have to persuade political representatives about the 
necessity of Master study programme for teachers? It adverts to a circumstance that teacher's 
profession does not still appear to the public as an expert activity. It shows that we will have to name more 
precisely scientific -experimentally all parameters of expert professional activity of teacher, which can 
be great social help in the society of education for everybody who is referred for education, especially for 
children, but also for adults. 

At least 4 fundamental subjects and problematic circles of research for the nearest future can be found 
in the analysis of Z. Helus: 
1) How understanding to referring of child to education and take-over of 
responsibility for it engenders in the process of teaching to become a teacher? 
2) How the student of pedagogy obtains understanding to potentiality of child 
to educate? 
3) How the student obtains knowledge and understanding to specialities of 
conditions of development and individual circumstances of development 
of a child, how will she/he prove to compile them to the form of inside 
differentiation of education? 
4) How the student of pedagogy learns to recognise blocs and barriers of 
development of pupil and what assisting programmes she/he can create? 

Urgency and newness of core competencies for the preparation of teacher 
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are necessary to be seen in wider context of referring of a man and especially a child to education in 
society, in which the family decays and fullfilment its education function malfunctions, when ecological 
dimension of personal responsibility for the environment rises, the pretensions for social inclusion and 
new motives and for communication with minors and culturally, bodily and socially different groups of 
people rises (H e 1 u s, 2002). 

How to make it possible to students of pedagogy to recognise their own conception of education? How 
to make it possible for them to be motivated for a change and to change themselves in the teachers role? 
What is necessary to do so that the society would appreciate teaching as exacting expert activity also 
financially? How to correlate the pretensions of teacher s preparation with needs of reform of school and 
curriculum in the General Educational Programme? 

New trends of solving the development of theory of teacher's profession and preparatory teacher training 
can be found in the last proceedings whose editors areE.Walterova (2001 and 2002) orV.Svec (2002).We 
attempted to partial resolution also within the frame of resolution of experimental purpose at the 
Pedagogical Faculty of the University of Ostrava (Lukasova-Kantorkova, Kveton, 2001; Lukasova-
Kantorkova, 2002). Valuable inspirations for pedagogical research of teacher's profession in primary 
education can be found in publications of Spilkova, Hejlova (1999) and Spilkova, Vasutova (2002). 
We will devote to the solutions at another place (Lukasova-Kantorkova, 2003). 

Conclusions 

From the analysis of research tasks dealing with pedagogy and teacher training there emerged a wide 
and unfortunately very comminuted field of pedagogical research of pedeutology questions in the analysed 
period. We can see that teaching profession is still a very endangered profession and needs the help of 
pedagogical science. Pedagogical research faces series of questions in spite of the fact that research of 
teaching profession and teacher's training has gone through some way. 

The analysis of ideas and investments to the pedagogy of the future showed several trends of 
development, which could move the reality of teacher's education from critical scenario. 

To reach the trust in new conception of pedagogy in professional reflexive model and trust in 
professional parameter of development of teacher training on the way to learn to become a teacher, 
motivation to reach the expert level of coping with professional principles already in preparatory phase 
seems to be a common factor here. 
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To be able to reach new aims in the conception of pedagogy and teacher's preparation in the nearest 
future it is necessary to formulate new topics of research and use combinations of more research 
methods, which will enable also combination of qualitative and quantitative processes. 

Professional pedagogical public and pedagogical research still face the task to persuade laymen, 
clerks, politicians and sometimes also scientists from other, especially natural-science fields, about the 
importance of investing into the pedagogy and teacher training according to the idea of needs of 
contemporaneousness and future of education. 

It will be necessary to persuade large numbers of university teachers who take part in the teacher's 
preparation also for the pedagogical research. Especially for teachers of primary education a systematic 
research of teacher's preparation from the side of university teacher trainers is missing at the pedagogical 
faculties. 

Empirical researches of pedagogy and teacher training do not offer any guidance for the conception 
of pedagogy as an expert profession, neither rules for decision-making process on quality of teacher's 
preparation. Thereb, the decision-making process on teacher's preparation often conforms only to 
economical and functional criteria. Qualitative criteria do not play a key role as the economical parameters 
do during the decision-making process. 
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Abstract 

The study works up the basic conception questions of the schoolchild-centered school. Such school is 
characterized as a cultivating, learning, autonomous and open institution. Its theoretical bases are applied 
to a factual school model struggling for an individual development of schoolchildren. 

Key words: schoolchild-centered school, cultivating school, learning school, autonomous school, open school, 
concept of "schoolchild guidance" 

Introduction 

The national program of training and education in the Slovak Republic says that the main goal of 
the transformation of Slovak school system is to 
change traditional directive school system into creative-humanistic training and education with the 
emphasis on activity and freedom of personality, its strength to set up its progressive, creative way of 
being for life in the new millennium. The conception asks: 
- to modify philosophy of school and training in such a way that its goal be 
real development of human personality; 
- to modify uniform educational settings into liberal offer and choice plurality 
of educational options; 
- to modify the content of education in such a way that its 60% be made up by 
key, standard set of curriculum, e.g. national curriculum and 40% be made up 
by open latitude for school curriculum, for alternative educational program, for 
the needs of either talented or less successful schoolchild; 
- to modify school management through principles of both decentralization 
and school autonomy; 
- to modify methods of education and schooling of new teachers adequately to 
these supporting changes {Millennium..., 2002). 
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The featured modifications indicate that the future of the school system in Slovakia, which is in 
mind of pedagogues, is linked to such a development where the school is center of the school system and 
the center of school is the schoolchild. Therefore the whole work of school should be directed to the 
development of his/her personality. 

1. Schoolchild-centered school 

Schoolchild-centered school is based on two elementary postulates: 
1. School is for the schoolchild. 
2. Each schoolchild is different and unique. 
Therefore there must be its effort to make each schoolchild successful through its help. Educational 

and training program of the school, its activities and created circumstances face the situation when each 
schoolchild's stay at school means maximal gain for the development of his/her personality. This attitude 
involves at least two aspects: 

1. Preventive aspect means to harmonize training and education leadership with the 
development of the schoolchild. It involves such a work of each teacher that supports optimal 
development of the schoolchild, that nothing obstructs it, so that the schoolchild feels secure at school, 
and is not discriminated for instance on the basis of grades, so that he/she is able to work according to 
his/her potential, knowing how to learn, how to decide and live in a given setting, simply to avoid psycho-
social problems. This aspect requires the classes to be maximally adapted to schoolchild and not to teacher, 
in order that teacher discovers emerging functions as well as potentials of schoolchild and leads the 
pedagogic process so that he answers schoolchild's educational, emotional and social needs. Coming out 
of the schoolchild's need means: 
- On one hand, education to be drawn near to schoolchild's nature, to natural 
needs as well as to regularities of his/her development. The less real needs of 
schoolchild will be met (in the sense of Maslows hierarchy of needs), the more 
schoolchilds attention will be directed to them instead of the teaching process. 
The schoolchild will think of his/her thirst, fear, getting the attention of the teacher 
at any cost instead of restful building of ones own knowledge that brings joy. 
- On the other hand, top development of schoolchild in all skills that he/she 
has prerequisites for. The needs of self-actualization and self-development are 
on the top of the hierarchy of needs. They are satisfied when child's potential 
ability is fully developed and thus the child is enabled to utilize his/her 
individual talents for self-expression and self-realization. Lack of stimulations 
for development of certain potential ability of schoolchild Helus  (1991) 
accurately calls "psychic alternatives of physic amputations". 
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The respect of uniqueness as well as beginning with the needs of schoolchild in reality means 
individualization of the teaching process. Whether the process of learning at schoolchild appears or not, 
that will be decided primarily by him/her. This process can be activated, facilitated, made effective from 
outside providing we know how schoolchild learns. The notion "individualization of teaching" is, 
however, often misunderstood as the work with individual pupil only, as if extra class only, or as if teacher 
takes an epexegetic role only. However, it is necessary to understand it as teaching maximally made-to-
measure for individual schoolchildren, e.g. readying various tasks according to various educational or 
social needs of schoolchildren. It means parallel existence of several ways in one class leading to one goal 
but each is modified according to his/her possibilities and abilities. 

Individualization of teaching enables the schoolchild to learn using his/her most effective style and pace, 
it gives a method through which he/she can gain maximum. Teaching is organized in such a way so that 
each schoolchild can work on personal maximum level. It is more complicated than to prepare an 
explanation curriculum for all, repeat it and examine. It requires a larger variability of methods, a possibility of 
free option, a selection of assignments from various levels but also a better attention paid to each child, 
his/her good understanding, respect of unevenness in pace of progress and, necessary to especially stress, 
impossibility to apply one method of grading for all children. It also means to apply multifarious variants of both 
individual and group work (for instance to make groups according to pace, according to prevailing way of 
perception, according to mistakes in essays as well as assignments of target compositions for them), more 
methods that facilitate transfer of information into schoolchild's long-term memory, for instance - exploration, 
learning by experiences, experience learning and mainly learning through active participation. 
Individualization means to give the schoolchild place greater latitude in order that he/she can regulate 
the process of ones own learning. As unjustified we assess the declarations on underestimated role of the 
teacher as facilitator of the child's development. 

2. Curative aspect of schoolchild-centeredness means to serve schoolchild whenever he/she needs it. 
E.g. an early diagnosis and signalization of a problem and, if it already happened, acceptance of remedies to 
help the schoolchild from the part of all those involved, assignment of supportive or corrective learning, 
counseling in personal learning problems and decision-making, assignment of help by professionals to 
schoolchild, eventually to his/her parents and teachers. Schoolchild-centered school should not punish the 
obstacles in teaching through bad grades. Normal schooling did not provide the schoolchild with the 
method of teaching that helps understand or did not attract him/her so much that he/she desired to 
overcome the obstacle. School, therefore, must help him/ 
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her. It requires teachers in classrooms to counsel with one another as to how to work with schoolchild best 
in order to reach improvement. 

The basic philosophy of the schoolchild-centered school is presented by further postulates: 
- School is not preparation for life, somewhere before real life, theoretical, 
isolated, a draft only. School is life itself, therefore, school must be a part of life 
and life a part of school. 
- School education is not a duty necessary to suffer because the result is 
crucial. School education is challenging and joyous, it is the process which gives 
the child feeling of making headway and life-long attitude to learning. 
- Teacher  is   not   a   dominant  provider  of knowledge   and   schoolchild 
a passive recipient of information and authority. Teacher conducts learning 
of schoolchildren in such a way that they gain information from accessible 
resources themselves, they actively participate in problem solving process and 
become planners of their own learning (Krok za krokom..., 2000). 

Summarizing all the postulates, schoolchild-centered school holds 4 basic characteristics: 
1. It is cultivating,not selective.: .  
2. It is learning, not teaching. 
3. It is autonomous, not dependent upon decisions of others. 
4. It is open, not closed. 

1.1. Schoolchild-centered school is a cultivating one 

When school really cultivates schoolchild? It is when it works in the zone of schoolchild's closest 
development, when it comes out of processual concept of education and creates important pedagogical 
situations, when it gives the schoolchild tools for his/her own improvement and perceives him/her as the 
whole of personality. 

L. S. Vygotskij, together with Ś. A. Amonasvili, differentiate between 2 zones of child's development. The 
zone of actual development stands for what the child himself/herself can do; it is his/her capability. The 
zone of the closest development is both the capability and functions of the schoolchild which are ready to 
be developed at the given moment, e.g. his/her potential abilities. It represents that what the child is able to 
do, but only under cooperation with an adult or with someone more developed, it means an area which the 
schoolchild perceives as hardships. The teacher's activity should be oriented exactly to this area. Multiply 
repeated numeration of an example how much is 2 times 2, therefore, no longer is development; that can 
be only when this operation has been applied under new, until now unknown context. 
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The schoolchild-centered school is more based on the processual understanding of education, 
taking it as normative. It is the most important for normative understanding of education where it 
should end, it means the given goal, and the criterion then is the belittling of the distance to the expected 
result. Processual understanding of education puts accent on actual starting level of factual 
schoolchilds individual development necessary to develop; where there ahead shift is the education 
affectivity criterion; pedagogical intervention is coming up, what is a change in comparison with previous 
situation. However, schoolchild's performance together with his/her personal maximum, e.g. whether the 
schoolchild works on the edge of his/her potential, are in the centre of attention, in the zone of the closest 
development, and the schoolchild is appreciated according to it. The schoolchild's starting level as well as 
the zone of his/her closest development are different for each schoolchild, they are individual. Processual 
understanding of education, therefore, does not recognize the frontal, same-for-all teaching to be the best. 
It perceives education to be creating the educational situations which shift the development of an 
individual always a step forwards keeping in mind the wished goals. 

Processual understanding of education is based on perceiving life's process to be a sequence of events' 
chain. A man always exists in a certain situation. The important-for-life situations perform the biggest 
influence on personality because they cause a chain of further influential situations. Educational 
interventions to influence personality must have be characterized by personally important situations. The 
importance of situation for schoolchild cannot be judged from outside, e.g. as the adults see it but according 
to how the schoolchild sees it. If he/she considers it important, he/she accepts it, reacts, looks for it and creates 
it. The way how an individual copes with it, depends on how he/she relates to it, it is whether the situation 
enters the area of his/her values, goals or standards. If it does, there appears, from the psychological point of 
view, a kind of "ego - engagement", i.e., a man experiences and acts in such a way that he/ she keeps one's 
own self-understanding and influences surroundings in a way that is in harmony with his/her positions, 
behavior. "An individual therefore is not only an object of situations that he/she enters and experiences 
but it is both subconscious and conscious subject of their searching and production" (Pelikan 1995,p. 
52). 

Conscious bases have a fundamental meaning for the education directed at the development of the 
self. According to them, the reason for educational ineffectiveness is exactly that the child does not become 
the subject of socially important pedagogic situations - which are perceived and prepared in this way by the 
adults - the child does not identify them with his/her self and does not 
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put personal meaning into them, it means, he/she does not experience them, does not create them, takes 
no engagement in them. 

Facilitating education means, therefore, more than to have a character of indirect educational impact 
where the wished human formation conditions are organized more than directly educating human being. 
Pedagogue creates the conditions to influence situations rather than schoolchild. In the situation, there is a 
space for schoolchild to become its active subject. 

Personally important teaching involves the following decisive elements, according to Rogers and 
Freiberg (1999, pp. 63-64): 
- quality of personal experience and its wholeness (not only cognitive 
aspect); 
- personal activity - an active part of schoolchild in the whole curricular 
process; 
- assessment of experience by the learner - he/she knows whether needs, goals 
are being fulfilled, when he/she understands and takes gain. . 

To reach real development of schoolchild self, it means to personalize it. Personalization requires 
active position of an individual, in other words, any other person cannot "make" another person, the 
person must become him/her alone in the process of leading and organizing ones own growth. 
Schoolchild must take an active share in the whole process of learning by planning, implementation and 
evaluation, from setting of goals over personal contribution to its content, selection of appropriate method 
to mutual decision-making on the conditions and rules of learning. 

Schoolchild needs formative feedback, formative evaluation in order to become co-creator of 
self-development. Typical selective school seeks for what the schoolchild does not know, for mistakes, in 
order that it can declare schoolchild good or weak, best-grader or average-grader. Developing school 
gives schoolchild pragmatic feedback instead of a discerning judgement (you are not able, it was 
inadequate again), e.g.: 
- What was right and why (schoolchild knows to be allowed to work that way 
again)? 
- Where there is an error, why has it occurred (schoolchild knows what to 
change), and 
- What to do in order to correct it. 

Schoolchild is given an instrument for self-improvements. Here is the reason why the schoolchild-
centered school prefers tangible word evaluation instead of marking by numerous, symbolic or word 
schemes. 

Integrity is inevitable in the process of self-development which presupposes giving space for 
development of all personality traits, development of both brain hemispheres, and utilization of all 
channels and sources of knowledge. 
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During an activity or a mental activity there arises an experience, out of the general experience a factual 
experience, and based on it, schoolchild constructs precise knowledge, and then he/she can generalize. This is 
the way how positive attitude to cognition and life-long learning is formed. 

1.2. Schoolchild-centered school is a learning one 

When can we speak about a learning school? It is when it teaches schoolchild to life-long learn, it 
teaches schoolchild to direct his/her learning and self-development, when both all schoolchildren and 
teachers learn from one another, when the whole school teaches how to further better its work and 
development as institution. 

To teach schoolchild to learn is difficult. It presumes implementation of such methods in which 
schoolchild takes advantage to understand what helps during learning, what is principal and what is 
insignificant, to understand phenomenon in context and hierarchies. Integrated thematic teaching 
underlines for example notion maps which trace the supporting notions, the Waldorf School traces 
visualization of curriculum, dramatic education traces dramatization, constructive specializations trace 
gradual constructing of pieces of knowledge or cognitive conflict. None of the concepts wants the 
schoolchildren to memorize what they do not understand. All of them accent maximal schoolchildrens 
involvement in the control of their process of learning. 

Self-development as the highest wished level of schoolchilds development cannot be ordered by 
command. It is why the schoolchild-centered schools implement so called "centered-by-schoolchild", e.g. 
self-regulated learning, which is projected, put in practice and evaluated by the schoolchild. Both 
literature, for example Rogers and Freiberg (1999) and real life of for instance the Montessorys, the 
Freinets, the Jenas, the Daltons or the open schools prove this learning to be very successful and effective 
providing the leadership of helping teachers is good, even in cognitive sphere. 

The schoolchilds week plans, in which there is a free space for activities chosen by schoolchild out of 
teacher's offer or his/her own theme-to-be-learned relating activities, can serve as an example. 
Schoolchild must mark tasks and activities in the plan and check their fulfillment earlier than the teacher 
does it. A part of self-regulated learning is the utilization of methods in which schoolchild is maximally 
active having the freedom to decide, for instance discussions, cooperative groups, guided discovering, 
contracts, roles playing, projects and so on. It is often a rule that a written plan is worked out earlier (for 
instance a project paper), in which there is a space reserved for self-control as well as final self-evaluation. 
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The possibility of a free choice is the inevitable condition for self-controlled learning, e.g. schoolchild 
must be given a chance to decide for a choice or for a variant of solution (at both learning and solution 
of conflict), to put it differently, to teach him/her decision-making process as well as accountability for it. 
It is the only effective way of education of independent, authentic, free personality, let alone the 
development of thinking and creativity. Subjective feeling of free decision-making is very important, in 
spite of pedagogue's preparation of situation. Experiencing the situation opened for schoolchild to 
individually solve and successfully lead to an end influence the "self" much more than experiencing a 
situation fully manipulated by the teacher. It is, of course, clear that such a way of learning is in a strong 
opposition to unified set requirements when and what all schoolchildren should learn through which 
book articles and drills. Such learning puts high demands on the work of teachers because it is necessary 
to continuously lead schoolchild's activities in such a way that their free learning be connected into a 
meaningful systematic content of tuition subjects. 

It is valid for a learning school to "teach one another", both schoolchildren and teachers. Its 
presupposition is a rich milieu full of various sources of information to learn first-hand from, as well as 
cooperative teaching, full of partners to learn from. Teacher learns all the time too, he pursues what 
schoolchildren need, what are the like and how to help them. The process of teaching requires 
schoolchild's continual self-reflection through self-evaluating activities as well as teacher's continual 
self-reflection through scientific methods. Who does not master to evaluate one's own labor, he/she 
cannot successfully do it since there is no chance to intentionally improve it and remove errors. 

1. 3. Schoolchild-centered school is an autonomous one 

If the priority of schoolchild-centeredness is the coming-out from his/her needs, then the school must 
provide space and possibility to adapt its decisions to actual necessities. It cannot be completely directed by 
a person who does not know its actual conditions and concrete pupils. Autonomy as a possibility to decide 
about one's own person and development concerns school and teacher as well as schoolchild. 

Autonomy presupposes freedom, but at the same time responsibility, too; it is a freedom in 
boundaries. Latitude for schoolchild is limited by notified, mutually accepted classroom rules. If teacher 
decides on the changes in the structure and extent of curriculum, then he/she cannot tergiversate on 
behalf of stuffed curriculum and little time by failures of schoolchildren; when 
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he/she freely chooses the method of explanation, he/she cannot blame the schoolchildren when they 
do not understand the content. 

The school which holds autonomy, lawful identity and which freely decides on one's own education 
program or on personal polity must perpetually check their successfulness and effectiveness through 
systematic self-evaluation. It means to get regularly together information and evaluate one's own quality of 
work using research methods of pedagogic diagnostics, school management and methods of action 
research as well as get feedback from schoolchildren, alumni, parents and so on. School gets impetus for 
changes in order that it both better serves their needs and improves itself. 

1.4. Schoolchild-centered school is an open one 

Openness of the school is openness in two dimensions: openness to both schoolchild and life. 
Openness to schoolchildren needs has been described in previous chapters. The following can also be 
implemented: 
- openness of content - the content is not prescribed in detail so that 
schoolchild can input anything own; 
- openness   of  methods   -   schoolchild   maximally   chooses   and   works 
independently, he/she is active and not passive; 
- openness of tasks - e.g. of divergent tasks which have more variants of 
solution or are problematic. 

Openness also means that schoolchild lives his/her life at school together with its joy and concerns 
understood by teacher - with all experiences used together with his/her unique abilities to enrich others. 
Here is the basis of authentic teaching, during which schoolchildren maximally learn from factual 
situations of life for real life as well as of authentic evaluation what schoolchild will need in life and not through 
examinations in artificial, many times stressing conditions. 

Open school forms community, mutually positive attitude of people who care. It builds good 
relationships and an open communication with parents before the entry of schoolchildren to school, it 
informs in detail about actual schoolchild's progress, for instance in conversations over schoolchildrens 
portfolios and the coming goals. It draws parents to school through mutual actions, monthly festivities; 
parents are welcome at school at any time including the time of lessons. The open school provides both 
schoolchildren and parents with supportive and counseling services. At the same time, parents are responsible 
for subsidiary resources for teaching in classroom, they provide the school with maximal assistance. 
Communal school work understanding requires the schools not to be gigantic colossi; on the contrary, most of 
the world's alternative schools are small with one or two parallel classes of one year. 
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School openness despite its autonomy means that school answers 
the needs of society through its development strategy, it is able to get its 
schoolchildren involved in it; it also answers to the needs of the region, city 
or community. It implies modification of educational ambiance at school, 
as represented by heterogenic classes at Montessori or Jena school, the 
Freinet's techniques or programs for developing chldren's pro-sociality. The 
schoolchild's knowledge gained here is not to be recited and examined but it 
is here to be used in real life. ' 

2. The concept of schoolchild personality development through the work of school 

Alternate world schools realize that the care about the development of each schoolchild personality 
cannot be implemented individually in classroom only but also in its conceptional way through the whole 
school. On one hand it means for school to have one's own philosophy of training and education oriented 
upon individualization, openness, interactive and adaptive teaching where the idea of necessary adaptation 
of teaching to schoolchild rather than adaptation of schoolchild to unified fixed teaching is the ground. 
On the other hand, it means that school owns detailed system of care about individual development of 
children respected by both teachers of the school and its management. 

2.1 .The concept of "schoolchild guidance" 

One example of such a concept is the concept called "pupil guidance", which is implemented by 
various open, alternative but also state schools in Western Europe. The concept of schoolchild (pupil) 
guidance in school is a complex of various activities oriented at both school and schoolchild in such a 
way that it helps each pupil gain optimal profit from the whole stay at school. The goal is to assign such 
conditions and activities for schoolchild which help both individually and collectively maximally 
profit from the school offer. 

The concept of schoolchild guidance is based on the two aspects mentioned in previous chapter. The 
principle of preventive aspect is to harmonize training and education guidance with schoolchild's 
development. Preventive aspect means such everyday labor of each teacher that supports optimal 
schoolchild's development, hindered by nothing, so that there appear neither psycho-social problems 
nor learning problems. The principle of curative aspect is to 
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serve schoolchild. Curative aspect means an early problem diagnostics and acceptance of remedies to 
help schoolchild from the part of all interested or proving assistance of specialists to schoolchild or his/her 
parents and teachers. Schoolchild guidance involves the following two areas: 
1. Personality and social guidance: 
- Preventive - to provide non-threatening classroom and school milieu so that 
the schoolchild may feel secure there, so that his/her basic physiologic needs 
are met (for instance the need of motion, thirst, relax), and also emotional and 
social needs (need of security, love, togetherness, respect and recognition); all 
those enable schoolchild to gain positive social relations to his/her mates and 
teachers, positive attitude to himself/herself, to eliminate fear, stress, inferiority 
feelings. 
- Curative - to provide both schoolchildren and teachers with necessary 
counseling in classroom, school in case of emerging psychic, emotional or social 
problems, methodological procedures for teachers, psycho-social trainings for 
schoolchildren and the like. 
2. Guidance in connection with teaching: 
- Preventive - to provide such organization of teaching which is in accord 
with schoolchild's needs; that means nothing less and nothing more than 
individualization  of teaching in order that schoolchildren may continue 
according to their pace, to learn appropriately for themselves, to choose 
assignments fit to their own style of learning, dominant learning channel, 
dominant intelligence, arduousness fit to individual ability or to work with 
a mate if necessary and so on, what significantly diminishes the possibility to 
fail. It simultaneously means to individualize evaluation; it is the schoolchild's 
evaluation with himself/herself, with his/her possibilities, judging on the basis 
of his/her progress from the last evaluation. The goal is not to allow schoolchild 
fail, each child should be successful. 
- Curative - provide possibilities for improvement of defects connected with 
learning and speech for schoolchildren in everyday teaching, methodological 
procedures for teachers in case of specific learning defects, light brain 
dysfunction, speech therapy care, possibilities of corrective exercises, tutoring 
and so on. 
3. Guidance in decision-making: 
- Preventive - to provide support to schoolchildren's self-consciousness, 
positive self-understanding, trust in their own powers, to give them chance of 
a free choice, to teach them to make decisions, to direct their own learning, to 
self-evaluate and the like. , 
- Curative - to intervene in case of bad choice, to counsel schoolchild and 
parents in decisions, for instance during job, school, interest activity decision. 
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4. Diagnostics of development situation: 
- Both   preventive   and   curative   -   to   provide   standard   diagnostics   of 
schoolchild's development, eventually to provide schoolchild with special 
diagnostic examination and most of all, mutual acceptance of proceedings for 
further procedure of all interested teachers and educators. 
5. Intensive dialogue: 
- Both preventive and curative - to provide a good cooperation with family 
as well as with external facilities, in order that schoolchild can timely get 
special pedagogic, psychological, medical or any other help from prospective 
specialists. 

2.2. Organization of schoolchild guidance 

Schoolchild guidance is implemented through team partnership of teachers. A team represents a 
stable group of teachers which works with a class for several years. While in our country a team of 
teachers meets to discuss taught subject (subject committees), here the team of teachers meets once a 
week under the leadership of the class teacher, eventually in the presence of invited specialists (or if 
necessary of parents too) to counsel on one actual pupil in order to agree how all will further work with 
him/her. 

There is a team of specialists at school whose member can be each school teacher professionally 
knowledgeable with pedagogic experiences, able to communicate with both pupils and colleagues and to 
gain their trust. Each must be able to consult with colleagues on methodologies of working with 
schoolchildren who have either emotional or learning problems and so on. The teacher who wants to 
become a team member must submit an application for decision by the school management. Each teacher 
of the school perpetually gains education in a given area in which he/she can become a specialist and 
later provide services in that area to schoolchildren (for instance learning malfunction, speech therapy, 
drug addiction, and emotional problems). Such procedure could be inspiration also for us at present when 
teachers enhance their qualification through special studies and qualification exams. It would enable 
school-managements to coordinate formation of a team of people able to provide schoolchildren with 
various ways of help. 

The team specialists are assigned to teachers' teams (one-off or for a longer period of time) according to 
which schoolchildrens problems occur. Specialists task is always help the child and to support him/her 
and, if necessary, also against the working methods of teacher colleagues. He/she must first try to find 
agreement with all the interested on the problem diagnosis and following procedures. 
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The concept of schooichild guidance is not only implemented on classroom level but also on school 
one. There is a coordinator of "guidance", which is a member of school management, responsible for 
implementation of the concept of schooichild guidance at school but he/she is relatively independent in 
his/her decisions. He/she cares that the decisions of team specialists be realized in contact with school 
management, he/she works for cooperation of teachers, provides for basic diagnostics of all 
schoolchildren, looks for (or is given note of) both individual and groups of pupils who are in need of 
either cognitive or affective individual guidance. He/she keeps contacts with professional specialized 
institutions ensuring their timely help and assistance when problems appear. 

The concept of schooichild guidance would not be implemented without quality diagnostics of 
schoolchildren. Some planispheric diagnostic methods are used in schools for all schoolchildren to 
come through. For instance, a month after the school begins, there is a screening in the area of learning 
applied for selected classes. Found problematic schoolchildren go through more accurate diagnostic tests 
either at school or at specialists. The tests results serve the team of teachers to consult on particular pupils 
and for the work of specialists. Following the months of going to school, selected schoolchildren go 
through a "test of contentment" in a questionnaire form. The test results are assessed by the coordinator of 
schooichild guidance and then he/she consults them with each class teacher. It is a rule for all these 
diagnostic examinations that when problem signals appear he/she discusses with interested teachers 
creating procedures of further steps, then their fulfilling and effectivity are continually checked. The 
coordinator of schooichild guidance is a person with the right to discuss with teacher on the alternations of 
working methods, for example when tests point to untimely climate at the class. 

The concept of schooichild guidance would probably not mean a great success if there is no support 
of school management, which creates conditions for implementation of remedies suggested by specialists 
as well as by the coordinator of schooichild guidance. It is his/her proposal that influences school 
management's appointment of specialists' team which is to handle the problem, for example they create a 
program of relaxation and psycho-social training for anxiety pupils or a program to improve reading for a 
group of dyslectics in cooperation with experts. School management accepts team decisions to such an 
extent that they alternate home regulations of the school. For example, they alternate the curriculum so 
that a gifted pupil can take two school-years higher math courses in order that dyslectics from several 
classes can have corrective classes; they modify time and place so that the school can implement psycho-
social training for schoolchildren. 
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Schoolchild-centered schools follow the rule that the needs of schoolchild are more important than 
the school rules. If any rule hinders schoolchild's development, it is necessary to discuss and change 
it together with schoolchildren. School tries to optimize its work towards the developments of individual 
pupils. According to supporters of this concept, it presents the real humanization of schoolchild's 
education and training. 

Though in today's Slovakia there is not enough space for free decision-making to favor the schoolchild, 
many of our schools have already entered the way heading this direction. Whether Slovak schools are 
schoolchild-centered, it will depend chiefly on teachers alone. All what is constant at school is more favorable 
and more easily implementing for teachers but not for all schoolchildren. If teacher focuses on variety of 
children individualities and thus on variability of approaches to them, it is a more demanding and 
complicated work for him/her, but it is more advantageous and effective for children. It depends on 
teacher only which side he enters; whether his/her own welfare or the gain of individual schoolchildren. 
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Abstract 

The extent of leisure as well as the content of leisure activities are determined by a complex of factors. The 
author refers to an analysis of specifics in leisure utilization among both city and countryside elementary 
school pupils. 

Key words: spare time, leisure activities, interest in physical activities Introduction 

The meaning of leisure for human being is increasing regardless social setting where man lives and 
implements it. However, the extent and structure of leisure activities are specific from a point of view of 
social-cultural and economical traditions and conditions of a social group. According to the research of 
B. Hofbauer, in the stable societies of Western Europe there comes to "profound cut down of the working 
hours and the number of leisure hours in the course of the whole human life grows. In France, for 
instance, the hours of leisure have tripled over the last century, in the second part of 20th century Germany, 
the hours of leisure have grown from 2,5 to more than 5 hours a day among two thirds of the population" 
(Hofb auer, 2001, p. 25). 

The extent of leisure, however, is only one - though basic - dimension. Equally important are the 
possibilities of its rational utilization, e.g. the structure of leisure activities. Pedagogic endeavor as well 
as the orientation of social activities should be based on the knowledge of real situation of these problems 
under our actual conditions. Only objective diagnosis can create the conditions to determine a functional 
prognosis. These are the main reasons why we have prepared and implemented a research directed to the 
analysis of basic aspects in the leisure utilization of elementary school pupils in the past years. 
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1. Characteristics of the empirical research 

1.1. Subject, goal and tasks of the research 

The subject of the research was elementary school pupils in central and north Slovakian regions with 
their leisure activities. 

The goal of the research was the analysis of the basic aspects of the leisure implementation. Due to the 
extension of the problems, we have focused on the sphere of problems where we attempted to explore: 
- the extent of respondents' leisure; 
- the place of regular interest activities in the respondents' structure of leisure 
activities; 
- the preferred areas of respondents' interest activities. 

In order to reach the given goal, it was necessary to implement the following research tasks: 
- to explore the average number of leisure hours available for elementary 
school pupils throughout investigated regions; 
- to explore the place of interest activity at respondents' leisure; 
- to explore the areas of interest activities that respondents prefer. 

Considering the specific demographic and social structure of Slovak population, we decided to favor 
the comparative analysis of the investigated aspects from the viewpoint of respondents' residence. We 
compared the utterances of pupils living in cities and in the countryside. 

1.2. Research hypotheses 

Based on the analysis of published researches as well as on personal professional and personal 
experiences, we have postulated the following hypotheses: 

HI - Over 50 percent of respondents have in average two to four hours of leisure daily available; 
respondents living in the countryside will have less spare time than those in cities. 

H2 - Over 50 percent of respondents implement regular interest activities; respondents living in the 
countryside implement it less than respondents living in cities. 

H3 - Dominant area of interest activity of both investigated groups will be the physical education 
interest activity (interest in physical activities), but in the structure of further areas of interest activities 
we assume differences in utterances of respondents living in cities and in the countryside. 
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1.3. The methodology and organization of the research 

Basic research method used by the collection of material was a questionnaire of my own provenience 
containing questions with optional answers directed to the primary problems of the research. The 
questionnaires were made up in such a way that they respected in details the specifics of the explored 
locality (accessibility of leisure facilities, regional culture traditions and the like). 

The research was implemented in the years 2000-2002. The students of 
tutoring at the Pedagogic Faculty, Matej Bel University in Banska Bystrica took 
part in collecting the empiric facts. The author of the research worked out the 
methodology of the research and he consulted the students during processing 
of their final theses which were successfully defended at that time. : 

1.4. The locality of the research 

The research was implemented in three cities and eight countryside localities in middle Slovakian 
region. The selection of localities was realized intentionally in relation to the goals and tasks of the 
research. 

1.5. The research sample 

The research sample was made up by 862 respondents - elementary school pupils. 
Table 1. Composition of research sample 

 

Locatily N % 
City 456 52,9 
Countryside 406 47,1 
Together 862 100,0 

2. The interpretation of research outcomes 

2.1.Theextent of leisure 

One of the basic factors influencing the structure of human leisure activities is the quantity of the spare 
time that is available. Therefore, before we approach the analysis of the character of activities, which pupils 
implement in their leisure, we consider as necessary to explore the extent of their leisure. Respondents had 
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an assignment to mark that time interval which most expresses the length of leisure available during 
working days. In the hypothesis HI we presupposed that most of the respondents have in average 2-4 
hours of leisure a day. The traced data we show in Table 2 and Diagram la. 

Table 2. The extent of respondents' leisure 
 

City Countryside Together  
N % N %. N % 

0 - 2  hours 65 14,3 78 19,2 143 16,6 
2 - 3  hours 136 29,8 171 42,1 307 35,6 
3 - 4  hours 161 35,3 101 24,9 262 30,4 
More than 4 hours 94 20,6 56 13,8 150 17,4 
Together 456 100,0 406 100,0 862 100,0 

Diagram la. The extent of leisure - all respondents 

 
Based on the analysis of the respondents' answers we can say that the presupposition as to the extent 

of their leisure was proved. Altogether 66% of the asked responded that they have 2 - 4  hours available 
every day. Approximately the same number of respondents said that they have less than 2 hours and 
another group said they had more than 4 hours of leisure available (16,6 and 17,4%). The explored data 
we assess to be positive, since the time interval 2 - 4  hours can be considered sufficient from the 
perspective of the implementation of various areas and forms of interest activities. 
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Through comparing of the answers of respondents living both in cities and in the countryside we 
have found that in both localities the interval 2 - 4  hours remained to be the same in almost identical 
extent (65 and 67%). The actual figures are in Diagrams lb and lc. 

Diagram lb. The extent of leisure - city 

 

In the second part of the research hypothesis HI we assumed that the countryside respondents will 
have less spare time than those living in cities. For verification of that presupposition we have set the 
middle figure - 3 hours of spare time. The total time we have then was divided into two basic intervals: 
- 0  -  3  h o u r s  o f  l e i s u r e  a  d a y , .  
- 3 or more hours of leisure a day. 
Graph 1 (Gl) features the responses processed according to the above criteria. 

Diagram lc. The extent of leisure - countryside
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Displayed data point to this fact: elementary school pupils living in cities have more spare time 
available each day than those from countryside elementary schools. The reasons for it we especially see in 
various rates of home duties of city and countryside populations. It comes out that help in household or 
economic activities, typical for children living in the country, negatively interfere into the quantity of their 
spare time. We, however, admit the possibility that these activities psychologically understood can have 
sometimes the character of leisure activities for the children in the country (natural interest or a way of self-
realization) Next reason of the found phenomenon can be the fact that explored countryside schools are 
mostly located in so called catchment communities and they are visited by the pupils from the 
surroundings, too. We can, therefore, assume the extent of leisure at these probationers being negatively 
influenced by inevitable transportation from the place of living to school and back home. 

2.2. Regular interest activities 

In the hypothesis H2 we have set the presupposition that more than 50% of all the respondents would 
be periodically engaged in some kind of their interest activities at their leisure. This form of the 
implementation of interests is valued 

 

Graph 1. The quantity of elementary school pupils' spare time 
in cities and countryside 
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as most effective from pedagogic viewpoint, therefore, it was of interest for us to know what kind of 
situation among present-day elementary school pupils has taken place. The processed respondents' answers 
are in Table 3 and Diagram 2a. 

Table 3. Implementation of regular interest activities in the structure of 
respondents' leisure activities 

 

City Countryside Together  
N % N % N % 

Yes 274 60,1 193 47,5 467 54,2 
No 182 39,9 213 52,5 395 45,8 
Together 456 100,0 406 100,0 862 100,0 
Diagram 2a. Implementation of regular interest activities - all respondents 

 

The outcomes point to the fact that for the present-day population of elementary school pupils is 
characteristic almost identical occurrence of both regular and irregular (occasional) interest activity while 
we can still observe slight dominance of regular activities (54,2%). We assume that the said phenomenon 
is caused by the radical extension of offered new possibilities how to utilize leisure, like for instance, 
working with computers or new possibilities for individual sports (skateboarding, snowboarding, 
cycling, and so on). The outcomes of researches "Interest orientation of youth in the districts of the Slovak 
Republic" implemented by the Agency of Social Analyses in 1998 point to the decline in organized interest 
activity. They say: "Up to 53,2% of respondents stated that they do not take part in the organized interest 
activity" (Drznikova,1999,p.47). 
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In the second part of the hypothesis H2 we assumed that respondents living in the countryside 
would less participate in the implementation of regular interest activities than respondents living in 
cities. We were led to the formulation of this presupposition by our own experience from longtime 
contact with students who carry out educational practice in various communities of this region in the 
frame of their studies at the Pedagogic Faculty UMB in Banska Bystrica and further interpret their 
experiences. These also point to continuing lack of offer how to execute regular interest activities for 
pupils living in the countryside. This situation is not meaningfully influenced by present increased 
mobility of these children (or their parents). Actual data are featured in Diagram 2b. 

Diagram 2b. The proportion of city and country pupils in regular interest 
activities 

 

Found figures (city - 58,7%, countryside - 41,3%) we consider to be sufficiently relevant for 
verification of the second part of hypothesis H2. 

2.3.The areas of interest activities 

In actual life, the leisure activities of children are implemented in several typical areas. The 
scholarly literature identifies the following areas of interest activities: social-sciential, natural-sciential, 
sports, cultural-art and technical area. In hypothesis H3 we assumed the dominance of interest in 
physical activities in the whole research set as well as differences in other represented areas dependant 
upon the place of respondents' residences. 
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Table 4. The areas of interest activities 

City Countryside Together Interest areas 
N % N % N % 

Sports 174 41,9 141 44,8 315 43,2 
Cultural-art 71 17,2 72 22,8 143 19,6 
Social-sciential 81 19,5 51 16,2 132 18,1 
Technical 59 14,2 30 9,5 89 12,2 
Natural-sciential 30 7,2 21 6,7 51 6,9 
Together 415 100,0 315 100,0 730 100,0 
Note: We did not differ between the regular and occasional interest activities during the investigation, therefore summary 
data do not correspond the data featured in Table 3. 

The outcomes prove that the dominant place of interest in the structure of elementary school pupils' 
leisure activities both in cities and in the countryside is taken by physical activities. The research 
outcomes correspond in this respect to the data gained by the research of the Juveta workers in Bratislava. 
Their research implemented in 2000 proved that out of the interest activities spectrum up to 75,8% of 
respondents clearly prefer sports (Sobihardova, 2001, pp. 6-9). 

The second part of the hypothesis H3, however, did not prove to be true since we have not noted any 
statistically important differences in representation of other areas dependant on the place of respondents' 
residence. This fact we assess positively though since it signifies that the conditions for city and 
countryside population equalize in this way. 

On the contrary, we negatively assess the rapid decline of the pupils' interest of both localities as to 
the natural-sciential area of interest activities. Its peripheral place (7,2 and 6,9%) does not correspond to 
present trends of human orientation to the environmental aspect of existence. 

2.4. Generalization of the research outcomes and conclusions for application 

We are aware that due to the research localization and the extent of the research sample it is not 
possible to fully generalize its outcomes for the conditions of the whole Slovak Republic. We admit 
variation in findings when determined by a different specific locality. 
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The goal of our research was the analysis of the selected aspects of the elementary school pupils' 
leisure utilization with regard to the city and countryside population. We note that this goal and the 
following tasks were reached. We found out that in the examined sample of respondents, the 
diiferences in the extent and content of the leisure activities are determined by their place of residence. 

In the project, we have postulated three research hypotheses. Based on the analysis of the responses, 
we can say that: 

Hypothesis HI, with the presupposition that over 50% of respondents have on average 2-4 hours 
available for leisure, while respondents living in the countryside would have less spare time than the 
respondents living in cities, proved to be true. Sixty six percent of pupils in both examined localities stated 
in their answers exactly this time interval. The difference in leisure quantity of pupils living in cities and in 
the countryside was proved, too. With the given middle figure - 3 hours of spare time a day, we have 
concluded that this line is exceeded by 55,9% of respondents from cities against 38,7% of countryside 
pupils. The found difference 17,2% we consider statistically important enough. The same figure was also 
determined in item "less than 3 hours" in disadvantage of city pupils 

In the second research hypothesis H2 we have presupposed that more than 50% of all respondents 
implement regular interest activities while respondents living in the countryside implement them to a lesser 
extent than those living in the cities. This research hypothesis was fully proved, too. The regular interest 
activities are carried out by 54,2% of all pupils in the examined region. A higher frequency of occurrence of 
interest activities of this type (58,7%) was identified at the respondents living in cities. 

The third research hypothesis (H3) with the presupposition that the dominant area of interest activities of 
both examined groups would be interest in physical activities but in the structure of further areas of 
interest activities would be found differences in utterances of pupils living in cities and in the countryside, 
was proved but only partly. Interest in physical activities really prevails in the structure of respondents' 
leisure activities. They are preferred by 43,2% of the investigated. In other areas, however, important 
differences according to the respondents' place of residence have not been found. Cultural-art activities 
slightly exceeded at the countryside respondents (22,8 against 17,2%). 

The social-sciential area which involved the area of interests in foreign languages has a larger 
representation in cities (19,5 against 16,2%). The area of technical interest was also preferred by city 
elementary school pupils (14,2 against 9,5%). A balanced interest or "unconcern" exists as to the natural 
science interest activities (7,2 against 6,2%). 
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Hie above mentioned research outcomes give the following conclusions: 
- Unlike in the past, the ratio of the regular and occasional interest activity of 
elementary school pupils balances. Though each type of the interest activity 
is valuable from the standpoint of the development of personality (we speak 
about rational implementation of leisure activities), many experts point to the 
meaning of regular interest activities (Hroncova, 2001, p. 110). Out of this 
reason it is necessary to direct the pedagogic intervention into children leisure 
exactly into this type of leisure activities. It is necessary to focus mainly on the 
countryside pupils because their involvement into regular interest activities is 
lower than at their mates living in cities. 
- The average extent of spare time (2-4 hours a day) gives the elementary school 
pupils chance to implement their biases in all areas. The research has proved 
the dominant place of interest in physical activities what we assess positively. 
It is, however, worrying that the least attention is being paid to the natural- 
sciential and technical areas. This phenomenon we assess negatively mainly 
from an environmental view and also from the view of rapid acceleration of 
the computerization ingression into present human life. Institutions taking part 
in implementation of the elementary school pupils' leisure must improve their 
functioning, both as to the range as well as structure of offered activities and 
as to the accessibility of those activities for all social groups of children. One 
of the possibilities is to shift the activities' selection from urban centers to the 
countryside because the institutional representation in this milieu still absents 
or does not meet the needs of local community of children and youth. 

The outcomes of our research disclose the situation of the examined problems in actual region and 
it is necessary to view them as a partial contribution to the children and youth leisure research. Further 
areas which need to be longitudinally examined are as follows: 
- motivation of pupils to rationally utilize their leisure; 
- organizational and financial-technical backing of pupils' leisure activities; 
- qualified pedagogical work with pupils besides classes; 
- participation of various subjects in this activity. 
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Abstract 

The article deals with the most important results of the grant research into interpersonal relations 
in young offenders institutes. The young offenders institutes are resocializing and reeducational 
establishments for maladaptive children and teenagers. In these institutes the research was done into 
relations between management workers and educators, relations among the educators themselves, 
relations between educators and wards and the attitudes of staff to the interpersonal behaviour. 

Information on results gained mostly by standardized methods are rather illustrative in the article. 
The main emphasis is put on the results of the so called non-structured participative observation. 
Students of the resocialization branch of counselling examined the communication of the pedagogical 
workers as well as the wards during the period of 4-10 weeks in 10 different institutes. The article informs 
mainly about the communication between management workers and educators and also between 
educators and wards. 

Key words: young offenders', institute, management models, cooperativeness model, community system, social 
interaction, communication, interpersonal behaviour, educator, ward 

1. Introduction 

The aim of the presented article is to make the readers familiar with selected results of our research into 
the interpersonal relations between management pedagogical workers and educators in young offenders 
institutes and also the relations between the educators in young offenders institutes and the wards of these 
establishments. 
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2. The main definition 

Young offenders institutes (hereafter referred to as YOI) are pedagogical resocializing and 
reeducational establishments for children and teenagers with so called set foster care. These are pedagogical 
establishments for maladaptive individuals. The latest Czech norm defined by Collection of Laws No. 
109/ 2002 from 5th February 2002 for the first time denned children's homes with schooling (former 
children offenders institutes) which are aimed for children under the age of 15 and also defined offenders 
institutes (former young offenders institutes) which look after the individuals from the age of 15 to 18, 
up to maximum 19 years of age. In the following article the former terms, i.e. children offenders institute 
and young offenders institute, will be used because our research project was running at the time when the 
new term was not used yet. 

As far as we are familiar with, the systematic evaluation of these offenders institutes has not been made 
in this country in the latest period. However, in the bibliography of the Czech experts we can find critical 
insights into pedagogical activities of the institutes. The contributions available are: J. Floder (1990), 
J.Tesafova (1998), M. Vocilka (1996, 2001), J. Sekera (1997,1998,2001) and others. 

The latest complex conceptions of reeducational work with maladaptive individuals are to be found 
in the studies by O. Matouśek (1995) and by O.Matouśek and A. Kroftova (1998). A comparative 
insight into the problem of establishments functioning over the world in the system of family foster care 
(and dealing with the problem of resocializing at the same time) is contained in the international 
collection of abstracts Ustavni pece o deti ve svete [Institute care about children in the world] (1994). The 
special attention deserves the research into the wards of YOIs by K. Vecerka, J. Hoi as and M. 
Stechova (2000). 

Out of the foreign publications let us remember an older, nevertheless topical work by E. Goffman 
(1961) about the total characteristics of the institutes or the attempt to analyze qualitative changes 
possible in foster care by A. Keith-Lucas and C.W. San dor (1977). Especially in our Polish 
neighbourhood we can find bibliography of vast range. Out of many let us mention the topical study by 
C. Czapo w and S. Jedlewski (1981). 

Social interaction is usually understood as "mutual understanding, verbal and non-verbal 
communication between two or more individuals or between the groups" (Hartl, Hartlova, 2000, p. 
236). Its core is social communication, i.e. "communicating and understanding among people" (Prucha, 
Walterova, Mares, 2001, p. 104). Pedagogical communication 
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(Prucha, Walterova, Mareś 2001, p. 155) is especially oriented to fulfilling the pedagogical goals 
and is performed in various institutions, in which the upbringing and education take place (for example 
in families as well). For modern trends in pedagogical communication specific searching for ways to the 
dialogue of mutual agreement between the educator and the ward is characteristic. This accord should above 
all result from a child's inner need of the contact with someone who tries to take the same or similar way 
(Pelikan, 1997, p. 122). It is obvious that the quality of pedagogical communication is closely connected to 
the climate of the institute as a whole as well as to its formal and informal organization units. 

The bibliography available unambiguously implies that in most unsuccessful attempts to reeducate 
children and teenagers with maladaptive behaviour there was more or less an impact on direct management, 
outer check-ups, programmes appealing to ones will, reason, morality and social moral values. Formally 
dispensed rewards and namely punishments played an important role. Though, it is well known that in case 
the punishment aims to be useful in the environment of teenagers evolving dissocially and antisocially, then it 
is especially in the meaning of the outer conformity of the ward (Koznar, 1985). The moment the 
pressure releases, the individual returns back to his/her former behaviour. The emotional core of a person 
is not influenced or even the original, socially unacceptable attitude is set. The direction of the young 
offenders institutes (should it be maintained at all) should therefore be more concentrated on small 
establishments enabling to develop "face to face" relations of the primarily therapeutic way oriented to the 
ward's inner change. It seems that an educator in a young offenders institute should be a qualified therapist 
(understood by some experts as a therapeutic educator) and therapeutic activities of the given establishment 
should dispose of conceptionally linking idea of "therapeutic culture" (M at o u ś ek, 1995, pp. 119-121). That 
is why we presume that the base for the changes in reeducational activities of young offenders institutes are 
the changes mainly in management styles of these institutes. 

By management style we understand the management of pedagogical workers in way for them to be 
able to reach the best results of their work. It is likely that the management style corresponds to the style of 
pedagogical work and to the climate of the given institutes. 

Out of many management models in reeducational and resocializing establishments we consider so 
called "cooperativeness model" (Bush, 1995, pp. 52-72) being the most suitable. 

The concept has probably its origins in the theory by Douglas McGregor (1960) or in A. Etzioni's 
(1975) conception of authority types and member participation types in an organization as a connection 
of so called "normative 
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excercise of authority" and so called "moral member participation". In our view, for managing the young 
offenders institutes the conception which is being developed in therapeutic environment on the basis of 
this model is of crucial importance, as elaborated in terms of a community system by Maxwell Jones 
(Kratochvil, 1979; Hartl, 1997). 

The community system is understood in two ways: on the one hand as the form of institute 
organization, and on the other hand as the psychotherapeutic method. The basis of cooperativeness 
model and community system is leaving behind the authoritatively hierarchic and subordinate 
conception of interpersonal relations in the establishments and gradual impact on open permissive 
communication and everyone's participation (including the wards') on decision-making. 

By community system we understand (Kratochvil, 1979, p. 9) "a certain work style enabling open 
communication and, if possible, democratic relations on all levels using therapeutic possibilities hidden in all 
team members as well as in patients and in their mutual interaction". Community system in this meaning is 
the way of treatment by the environment and on its grounds actually any therapeutic model can evolve. 

Functioning of the community system has four principles: 
1) active participation of the wards becoming step by step "therapists" to 

themselves: 
- responsibility for management of their organization department is partly 
transferred to them; 
- they have their own "co-management" (i.e. not "self-management", because 
besides the wards also the staff take part in the management) performing 
various authorities 

2) bilateral communication on all levels: 
- horizontally as well as vertically with no respect to role hierarchy; 
- permissiveness - support of expressing all the opinions and feelings openly, 
which does not mean tolerating any behaviour, concentration on understanding 
the motives, an effort to understand the behaviour 

3) improvement of the equality in  decision-making instead  of tasks 
traditionally merely imposed "from above" often without explanations and 
without discussions (or quasi-discussions): 
- the community members'great participation on management; 
- lowered social distance; 
- bigger role flexibility; 
- discussions about things concerning the whole community; 
- effort to use a principle of unaminity (where possible); 
- wards do not make decisions in personnel matters 
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4) collectivity principle - support of contacts, support of relations and interaction among all 
community members. 

The level of communication reached in the establishment is best described in codification by 
Scott M. Peck (Hlouskova, 1998, pp. 9-27). It distinguishes four development communication phases. 
The first is so called "pseudocommunication phase". It is strictly an on-purpose communication, in which 
parts of the truth in the subject of the communication are concealed with the aim to avoid the conflicts, to 
disadvantage a partner or to avoid unpleasant topics. There is usually silence at the meetings, no one asks 
essential questions, no one wants to express what they really feel or think. Let us not be confused by 
extensive "quasifriendships" (false cronyism) when first names are used in communication and deep 
interest in the other person is pretended, meetings are accompanied by excited greetings etc. Thus, the 
illusion of confidence is created, but in reality understanding is disguised in pretence. 

"Manipulation phase" (chaos phase) is the second development level. In the background there is a 
struggle of institute members for "defining the situation according to oneself" (G o f f m a n, 1999, p. 16) or 
(in other words) the struggle which interpretation of the situation is to be considered the right one and that 
is why normal. Each of the participants has his/her own rights, opinions, ideas according to which 
something is so called "normal" and everything that is different is not normal (Hlouskova, 1998, p. 22). 

Chaos in communication can be removed by a competent authoritative manager. This is not the real 
solution to the problem because chaos will appear again in the course of time. On the contrary with a 
similar interference the communication development will probably hold back in the establishment. In this 
phase a large variety of participants' ways of manipulative behaviour can be applied (Nazare-Aga, 
1999,pp.70-90). 

The "phase of breaking the communication barriers" is the third development step meaning a 
transition to the real communication. The members of the given institute start understanding one 
another and at the same time they all admit that they have the right to be the way they are. What is 
expected is the ability to approach the communication without beforehand formulated "boxes". The leader 
in this development step gets rid of their believes in knowing the only right way they have only trusted so far. 

The "phase of real communication" (the fourth and highest step) provides space for permissiveness. 
This communication exists only among people who dare admit their own imperfection. Expressed by the 
words of the transaction analysis (Berne, 1992): "I am not quite perfect. But it is O.K. You are not quite 
perfect as well, but that is O.K. as weH". 
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3. Research problems, research sample and research methods 

We have denned research problems in the following questions: 
1) What are the prevailing ways of managing the pedagogical staff in young 

offenders institutes? 
2) What are the prevailing relations among pedagogical staff of YOIs 

(expressed by the climate and communication in pedagogical team)? 
3) What are the attitudes of personnel of YOI to interpersonal relations? 
4) What are the prevailing relations between pedagogical staff and the YOI 

wards (expressed by: a) management style of so called "group (department) 
educators" and by the climate in educational groups and b) communication 
between educators and wards)? 

Altogether 10 establishments were evaluated in the sample of young offenders institutes. Individual 
establishments were marked by the capital letters A-J. These were 5 children's homes, 4 young offenders 
institutes for teenagers and 1 young offenders institute for children and teenagers as well. Three out of ten 
establishments were for girls. The choice of institutes was made on the basis of voluntary agreement of their 
directors and pedagogical workers. In two cases we did not receive the necessary approval and we had to opt 
from other young offenders institutes. The choice of young offenders institutes was also determined by 
their location in the region of Moravia. 

We divided personnel of the young offenders institutes into three categories (management workers, 
teachers, educators). We studied individual categories of workers (posts) separately (see Table 1). In all the 
cases more than 60% of pedagogical staff of the given establishments participated in the research. 

Table 1. Total numbers of respondents in YOIs according to their posts 
 

Young offenders 
institute 

Management 
workers 

Teachers Educators Total 

Total 20 44 66 130 

According to the methods used, the research was divided into two parts. In the first part mostly 
classical standardized methods were used. For the management style research we used the standardized 
tool by T. Kollarik and J. Muliner Skala for measuring the management style (NmUS/RP). The 
questionnaire comes from EE. Fiedlers situation attitude to leadership. Fiedler's theory and method are 
based on interpersonal relations in the group, especially on management-staff relations. He postulates two 
main management 
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styles: a) orientation of a manager to the tasks (to work) and b) orientation of a manager to reaching 
positive interpersonal relations in the workplace. We furthermore used standardized methods by T. 
Kollarik et al.: the scale of group atmosphere (hereafter referred to as GA). The third method we used was 
an adjusted OCDQ - RS questionnaire (Organizational Climate Description Questionnaire) by authors: 
W.K. Hoy, J.A. Miilhrn and R.B. Kottkamp (1991). The questionnaire, except the demographic data, 
consisted of 33 closed questions with four multiple-choice options for the respondent. The standardized 
T. Leary Questionnaire of interpersonal diagnosis (Interpersonal Check List, ICL) was used for 
measuring the attitudes to interpersonal behaviour. Let us note that we also used some other methods: a 
questionnaire of our own construction and interviews with pedagogical staff. The purpose of these 
questionnaires was rather general. 

The data gathered were subject to sorting of the first stage and in order to find out relations between 
variables also subject to the sorting of the second stage. 

In the second part of the research in which we studied the communication in young offenders 
institutes so called "unstructured participation observations" were used. In bibliography available 
they are described by e.g. J. Janouśek et al. (1986, pp. 34-38) or P. Gavora (2000, pp. 162-169). The 
observations were made by the students of Master Degree in pedagogy with resocialization branch of their 
studies throughout their pedagogical practice and private activities during their summer holiday jobs in 
the period from 4-10 weeks. After unified training the students studied the samples of events in peoples 
lives and their environment. In this kind of observation the observer does not make full record of all the 
events, but chooses those important from the observers' points of view and are characteristic for the given 
institute or environment. Field records were supplemented by the observers' commentaries on the observed 
events and were afterwards compiled into the form of protocols. There always exists an authorized objection 
to interpretation subjectivity when defining the situation (G off man, 1999). We tried to avoid this by 
providing the observers with the prior unified preparation and by the confrontation of the results gained by 
other methods in the same young offenders institutes in which the observations were made. 
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4. Summary of the results of the first part of the research 

4.1. Relations between YOI management style 
and a climate among pedagogical staff 

Not in one single case of our sample was there proved a statistically significant difference in 
management style of the management workers ("task orientation" or "people orientation") and a group 
atmosphere or climate in the teams of pedagogical staff under their management. Moreover, the results 
indicate a rather opposite tendency than we had expected. If the management workers are rather "task-
oriented", the pedagogical staff perceive the climate to be better or more positive. On the contrary, if the 
management workers are more "people-oriented" the pedagogical staff feel worse or less certain. 

The indicated results with a tendency of management workers' priority orientation "to tasks" seem to 
be a reflection of prevailing bureaucratic and more or less autocratic management styles. It seems that 
this style can even be fully acceptable for the staff. A relevant change would therefore be even more 
difficult with regard to the long-term tradition of autocratic management of these establishments. 

4.2. Relations between management style 
of group educators and the climate in educational groups of wards 

When there was a tendency for the group educators to be oriented "to tasks", the worse climate in 
educational groups of wards prevailed in comparison with group (department) educators oriented "to 
people". When there was an orientation "to people" applied by the group educators, a very positive 
climate prevailed in educational groups of wards. 

It seems that we can come across a rather paradoxical situation in young offenders institutes. "Task-
orientation" prevails in the relation of management to pedagogical staff but for the relation of pedagogical 
staff to the wards (as far as group educators of our sample are concerned) "people-orientation" is fairly 
typical. Our interpretation of this situation is that the educators in contrast to YOI management 
workers are more involved in day-to-day pedagogical work where there is not such a necessity to "tick 
off" the fulfilled tasks and it is possible and even desirable to concentrate more on relations of educators 
and wards. The tasks are fulfilled by "people-orientation". We understand this interpretation with the 
sense of possible simplification or inaccuracy and that is why we are rather careful. It is necessary to 
take into account considerable 
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differences between particular establishments. These problems deserve further examination. 
Based on our research we also realized that pedagogical staff is not convinced of their wards' deep inner 

changes during their stay in YOIs and therefore they do not believe in the efficiency of their pedagogical 
activities. Nevertheless, they think that their activities positively influence present behaviour of the wards, 
predominantly not allowing the wards to commit criminal offences to such an extent in which they would 
commit these if they were not in the care of institutes. Unfortunately, this basically expresses a resignation 
of many YOI pedagogical workers from the real reeducational pedagogical work. 

4.3. YOI staff's attitudes to interpersonal behaviour 

To examine the attitudes to interpersonal behaviour, we used the questionnaire of interpersonal 
diagnosis (interpersonal check list, ICL). Here the interpersonal behaviour is sorted into eight categories 
of interpersonal behaviour. These categories are (in short): AP - dominance, BC - egocentrism, DE - 
aggressiveness, FG - suspiciousness, incredulousness, HI - submissiveness, JK - dependence, LM - 
cooperativeness, NO - protectivity. The eight types of interpersonal behaviour form a pie chart and to 
each of the categories one octant belongs. 

Octant BC (self-sufficient assertivity), typical for the educators and teachers of young offenders institutes 
(both groups scored equally), can be characterized by one's self- orientation. It expresses self-love, satisfaction 
with oneself, but also certain superficiality and self-confidence. Such oriented personalities incline to be 
admired and to be obeyed by the others. When feeling inferior, an individual with such a behaviour 
preference feels a strong anxiety, which in an effort to keep one's self-dignity leads to the need to 
demonstrate weaknesses of the others (in our case most probably of the wards of young offenders 
institutes). They create and keep psychological distance between themselves and other people. A 
compensation in feelings of superficiality and power presentation seem to be relatively dangerous in the 
conditions of foster care (liable to the total conception of these organizations). 

Management workers of YOIs were placed in octant FG (incredulousness). This represents critical and 
suspicious attitudes to social environment. They try to keep their emotional stability by keeping 
psychological distance from other people. However, healthy criticism and scepticism are usually considered 
positive to a certain extent. By the above mentioned attitude these individuals protect themselves well 
from disappointments and frustrations. But in a maladaptive form incredulous resistance induces negative 
reactions of social environment. 
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5. Samples of observation focused on characteristics of pedagogical workers and their communication 

The main aim of communication observation in young offenders institutes was the confrontation of 
communication existing with communication demanded in a community system. As stated above, we 
consider the community system one of the basic presumptions of the real positive inner changes of the 
wards in these establishments. 

We examined communication: 
- between establishment management and pedagogical staff (vertically); 
- among pedagogical staff themselves (horizontally); 
- between the educators and the wards (among other points we also examined 
the quality of pedagogical communication from the point of view of so called 
solving and unsolving procedures, as presented by M. Langova et al. (1992, 
pp. 75-79). 

In our article we concentrate on this experience: 
- experience in examining the communication between management workers 
of educational institutes and department educators, 
- experience in communication between the educators and the wards. 

The extracts are chosen with the aim to describe the typical features of the given institutes and of the 
given sample of YOIs. 

To exclude possible identification of any particular YOI we do not use the observers' names, only their 
numbers. References to pages are the actual pages in their authors' diploma theses on studied problems 
and are available at the authors of the article. 

A. Communication between YOI management workers (director, vice-director) and department 
educators of our sample 

Records for our article have been partly adjusted and shortened for us to prevent from a 
disproportionately long text. We have chosen two young offenders institutes. The first one with 
problematic communication and the second with communication which more corresponds to permissive 
level. 

1. Young offenders institute, marked in the research by the letter "I" 
(illustrations from No. 9 observer's work, 2002) 

Characteristics of the director, selected extracts (observer No. 9, 2002, 
PP. 50-51) 
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(...) the director does not show up too often and is usually closed in his office. Educators claim that he hates 
being disturbed while working (...), actually he does not run the institute at all. I always had to communicate 
with his mediator who was the head educator. Educators claim that when he worked as an ordinary department 
educator he was the worst one and quite incapable. His personal qualities are distance, unhelpfulness and 
pedantry. All these qualities reflect in his moodiness and are expressed by his finger tapping. When absent, he is 
laughed at by the wards. He tells them that they can approach him with any kind of problems but in fact he is 
unpleasant and defends himself saying that he has no time and that he is too busy. He sometimes behaves openly 
unfriendly to the wards and threatens them that they will be thrown out of the school {The wards say that he 
behaves so in the situations when he thinks nobody listens to him.) In relations to educators he is also distant and 
talks to them only about work problems and only at times when it is inevitable. For all his mistakes and 
weaknesses he blames other personnel. He tries to solve the problems by summoning long meetings, which 
bother other employees. He communicates his other orders and decisions through the head educator. Educators 
think that the standard of the institute has worsened during his performance. But they respect the director from 
fear of getting dismissed. 

Characteristics of the head educator, selected extracts (observer No. 9, 2002, pp. 51-52) 

In the institute he has been working for 20 years and claims that he likes his 
job. He is characterized by wearing a blue coat and carrying a lot of keys in its big 
pockets together with various other things, practically everything. He graduated in 
specialized pedagogy and he worked as a personnel manager of a company, where 
he is said to have managed approximately 100 people. He tortures the others by 
his excessive strictness and can be very unpleasant. He tries to keep everything in 
a perfect order and all his performance is conformed to it. He carries out frequent 
check ups on the personnel which the educators do not approve of. As a person he is 
the least favourite and all the time being backbitten by everyone in the institute. He 
is pedantic, hair-splitter, precise, punctual, strict and cunning. The educators and 
the wards as well say that he is a cretin. . 

He considers the discipline and order to be the main engine of the institute. He and the director are good 
friends. The educators wish he retired. Vie truth is that his presence produces great nervousness. He behaves in a 
distant way to the educators and communicates with them in a too formal way. He can be very unpleasant 
without even raising his voice. He uses his strict appearance in communication with no vulgarisms. He often 
practises excessive sanctions to the wards and the 
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educators as well. He tries to explain everything rationally and presumes that he is helpful to everyone and 
essential for the institute. 

The illustration of a head educator's communication ("B") with an inferior educator ("C") (observer No. 
9,2002, p. 70) 

The head educator (B) is sitting on a chair in his office tapping a pencil. He is nervously waiting for the 
educator (C) to take over the group. B: "Dear colleague, I am glad you've come at last1. Look at what time it 
is, you should have already been here! You can't be late for work, we wouldn't get on well with each other then". 
(C is being silent receptively watching over the situation). B: "Let that not happen again! Don't forget to tidy up 
here with the boys. It's a real mess here and I've got to go home now. I've written the tasks for you on a slip of 
paper. I must rush. See you". (He is leaving). C: "Good bye". (He is smiling after his leaving the room and says: "He's 
a real asshole".) 

Opinion of the head educator ("B") on an educational style (observer No. 9, 2002, p. 71) 

(B) is coming into the staff room finding out how the educator (F) performed his educational work. 
B: "So what have the golden boys been up to today?" 
F: "All of them were o.k. except Paul. He's really no good. I have lowered his evaluation". (He is explaining the 
whole day situation and why he has given the ward the worst mark possible.) 
B: "Didn't he obey? I am going to watch him over, he thinks he is at home here, but he is mistaken. And what is 
he doing now? I can't see him anywhere". F: "He's upstairs watching TV". 
B: "You must be joking. (He is smiling.) This boy has been badly evaluated and you just let him watch TV when 
he's got an F. There's no need to talk to him at all. He hasn't got the right to watch TV. That would make a real 
mess here. Why do we have meetings then? But I have already told you quite clearly. Let us be hard and 
uncompromising on them! They know very well why they are here. They are not on holidays and if they want to 
stay here, they have to follow the rules!" (F educator is patiently listening to the head educator's (B) advice.) 

Check ups of educators' work (observer No. 9,2002, p. 72) 

There is a ring at the dormitory door and the educators realize that it is the head educator (B). 
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G: "Who can that be now?" (G is sitting on a chair having a conversation with his 
colleague (I) who is taking over the duty.) 
I: "They may be coming to pay for the football". 

The head educator (B) is coming into the office, educators (G) and (I) are surprised with his sudden visit. 
B: "Hello, guys. Well, as I can see, I was here in the afternoon and still nothing has been done here. What have you 
being doing today? Why is there such a mess here?" {He is looking at G.) 
G: "We went to the open air swimming pool with the boys". (He pauses and tries to explain the situation.) 
B: (He is pretending he could not hear and speaks in a very serious way.) "Outside there is a big mess, it is 
necessary to tidy it up. Anyway, I am busy now so we will have a talk later. (He is heading for his office.) I: "He has 
scolded you a bit, I can tell you" 
G: "Something must have upset him again. I am getting used to it. I wonder what will happen tomorrow. I 
may not be paid the bonus". 

One of the many evaluations of the director made by an educator (observer No. 
9,2002,p.73) 

The educator is sitting on a couch eating his sandwich. He starts talking to me, t he  ob ser v er  ( . . . )  
/: "Last time I spoke to the director approximately a month ago. I cant say anything against him since I barely 
know him. I think he is just a puppet misused by B (vice-director). In my opinion, it is the vice-director who runs 
the institute. It is strange but true and I do not like him at all. I can feel that he does not like me either". (He is 
laughing. 

An illustration of the situation in the institute which was closer to permissive communication and 
community system even though not in the full meaning of these. 

2. Young girl offenders institute, marked in the research by the letter "G" 
(extracts from No. 7 observer's work, 2002) 

The author states the nicknames which were commonly used for marking the workers in the institute. 
We have substituted these by the capital letters of the alphabet. "A" marks the director, "B" marks the 
vice-director who is at the same time the head educator. VI, V2, V3 marks are used for ordinary 
department educators. 
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The director's characteristics (A), selected extracts (observer No. 7, 2002, pp.110-111) 

University education (PaedDr.). In past he worked as an educator himself, he is familiar with the practical 
side of the problem. He tried to meet the educators' needs respecting their suggestions and performance. He 
appreciated their work and tried to create the best work conditions. He provided enough space for creativity. He 
was very busy with his work. (J.S.'s note - the director ran three distant and relatively independent workplaces.) 
After all he was always able and willing {after former agreement) to "make his time" for face-to-face interview. 
He did not avoid informal meetings of educators after work time. Every Thursday he chaired the institute 
community (discussions with girls without educators' presence). Educators fully respected and appreciated the 
directors work. The only one thing that they reprehended him was continual extending of the paper work. 

The head educator's characteristics (B), selected extracts (observer No. 7, 2002, pp. 102-103) 

48 years of age, married, two children, university degree (Master Degree in specialized pedagogy). He has 
been working in the institute for 14 years, in the last few years as the head educator. He dedicated maximum to 
his work, often even his leisure time. He tried his best to meet the girls' demands as well as the individual 
educators. He personally communicated with counsellors, contacted girls' families, communicated with social 
institutions etc. Girls adored him and fully respected him. He was a natural authority to them, they asked 
for his advice and some of them had more trust in him than in their department educators. Educators were 
not afraid of solving any problems with him (not only work problems). He managed to create unbelievably calm, 
friendly, pleasant work atmosphere. He kept informal relations with all his colleagues, in communication he often 
used humour, he was able to appreciate work of the others and support them. Educators and girls as well 
appreciated him a lot. He was the connecting thread between the director and ordinary department educators. 
Evaluation of one of the educators: "(...) He's got a golden heart". 

Communication and relations between management and educators (observer No. 7,2002, p. 112) 

Educators tried not to bother the director with "details". He in return did not bother them with 
excessive control. Most of the management and everyday problem-solving was on the main educator. More 
demanding decisions were later 
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discussed with the director through the main educator or at regular work meetings and management meetings. 
Once a month the meeting of all the pedagogical staff took place. That was where the remarks and suggestions 
from the director's side, lady teachers' and educators' sides were discussed. The main educator greatly took part in 
communication coordination between educators and the director {and vice versa). Communication and 
cooperation of department educators with the head educator was without problems, based on informal relations, 
mutual respect, openness, personal responsibility and trust. 

Managing a new unpleasant task (observer No. 7,2002, excerpt from observers protocol A 1) 

Situation: V2 V3 and B - the head educator met in a staff office. The main educator got a new type of the 
form from the director and all the educators had to fill it in starting from the following month. 

V'2 and V3 are sitting in the office, V2 is reading his mail and V3 is reading a newspaper. They agree on 
going for a beer after work and are going to discuss the details of an arrangement. B entered the office (B - main 
educator, vice-director) interrupting. 
B: "Hello! Do I hear beer? I am coming with you. What time?" V2: "At nine we are done, so 
9.30 down there". V3:"Willyour family allow you to go?" 
B: "Very funny, I am going to my garden, I am going to be there at half ten. Guys, I've got some new papers here. The 
director gave them to me today. Have a look at them. From next month on you including me and health personnel will 
have to fill them in". V3: "I couldn't care less. It's the tenth one in the last six months. Am I a clerk or what? 
Having to sit here an extra hour doing some paperwork!" V2 is nodding his head. 
B: "Don't exaggerate! I only go home if I show my ID card". V2: "That's true, but yesterday instead of having 
free time we went to catch a runaway girl, last week to the court, then to the Olympics and don't remember 
where else and we had as much paperwork as in a town council. So tell me where this comes from!" 
B: "I don't know, it's perhaps due to the inspection which should be coming some time soon. I've already made 
copies and I will file them with daily reports, so have a look when you've got a minute to spare". V3: "There will 
be more beers today, I can tell you!" 

Everyone is laughing. 
Interpretation: "Educators get on well with one another. They had objections to the new type of the form, but 

it was (as always) accepted in the end. According to 
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a discussion which went on it was clear that although the agenda of the institute after 1989 decreased by one 
half, at present it has overgrown its original amount. B refused to comment on the director's decision and run 
down his position. V2 as well as V3 have been joking that from each inspection in a different institute the 
director brings a present for them - a new form, which should make everyone's work easier, but instead it 
mostly lifts their blood pressure. This pressure is later lowered with the group after work in the local pub 
Beseda. 

Assistance between the head and subordinate (observer No. 7, 2002, excerpt from observer's protocol A 
5) 

Situation: V4 (female educator) with the girls were leaving for the garden. She met B (the head educator) by 
the entrance door. V4: "Good to see you, what time is the meeting on Monday?" B: "From one". 
V4: "I am driving my husband to the hospital again. I don't know whether I can make it". 
B: "It's ok, give me a ring how things are during Monday and if you can't make it, don't worry". 
V4: "Will you excuse me?" B: "No problem. What's wrong with him?" V4: 
"It came back to him again". 
B: "Then, babe, don't worry at all, do not hurry. We'll then inform you about everything". 

Interpretation: The conversation was very friendly. B tried to meet the educators wish. (She has a seriously 
ill husband whom she takes care of.) He tried to facilitate her present situation and provide her with emotional 
support. 

Director's communication with subordinate about a task (observer No. 7,2002, excerpt from observer's 
protocol A 8) 

Situation: As on each Thursday the director A was chairing a regular community from 2 pm with 
those girls who did not leave for summer vacation. After that he popped in the staff room, where V2 was 
filling in the acceptance form for the new coming girl. (She was brought from the diagnostic institute in 
Prague that morning.) 
A :  " H e l l o ,  e v e r y o n e " .  
V2 raised his head. 
V2: "Good afternoon ( . . . )  have you already finished?"V2 returned back to the filling in the document. 
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A: "There are just a few of them, it was quick. I've come to ask whether you have already made out the statistics 
for me". 

V2 stopped typing and was looking at the director who sat down at the table right opposite  
V2: "I can't say I have". 
A: "I told you clearly I would need it next week, so work it up during the weekend and on Monday I want to have 
it on my table". 
V2: "It's not the point to work it up. In most cases the institutions refused to give me the information. That's why 
I don't have enough data to complete it. Just have a look at what they are replying to me. They refer to the law 
of personal data protection (...)". 

He got up and took out a bundle of letters from the cabinet and handed these over to the director. He went 
through a couple of them. 
A: "I counted on that a bit, they don't make it easy for us. About how many girls do you have information?" 
V+ "Last year we let four girls go and I've got information only about one. On the whole, in the last three years 
including this one out of twenty girls I have data concerning barely half of them". A: "So work it up from what 
we have". V2: "It won't say much". 
A: "Just state there in percentage how many we know are working, or are unemployed, on the maternity 
benefits and percentage about how many we don't have any information". 
V,: "If you want it like this then I've already got it. But it is hand-written, I can type it for you by Monday". 
A: "It'll do on Monday, type it for me to be able to read it at the meeting". V'2: "You've got it on your table on 
Monday". 
A: "Great. Thank you. What about this new girl I brought today? (...) What's her name?" V2: "P.B." 
A: "Has she accommodated yet?" 
V7: "Everything's been arranged, she adapted quite easily, she knows Sandorka and Sisafrom the institute, so we'll 
put her in their room next week". A: "Excellent. I won't take your time any longer. Mr B (head educator) is in 
his office. I'll drop in for a word. Bye for now and work it up somehow by Monday. I'll pick it up here at 
lunchtime. Thanks". V2: "OK, I'll leave it on B's table for you, bye". 

Interpretation: Evaluation values definitely prevailed in this communication. The willingness to cooperate, 
appreciate the work of the other, admit reasons of the other person, willingness to meet the other's wish, 
interest in the problem of 
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the other person. I had a feeling that V2 worked up the statistics with a certain despect with respect to its small 
evidence. Yet, he was willing to meet the demand, he dedicated quite a lot of time to the statistics, even time 
after his work. He typed the claims to the relevant institutions {although he cannot type well) to obtain 
information on particular girls, he posted them, urged claims by phone, gathered individual data and processed 
them statistically. The director expressed his demand in a very human way. He is used to the fact that the 
educators are reliable and helpful. The total impression was of a mutual satisfaction. 

B. Communication between educators and wards 

We have selected one children's home and one young offenders institute to be described. Both 
establishments are for boys. The extracts are selected in order to express the usual and typical 
communication ways in the establishments. 

3. Children's home, marked in the research by the letter "D" 
(extracts from the work of observer No. 4, 2002) 

For marking the pedagogical workers the author used the composites from the capital letters of the 
alphabet according to the key which we do not quote here. The wards are marked by the capital letters of 
the alphabet. Even though the main subject of our description is relations between pedagogical workers 
and wards, it is not out of interest that there exists mutual tension between teachers and educators and 
autocratic way of management, which is also reflected in the communication with the wards. 

Commentary on relations between the female director and pedagogical workers (observer No, 4, 2002, pp. 
57-58) 

The lady director is a teacher by her profession, that may be why the teachers 
have more advantages than other personnel. But if the director is not present, 
a common fear prevails that the director can come to check the educators and 
teachers whenever, since she is local and she does random check ups. : 

The director, perhaps subconsciously, lets everyone know that educators are the pedagogical workers of less 
quality than teachers. She communicates with educators through the head educator and is in contact with them 
only during the activities of the institute, in random check ups and during Thursday communities. Educators 
are cool to her and she does not meet them except while random checking up. 
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Communities with wards (observer No. 4, 2002, p. 41) 

All the teachers, educators, lady director and wards of the home take part in the Thursday community. This 
community takes place once a week on Thursday always after lunch, starting approximately at 1.45 pm. It takes 
place in the teachers' department, in a meeting room. The chairs are placed to form a circle. The director starts the 
community. She informs what will happen the following week, what has already happened during the week. Then 
the teachers have their contributions, they talk about individual classes and after that it is the educators' turn. 
They inform the wards about the weekly evaluation, about who will go home, who will have free time at the 
weekend etc. During these meetings the course of the home is organized, wards' behaviour is evaluated and 
power division becomes clear. This is where after 15-30 minutes the community ends. The wards speak only on 
request when explaining certain situations. The director holds on to the community, but certain  amateurism 
stems from this community, the idea of which was probably taken out of literature. 

The community - therapeutic group session - is performed by a psychologist in her office with individual 
educational groups. During my in-house stay the psychologist did not have a single one session. Even though she 
organizes the communities, she does not give a feedback to educators, she cooperates neither with  the other direct 
workers nor with the wards. 

Weekly educational plans (observer No. 4, 2002, p. 49) 

These plans are considered illogical because in reality the educators have to stick to current group structure (the 
number of the wards in the group, the number of the wards who are punished by not participating in "rewarding" 
activities), weather, situation in the home (e.g. when the police come and question some wards). Educational 
plans are only for orientation. According to prevailing opinions of the  educators the plans are just for the 
director and are of no sense. 

Communication between the "VMG" educator (aged about 50) and the wards, which in a way illustrates 
the role of an educational plan as well as other circumstances (observer No. 4,2002, p. 47) 

The wards easily manipulate with the educator. The educator is not able to stick to the plan. He likes to 
emphasize that one should be able to "shout at the wards" or else these will not obey. Money plays a big role in his 
values. Situation: VMG educator is having a conversation in a staff room with the wards about their afternoon 
programme. 
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A: "Sir, what if we went to the town?" 
VMG: "To the town? Do you really want to go? But the bus has gone and we cannot 
manage on foot". 
B: "And what about going by car?" 
VMG: "We can't use the car of the institute. There aren't enough of us, anyway". 
C: "And have you got your car here? We can go by yours". 
VMG: "OK, but everyone gives twenty crowns for petrol". 

Communication of "ZVMI" head educator (aged 27) and "ZTME" vice-director (aged about 60) with "N" 
wards about an emergency hammer stolen from a bus (observer No. 4,2002, protocol No. 4) 

Situation: staff room. A couple of educators and teachers are present. There is a tense atmosphere there. 
ZVMI: "Have you taken the hammers?" N: "No, I didn't take anything". ZVMI: "So tell me who took them and 
where they are!" N: "But there is only one hammer". 
ZVMI: "Who took it?" 
N: "I don't know". 
ZTME: "Don't piss me off! In ten minutes I want to have here those who took it!" N ward is leaving for H. After 
they come back the investigation goes on. 

Wards' smoking (observer No. 4,2002, p. 54) 

All the wards (except one) smoke. Personnel and the wards play a pop-out game. It is obvious that the 
personnel know the wards smoke and the wards also know that personnel is aware of their smoking. In the 
institute nobody can talk about smoking directly, otherwise a ward's mark for behaviour is lowered. 

Wards are allowed to pop-out and have a smoke when they are positively evaluated. Yet, they cannot smoke 
directly in front of educators or teachers. A ward cannot keep cigarettes, matches or cigarette lighter in the 
building. That is why they have their cigarettes hidden outside. The director does not admit of it. The wards never 
ask her for their pop-outs. Nevertheless, she must be aware of the problem. On the other side the educators are 
aware of the fact that by enabling the wards to pop-out and have a smoke the educators can motivate them and 
punish the individuals or the whole group by prohibiting their pop-outs. 

Communication of "TZA"lady teacher (university degree, aged about 40) with the wards (observer No. 4, 
2002, pp. 42-43) 
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Situation: during a break in the corridor in front of a toilet. The TZA teacher behaves in a fussy way, she 
uses an unsolving way of communication. TZA: "Boys, you really are beasts {in an angry voice). You know very 
well that the toilet is not flowing off and you piss there on purpose. It must be pissed over up to one's ankles". 
F: "But we didn't do it". 
TZA: "And you think that I will investigate who was there? So grab a basket and 
it'll be dry!" 
E: "Why, no way! We didn't do it there!" 
TZA: "It'll be dry there and I don't care how you do it!" 

Even though the teacher was irritated by the situation she nearly always treats the wards in such away. 

4. Young offenders institute, marked in the research by the letter "F" 
(extracts from No. 6 observer's work, 2002) 

Characteristics of the head educator (B), selected extracts (observer No. 6,2002, pp. 64-65) 

Married, two children {according to staff as well as the wards both his children are drug addicted), 49 years 
old, university degree. He was supervising my in-house stay. At the beginning he was helpful, friendly, 
throughout my whole stay I could see that he was very nervous and tense, which only disappeared just before the 
end of his duty. 

He has the authority among the boys, which partly results from his tall and robust figure, partly from his 
firmness, consequentiality and from the fact that he anxiously follows all the orders and institute rules. There is 
another point in his being new, so the wards do not know him and do not know what they may or may not afford. 

The head educator tries to treat all the boys in friendly and fatherly ways when in a company. When he was 
introducing himself to them he pointed out that they could always come to him with any problems. When the 
boys wanted to make use of it, he threw them out saying that he was busy {see extract below). I was also a 
witness of the situation in which he swore at a ward thinking that no one was listening. After a few days the wards 
labelled him an "apple polisher". 

The head educator thinks the wards are "sods", whom you cannot trust and that they are thieves in whose 
presence everything must be hidden and watched over. I realized that with the director present he tried to behave 
to the wards in a friendly way, pretending that he gets on well with them, having no problems with them. I 
noticed that he had a different attitude to the wards who were stronger, of a taller 
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figure, cheekier and of more self-confident nature than to the wards who were smaller, calmer, those with 
whom there were no behaviour problems - he was very rough to them, behaving in a humiliating and patronizing 
way. I would consider his behaviour hypocritical aiming at the effect, with the effort to make an impression on 
the director. He walked all over the institute very quickly as if he was always hurrying and was nervous 
because of what seemed to him as too much work. 

Communication of the head educator ("B") with the ward Sv3 (observer No. 6, 2002, p. 88) 

Sv3: "Mr B, can I speak to you now?" (He is running after him in the corridor.) 
B: "Why are you bothering me all the time? I don't have time!" 
Sv3: "You told me yesterday I should pop round today, that you'd think it over". 
(Sv3 got a minus point, which prevented him from a weekend vacation. That is 
why he asked his department educator to allow him to go on the vacation. She said 
to him she would have let him go for his good behaviour but she couldn't because 
the head educator was to decide and that he had to negotiate the permission with 
him. Sv3 went straight to him, but he sent him away asking him to come the 
following day.) 
B: "I don't have time now!" (Strictly, without even looking at Sv3 while unlocking 
the door of his office.) 
Sv3: "You are saying that all the time! But I need to know today!" (Desperately) 
B: "Shut up and piss off!" (He is entering his office and closes the door behind. Sv3 
swears something towards the door and leaves rather depressed.) 

Characteristics of the night-shift educator ("H"), selected extracts (observer No. 6,2002, pp. 73-74) 

Tall, of sports figure, 47 years old, secondary education plus so-called the 
pedagogical minimum, a smoker. He is respected thanks to his figure and his 
physical punishments. He is known for his strong "punch" into one's back, which 
is a threat for the wards for each offence. During his duty there is an order, boys 
strictly respect the time when they should be in their rooms and nobody dares run 
away, otherwise hard sanctions follow. , 

Still the wards adore him and honour him. Some are scared of him and have respect for him. Some try to 
communicate with the educator all the time and become his favourites. Such debates are usually about some 
sports topics, especially football, because the boys know that he is a great football fan. H always leads the 
debates with a certain distance, sometimes he tells a joke, but he keeps his distance - a mask of unapproachable 
and hard educator. Staff including the director know 
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about his attitude, nevertheless nobody talks about it and some even approve of his attitude. 
He never raises his voice. His voice is sufficiently warning for everyone he communicates with (including the 

other educators). When he points something out or when warning, there is something like a derisive fleer on his 
face which even more exudes his respect. 

Communication of the night-shift educator "H" with the wards when beginning his duty (observer No. 
6,2002, p. 87) 

H, who has just started his duty, called all the wards together into the room where they come to play table 
tennis. The wards sat down along the wall. H is standing in the middle of the room at the tennis table. 
H: "Well, as I can see, we have new faces here ( . . . )  so if you haven't explained my demands to them yet, I will 
repeat them again for everyone". Boys are looking at one another. They are silent' 
H: "What? Any objections? Just tell me! No? So I will go on!" H: "Well, the last smoke is at 9:45 pm, at 10:00 pm 
everybody is in bed, there will be silence and you will sleep. Or you know what (...)?!" 

Wards are getting nervous and someone says: "You'll get a punch!!" H: "Or doesn't anyone know?! 
Do I show you?" 
Sv8: "Rather not, can we go now?" 
H: "You can go just when I say so!" 

He is watching over the wards. 
H: "How come you've got your shoes on? You know that you can only enter here in your slippers! So the rest 
can go and those wearing shoes come collect your punches!" 

Characteristics of the female educator ("CH"). selected extracts (observer No. 6, 2002, pp. 71-72) 

Married, 2 children, 42 years old, graduated from secondary pedagogical school, slim, of medium height, short 
haircut, a smoker. She is a department educator of the first educational group - according to staff it is the worst 
group of the home. The boys gave her a nickname (which cannot be made public, J.S.'s note) on the basis of her 
personal qualities and an alleged sexual affair with the director. The boys consider the relation to the director as 
her calculation. 

The wards of her group do not respect her, they are cheeky using loud, vulgar and mocking remarks, which 
CH ignores on purpose. All the communication between her and the wards is on the basis of expostulating, 
taking short, checking 
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up and guarding. The wards do not react to anything she tells them and she knows very well that they have 
power over her. Tliat is why threats prevail in her communication but she never fulfils these. CH is really afraid 
of the wards and they are aware of this, which is why they play sort of a game with her. 

During her duty the boys are undisciplined, from time to time drunk and jagged, which CH ignores and 
overlooks, pretending she does not know about anything. The wards save their "stocks" and do drugs especially 
during CH's duty and on purpose because with her work style she allows them to do so. The wards are 
disgusted by her behaviour. They labelled both her and the head educator as "apple polishers". 

With this educator I did not notice any interest and any individual attitude to the wards. Boys were 
basically indifferent to her and she overlooked their attempts to provoke her even if they swore at her. I noticed 
her simplificating and facilitating the problems, she never solved the conflicts, although I am convinced that she 
was aware of them. 

Especially with young educators she communicated flirtatiously. During my stay the topic often discussed 
was backbiting and sneering of the head educator. On the other hand she did everything she could to impress 
him. Among the wards she had her spy ("sneak") who informed her about where the boys had their alcohol 
hidden and she triumphantly took it then to the head educator. 

Check ups in the wards' personal belongings performed by the educator "CH" (observer No. 6, 2002, p. 61) 

Once checking up she searched through the boys' clothes, she took out things from their travel bags, 
checked their pockets and it is necessary to point out that she found a lot of things: dishes the boys had stolen 
from the kitchen, marihuana packets, sleeping pills and in one ward's stuff there was a bunch of keys matching the 
door locks of the department housing the second and third educational groups. 

Her check ups were really detailed. She pushed aside wardrobes, beds, she opened and tasted bottles of 
mineral water and checked their contents. After her check up the rooms were not in the previous state (...) / 
noticed that she did not check all the rooms in the same way, she had a tip about some wards and she 
checked their rooms really thoroughly knowing she would find something. 

The wards' reactions were wild. They swore at the educator loudly and in a vulgar way, kicked the wall 
and shouted at her that she should return the things back to them saying that she had no right to do so. The 
educator ignored their explosions, she laughed at them nervously for having tricked on them and then she left me 
in the staff room to watch the found things while she herself left saying she had something to arrange. 
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During the time she was away I spoke to boys and 1 found out that CH had never performed such a check up 
before. That is why the boys were so furious. They labelled her behaviour as showing off before the new head 
educator and me. They calmed down being aware that they would take their revenge. They meant revenge in the 
form of alcohol and drug consummation during her duty, which they later really fulfilled. The educator handed all 
the found things over to the head educator. 

6. The summary of observation results 

1. Communication between the management and department educa 
tors was usually communication of the first development phase, i.e. a pseu- 
docommunication phase or more often a manipulation phase (chaos phase). 
Rarely was the communication in the phase of breaking the communication 
barriers. In our sample the phase of real communication with permissiveness 
was reached between some management workers and some pedagogical work 
ers in the best young offenders institutes. 

2. The directors of the young offenders institutes in our sample paid 
attention mainly to institute management rather than pedagogical guidance. 
The question is whether under positive conditions they would be able to create 
pedagogically and theraupetically friendly culture for the inner change of the 
wards'personalities. 

It was the vice-directors and head educators who were mostly responsible for pedagogical guidance in 
the educational institutes in our sample. This matter is surely acceptable from the point of management. 
Unfortunately, the posts of the head educators were usually occupied by people who had not been 
prepared for the role of conceptional pedagogical workers. We will not be far from the truth saying that 
some of them were not real experts meeting the minimum criteria necessary for successful reeducational 
performance. The same has to be stated about many department educators. 

3. Unsolving ways of personnel behaviour towards the wards prevailed 
in young offenders institutes in our sample. Autocratic and subordination 
attitudes concentrating on restriction, check ups, threats and punishments, 
orders and prohibitions, in a better case indifference and routine cannot lead to 
resocialization of maladaptive individuals. 

And yet even in our sample of young offenders institutes appeared the ones where the situation was 
different. We have found young offenders institutes in which either communication between management 
workers and department pedagogical workers or communication between pedagogical workers and the 
wards is of the nature close to permissive communication and community 
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therapeutic culture. In those we can see the hope for fulfilling the tasks for which the young offenders 
institutes were established. 

It seems that for the transformation of those establishments which proved to be problematic into 
really efficient pedagogical resocialization and reeducation institutions it is necessary to introduce a 
variety of changes. These establishments are from the pedagogical point of view extremely demanding 
workplaces. In the past time they were considered (not de iure, but de facto) more like a tool for 
repression. It seems unfortunate that even their personnel corresponded to that and that in some cases it 
still does. In our opinion it is necessary to start with the changes of management and its style. The 
second step is to have staff with not only highly related qualification but also of high competence in its 
broad sense employed in these institutes. 
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The article deals with post-modern approach and philosophical thinking and its relation to pluralism. 
Its manifestation together with globality can be seen at various types of educational projects and schools 
(reformatory, alternative) and views of liberation of teachers, pupils and their parents to freedom and full 
humanness. 
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1. Pluralism as a relevant sign of post-modernism 

Turning period in which we live can be called post-modernism, post-industrial or informative society, 
but also learning society, knowledge society, by the time of education or by end of history, eventually 
otherwise. It gives us questions and some of them will turn up the object of our following deliberation. We will 
deal with school, education and pedagogy of this period. 

If we regard school, education and pedagogy in categories of post-modern thinking (and the language 
connected with it), we will ask, wherewith the school, education and pedagogy respond or do not respond 
to the character of post-modern period. It means, whereby and how the state of modernism or the width of 
modern period is (should be) overruled in the area of educational system, education and pedagogical 
research, sciences of education. 

If there is some cultural, philosophical, scientific, artistic, spiritual postmodern situation at the 
background of pedagogical thinking and doing, the whole picture can be in certain simplification, 
schematically expressed by following way: to assume post-modern position means to confront radically 
and critically to the education "meta-narration" of school, whose public and state appearance established in 
our cultural space in the Theresian period and 
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whose practices and prevalent pedagogical theory has continued until this time. Although the school 
spent considerable number of administrative and directive reforms, which were by their characters 
external, trivial, they did not endanger so-called stability, i.e. the essence of only one "meta-narration", we 
only talk about modifications. (This was able to survive also several very different state regimes in our 
country: Austro-Hungarian Monarchy, so-called First Republic in the period 1918-1938, so-called Real 
Socialism including the Soviet Occupation, and also the New Democracy after 1989.) 

What can we understand by the above mentioned cultural background of outgoing modernism and in-
going post-modernism? What goes away? One, Complex, Totality in schedules, conception of life, myth 
of scientific and then technical progress begun by enlightenment, optimistic preview. Just this progress 
will resolve most of the questions of a man, her/his world, human society. School and education is under a 
permanent thumb of considerably rigid scientism, which reduces the human knowledge to the scientific 
and technical knowledge. 

What does it legitimate? Breaks, Differences, Manifoldness, plurality of philosophical, scientific, 
artistic, clerical and spiritual conceptions, schedules, discourses. When compared to one-side rationality, the 
feeling, intuition, and experience are emphasized. Heterogeneity of knowledge and life are the results of 
knowledge and awareness that human life in truth is possible only in the difference and plurality. This 
knowledge itself (in contrast to enlightenment glorification of any knowledge) is understood as a good 
knowledge, which supports the humanity and knowledge, which damage the human (e.g. ecological 
associations and their activities are reactions to this reality). Postmodern phenomenon of differentiation has 
a direct context for problems of minors, their protection against totalitarianising authority of majorities. 
This also concerns in minor schools, which are the aspect of difference and pluralism in education reality. 

Interpretations of pluralism, which concern the clerical world and spirituality, are stimulating and 
inspiring for school and education. Reduction scientism of modernism had its reflection in the neglect of 
transcendental, spiritual component of human education for long decenniums. Turning postmodern 
situation has its manifestations in renewed interest in spirituality in their various appearances, e.g. in 
deep Christian feeling, which is shown in a part of the youth (great international meetings, which often 
have ecumenical character), encouraging integrative activities of three monotheistic religions, which arise 
from one root - Hebraism, Christianity, Islam, cognition of extra-European philosophical-devotional 
systems, especially from East, but also American-Indian as well as various new spiritual practices, interest 
in yoga, 
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mysticism, esoteric teaching and extraordinary state of sense. This heterogeneity cannot be done with away by 
wave as if it was just a temporary style or external syncretism. Carl R. Rogers is right when he claims that 
paranormal phenomena as cryptaesthesia, prophecy or telepathy were tested enough and scientifically 
admitted. 

If the post-modernism is the situation of searching higher spiritual values, it intrudes to us, to remind us 
at this place of the liberal attempt of Karl Jaspers to show the difference of spiritual wisdom in wide 
chronological and territorial dimensions in his work Great philosophers (Die grofien Philosophen). We think 
that it is not only previous enterprise, but in the philosophy it co-founds the spirit of post-modern 
pluralism. We do not see the "difference" of this work only in the accent for variance, but also in the fact 
that for K. Jaspers the great philosophers are not only the "pure" philosophers, but also poets, artists, 
scientists from various branches, religious entities, politicians etc. Four entire persons (mafigebende 
Menschen) are decisive for people: Socrates, Confucius, Buddha and Jesus. In this work the West is in contact 
with East, art and science with philosophy and religion, and tops of the wisdom are present in their great 
variety. These tops of wisdom deserve human respect. We think that from the point of view of education, the 
negation of worship is not a symbol of postmodernism. If we remind of the above mentioned Jasper's work, 
we understand it so that post-modernism is not the "end" of worship, but a pluralism of worship. We could also 
say that post-modernism in education is the end of worship of idols, but not of humane values of culture. 

From the point of view of school and education, Lyotards differentiation among landless "wild" post-
modernism and serious "responsible" post-modern thinking and philosophy is very important for us. Trivial 
post-modernism according to the motto "everything is allowed" cannot have its reflection in the theory and 
practice of education. Radical pluralism is not moral relativism; contrarywise it demands new, higher kind 
of morality because responsible ethical decision-making in the situation of respected variety of life's 
schedules put great requirements on people. 

For education we also do not accept trivial esthetical relativism, indiscrimination between real 
esthetical values in their considerable variety and dejected popular shoddy of commercial production, 
which nourish low and dejected liking. Creators of education projects and teachers have to take the hazard 
of decision-making about what are and are not the real esthetical values. What supports and strengthens 
full "natural" humanity in the art and sensation of beauty and what damages the man in his whole fullness. 
Educational aesthetics as well as educational ethics cannot be abided by the motto "everything is allowed". 
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If the radical pluralism and deprecation of any totality is one of the fundamental postulates of post-
modern thinking, the appearance of post-modernity in philosophical pragmatism is interesting for 
pedagogical theory and pedagogical practice (R. Rorty). Correct and "real", that is what is "useful". If we 
determine according to this traditional thesis as useful the fact that the education will reach the higher 
values, "good life", humanity (Rorty talks about "edifying philosophy"), without searching only one way 
leading to this "usefulness", we are on the way of searching, research of various pedagogical, educational 
"dictionaries", "languages", "discourses" and "language plays". Its orientation to usefulness of higher 
values is such an appearance of postmodernism thinking in contrast to absolute relativism and with it 
coherent pessimism, which is close to some post-modern thinkers. This is unacceptable for theory and 
practice of education. 

2. Reformatory and alternative schools (as a manifestation of pluralism) 

If we would help us with analogy of the area of art for illustration of consideration (bearing in mind 
the fact that each of such analogy has its limitation), everything what we call as reformatory pedagogical 
efforts, directions and creating of reformatory schools prepares post-modern situation in the area of 
education during the 20* century (from the end of the 19th century). Analogy consists in the fact that these 
efforts and directions in the area of education are similar to efforts and directions of artistic avant-gardes 
of the same period. These are modern (or late-modern) adumbration of artistic post-modernism. 

Educational avant-garde was an orchestra of very different instruments. Each of these instruments 
brought stimuli of permanent quality to the world of education. It is enough if we remind of some of the 
most famous pedagogical systems connected with names such as John Dewey, Maria Montessori, 
Peter Petersen, Rudolf Steiner, Celestin Freinet. These and other nameless educational systems created 
within the frame of modern that potency, which develops somewhere more and somewhere less supported 
or suppressed on the present in various countries of Europe and world. As an illustration, one example of 
pluralism of schools in Germany and in some western countries can serve collective monograph School of 
reformatory pedagogy today (Die Schule der Reformpddagogik heute, ed. H. Róhrs) from 1986 in which 21 
kinds of reformatory and alternative schools and 3 "classical" reformatory systems, which are still alive-
(Montessori, Steiner, Petersen) are described. This diversity is not complete, because other than German schools 
are included only partly. 

Efforts for variety, alternatives are truly world-wide and global. Hundreds of Waldorf schools act in 
all continents and they took hold in various ranges 
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in so-called post-communist countries. Also in late Soviet Union, such original schools as school of N. 
Śćetinin or in Georgia the school of S. Amonasvili came into being before its decline, in the time of 
totalitarian authority. So-called authors classrooms and authors schools (B. Sliwerski) obtained popularity 
in Poland. European Forum for Freedom in Education (EFFE) offers international co-ordination and support 
in the use of pluralism of educational system. In the mentioned quantity of various schools we can find 
the most different selections, combinations and synthesis of what was brought to the education by 
"classical" reformatory systems (orientation to pupil, strongly motivated study as an experience, 
individualisation, kind social relations, working and artistic content of curriculum, spiritual extent of 
education, school as a place of life not only as the place of study, etc.). These new projects originate without 
needless apprehensions from eclecticism, led by weight of pedagogical function and educational effectiveness. 
In this respect, new mentioned projects were preceded by excellent pedagogue K. Obara. He was able, 
under the influence of European working school (Arbeitsschule) and other (Western) pedagogical impulses, 
to create his original and extremely quality school in Japanese cultural world, which is miles off far away 
from educational "meta-narration" of the traditional school. 

When we attempted to mention the analogy among artistic avant-gardes and reformatory, alternative 
schools, it is necessary to remind also of important difference. If the artistic avant-gardes of modern period 
represented potentiality of pluralism, which would develop without restraint in post-modern period (as 
well as philosophical pluralism and cultural width), variety of school and education is suppressed by 
authority of totalitarian "meta-narration" in various countries and with various intensity. There are lots of 
causes of this situation, which are interconnected. Their complete cognition would demand individual 
research and special studies. Here we can touch only causes, which are highly probable. The simplest would 
be stating that the main cause is way of state management of educational system as bureaucratic support of 
totalitarian "meta-narration" of education, so global undifferentiated system of education. School and 
teachers are centrally and rigidly manipulated by administration. On the other hand, we have to claim that in 
democratic system such a manipulation is possible only with teachers, whose awareness is operatively 
determined by "meta-narration" of traditional, old school and education. And we are at the education of 
teachers and their abilities to judge the situation of school system in wide philosophical, sociological, 
political structures and contexts. And here we are at the same time at standpattism of considerable part of 
pedagogical theory, which considers non-pluralism school system as advisable state of its stability. Except for 
this it is necessary to ask if the mentioned wide 
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philosophical, sociological and political context of explored education reality is included in the circle of 
scholastic topics. Does pedagogy ask questions, why school is a system at the periphery of social reality? 
Why should a teacher, whose role is in the area of education, where learning is decisive, have a very low 
social status and low moral authority? Czech teacher was placed to the role of pandering to party-
government ideology, he was dragged down and at the same time dishonoured by totalitarian regime. 
Czech society (during several generations) got accustomed to this situation and contemporary society treats 
it as normal. Why have the teachers stayed for 13 years after revival of democracy the dishonoured 
professional group with university education? Why has it happened in the state, where among both of the 
wars in the period of so-called First Republic the teacher was well honoured, had other advantages and high 
social prestige? How is it reflected by pedagogical theory? How did it prove to get out from its internal 
topics (classes, learning, education, school etc.) to the widely social and political area? Why does it let the 
area of so-called school politics to specially unqualified officers of state administrative, who decide about 
the education in the state? 

All these questions should indicate, why the conditions for pluralism of education in the country of the 
author of this text (but not only here) are unfavourable. In the Czech Republic still prevails the effort 
(legislatively supported) to fetter all new education projects of basic educational system to three so-
called training programmes and their standards. These training programmes are very similar to each other, 
so they are next modifications of educational "meta-narration" of the traditional school. It is necessary to 
claim that state school politics is from various subjective (who are their participants) and so-called objective 
(dividing of state assets) reasons henceforth rather post-communistic than democratic. We can recall the 
statement of a famous Czech journalist, writer and politician of the 19* century, Karel Havlicek, who said that 
there are only two political parties in the world - party of honest and party of dishonest. You can recognise 
them according to the way how they support the school system. And the 1st Czechoslovak president Masaryk 
said that the proper democracy will be only after the teachers get more money than soldiers. 

There are several independent pedagogical unions and associations, which offer further education for 
teachers by arranging of some courses, seminars and publications in the Czech Republic despite of the 
state-administrative order. In this way several types of alternative educational projects are successfully 
realized in this country. "Step by step" system reached considerable use (with the Czech title "To begin 
together") thanks to foreign financial grant support from Open Society Fund. 
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3. By pluralism to the freedom and full humanness 

The above mentioned questions lead to the very probable thesis that both teachers in their 
decisive majority, as well as the wide society are not prepared neither by knowledge, nor morally for 
understanding of fundamental presumption of transformation of actual situation of school and education, 
whereby understanding of education is as essential and ontological symbol of human in his human identity, 
as anthropological constant. This misunderstanding is evidently reflected in positions of political and power 
institutions, i.e. those agents, who are responsible for the situation in public state schools. We must ask, 
how they should respond to socially-cultural situation, intervene the sciences about human and society, 
philosophy, sociology, psychology, ethics, aesthetics, social and cultural anthropology and politics, but 
especially pedagogy. Also other components of culture - art, religion and others can intervene effectively. 
Especially those branches of culture who deliberated themselves to the pluralism of post-modernism and with 
their language, their "dictionary" and discourse can negotiate the knowledge and experience that the way to 
the post-modern pluralism is the way to the better freedom and full humanness in its whole variable variety. 

Perhaps all or large majority of reformatory and alternative projects of education were motivated by 
necessity to liberate the child, pupil/student from repression of full humanness. It was the proper base of 
pedagogical anthropology of these "avant-garde" projects; anywise their forms were different. If gestalt 
conception of human, phenomenon of (pedagogical) love, is within the background of various forms of 
pedagogical anthropology of reformatory schools, it is possible to show certain differences in what form and 
depth can a pedagogue (teacher, parent) in connection with the pupil/student grab and enjoy it. Because it 
can be mature love as a posture (not a relation) of a mature personality at Fromm (posture of giving, care, 
respect, responsibility and knowledge), or Buber's relation Me - You (opposed to Me - It) as transcendental 
relation, respectively transcendental both in the personality of You, and at the same time necessarily in godlike 
transcendentalism. Or Levinas's responsibility for Other whose face Me met, whereas not Me, but the Other is 
a base and centre of the relation, or a supreme gift and precious way in the 1st List of apostle Pavel to the 
Corinthians, or sensibility in Buddhism: if you can help, do it, if you can't, at least don't maltreat, etc. 

From what to what should post-modern schools liberate the subjects of education by pluralism? 
The teacher liberates himself from his limitations and prejudices, from his fears and obedience of a 

state officer to the free educational activity. We 
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treat as manifestation of that misunderstanding of the essence and reason of education in our civilisation 
and culture, about what we have mentioned, that such an activity which is (should be) the education of 
human as a realisation of delicate interpersonal relations, as creative teacher's work. It takes place in the 
institutional area full of regulations, official directives and restrictions, in which the teacher as the state 
officer is controlled by higher state officers of the whole complicated administrative hierarchy. As such he 
is prepared and educated for his function. Liberation of the teacher for free creative activity does not 
mean only institutional liberation, but also other type of education of independently creating man with 
professional morality and full responsibility for his educational work. Checking of the level of his work 
should not appertain to state inspectors but to pedagogical collegiums of the school and advisory boards of 
parents and other personalities of the school community, and to special professional chamber on higher 
level. Something similar has proved competent and well functioning in Waldorf schools for more than 80 
years. 

From what to what a child (pupil/student) is liberated? Function of free teacher is liberation of pupil 
from learning as an unpleasant duty, from overloading and purposeless, mechanical reproducing and 
memorial collection of findings, whose sense and meaning is far away from her/his understanding, from 
fears and stress, from directive pedagogical manipulations to the pleasure of knowledge, work, play, to 
the pleasure of increase of her/his vitality in the atmosphere of security of human meetings, 
understandings, help, cooperation etc. 

Parent liberates herself/himself from duties to entrust the child to school without the possibility of 
choice to the possibility and responsibility to choose the way of education for her/his child, to choose the 
school, with which she/he will be willing to co-operate in the education of her/his child, eventually to offer 
her/his services in advisory boards of parents or offer other help to teachers and the school. 

These free participants of various types of schools and educational projects can create pedagogical 
climate, in which the pupil/student opens herself/ himself to motivated and interested education, cognition 
of herself/himself and world in which the education is effective personalisation, socialisation, cultural 
education, development and progression of humans in the physical, mental and spiritual integrity. Free 
school can be a natural world of pupils, teachers, parents who are not alienated to human identity. It can be a 
world, which is able to respond to dehumanising critical phenomenon of nowadays civilisation. It helps 
pupils/students not to lose the connection with reality, not to live in the position of estrangement, in some 
another reality (E. Voegelin), whose traps are frequent. 
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If we do not share that landless "wild" post-modernism according to the motto "everything is allowed" 
from which we differentiated above, finally we had to remind of fundamental anthropological and ethical 
value of which the education cannot resign, it means the value full of non-estranged humanness, value of 
sense, anywise it can accrue unfit to some rigid post-modern ears. It is not possible to cancel this fundamental 
goal in education. However, the ways to its reaching have to be various and non-totalitarian, which was the 
main thesis of this contemplation. 
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In the paper, taking into account the empirical research of different authors, the chosen pedagogical, 
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Introduction 

For Polish universities the on-line learning is quite a new educational problem that should be solved in 
our system of education. The main reasons for which we have to introduce in our educational system the e-
learning (teleeducation, telematics, Asynchronous Learning Networks) as the alternative for the synchronous 
face-to-face education, are the following: - The needs for lifelong learning of participants of the creating 
information society as a result of altering their knowledge and skills (growing demand 
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for continually evolving skills). Only a small part of these people will find a "physical place" in post-
graduate studies in a chosen university. The most of them will take part in short but intensive on-line 
courses, carried out by professional academic teachers, involved in that type of courses. 
- Changing of vocational competences of people whose job will disappear in 
the near future and who will have to reach the new competences. 
- The educational help for stationary and extramural students in their studies 
(in order to secure a higher efficiency and the same level of quality) with the use 
of computer-mediated asynchronous distance learning classes. 

Additional reasons given for using the technology are: improvement of access to education and 
training for absolvents of post-gymnasia schools, improvement of the quality of learning, reduction in the 
cost of education and improving the cost-effectiveness of education. 

In order to explain some chosen features of e-education I am going to synthesise in the paper those 
pedagogical, sociological as well as psychological aspects of the on-line learning, that one can find in 
numerous empirical papers: characteristics of networked collaborative (learner-centered) classrooms and a 
process of community-building in such classes, an on-line type interactions between students, pedagogical 
roles of a teacher and students in on-line higher education - all those in the framework of constructivist 
learning theory of Jerome Bruner, cognitive theory of Jean Piaget and social theory of Lev Vygotsky (for 
details see: Juszczyk, 2002, 2003). 

1. Information and communication technologies in the post-modern university 

We know that introducing the on-line teaching and learning to the university will cause a significant 
influence on the all-didactic process, including the traditional one. It means, that the university has to change 
its status from regional (local) to the global one, from a pre-industrial organization to the "post-modern" one. 
One can say, that before the introduction of the technology to the university teaching had taken place, it was 
not professionalized, in the sense of being based on skills resulting from research into and analysis of the 
teaching process. For instance, most university teaching has not been influenced to any extent by recent 
research into the cognitive psychology of learning, organizational management research, communications 
theories or research into human-machine interaction (Juszczyk, 1998, 2001), all of which have been 
critical for the development of post-modern knowledge-based organization. Therefore, from one side we have 
to restructure our university for technological change and from the second side, we should rethink its new - 
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social roles and functions. A great potential for such transformation is exhibited by the information and 
communication technologies. They are a source of different phenomena in educational process, which in 
order to be described, need the carrying out of theoretical as well as empirical research in the range of many 
disciplines. The results of such investigations should be explained in the framework of the cognitive and 
constructivist theories - see Fig. 1. 

 
Fig. 1. The theoretical base of the information and communication 

technologies 

In different universities the authors of asynchronous learning networks propose some models of 
change from traditional university to post-modern university. For instance A.W. Bates (1997) proposed 
twelve organizational strategies that concern: 

1. A vision for teaching and learning, which describes what we would really 
like to see or to happen. 

2. Funding re-allocation (often technology implementation is  driven by 
external grant funding - our university applied a research project to Polish 
Committee for Scientific Research). 

3. Strategies for inclusion - extend the technology-based teaching from 
a relatively small number of enthusiasts and early adopters to the main 
body of the teaching force. 

4. Development of the technology infrastructure of a university. 
5. People infrastructure that will make the physical infrastructure work. 
6. Providing support for student access to computers in labs and in campus. 
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7. New teaching models and use of the latest results of the cognitive psychology 
research in the learning process. 

8. Faculty agreements and training - showing how to use technology, basic 
understanding of the on-line teaching and learning process, understanding 
the different roles that technology can play in teaching and organization of 
teaching. 

9. Project management with numerous elements that depend on the on-line 
directions of studies and students. 

 

10. New organizational structures that encourage teaching units to be flexible, 
innovative and able to respond quickly to changes in subject matter, 
students needs and technology. In the case of my university, this role is 
played by the Centre for Information Technologies, which consists of a few 
labs of Multimedia Applications and two video-conference rooms. 

11. Collaboration between universities and creation of consortia - all the Silesia 
academic institutions created consortium with the local administration 
agency/participation. 

12. Systematic research and evaluation of the quality and effectiveness of the 
on-line teaching process. 
After having concentrated on the proposals given by A.W. Bates I can conclude, that in University of 

Silesia in Katowice all the aspects of transition from classic to post-modern organization have been 
carefully discussed and then systematic ally introduced. 

2. Asynchronous Learning Networks (ALNs) in the constructivist framework 

The notion of asynchronous learning has been associated with distance education, in such 
embodiments as correspondence schools, in which the video-tapes, audio-tapes and written material 
(exercise books) were sent by postal or courier services. Sometimes lessons were supplemented by radio 
and television since such a dynamism helped students have a sense of "presence" from a distance. 

The new and emerging computer and communication technologies now allow us to dispense with 
having to transmit educational information such as text, sound (audio), static and dynamic pictures 
(video-films); these forms of information may be recorded on CD-ROM or DVD plates and can be 
asynchronously transmitted to students. Also the World Wide Web constitutes a unified delivery 
mechanism for multimedia information content - video and audio can be digitised and compressed for 
on-line delivery; textual and 
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graphical material can also be converted into digital formats appropriate for WWW delivery. 
Asynchronous Learning Networks (ALNs) model carries the promise of overcoming the barriers of 

physical isolation, distance and also those imposed by rigid time constraints (May ad as, 1997), as well as 
the capability of improving the efficiency (Arvan et al, 1998) without decreases in the quality of 
instruction and learning (Bourne, 1998). 

We can assume that after having used the information and communication technologies a traditional on-
campus learning will be enhanced in the sense that technology can be used to facilitate key mechanisms of 
effective learning, namely motivation, interaction between students and instructor and interaction among 
students themselves as well as collaboration in the learning enterprise. 

The asynchronous learning networks have advantages for both distant and local (synchronous) 
education, but the extensive preparation and planning required for delivery of class material via multimedia 
asynchronous methods is always a major challenge. 

The numerous researchers have pointed out the connections between the on-line medium and the 
constructivists' framework of teaching and learning (Sprague, Dede, 1999, pp. 16-17). They claim that the 
learning methodology is as important as the instructional technology employed (Becker, 1999). There 
also seems to be a connection between the pedagogical tendency of the teacher and his/her Internet use and 
valuation. 

The constructivist theory of learning is based in general on three theoretical frameworks of Jerome 
Bruner, Jean Piaget and Lev Vygotski. According to J. Bruner, learning is an active process in which 
learners construct new ideas 

 
Fig. 2. Integration of constructivist and cognitive theories 

in order to construct the theory of learning 
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or concepts based upon their current/past knowledge. The learner selects and transforms information, 
constructs hypotheses and makes decisions based on cognitive structures. The cognitive structure (i.e. 
schema, mental models) introduces meaning and organization to experiences and allows the individual to 
"go beyond the information given" (B r u n e r, 1973) - cf. Fig. 2. 

Cognitive constructivism is based on the works of Swiss developmental psychologist J. Piaget, who 
claims that the developing child builds in his head the cognitive structures - mental "maps", schemes, 
or networked concepts for understanding and responding to physical experiences within his or her 
environment. These schemas are changed, enlarged, and made more sophisticated through four 
complimentary processes (Piaget, 1977), which has been shown also alternatively on Fig. 3: 
- Assimilation - associate new events with background knowledge and prior 
conceptions. 
- Accommodation - change existing structures to new information. 
- Equilibrium - balance internal understanding with external "reality" (e.g. 
others understanding). 
- Disequilibrium - experience of a new invention without achieving a state of 
equilibrium. 

 
Fig. 3. Four levels of cognitive development in the framework of J. 

Piaget theory 

Another cognitive psychologist, L. Vygotski, shared many of Piaget's assumptions about how 
children learn, but he put more emphasis on the social context of learning. The Vygotsky's social 
cognition learning model asserts that culture is the prime determinant of individual development. 
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Humans are the only species to have created culture, and every human child develops in the context of 
culture. Therefore, a child's learning development is affected to a bigger or lesser extent by the culture - 
including the culture of family environment - in which he or she is involved (Vygotsky, 1978). The process 
of perception the information from social, cultural and physical world, construction of mental maps with the 
use of cognitive processes, the processing of information by brain in order to activate the construction of 
meaning in the educational process on the basis of constructivist as well as cognitive theories have been 
shown on Fig. 4. 

 

Fig. 4. The common region of the constructivist and cognitive theories 
in which we make the empirical research in order to know all phenomena 

taking place during the learning processes 

In conclusion, constructivist environment starts with observations within a world of authentic 
artefacts rooted in authentic situations. Students, while accessing various materials, construct ongoing 
interpretations of their observations, and collaborate with their peers. Finally, students serve as coaches and 
teachers to each other to show the results of what they learned. 

The thinking is a developmental process beginning from duality, moving to an understanding of 
multiple views, and finally acknowledging the context wherein the solution is given - weighing 
circumstantial evidence alongside factual data (Jaffe, 1998). This shift from pure reason and information 
from 
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determining "correct" answers to a consideration of self, situation, previous experience, and thinking 
strategies in creating "appropriate" answers is in essence the shift from objectivist to constructivist 
pedagogy. Posted messages, activities, and surveys cause this behavioural change - the data show that the 
ability to connect with others' knowledge and experiences, as well as their feedback, is essential. 

3. Pedagogical, sociological and psychological problems of the on-line education 

The process of the on-line teaching and learning exhibits many different pedagogical, sociological and 
psychological problems. They concern, in general, the physical absence of a teacher and colleagues in a 
group, feeling of solitude, initial troubles with a technology, motivation, self-discipline, the threat of 
alienation, learner satisfaction, and many others. 

The physical absence of the teacher causes the need for other ways to create the motivational and 
authoritarian link between an instructor and a student. The anonymity of text dialogue puts more 
emphasis on explicit content rather than the physical attributes of the content (e.g. voice, gestures and 
sense of community). Therefore, the Instructor dialogue must be meaningful enough and relevant to 
students' needs to have an impact on their understanding. On-line instructors should also be more out-
going, positive, and responsive to gain respect from their students. 

In many cases the learners who were used to traditional face-to-face learning environments and who 
did not necessarily prefer ALNs had to adapt in the process of the on-line learning. Such transition from 
the traditional face-to-face classroom during the academic year to the on-line learning requires strong 
motivation, self-discipline, good-time management skills, and a comfortable learning environment 
including a stable Internet connection. According to the results of natural pedagogical experiment, 
conducted by X. Christine Wang and her co-workers (2001), the students' learning outcomes were 
closely related to their satisfaction with on-line communication, technical support, and the course 
design. Furthermore, prior on-line class experience affected learning outcomes. Additionally, prior 
experience with the technologies and a positive attitude toward technology were found to be important 
for successful on-line learning. 

Learner satisfaction and learning outcomes are two commonly used indicators of course 
effectiveness, especially in the on-line learning studies (Webster, Hackley, 1997). Satisfaction relates to 
perceptions of being able to achieve success and feelings about achieved outcomes. Studies of learner 
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satisfaction are typically limited to one-dimensional post-class assessments of learners' perceptions. Learner 
satisfaction is often measured with "happy sheets" that ask the learners to rate how satisfied they were with 
their overall learning experience. However, it is also meaningful to explore the notion of satisfaction through 
a multidimensional analysis of a wide variety of critical variables in order to provide effective measures that 
guide improvements in instructional design for on-line programs. From this reason, some researchers have 
been trying to identify some critical variables in on-line learning. For instance OJ. Jegede et al. (1995) 
identified eight components of effective learning environments: interactivity, instructional support, task 
orientation, teacher support, negotiation, flexibility, technical support, and ergonomics. C. Gibson (1996) 
found that it is critical for distance students to be focused, better time managers, and able to work both 
independently and as a group members, depending on the delivery mode and location of the distance course. 
The chosen pedagogical aspects of the on-line education have been shown on Fig. 5. 

 
Fig. 5. The pedagogical aspects of the on-line education 

On-line interaction and communication have been long regarded as important factors for successful 
on-line learning. Lack of direct communication is one of the most common frustrations in on-line learning. 

Other studies suggest that important characteristics for on-line students include strong self-motivation, 
self-discipline, independence, and assertiveness (www.online.uillinois.edu/index.html). Another very 
important variable that directly influences the on-line learning outcomes is a prior learning experience, 
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in our case it denotes a level of familiarity with the technologies used in the on-line course, because they may 
become barriers to learning. The technology teaching and the on-line course could not take place at the same 
time. The new students should be at first familiar with technology and next be involved in the on-line course. 

3.1. Community of the on-line learners 

Students in asynchronous distance classes work at computers kilometres apart at varying times of the 
day and night. This feeling of being alone is overcome when students join together in a community of 
learners who support one another (Eastmond, 1995). 

This problem has been described precisely by R.E. Brown (2001) in the framework of the community-
building paradigm. According to the author, the paradigm should note the context in which community is 
formed, the conditions needed for formation of an on-line community, intervening conditions, which can 
positively or negatively affect its formation, and strategies for overcoming negative conditions and utilizing 
positive conditions. During on-line course students devote different amount of time for different types of 
activity. This situation has been characterised by R.E. Brown by the Time Triangle. The triangle for new 
students is placed at the base, and for the veteran students, who are familiarised with technology and 
teaching methods, is inverted - it is placed on the peak. The new students start usually with technology and 
on-line teaching. They spend a large part of their first few weeks getting comfortable with technology - this 
makes a base of a triangle. This situation is similar to the action of new students in the synchronous face-to-
face learning. They spend much time on getting comfortable with the learning environment: laboratories, 
library, exercise and lecture rooms, getting to know academic teachers, etc. Next levels in a triangle denote 
understanding of the learner-centered teaching method (in general a pedagogy of the course), course content 
and familiarising themselves with the class content. A peak of the triangle denotes a process of 
community building - students get to know each other and participate in community-building 
activities. In comparison to the triangle of new students, the triangle for veteran students is inverted, what 
means, the veterans spend more of their time on the course content (essential information) and 
community-building activities. 

The notions "new" and "veteran" students are relative. It is difficult to declare a specific amount of time, 
before a new student considers himself or herself a veteran student. Some students who successfully 
completed several classes can still feel like new students. These students did not find community or were 
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on the fringe of community. On the other hand, some students changed rapidly to achieve a satisfactory 
comfort level in all areas after having completed only one class - sometimes, after just a few weeks. These 
were students who identified themselves with a community. In general, the feeling of being a new student 
changes to feeling of being a veteran one when he or she becomes comfortable with certain technology, 
pedagogy, class content and classmates. Thus, the veteran status appears to be individual phenomenon 
based on personality, interaction and perhaps the intensity of the classes - certainly on participation and 
engagement. 

Due to the problem of community building in the on-line learning is a very important variable, 
which influences directly the effectiveness of such mode of learning, I would like to direct the interested 
researcher to theoretical propositions that are the results of observations carried out during different 
pedagogical experiments (among others by E.R. Brown, 2001 - for details see S. Juszczyk, 2002). The 
chosen sociological aspects of the on-line education are shown on Fig. 6. 

 
Fig. 6. The sociological aspects of the on-line education 

In general the students utilizing computer-mediated communication need a longer period of time to 
create bonds of friendship, community or camaraderie than they might have in face-to-face associations, but 
one can find the necessary elements, which can help in improvement of this process. Some researchers 
found (see Brown, 2001, p. 32) that in on-line learning physical appearance, voice are not factors, which 
determine on-line friends or community members. Rather, judgements are based on textual input, 
particularly its content. Other factors are timeliness and supportiveness of input, as well as virtual 
personality, intelligence, commitment, and writing ability of the participant. 



172 Stanisław Juszczyk 

In many cases the satisfied students served as ambassadors for the on-line learning, recruiting others in 
their institution to enrol. In order to determine how community and satisfaction correlate, one has to do 
more empirical research. 

The great potential that virtual classes have is that when a community forms, its members can easily keep 
in contact with one another through the Internet -the most interactive medium. Community does not have to 
end when the class or the program ends. Therefore, teachers in a department should consider ways in which 
one can continue two-way communication that facilitates community. He/she can readily keep in contact 
with students through a database of e-mail addresses, a listserv, or a web site. Thus, a community formed 
through the classes and the program, can be maintained not only for students' benefit (which may be 
personal, academic or both) but also for departmental and university purposes such as fundraising and 
networking (cf. Brown, 2001, p. 33). 

3.2. Networked collaborative classrooms 

L. Haras im et al. (1995) defined learning networks as "groups of people who use CMC (computer 
mediated communication) to learn together, at the time, place or pace that best suit them and is 
appropriate to the task". Networked classrooms are, thus, classrooms with extended capabilities, wherein 
asynchronous electronic conferencing is used to build shared collaborative spaces as a means to achieve 
set learning goals. For pedagogical action one can group the following actions taken by educators in 
mixed-mode networkers classrooms: providing orientation of the educational scenario, establishing the 
learning goals, structuring activities around tasks, organizing the learning environment, defining roles the 
teacher and learning should play, and the rules of participation. In the on-line teaching the pedagogical 
action aims at building collaborative classrooms through the implementation of networked technologies. 

3.3. On-line learning interaction 

In on-line learning environments the interactions among students are mediated, and there is an 
absence of non-verbal cues and text-on-screen is a very limited mode for what should be semantically 
rich exchanges. 

According to CD. Curtis and M.J. Lawson (2001), one way to implement high level of 
interaction among students, and thereby to increase both the quality of students'learning experiences and 
the efficiency of delivery, is to implement collaborative learning. On-line interactions differ in quite 
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important ways from face-to-face contact, and this may reduce the extent of the communication that occurs. 
Much on-line conversation occurs asynchronously, with substantial delays in receiving a replay. This may have 
both advantages and disadvantages for the participants. However, the students are able to contact each other 
outside the group forum (conference or discussion forum - board) by personal e-mail, file transfer, fax, or by 
telephone and even by private face-to-face meetings. The last types of interactions are caused by the fact 
that on-line, text-only interactions can lead to misunderstandings due to limited information capacity of 
the medium compared to relative richness of vocal and non-verbal interactions of face-to-face learning 
environments. Sometimes the students can organize synchronous chat sessions to supplement other forms 
of communication, find them as a positive support of previous form of interactions. The chosen 
psychological aspects of the on-line education are presented on Fig. 7. 

 
Fig. 7. The psychological aspects of the on-line education 

In on-campus study students have access to interactions with academic teachers in seminars and in 
individual consultations. In on-line teaching such an interaction is available, though it is mediated 
through some form of computer and information technology - CIT. The one-to-many interaction typical 
lectures and seminars that comprises most of the student-teacher interactions is often replaced by one-to-
one interaction via CIT (what is important especially for those students who do not seek individual 
contacts with their teachers). However, for the lecturer this interaction occurs at the expense of efficiency 
because mediated one-to-one interactions, such as e-mail interchanges, are easily initiated by students and 
can be very time-consuming. 
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The most common type of interaction in the on-line courses is an asynchronous interaction. There 
is an important distinction between realtime and asynchronous forms of interaction. The current forms 
of real-time interaction are limited by the capacity of communication links, e.g. voice communication. E-
mail or forum discussions depend on web-based applications that enable participants to create and edit 
messages stored in an area accessible to group members which organizes messages into "threads" of 
conversation. During learning in an on-line environment students' interactions are restricted to text or 
picture messages on screen. This medium of interaction may exhibit the degree of collaboration that is 
possible by limiting the extent and depth of interactions. However, since this on-line interaction is much 
more demanding than most students would normally experience in a distance-learning course, they may 
perceive that the experience enhances the interactions available to them - see CD. Curtis and M.J. Laws 
on (2001). 

3.4. Competencies of the on-line teachers 

The empirical research done in American universities show that teachers must have the actual 
experience of on-line learning before they can be expected to be on-line teachers, otherwise, they simply map 
traditional practices onto the new medium with little of the transformation necessary in the teaching process 
(Campos et al, 2001, pp. 36-37). Without proper pedagogical training and on-line experience, teachers 
will continue to replicate their best existing practices onto the on-line medium. This divergence between what 
works in the traditional classroom within a stable cohort of learners communicating synchronously face-to-
face is qualitatively different from an on-line asynchronous style of learning and teaching. From this 
reason the teachers should participate in distance educators listserve posts, and by following various 
publications, websites, journals, and conference proceedings they can construct the content and structure 
of the on-line lectures and exercises. 

One can say that a good teacher creates a desire to participate, to become a community member. 
Community creates an opportunity to learn from each other, to network with each other, and to gain 
support now and in the future. It is the teacher's role to inform students about community's potential 
benefits, in order to make the students want to build a real community. Both e-mail addresses, phone, fax 
numbers and also discussions in virtual cafeterias as well as face-to-face meetings will help build the 
community. 

The teacher is an on-line moderator and has three fundamental roles: organizational, social, and 
intellectual (Gold,2001,p.47).The organizational role involves setting the agenda for discussion. 
Essentially, the teacher must lay 
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the groundwork for the discussion to begin. The moderators main social role is the creation of a friendly 
environment for students interacting with each other, for instance by posting to them an "Introduction" 
several days before the class begins. The introduction can include an identification paragraph, followed by 
professional interests, personal interests, ideas, and some words of advice. Good moderators often send out 
welcome messages, use a personal tone, and provide their feedback with specific examples and references. 
Another important social role is that of modelling good Net and intellectual behaviour for students. The best 
teachers often show them how to be better students, and in turn, teachers themselves. Finally, the moderator 
must become the facilitator of the students' understanding. The teacher should focus on crucial points of 
discussions, ask questions, estimate student responses, synthesize and summarize points, and help take 
advantage of the readings and class resources. Many published results of empirical research on the on-line 
teaching show that the activity of teachers moves in a direction of constructivist and cognitivism 
orientation, by evaluation of the quantity and quality of interaction between learners and their skills in the 
range of intermediate communication. Following this change, an increase of the knowledge of teachers on the 
teaching process is observed (Wang ef a/.,2001,pp. 1-21; Smerdon et al, 2000). 

5. Conclusions 

In the conclusion I can say that in the University of Silesia in Katowice we have adopted chosen aspects of 
the successful models of a distance education from some universities in USA and some Western Europe 
universities. But the difference existing between the universities in Poland and in USA and European 
Union countries in the infrastructure, computer local and metropolitan networks and the experience of 
academic teachers and students in active participation in on-line studies call for detailed both the empirical 
and theoretical exploration of the similar problems in Poland. 

In the framework of social science methodology (e.g. by the use of natural pedagogical experiment, 
survey, interview, conversation, tests, analysis of documents and products of human action and other 
empirical methods of research), on the base of the on-line learning of constructivist learning theory by Jerome 
Bruner (1973), cognitive theory by Jean Piaget (1997) and social theory by Lev Vygotsky (1978), we plan to 
analyse above mentioned pedagogical, social and psychological aspects. As a result, we should discuss the 
methods of diagnosis and evaluation of the students' didactical activities. The range of such empirical studies 
is shown in Fig. 2 as a common part of constructivist as well as cognitive theories. Different types of research 
done in this area allow us 
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to develop both theories and as a result build a new, homogeneous cognitive theory of information that 
will be the base for explanation of the process of learning. In such a way, the information and 
communication technologies should be recognized as the careers of culture, with a significant part of it - 
the medial culture. New technologies will become a creator of cultural values, when used to find, collect, 
register and process the information, they will create a new quality of culture. From the humanistic point of 
view, the new technologies will be treated as an element of the system of values, laws, rules, exchange, needs 
and possibilities that they create for their users. Paying attention to the axiological aspects will result in 
effectivity of the future education, and the cultural aspects will help us in interpretation of the observed 
phenomena and processes. The new technologies influence significantly the distribution of different skills 
and knowledge among students. 
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Multimedia and network as grounds for social communication 

Abstract 

The article presents the role a multimedia message plays in social, computer mediated communication. 
This kind of communication is a dominating one in information civilization, which creates societies of 
knowledge, information and communication. Information technologies and their product - multimedia 
(understood as programming tools and multimedia message) raised possibilities of building a new, multimedia 
form of information transfer which enables to pass on information in a way that is most friendly and useful 
for a recipient but at the same time it creates a danger of information distortions if the rules of its 
construction are unknown. Multimedia message is characterized by frequent exchange of a sender (a 
message creator) role with a recipient (a code reader) role. This is caused by changeability of context and 
possibility of changing information structure in the process of interaction. Due to this transformation, it is 
difficult to place a multimedia message within a classic model of information transfer. The study presents 
the place a multimedia message occupies in the process of social, computer mediated communication. It 
emphasizes the necessity for shaping new, communicative competences that would allow to communicate 
effectively both within the network and via it. These new, communicative competences are understanding 
sent messages and creating own ones in a way that enables their proper interpretation. 

Key words: information society, network communities, information technologies, multimedia, information 
transfer, network communication, multimedia message 

Communication process has always formed the basis for human activity. It gives a chance of 
exchanging information as well as establishing relations with another people and the world. All kinds of 
teamwork need effective communication mechanisms. Communication interactions are put into practice 
by the means of various technical devices and they constitute the 
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basis for developing interpersonal and social relations on many grounds. As a matter of fact, there are 
opinions according to which each medium that appears does not create a relation between people but 
extends relations to another media (Golka, 2002). Yet, media still strongly influence perception and 
communication with the world. 

For many years information technologies have played an important part in human activity and the 
changes are also felt in contemporary education system. Particularly important factor here is the creation of 
information society which forces a reform on the system. Information society is characterized by new 
forms of activity, new intellectual and material values, new principles and ways of social and interpersonal 
communication. The changes concern information to transfer, competences to acquire, attitudes to shape 
and skills. The aim can not be reached without changes within organization of teaching and learning 
process and the aid of education technologies. Information technologies have become not only an 
element of a modern man's work and life and thus a general education subject, but also a universal 
educational medium used for educational process and communication. They have become an indispensable 
component of human existence in both the process of education and social communication. New 
civilization epoch is to be characterized by openness, fast and relatively cheap information exchange, 
permanent education and increased work efficiency. 

In information society, process of communication often takes places with the use of a global, 
computer network - Internet. This process, being put into practice by the means of information 
technologies, in relations on-line is becoming the basis for orientating in environment and 
communicating by recipients of modern culture and also a dominating way of culture articulation. Yet 
doubts are raised by the fact that we are not prepared to create and read media message. We have to 
learn to read and write but as for audiovisual and multimedia message we have to rely on our practical 
experience. As M.Wawrzak-Chodaczek writes (Wawrzak-Chodaczek, 2002), referring to M. 
Hopfmger, anthropological consequences of audiovisual communication (also network communication via 
multimedia) reach deeper than the consequences related to writing and printing. They refer to everyone 
regardless of how well individuals are prepared. Those who are less prepared can not expect 
communication (which means life) success. Distance education via computer networks being put into 
practice in this way issues new challenge to its creator. The challenges are related to understanding and 
giving meaning to multimedia message that is present in education. 

Human life would be impossible without communication. Human being has been entangled in verbal 
and non-verbal communication network since 
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the beginning of their existence. This makes a man a member of society, culture and family. People could not 
survive without communication exchange - verbal  or non-verbal. The whole way of thinking and feeling is 
being shaped when communicating. 

The appearance of new information technologies received warnings that a new and dangerous 
situation may come to existence. A situation in which a man will be reduced to a role of a machine and 
lose their creative quality. As Neil Postman says (1996): "New technologies change the structure of our 
interests: matters which we think about. They also change the nature of our society: the arena on which 
our thought develops". Yet at the same time, as Z. Melosik (2002) writes "Within post cultural view 
people are not victims of media - alienated, one-dimensional and passive masses that stare at TV or 
computer screen". It is said that media messages are open in their character and recipients may dive their own 
meaning to them and interpret them individually. John Fiske (1999) says about it in the context of "semiotic 
democracy". 

Communication can be direct or indirect, i.e. it takes place via various "agents": books, magazines, 
tables, photographies, films, audiovisual records, radio, television, computer, local networks or global 
network. These relays transfer information from a sender to a recipient in the form of a message and are used 
to be called "media" irrespective of what character communication has. 

The term "media" has widened its conceptual sphere together with the development and diffusion of 
computer science (Osmańska-Furmanek, 1995). The notion means not only mass-media, media used 
for information processing in an integrated form that can function within global computer system but also 
treats them as tools people use for their cognitive development. It is emphasized that media not only 
transmit particular content but first and foremost structure knowledge. That is why it is necessary to 
distinguish strategies of media applying according to ways in which they process information 
(Osmańska-Furmanek, 1999). 

Multimedia message is a message that integrates different media on the basis of a common base that allows 
to put into practice communicative interaction. The basis is constituted by a global computer network - 
Internet. A computer, described by Bolter (1990) as a technology defining the twentieth century, loses its 
meaning as an autonomous unit that aids human activity. Its main role is to process information and to 
be an element that engages a human being with a global computer network. Characteristic features of a 
global computer network as well as computer mediated communication are: hypertext mechanisms, 
interactivity, multimediality, virtuality. 

Multimedia network communication is a new quality of communication process. Internet - a global 
computer network - is egalitarian in principle. 
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Information placed in one network junction is also present in every other one. The lack of one center that 
controls and filters information makes information drift in network everywhere. Joining it to one integrity, 
making it an intentional message, e.g. educational one, forces overlapping an information structure on it. 

Changes in character of communication process are a vital element being a consequence of 
information science revolution and coming into existence a new social formation, i.e. information 
civilization (Goban-Klas, Sienkiewicz, 1999; Furmanek, 2002). This civilization is denned as a 
society of information and communication which emphasizes the fact that information itself is not a value 
yet, only a possibility to manifest it in a form of communication makes it real wealth. In the process of 
communication and information transfer, a structure of a message is very important, i.e. relations between 
particular elements and a form of a message itself. Communication act, in a turn, can not be treated only 
as a process of message transfer. It is much more complex and rich - even disregarding cultural 
determinants of interpretation. When information is being transferred via a mediating channel, it is 
ordered and structured automatically. The ordering and structuring is related to the specificity of the 
channel which is very important in the case of a computer network as it differs from any other ones 
known so far. The complexity of communication act is also related to the fact that computer mediated 
communication limits forms of information transfer. A danger of communication disturbance with the 
consequence of wrong interpretation may arise. That is why information structure of a message is 
particularly important for designing communication process. 

As Derrick de Kerckhove writes, "Communicativity is as real state for a man as collectivity or 
individuality. It is a transient state which takes place during a conversation or cooperation between at 
least two people that come into contact. A network, as an open medium par exellence, is a technology that 
meets the natural form of human activity which is interaction" and he continues "Communicativity of a 
network lies in the fact that it lets not only an individual input to a collective medium but it also encourages to 
it. As a consequence both information processes and social structure derived from them are individual and 
collective at the same time" (Kerckhove, 2001). Information technology, network technology, enables us to 
put into practice new forms of communication but it also forces a necessity to shape new communicative 
competences. 

Information technologies are a combination of computer science and disciplines as well as 
technologies which cooperate with it and influence its use by society. Computer science is treated as a 
discipline that deals with different aspects of information: collecting, storing, processing, presenting and 
using it in communication between objects, systems and people. The 
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term "computer", in turn, is denned not only as a commonly known device but also as an information 
processor (in logical sense), so the notion also includes a local and global network together with 
multimedia hardware. It is characteristic that since the time of stormy development of telecommunication 
when denning computer science as a scientific discipline its main area of usage is emphasized, i.e. 
"communication between objects, systems and people" (Osmańska-Furmanek, 1999). This has 
important significance for perceiving communication in its various aspects: interpersonal, social, cultural, 
informational, etc. The process of communication itself is also often considered as a process of information 
exchange or processing in which media as elements of a relay channel are present. 

One can wonder how classic process of communication changes when referred to mediated 
communication particularly the one on Internet. Is traditional separation "sender - recipient" in such 
communication process true any longer? It is particularly interesting in the context of network 
communication where a message placed in a network starts living its own life and interaction takes place 
between a recipient and a message not between a recipient and a sender. 

Process of communication can be understood as a process of meaning generating. John F i s k e describes 
it as a semiotic conception of communication (1999). Within its frame, message category is identified with the 
notion of a text - the object of interpretation. There is no difference here between a sender and a recipient, 
their status is to a certain extent flattened: they are text readers. Interpersonal relation is not a fundamental 
quality of communication any more. Interaction does not have to take place between real or mediated 
participants of communication situation, it takes place between a reader-interpreter and a text widely 
understood as hypertext... 

A sender - a creator of a multimedia message - loses contact with the message at the moment of placing 
it in the network, the message itself becomes an independent artefact. A recipient of a multimedia message 
- a network user - interprets independently received information, they become creators of the message 
meaning. The interpretation depends on many factors: historic, cultural, linguistic and interpersonal context 
(Nęcki, 1996). A question arises (very important one for distance education), to what extent the 
interpretation is in accordance with the intention of message creators. It mostly depends on conformity of 
senders' information codes to recipients' ones. One can notice that information process being put into practice 
by the means of another mass-media such as film, TV, radio, press and books is similar. But it seems that in 
mentioned cases a profile of recipients is more predictable (language, historical context, geographical 
location). 
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However, there is one specific feature of a multimedia message, a feature that definitely distinguishes 
it from another forms of media transmission. Multimedia message is interactive due to hypertext 
mechanism. A recipient becomes a real creator of a message, not only because of interpretation they make 
but also because they shape the form and information structure of it. Hypertext mechanism allows to 
move around the whole information content. Recipients have a chance of building their own, characteristic 
and individual "transfer path". They have possibility of specifying terminology and the content as hyperlinks 
allow to move from one information space to another. Network resources enable verification and 
discussion with another text present in the message. A change of a message form can be easily 
introduced by using multimedia software (text formatting, change of colors, sound, etc.). 

When word processors were introduced, people treated them as a wonderful way of 
conveying writing to paper. This example supports the fact that we always compare new technologies to 
the old and known ones. It is difficult for us to imagine their implementation in another way, i.e. not only as 
an improvement of our activity that has taken place so far. A text in a digital form is as easy to transfer via 
phone cable to another computer, as it is easy to transfer to a printer. A question arises then, whether we 
need the mediation of old technology - printing (a newspaper, a book). Yet, information can be sent 
directly to the recipient. 

In comparison with the telephone and provided by it way of communicating, sending a text away is not 
such a pioneer development. A clear advantage is the fact that a text once recorded in a digital form is 
always ready to be altered. From the point of view of the writer, the existence of the net is an additional 
element, as its users become his or her readers. The net provided conditions for creation of net 
communities (based on network communication system), in which everyone is (or have a chance to be) at 
the same time both recipient - reader and sender - writer. According to Richards (Levinson, 1999), even 
a traditional reader becomes a writer by interpreting a text in his or her own way. Creating hypertextual 
connections limits the role of reader-recipient stressing the role of the writer. However, if the recipient goes 
to other texts - messages, the writers intensions are no longer that important. The writer - sender did not 
participate in transmitting the next message, the next transformation of the very idea of the writer, who is 
the recipient constructing a message him/herself from the elements created by many writers - senders. 

Words have no meaning in isolation. They mean what our culture makes them mean and what our 
personal experiences teach us. By means of words we can describe, even if not in a perfect way, objective 
reality. A hypertext, according to Levin son (1999), can be defined as actively programmed set of 
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words, phrases and their combinations; it is a constantly revised map of their meanings and associations. A 
hypertext shows whole series of choices, which can come to existence with a click onto the right place on the 
screen. It is not only a reference to another text, but it actually transfers the reader - recipient of the message, 
changing his or her world and making him or her plunge in other waters. The reader has within elbow reach 
(literally) a whole set of associative options, programmed and waiting to be used. 

Mass media to a big extent can change the time and space dimension of social life, allowing people to cross 
borders once reserved to face-to-face interaction. Space barriers have decreased considerably and various 
information that reaches us has become instant. Symbolic forms of the media have changed the way in which 
people acquire knowledge as well as the awareness of the past. 

Communication process in the net community has both a synchronous (on-line) and asynchronous 
character. From every place, at any time, one can log in and read or write a message. The importance of that 
fact can be seen while analysing the present mediated communicative message on the radio and TV - the 
two main electronic media. The communication message has a one-way character. A strong need of real 
two-way communicative interaction within the community lies in the nature of the man. Taking into account 
those facts, P. Le vin s o n (1999) claims that the famous McLuhan's remark about a global village (2001) 
has a rather metaphorical than real character, as such a village consisted of consumers only and not 
information creators. Inhabitants of a real village are both senders (writers) and receivers (readers), taking part 
in the communication process and life of the community on different levels. As he further states, "on-line 
community is the first real global village". 

While denning the word "Internet", apart from traditional technical definitions (global computer 
network based on the TCP/IP communication protocol) the words "network community" or "Internet users 
community" occur more frequently. A possibility (and ability) to use that global computer network is 
becoming an important factor defining status of the individual in society and whole societies in a globalised 
economic, cultural and scientific structure. It becomes a reason of deepening social stratification, the term 
"on-line/offline" appeared. New information technologies development, rapidly developing accessible 
information resources, as well as expanding technical possibilities of processing them and using in 
communication makes the technology influence life of societies. The influence is both positive and negative, 
but it cannot be ignored because turning back on the phenomenon has to cause cultural and civilisation 
isolation. 

Information society is more and more frequently defined as knowledge and communication society. The 
computer network and computer as an element 
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linking us to the net not only serves to collect information, but also becomes our intellectual activity 
environment. Communication processes on the net and in the network community undergo specific 
changes; they begin to act according to their own rules and regulations. New communicative competences 
are needed for efficient communication in the network community. 

Information society will not be a monolith, but a federation of groups that in various ways use the 
information sources and means. Umberto Eco (1993) states that in information society those who cannot 
use computers and treat television as their only source of information will constitute the lowest class. 
Today's middle class will be replaced by people who use computer networks, but are not able to program 
them. Those who fully mastered the art of using a computer for their own needs will form upper class. In 
order to make impossible such social divisions and concentration of all information concerning the whole 
economy or its big part within one group, pluralism of information sources and equal access to use computer 
systems should be ensured. 

Civilisation changes consequence will be necessary to prepare each citizen to be an efficient member of 
information society on global scale. Every modern world citizen has to be aware of the dynamics and 
mechanisms of changes in the global economy and at the same time aware of the responsibility for creating 
his or her own well-formed knowledge, not far from the newest achievements and technology. 

The role of an individual in establishing his or her own educational 
path depends on his or her ability to use the possibilities information and 
communication technologies give us. Learning will become a conscious activity, 
directed towards an individual as he or she takes over control of the process. 
The global network becomes the environment for social communication 
and provides a possibility for distant learning to representatives of various 
cultures cooperating with each other in order to solve problems, take common 
decisions requiring different competences. Learning teamwork in a peer group, 
communicating with each other through information media - those are the 
skills that can become necessary for self-realisation in professional and social 
life. But the specific character of the network information form (hypertext and 
multi-mediumistic character) changes the traditional understanding of the 
information structuralizing, the concept of knowledge as a constant hierarchical 
scope, transferred systematically in segments. In an information continuum 
situation and where the net user - cyberspace citizen can get connected to 
knowledge bases and navigate through them in a free way acquiring interesting 
for him information at different times and in different places, redefining the 
basic notions, roles and relations between the student and the teacher becomes 
necessary. . . - . . - .  
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Taking part in the communication process requires communicative competences, or knowing the 
necessary codes, channels and communication forms with other members of the community, as well as the 
knowledge about how to use them. In other words, it means having at ones disposal a certain symbolic 
universe shared by a given group or community. Multimedia information technologies in the information 
society play a special integrative role, being conducive to such phenomena as creating shared 
communication codes (standard forms and structures, visualisation, picture) and shared intellectual 
knowledge transformed outside the language, changing hierarchical structures into the network ones 
(horizontal and starlike structures), making real the exercised democracy, understood as a self-governing 
community of citizens, who are linked by means of not common interests but similar political behaviour and 
participation in decision processes. 
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Integrated character of information technology and educational 
space 

Abstract 

Influence that information and communication technologies exert forces changes on educational system 
and at the same time education is searching for new, modern and innovative solutions. Integration processes 
that go along with this are additional force that makes responding to new challenges inevitable. It is 
impossible for each citizen to create his/her own, well-formed knowledge and to take responsibility for this 
activity without a fundamental change in education system, e.g. without resigning from teaching in aid of 
developing learning processes and shaping the ability to absorb future technologies. 

The article presents pedagogical and social aspects of changes which take place in the area of 
information technologies and influence they exert on extending the man's educational space both internal 
and external one. It touches on issues related to penetration of mediated space and cyberspace into it and 
formation of new forms and methods of communication. 

Key words: educational space, information technologies, network communication, multimedia, network 
communities, lifelong education, distance education 

Majority of information society' qualifications emphasize the fact that implementation and 
development of information infrastructure first and foremost influence - apart from economy - social life. 
Information society means easy access to information and services, including educational ones, 
entertainment, opportunity for interaction and free data usage, opportunity for distance activity as well 
as communication at any time and at any place in the world connected within telecommunication 
network. Information society also means integration of three sectors: information technology, 
telecommunication and economy. Consequently, culture with all its phenomena is being introduced to 
this arrangement. Development of information society is to make above mentioned possibilities 
accessible for 
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all social entities: individual citizens, big international corporations, small enterprises, administration of 
various levels. 

Educational space is often defined as any time and space that is axiologicaly saturated. Term "time and 
space" indicates mutual relation, engagement and integration of time and space, suggests standardization 
and even convertibility of time and space. This understanding of educational space was clearly defined 
before media age. However, the appearance of new computer media and Internet caused vital changes 
related to educational space autonomy and penetration of media space and cyberspace into it. The 
conclusion is justified by the fact that possibilities of world illustrating created by new technologies or 
realities created within virtual metamorphosis introduce important changes to reality itself. All this 
influences both educational processes and moving as well as combining human, individual educational 
space with outer one which next penetrates into media - and mediated space. 

Wolfgang Welsch writes (1998): "Space and time, basic dimensions in 
which our everyday reality is placed, are shrinking due to the influence of 
telecommunication. Where the speed of light is in force, distance does not 
matter any more". Perception of time also changes, though time is much more 
difficult to annihilate than distance. This time dimension included in computer 
mediated multimedia message, which we called duration, loses its importance. 
A recipient perceives it as presence and participation, e.g. during Internet 
session. In the situation of on-line contact time is perceived as real network 
time while when connected off-line - as postponed time. ;      - 

Influence that information and communication technologies exert forces changes on educational 
system and at the same time education is searching for new, modern and innovative solutions. Integration 
processes that go along with this are additional force that make responding to new challenges inevitable. 
Integration requires an effective management system and well functioning social system. Therefore, 
information computer data bases are created and they contain both archival resources and new resources of 
knowledge. It is assumed that in European Union within five years all administrative documents will be 
transferred electronically which means that education in the scope of information technology is necessary. 

It is impossible for each citizen to create his/her own, well-formed knowledge and to take responsibility for 
this activity without a fundamental change in education system, e.g. without resigning from teaching in 
aid of developing learning processes and shaping the ability to absorb future technologies. 

The consequence of civilization change will be the necessity for preparing each citizen to be a successful 
member of information society on a global scale. Each citizen of the contemporary world has to be aware 
of the dynamics and 
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mechanisms present in global economy, he/she also has to take responsibility for creating his/her own 
knowledge adequate for the latest achievements and technologies. 

The knowledge how to use and apply information and communication technologies marks out the field 
in which an individual can establish his/her own educational path. Learning will be a conscious activity, 
oriented to oneself and an individual will establish control over the process. Global network forms an 
environment for social communication and creates the opportunity to develop distance education by means 
of which representatives of various cultures can cooperate, solve problems and make decisions together. 
Learning how to work in peer group and communicating via information media constitute skills that can 
appear to be essential for the sense of accomplishment in professional and social life. But the specificity of 
information form available in Network (hypertext and multimedia) changes traditional understanding of 
information structuring, the conception of knowledge as a permanent, hierarchical scope that is transferred 
in the form of segments. In the situation in which we have a continuance of information, a network user, a 
citizen of cyberspace can connect to knowledge bases and browse through them gathering information at 
various time and place - it is necessary to redefine basic notions, roles and relations between a student and a 
teacher. 

A man of Gutenberg epoch is, according to McLuhan, exact, logical and literal. The invention of writing 
and printing was followed by the specialization spirit and a man lost both a wholistic vision of the world and 
a crucial sense of community in favor of civilized individualism. "Writing culture" was the origin of linear 
narration, order, cause-effect thinking which close the mind on broader possibilities that are offered by 
means of expression given by imagination (Miller, 1974). Radical change to that perception is brought 
about by dissemination of communication via information media with their dominant, multimedia form of 
information where fundamental part is played by interactivity. Together with dissemination of multimedia a 
new sphere appeared, a sphere in which a man uses language and symbols and broadens them with sound 
and picture, a sphere which is something more than a simple compound of different media (Osmańska-
Furmanek.l 999). 

There is also another feature of this form of communication - chaos, haste, diversity, changeability of 
form and content. We will omit these aspects though and focus on the possibilities and features of 
information technology that widen the sphere of communication and educational space and favor the sense 
of achievement. 

Internet is humorously defined, deciphering the abbreviation for one of its mechanism - WWW, as 
University of all Knowledge. One has to ask a question 
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though, whether we can find there information necessary for building our own knowledge, whether we 
are able to fish out what we need and what is useful. In information society information is a value, a 
commodity. In order to operate efficiently in the environment of information, it is not enough to reach 
the information, which is not difficult in the case of advanced telematic techniques, but it is vital to find 
and select the information of essential value to a particular user. Another problem related to information 
chaos is not only "to know", e.g. to get the information, but "to understand" the information, to assess its 
value. In network everything is acceptable and, as Michael Heim expressed it, "a surfeit of possibilities" is 
impossible to be curbed. From time to time old longings return, longings for possessing a mechanism that 
would not allow to let into network anything that is undesirable, harmful, untrue, a mechanism, which in 
epoch of printing, did not allow everyone to write and publish. The essence of the criticism boils down to 
the following arguments: maybe it was justified to exclude so many people from the process of writing and 
publishing, maybe a traditional publisher played an important part as a guard who sifted rubbish. 

As Levinson writes (1999), The New York Times does no publish all information, only "those pieces 
that are suitable to be published". A question can be posed: who decides (and whether they are authorized 
to do so) on what is suitable or what is not. "The problem concerning the guard - both in mass media 
where their presence is inevitable and in network where it is optional - consists in the fact that they 
build a dam in the way of ideas flow before the recipients, the readers get the chance to make their 
choice". 

Following that he states "The word 'flood' itself" brings to mind another reservation about electronic 
information transfer. It is not about the quality but the quantity of information. Even if it is valuable a 
big quantity makes it impossible to use the information successfully. To put it in another words, are we not 
endangered by being information overloaded? And he answers himself: the problem is caused by the lack 
of proper searching structures. 

Information is not equal to knowledge. Information exists "outside", knowledge - in human mind. 
Knowledge is well thought out and understood. Particularly children have difficulties in maintaining 
balance when they have to push their way through tangled information. In the presence of information 
flood it is necessary that someone shows the way, makes what is happening structured. It does not have 
to be a teacher. Students will have uncounted sources available offered both by the teacher and against 
his/her will. But the multitude of information sources in multimedia form will not guarantee that the 
teacher will teach it. We may consent to the conclusions that are drawn by Edward C.Wragg (1999): 
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- students will be more dependent on their teacher as the only source of 
information; 
- individual learning or learning in groups, but far away from school, will be 
easier and therefore it will be important to know how to learn independently; 
- storage capacity and interactivity of new technical media will allow to 
introduce many diverse forms of teaching and learning; 
- as information is not equal to knowledge, a kind of guides such as teachers, 
writers and editors will be needed to guarantee proper understanding of 
information despite its diversity and complexity. 

Success in life to a great extent is conditioned by professional success. Regardless of the specialty, the 
position and a kind of occupation it is related to permanent improvement in professional skills, developing 
new ones, adapting for social, organizational, technological and structural changes. 

In our opinion there are a number of significant factors that influence people's professional 
development. The first of them is constituted by social and economic conditions in which people live and 
work. System changes that have taken place in our country for the last decade were followed by specific 
effects, economy restructuring and an unprecedented unemployment of 20%. This situation issued new 
challenges to employees, challenges related to seeking one's place on labor market. 

The environment of civilization that surrounds us also defines our professional development. We have 
to adapt to new demands and technological functions, acquire new skills as those which we possess are out-
of-date. Contemporary features of this environment are: the creation of information society with all its 
requirements and limits; the dynamics of scientific and technological progress; economy globalization, 
internationalization and consolidation. The importance that is attributed in information society to 
information technology and its processing defines the field of information technologies as an essential tool 
in professional activity for everyone. 

A sense of achievement is also a factor influencing our professional growth. On the one hand, we look for 
a rewarding job (attractive financially) and on the other hand, the satisfaction is also conditioned by a sense 
of participation and contribution to creating new values. Consequently, it is an element that activates our 
professional mobility which involves the necessity for permanent learning, improvement and retraining. 

The result of such situation is the necessity for continuing supplementing ones education, improving and 
acquiring new competences. Formal competences will have to be completed and replaced by actual 
competences in the process of lifelong education being put into practice by both educational system and 
learners themselves in the process of self-education. It is necessary to broaden 
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educational offer for adults. Major part in this may be played by distance education disseminated by 
corporation networks and the global ones as well as the usage of educational media that can be adapted for 
individual users needs. 

Distance education has been known and used successfully in a lot of countries for many years. It is an 
alternative offer for those who cannot afford full-time learning and it can and should play a particularly 
important part in lifelong education. New information technologies open wider opportunities in this 
sphere. Multimedia computer connected to Internet offers distance education a new quality. It ensures 
feedback in synchronous and non-synchronous interaction. It allows contacts between students and tutors, 
facilitates transfer, modifying and testing of didactic materials (Muffoletto, 2000). 

Learners and tutors are in contact via electronic mail, discussion group and direct, on-line 
communication. The development of film and TV technology, telecommunication technology and computer 
networks allows to integrate different forms of information. There has also appeared a wide range of 
possibilities that enable to disseminate didactic materials. Consequently, it is possible to transfer any 
information and distance does not matter any longer. In distance education, at virtual university we do not 
have to take into consideration only the teaching staff of that particular school, it is possible for us to use 
information resources of another schools, universities, institutions, their facilities, organizational 
infrastructure and staff. In the process of self-education a user may take part in training organized by any 
institution, choosing topics that are most suitable for him/her. Techniques of information processing and 
transferring are developing simultaneously so that each one stimulates another one. The man will move less 
and less frequently and information will be transferred more and more often (Juszczyk, 1998). 

Advantages of distance education to lifelong education processes are numerous: full individualization 
of education process, possibility of learning at various places, possibility of choosing a tutor, lower costs, 
access to various sources of information, a dialogue via network. However, we also observe some limits such 
as: impossibility of taking part in practical classes, necessity for possessing expensive equipment, high costs 
of Internet connection etc. 

In the process of distance education there is also a danger that education would be limited to 
transferring information and building abstract knowledge structures without developing adequate, practical 
skills. Maybe for a member of information society they will be as important (maybe even more important) 
than those developed in real activities but we have to be aware of the fact that they will not be the same. 

However, on the other hand new information technologies penetrate many traditional areas of human 
activity and thus change traditional skills and create 



Integrated character of information technology and educational space 195 

the need for developing new professional competences. A lot of technological processes and devices are 
being computer managed and controlled by a man who needs to make decisions on the basis of data coming 
from measuring machines. These data are often processed and shown in multimedia form which is more natural 
and friendly for a man (e.g. instead of a row of numbers we have a visual and dynamic course). A contact that a 
man comes into with real objects is indirect and takes place by means of a mediating channel which influences 
the form of information being transferred. Due to the development of multimedia and information 
communication technologies as channels mediating between an operating environment and the operator, 
many real activities are perceived as simulated ones (virtual) (Osmańska-Furmanek, Furmanek, 
1998). 

Major factors influencing dissemination of this form of lifelong education are economic ones (lower costs, 
time economy, distance elimination etc.). They are the consequences of network communication specificity 
which ensures: multimedia form of information, possibility of interaction and dialogue, access to various 
sources, possibility of choosing communication time, place, content and pace. These qualities make it possible 
for large social groups to be educated (also those who cannot study full-time), give chance to put into practice 
general education (society of learners), provide a basis for lifelong education system, widen educational space 
which is also understood as accessibility and extension of education ways and forms. 

Change in space perception is caused by character of medium - Internet, where, from logical point of 
view, information space is structured as a web. This web is characterized by domination of simultaneous 
development of many phenomena, processes, facts and ideas in its interior, domination of parallel, 
horizontal and multi-level arrangements over linear ones. This flexible arrangement called "hypertext" 
changes dramatically perception of space giving a new space form to it which is shaped as simultaneous 
places. It gives a new dimension to time perception, "shrunk" time to real time. Hypertext is also an example 
of Foucault's "heterotopy" which is characterized by the author as a quality that combines many spaces and 
incomparable points in one place. Finally, hypertext is an example of how cognitive metaphor of our time has 
found its physical and logical though virtual execution. 

In India a cobweb symbolizes illusory world of senses that entraps the weak but can be overcome by the 
wise (Bie der mann, 2001). 

In 1967 Michel Foucault noticed that we can not treat time and space relations in a classic way. He 
wrote about contemporary epoch as an epoch of space and about its simultaneity. He noticed that our 
experience of the world is not only the experience which develops within time during a long life but also and 
first of all it is experiencing a net that joins points. 
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Hypertext, a new information technology, allows to break common communication canons and 
transforms them to non-linear structures for transferring information. Hypertext is becoming a new 
philosophy of message, it creates a basis for recipients' interactive attitude towards information that is 
being transferred. Interactive possibilities of network communication, being put into practice by the 
means of hypertext mechanism, give recipients a chance of active participation in the creation of media 
message, they cover traditional roles of an author and a reader, they allow to design a path of information 
exploration and to put into practice the principle of feedback (Osmańska-Furmanek, 1999). Virtual 
reality initiated by the invention of alphabet (writing technology), due to new information technologies, 
allows communication to cross the borders of sensory data and include within its reach abstract 
information structures. Multimedia and interactive message is, on the one hand, characteristic of global 
computer network possibilities as an information carrier and, on the other hand, it is characteristic of the 
universe of signs that reach recipients, it emphasizes the function of media as tools people use for their 
cognitive development, as Internet does not only transfer information. It is an element of educational space. 
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